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Abstract 
This study explored the effects of genre-based pedagogy on narrative writing performance and self-
regulated learning among Chinese university students. Eighty-seven intermediate-level university students 
from two intact classes participated in this quasi-experimental pretest-posttest study. During the three-week 
intervention, the experimental group received genre-based instruction, while the control group received 
conventional writing instruction. The study assessed writing performance using an analytical rubric and 
measured students’ self-regulated learning using a questionnaire. Compared with the control group, the 
experimental group demonstrated significantly greater gains in overall writing performance, particularly in 
content, vocabulary, organisation, and language use. The gains in mechanics were comparatively smaller. 
In addition, the experimental group showed significant gains in the metacognitive, cognitive, social, and 
affective dimensions of self-regulated learning strategies. These findings suggest that genre-based 
pedagogy enhances discourse-level writing competence and promotes self-regulated learning. The evidence 
provides pedagogical awareness of how genre-based instruction can simultaneously support students’ 
writing development and their regulatory engagement. Subsequent research should employ longitudinal 
designs and combine self-report measures with process data to better capture self-regulated learning during 
writing. 
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Introduction 
In English as a Foreign Language (EFL) contexts, writing is an essential skill that enables 

learners to communicate effectively in both academic and real-life contexts (Robillos, 2023). 
Narrative writing is particularly important for providing learners with a starting point to organise 
personal experiences into coherent texts and develop discourse-level control over meaning 
(Derewianka & Jones, 2017; Hyland, 2003, 2007; Martin & Rose, 2008). Nevertheless, producing 
high-quality narratives is a significant problem for EFL learners. Learners find it difficult to 
construct coherent plots, establish logical connections between events, and articulate profound 
themes (Feng, 2021; Hadiningsih et al., 2024; Liu et al., 2025; Lu & Pan, 2024; Zhang & Zhang, 
2021). The main reason lies not only in limited language proficiency but also in insufficient SRL 
capacities in writing, particularly in terms of planning, monitoring, and evaluation (Harris & 
Graham, 2016; Teng et al., 2022).   

Grounded in Systemic Functional Linguistics (SFL), genre-based pedagogy (GBP) is a 
widely used instructional model built around the Teaching and Learning Cycle (TLC), which 
moves learners from explicit instruction to independent text construction (Martin & Rose, 2008). 
Self-regulated learning (SRL) refers to learners’ self-directed processes, such as goal-setting, 
planning, monitoring, and self-evaluation (Zimmerman, 2008). GBP may be understood as an 
external instructional framework for writing development, whereas SRL represents the internal 
cognitive mechanism through which learners regulate their writing. Rather than functioning as 
separate dimensions, the two may interact within the TLC, where learners gradually move from 
scaffolded learning to more self-directed planning, monitoring, and evaluation. 

Many studies have found that GBP is effective in enhancing language accuracy, content 
development, and rhetorical organisation in EFL contexts (He, 2022; Liu & Chen, 2022; Nagao, 
2023). Other studies have also indicated a close association between writing performance and SRL 
(Fan & Wang, 2024; Teng et al., 2022; Wang et al., 2025). A limited number of studies have 
examined whether genre-based instruction can improve writing performance while strengthening 
learners’ SRL capacities (Wang et al., 2025; Wiboonwachara & Charubusp, 2022). 

This study investigated whether genre-based instruction could improve narrative writing 
performance and SRL development among Chinese EFL university students. By analysing writing 
outcomes alongside regulatory development, the research aims to clarify how genre-based 
instruction can support discourse development and learner autonomy. This study addresses the 
following research questions:  

RQ1: To what extent does genre-based pedagogy produce differential effects across the 
dimensions of Chinese EFL university students’ narrative writing performance? 

RQ2: To what extent does genre-based pedagogy influence the different dimensions of 
Chinese EFL university students’ self-regulated learning in narrative writing? 
 
Literature Review 
Genre-Based Pedagogy in L2 Writing 

GBP views language as a semiotic resource for meaning-making in social contexts rather 
than merely as a collection of grammatical rules (Hyland, 2003; Martin & Rose, 2008). GBP 
follows the TLC, which consists of four recursive stages: Building Knowledge of the Field 
(BKOF), Modelling of Text (MOT), Joint Construction of Text (JCT), and Independent 
Construction of Text (ICT) (Hammond et al., 1992). Through explicit instruction and scaffolded 
practice, GBP guides learners beyond a narrow focus on grammatical accuracy toward an 
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understanding of the three register variables–field (what is happening), tenor (social relations), and 
mode (channel of communication), which are linguistically realised in specific genres (Halliday, 
1994). This instructional process reflects the principle of the “gradual release of responsibility”, 
moving from teacher modelling to collaborative text construction and finally to independent 
writing (Feng, 2021; He, 2022). In this way, the logic of text organisation and communicative 
purpose is clearly visible and accessible to learners. 

A growing body of empirical research indicates that GBP improves writing performance in 
diverse educational contexts. These improvements are particularly evident in terms of writing 
performance, genre awareness, and rhetorical structure (Alzahrani & Chaudhary, 2025; Gu et al., 
2025; Jarunthawatchai et al., 2025). In addition, GBP helps students internalise discourse 
structures and communicative purposes (Feng, 2021; He, 2022; Thaksanan & Chaturongakul, 
2023). However, these studies have two limitations. First, many studies report overall gains in 
writing performance or genre awareness without clarifying whether the different dimensions of 
writing respond differently to genre-based instruction (Gu et al., 2025; Guo et al., 2025). Second, 
relatively few studies have examined how scaffolded GBP procedures shape learners’ composition 
processes and self-regulated engagement during writing (Alzahrani & Chaudhary, 2025; Feng, 
2021). These gaps are especially important in narrative writing, where planning, monitoring, and 
evaluative control are central to successful performance. 

 
Narrative Writing as a Genre 

In SFL theory, narrative discourse commonly unfolds through four stages, including 
orientation, complication, evaluation, and resolution (Derewianka, 2003; Martin & Rose, 2008). 
These stages do more than organise events in time. They also increase the self-regulatory demands 
in narrative writing. To develop an effective orientation, learners should set a clear narrative goal 
and strategically introduce the setting, characters and initial situation. Narrative writing involves 
more than simply moving a plot from one stage to the next. As the text develops, learners must 
handle different demands, including organising events, building conflict, maintaining coherence, 
and considering what those events mean and whether the story holds together as a whole (Guo et 
al., 2025; Liu et al., 2025). 

The challenges of narrative writing lie not only in linguistic expression but also in the strong 
self-regulatory demands it places on learners. Empirical studies have found that students often 
struggle with prior planning, idea generation, and process monitoring, whereas stronger self-
regulated writers are more likely to engage in deliberate planning, active monitoring, and strategic 
evaluation (Phramphun & Tangkiengsirisin, 2023; Wang et al., 2025). These findings indicate a 
need to strengthen learners’ SRL in narrative writing. 

 
Self-Regulated Learning in L2 Writing 

SRL is an overarching learning model rather than a strategy. It comprises four dimensions: 
cognitive, metacognitive, motivational, and motivational/affective (Shen & Bai, 2024; Yue & 
Saad, 2025). Writing is a highly self-managed and goal-directed process that requires continuous 
monitoring and strategic regulation within this framework rather than being viewed merely as 
linguistic knowledge (Zimmerman, 1997; Shen & Bai, 2024). 

Previous research has consistently identified a strong link between writing performance and 
SRL strategies. Skilled writers can generally plan their writing, monitor the entire writing process, 
evaluate their drafts, and regulate their emotions (Teng et al., 2022; Wang et al., 2025). However, 
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in many EFL learning contexts, classroom practices are often characterised by exam-oriented 
practices, leading to an overemphasis on the product rather than the process of writing (Shen & 
Wang, 2024). During the writing process, teachers’ limited guidance further reduces students’ 
engagement in self-monitoring and reflection, ultimately constraining the development of learner 
autonomy (Wang et al., 2025). Effective writing instruction works best when teachers provide 
continuous instructional support, such as collaborative learning, scaffolded feedback, self-
assessment, and reflection (Wang et al., 2025). Such instructional support not only helps improve 
students’ writing outcomes but also promotes the development of their SRL abilities (Robillos, 
2023; Wiboonwachara & Charubusp, 2022). 

Questionnaires are the most commonly used measures to assess SRL. However, existing 
questionnaires cannot effectively reflect crucial and dynamic self-regulatory processes such as 
planning, drafting, and revising (Teng et al., 2022; Wang et al., 2025). If a phase-sensitive and 
multimodal SRL questionnaire can show how learners manage their learning, it will be very useful 
for research.  

 
The Relationship between GBP and SRL in EFL Writing 

In this study, cognitive mechanisms refer to internal self-regulatory processes. It requires 
learners to plan, monitor, evaluate, and adjust their writing by deploying SRL strategies. 
Pedagogical mechanisms refer to the instructional approaches implemented through the TLC. 
Within the theoretical model (Figure 1), teacher guidance gradually transfers regulatory 
responsibility, shifting from scaffolded instruction to internalised self-regulatory strategies. The 
framework conceptualises the TLC in GBP as a scaffolded trajectory that gradually shifts the 
regulation from teacher support to learner self-regulation.  

In the early stages (BKOF/MOT), explicit instruction and modelling help students see the 
genre’s purpose, schematic structure, and how the text is organised to convey its message. This 
support helps learners interpret tasks, set goals, and plan their narratives, all of which are central 
to Zimmerman’s cyclical model (Zimmerman, 2000). In the JCT stage, learners develop 
communicative purpose and discourse organisation through teacher–student interaction and peer 
collaboration rather than through one-way transmission. As learners review their drafts to meet 
communicative purposes and coherence requirements, they also monitor their drafts and make 
deliberate changes. During the ICT stage, learners independently draft and revise texts and 
evaluate whether their narratives achieve the intended themes and emotional effects. 

In this model, SRL processes refer to the regulatory sequence through which learners 
manage writing. SRL strategies include metacognitive, cognitive, social, and 
motivational/affective strategies that support learners’ regulation of writing. Self-regulated 
writing, therefore, involves learners drawing on multiple strategy types to accomplish their goals. 
Within this framework, GBP not only enhances learners’ discourse performance but also promotes 
the development of self-regulated capacities in narrative writing. As a feedback loop, this process 
helps learners accumulate experience and gradually reflect on their writing process, thereby 
adjusting their strategies. 
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Figure 1. A theoretical model of the relationship between GBP and SRL in EFL writing  
Note. Developed by the author based on the TLC (Martin & Rose, 2008) and the SRL framework 
(Zimmerman, 2000). 
 

In terms of genres, Robillos (2023) and Wiboonwachara and Charubusp (2022) have pointed 
out that integrating GBP with SRL strategies can significantly enhance students’ writing 
performance and strategic awareness in argumentative and expository writing. Limited studies 
have explored narrative writing. This gap is noticeable because narrative writing may rely more 
heavily on SRL strategies. Unlike other genres, learners must organise events while maintaining 
the emotions, characters, and main message aligned throughout the story. Achieving these 
requirements depends on learners’ ability to plan, monitor, and evaluate their writing throughout 
the composing process. However, very few studies have explored how GBP can support SRL 
mechanisms in narrative writing. More critically, existing literature generally lacks research that 
simultaneously tracks both genre-specific writing performance and changes in SRL strategy use in 
a single study. Therefore, in the context of narrative writing, the effectiveness and underlying 
mechanisms of employing GBP as an instructional approach to promote SRL development 
urgently require empirical investigation. 

 
Research Methodology 

This study adopted a quasi-experimental pretest-posttest control-group design to examine 
the effects of GBP on students’ writing performance and their use of SRL strategies. The study 
assigned two intact classes to the experimental and control conditions based on comparable 
baseline writing proficiency, as confirmed by their pretest scores. The design enabled comparison 
of developmental changes between groups, while accounting for initial equivalence. 
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Participants 
This study was conducted at a medical university in northwestern China. A total of 87 first-

year undergraduate students (18–19 years old) participated in the study, with 24 males (27.6%) 
and 63 females (72.4%), all of whom were non-English majors in the university’s General English 
course. The participants’ English proficiency was generally at an intermediate level (approximately 
CEFR B1–B2), as indicated by their scores on the Institutional English Placement Test, which 
aligns with the standards of China’s College English Test (CET-4) Band 4. To ensure baseline 
equivalence, two intact classes with comparable proficiency levels were purposively selected and 
assigned to the experimental (n = 42) and control (n = 45) groups. The same teacher taught both 
groups to minimise teacher-related confounding effects on the results. 

 
Research Instruments 

To ensure consistency in task difficulty, all writing topics came from the same unit of New 
Horizon College English (Zheng, 2023). According to the criteria set by Jacobs et al. (1981), 
writing performance evaluation covered five dimensions: content (30%), organisation (20%), 
vocabulary (20%), language use (25%), and mechanics (5%), with a total score of 100. SRL was 
measured using the Questionnaire for Self-Regulated Writing Strategies (QSRLWS) adapted from 
Shen and Wang (2024). The study made minor adaptations to ensure contextual relevance to the 
participants’ writing tasks while retaining the original four-dimensional structure. The instrument 
consists of 44 items rated on a five-point Likert scale and covers metacognitive, cognitive, social, 
and motivational/affective strategies. This instrument has demonstrated acceptable construct 
validity (Shen & Wang, 2024). A pilot study (n = 44) demonstrated high internal consistency 
(Cronbach’s α = .959). As a self-report measure, the questionnaire captures learners’ perceived use 
of SRL strategies. 

 
Intervention Design 

The same teacher provided instructions for both the experimental and control groups in a 
traditional classroom setting. During the intervention, the experimental group received narrative 
writing instruction based on the GBP. The instructional design systematically embodied the core 
phases of GBP by focusing on the structural features and linguistic resources of narrative texts 
while supporting learners’ SRL development in writing. 

Week 1 (BKOF & MOT): Through the analysis of model texts, students identified the key 
elements of narrative discourse, including chronological order, evaluative language and thematic 
development. During this process, teachers prepared scaffolded instruction, such as plot diagrams 
and time markers, to actively plan organisation and anticipate reader responses, laying the 
foundation for learners’ initial metacognitive awareness in the narrative “meaning-making” 
process. 

Week 2 (JCT): Students commenced collaborative writing activities to produce a draft. At 
this stage, they discussed the development of the plot, expression of emotion, and significance of 
the theme. Feedback from teachers and peers was important in continuously assessing their tasks 
and making necessary adjustments. 

Week 3 (ICT): Drawing on what they had learned in the previous two weeks, students 
independently completed a narrative composition exercise. The teacher provided multiple rounds 
of feedback on content, organisation, and language use, and facilitated peer review focusing on 
clarity, coherence, and reader engagement. Accordingly, students revised their tasks in response to 
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feedback. 
In contrast, the control group received conventional writing instruction, mainly focused on 

vocabulary, grammar, and sentence-level accuracy, with little emphasis on text structure or 
narrative organisation.   

 
Data Collection 

This study employed a pretest-posttest design to examine how GBP influenced learners’ 
narrative writing performance and their use of SRL strategies. At the outset, all the participants 
completed a baseline narrative writing task and an SRL questionnaire. The writing task required 
students to compose a narrative essay of at least 150 words within 30 min under timed classroom 
conditions. After a three-week instructional period, the participants completed a posttest writing 
task and the same SRL questionnaire under identical conditions—same instructions, time limits, 
and supervision to ensure consistency and comparability across measurements. The study collected 
data during regular class sessions. 

 
Data Analysis 

Statistical analysis used SPSS 30.0. Before the main analysis, the intraclass correlation 
coefficient (ICC) assessed the interrater reliability of the writing scores, ensuring consistency 
between the two raters. Independent-samples t-tests examined baseline equivalence between the 
experimental and control groups based on pretest writing scores. 

To examine the effects of GBP on narrative writing performance, a repeated-measures 
multivariate analysis of variance (RM-MANOVA) was conducted to assess the effects of time 
(pretest vs posttest) and instructional group (experimental vs control) on overall writing scores and 
the five analytic dimensions of writing performance. Follow-up univariate analyses identified the 
instructional effects across the individual writing dimensions. In addition, a rank-transformed 
MANOVA, as a robustness check, confirmed the stability of the multivariate results. 

Given the data’s distributional characteristics, nonparametric tests were used to analyse the 
use of SRL strategies. The Wilcoxon signed-rank test examined within-group changes from pretest 
to posttest scores, and the Mann–Whitney U test compared posttest differences between the 
experimental and control groups. Effect sizes (partial η² and r) indicate the magnitude of the 
observed differences. 

 
Results 
Narrative Writing Performance 
Scoring Reliability and Baseline Equivalence 

The intraclass correlation coefficient (ICC) was used to assess interrater reliability. The 
results showed strong agreement between the two raters (ICC = .924 for individual measures; ICC 
= .961 for average measures; both p < .001). Given this level of consistency, the analysis used the 
mean scores from the two raters.  

An independent-samples t-test assessed baseline equivalence between the experimental and 
control groups on pretest total writing scores. No significant difference was found (t(85) = − 0.54, 
p = 0.591, Cohen’s d = 0.12). 
Effects of Genre-Based Pedagogy on Overall Writing Performance 

As shown in Table 1, both the experimental and control groups performed equally well in 
the pretest. After the intervention, the experimental group’s total score improved from 74.48 to 
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81.23, while the control group’s score improved from 73.74 to 75.06. As shown in Table 1, posttest 
gains were more pronounced in the experimental group, especially in content, organisation, and 
vocabulary. 

A repeated-measures MANOVA (Table 2) examined the effects of time and instructional 
group. The results showed a significant main effect of time on total writing scores, Pillai’s Trace 
= .345, F(1, 85) = 44.69, p < .001, partial η² = .345, indicating a change over time. More 
importantly, time and group showed a significant interaction effect, Pillai’s Trace = .195, F(1, 85) 
= 20.65, p < .001, partial η² = .195, indicating that changes in writing performance differed between 
the instructional conditions. At the multivariate level, Pillai’s Trace = .205, F(5, 81) = 4.19, p 
= .002, partial η² = .205, indicating that GBP instruction had a significant overall effect across 
multiple writing dimensions. 

 
Table 1. Descriptive statistics for narrative writing performance by group and time 
Group Time Content 

M (SD) 
Organisation 
M (SD) 

Vocabulary 
M (SD) 

Language 
Use M (SD) 

Mechanics 
M (SD) 

Total M 
(SD) 

Control 
(n=45) 

Pre 22.16 
(2.18) 

14.84  
(1.35) 

14.90  
(1.41) 

18.37  
(1.63) 

3.48  
(0.46) 

73.74 
(6.51) 

Post 22.64 
(1.85) 

15.20  
(1.32) 

15.20  
(1.33) 

18.41  
(1.57) 

3.60  
(0.43) 

75.06 
(5.80) 

Experimental 
(n=42) 

Pre 22.42 
(1.51) 

15.04 
(1.19) 

14.55 
(1.18) 

18.71 
(1.58) 

3.76 
(0.40) 

74.48 
(5.40) 

Post 24.50 
(2.41) 

16.56  
(1.46) 

15.99  
(1.67) 

20.00  
(1.77) 

4.18  
(0.48) 

81.23 
(7.29) 

 
Table 2. Repeated-Measures MANOVA results for narrative writing performance 
Outcome Level Effect Pillai’s Trace F df p partial η² 
Total Score Time .345 44.69 (1, 85) <.001 .345 

Time × Group .195 20.65 (1, 85) <.001 .195 
Five Dimensions 
(Multivariate) 

Time .427 12.05 (5, 81) <.001 .427 
Time × Group .205 4.19 (5, 81) .002 .205 

 
Follow-up univariate analyses revealed significant interaction effects for all five dimensions 

(Table 3). The largest interaction effects were observed for content (partial η² = .171) and 
vocabulary (partial η² = .153), followed by organisation (partial η² = .148) and language use (partial 
η² = .146), whereas the smallest effect occurred in mechanics (partial η² = .126). A supplementary 
rank-transformed analysis also confirmed the robustness of the multivariate results under non-
parametric conditions (Pillai’s Trace = .181, p = .006). 
 
Table 3. Univariate interaction effects across writing dimensions 
Dimension F(1, 85) P partial η² 
Content 17.56 < .001 .171 
Organisation 14.77 < .001 .148 
Vocabulary 15.44 < .001 .153 
Language Use 14.49 < .001 .146 
Mechanics 8.22 .005 .126 
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Self-Regulated Writing Strategies 
Baseline Equivalence 

At the pretest, no significant differences were found between the experimental and control 
groups across the four SRL dimensions (all p > .05), indicating comparable initial levels of self-
regulated strategy use. 
Effects of GBP on SRL Strategies 

Table 4 presents the descriptive statistics for the four SRL dimensions. Both groups showed 
similar levels of SRL at the pretest stage. After the intervention, the experimental group improved 
across all four dimensions, with larger gains observed in metacognitive, cognitive, and social 
strategies. 

 
Table 4. Descriptive statistics of SRL dimensions 
SRL Dimensions Control Pre 

(M±SD) 
Control Post 
(M±SD) 

Experimental Pre 
(M±SD) 

Experimental 
Post (M±SD) 

Metacognitive 3.66±0.83 3.79±0.82 3.66±0.83 4.08±0.69 
Cognitive 3.79±0.82 3.89±0.78 3.79±0.82 4.23±0.67 
Social 3.32±0.78 3.51±0.82 3.32±0.78 3.85±0.88 
Motivational/Affective 3.68±0.75 3.72±0.77 3.68±0.75 4.05±0.70 

 
The Wilcoxon signed-rank test (Table 5) examined within-group changes in SRL strategies. 

In the experimental group, the results demonstrated significant improvements across all four 
dimensions, including metacognitive (Z = −3.129, p = .002), cognitive (Z = −2.037, p = .042), 
social (Z = −3.970, p < .001), and motivational/affective regulation (Z = −3.411, p < .001). 
However, the control group showed a significant increase in cognitive regulation (Z = −3.197, p 
= .001), with no significant change in metacognitive, social, and affective strategies. 
 
Table 5. Wilcoxon signed-rank test results for SRL changes 
Dimension Group Z p r 
Metacognitive Control -1.460 .144 .157 

Experimental -3.129 
 

.002 .335 
Cognitive Control -3.197 .001 .343 

Experimental -2.037 
 

.042 .218 
Social Control -1.940 

 

.052 .208 
Experimental -3.970 <.001 

 

.425 
Motivational/Affective Control -1.488 .137 .160 

Experimental -3.411 <.001 
 

.366 
 

Mann–Whitney U tests (Table 6) compared posttest SRL differences between the 
experimental and control groups. Significant between-group differences were found in all four 
SRL dimensions, with the experimental group showing higher average ranks in metacognitive, 
cognitive, social, and affective strategies than the control group. 
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Table 6. Mann-Whitney U Test for Posttest SRL differences 
Dimension Control Mean Rank Experimental Mean Rank Z p 
Metacognitive 41.97 46.18 -2.18 .029 
Cognitive 39.77 48.54 -2.63 .009 
Social 38.80 49.57 -2.91 .004 
Affective 39.27 49.07 -2.74 .006 

 
Discussion 
Differential Effects across Writing Dimensions 

In response to the first question, the results indicate that GBP significantly improved 
students’ narrative writing performance. The largest gains appeared in content, followed by 
vocabulary, organisation, and language use, whereas the gains in mechanics were comparatively 
limited. These findings are consistent with previous studies (Gu et al., 2025; Jarunthawatchai et 
al., 2025; Robillos, 2023; Thaksanan & Chaturongakul, 2023; Wiboonwachara & Charubusp, 
2022), which also show that genre-based instruction tends to improve discourse-level features 
more than lower-level linguistic accuracy across genres and contexts.  

The largest gain in the present study occurred in content, consistent with the improvements 
reported in genre-based interventions by Robillos (2023) and Jarunthawatchai et al. (2025). 
Improvements were also evident in organisation, echoing findings that genre-based instruction can 
strengthen rhetorical sequencing and discourse coherence (Jarunthawatchai et al., 2025; 
Wiboonwachara & Charubusp, 2022). Lexical gains were also more noticeable in meaning-making 
activities than in isolated vocabulary instruction, supporting the view that vocabulary development 
occurs through engagement in meaningful language use (Gu et al., 2025; Robillos, 2023). 

The nature of SFL-based GBP may account for this uneven pattern. During the modelling 
and joint construction stages, instruction foregrounds logical sequencing, evaluative meaning and 
narrative coherence, thereby directly supporting the development of content and organisation. 
Students’ lexical development was more closely associated with meaning-oriented writing 
activities in the GBP than with explicit vocabulary instruction. In narrative texts, thematic lexical 
resources help learners understand the functions of certain words and expressions in specific 
contexts. During interactive writing tasks, students deepened their understanding and use of 
vocabulary by negotiating meaning, analysing word choices, selecting appropriate expressions, 
and integrating newly learned words into their writing. Scaffolded instruction supports this process 
by enabling learners to externalise their linguistic knowledge and refine their lexical choices 
through practice (Gu et al., 2025; Robillos, 2023). Within an SFL-informed framework, vocabulary 
is conceptualised not as a list of words for memorisation but as a meaning-making resource shaped 
by genre and communicative purpose (Hyland, 2007; Martin & Rose, 2008). 

Previous studies on genre-based writing instruction have focused either on linguistic 
accuracy (grammar, spelling, or sentence-level features) or on a broader assessment of discourse-
level qualities (coherence, rhetorical structure, and audience awareness) (Gu et al., 2025; Robillos, 
2023; Thaksanan & Chaturongakul, 2023). However, limited studies have simultaneously 
examined multiple dimensions of writing development within a single analytical framework. By 
systematically evaluating content, organisation, vocabulary, language use, and mechanics within a 
common assessment framework, this study offers a more differentiated account of how narrative 
writing develops under GBP. Such a differentiated perspective is particularly important in narrative 
writing, where success depends not only on accuracy but also on the writer’s ability to develop 
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engaging ideas and to maintain the reader’s interest. 
It is also important to consider other factors that may have contributed to these 

improvements in the study. One idea is the Hawthorne effect: students in the experimental group 
might have known that they were part of this study, which made them more engaged in the learning 
process. Although the same teacher taught both the experimental and control classes, pedagogical 
design, such as key content, pacing, and interaction strategies, could have affected student 
performance. Finally, using similar writing tasks in both the pretest and posttest could have 
improved their writing performance.  

 
Genre-Based Pedagogy and the Development of Self-Regulated Writing 

In response to the second research question, the findings indicate that GBP significantly 
improved students’ self-regulated writing across metacognitive, cognitive, social, and affective 
dimensions. The control group showed limited growth only in cognitive regulation, whereas the 
experimental group achieved statistically significant improvements in all four dimensions of SRL. 
These findings are consistent with those of previous genre-based studies that have reported 
improvements in learners’ SRL capacities. For example, Robillos (2023) reported that integrating 
genre-based instruction with digital tools significantly enhanced students’ SRL awareness, 
including planning, self-monitoring, evaluation, and self-efficacy. Similarly, Wiboonwachara and 
Charubusp (2022) found that embedding self-regulated strategies within genre-based instruction 
improved learners’ regulatory behaviours during writing. 

These findings are consistent with the TLC–SRL alignment described earlier. In the present 
study, explicit modelling, joint construction, and independent writing appear to have supported 
learners’ planning, monitoring, and evaluation across the writing process. These patterns suggest 
that GBP may support a gradual shift from external support to more self-directed regulation. 
Existing SRL research provides additional understanding of these results. Learners who actively 
manage their composing processes are more likely to produce higher-quality texts (Shen & Bai, 
2024; Teng, 2022; Wang et al., 2025). However, many existing studies operationalise SRL through 
explicit strategy instruction as part of the intervention. The present study did not teach SRL 
strategies as a separate module; instead, changes in learners’ reported SRL appeared to have 
emerged alongside participation in genre-based instruction. 

These patterns suggest that GBP may operate not only as a discourse-oriented pedagogy but 
also as an instructional ecology that can invite self-regulatory engagement during writing. SRL is 
not a stand-alone intervention. Typical GBP procedures, including modelling expectations, 
negotiating text choices in joint construction, and revising against genre-based criteria, may 
naturally prompt learners to plan, monitor, and evaluate their work as they write. In other words, 
each stage of the cycle may embed regulatory activity in the tasks learners perform, even when 
teachers do not explicitly name SRL as an instructional target in their lesson plans. The present 
findings also suggest that SRL development is uneven across different strategy dimensions.  

While previous studies often report SRL in aggregated terms (Robillos, 2023; Teng et al., 
2022; Wang et al., 2025), the current data point to stronger gains in strategies closely tied to 
composing phases—planning, monitoring, and revision—than in other areas. This phase-sensitive 
pattern is compatible with the view that writing regulation develops through repeated opportunities 
to enact specific processes and highlights the value of examining SRL as a differentiated profile 
rather than a single total score. Overall, the findings extend existing accounts by showing that 
genre-based scaffolding can reorganise learners’ regulatory behaviours around communicative 
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purpose and discourse structure. 
This study has several limitations. First, the quasi-experimental design with intact classes 

limits causal inference; even after accounting for pretest performance, the study may not have fully 
controlled for pre-existing group differences. Second, the intervention period was relatively short; 
future studies should include longer follow-ups to determine whether writing gains and SRL 
changes persist over time. Third, research on SRL primarily relies on self-reported measures, 
which may not fully capture learners’ dynamic regulation during the composing process. Future 
research could therefore combine self-report instruments with more process-sensitive evidence 
(e.g., writing logs, revision traces, or stimulated recall) to better capture regulatory activity during 
the writing process. 
 
Research Implications 

The present study has two main implications for EFL/ESL writing. Theoretically, this study 
demonstrates that the GBP pedagogical framework improves writing performance by facilitating 
the transition from external to internal regulation. However, such developments are unlikely to 
occur automatically. Effective implementation of theory-driven instruction depends on teachers’ 
cognition and practice. Feedback, as a form of scaffolding in JCT, plays a crucial role in 
interactions with teachers and peers, enabling learners to make ongoing modifications and 
revisions in their tasks. Thus, feedback is not simply a means of correcting errors but a central 
mechanism that shapes and refines learners’ writing development throughout the writing process 
(Gu et al., 2025). Technology also enables feedback to move beyond time and space limitations in 
a classroom setting (Robillos, 2023). It is significant for teachers to make use of technology and 
technology innovation in AI to improve feedback in writing instruction. 
 
Conclusion 

This research examined how GBP influences writing performance and SRL abilities in 
narrative writing among college students in EFL/ESL contexts. The results show that GBP 
improves overall writing performance, including content, organisation, vocabulary, and language 
use. Students also made significant enhancements in SRL, with multiple dimensions, including 
metacognitive, cognitive, social, and affective. The study demonstrated that the GBP can foster the 
coordinated development of both discourse competence and self-regulatory skills in EFL writing 
contexts. Future research could use longitudinal designs to explore how GBP supports writing 
development and SRL over time across genres, proficiency levels, and teaching contexts.   
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