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Abstract

With the onset of COVID-19 pandemic, universities switched to the remote learning environment,
heightening the use of tools like Moodle. This research paper explores EFL students' perceptions
regarding the use of Moodle for developing academic writing skills. Using structured interviewing,
the data were obtained by adopting a qualitative case study design by privately interviewing 28
first-year students in an English Language and Literature program in one of the Turkish
universities. The study aimed to determine students' perceptions, the type of challenges met or
experienced, and the overall experience regarding online academic writing instruction. The results
showed a duality in students’ perceptions: on the one hand, 79% of students stated that their writing
skills had benefited, and on the other hand, 64% preferred in-person lessons. The main advantages
were flexibility, easy material access, and helpful teacher feedback. Nevertheless, students
identified technological problems and the lack of interaction as key disadvantages of Moodle-
based learning environment. The study concluded that Moodle-based writing instruction can be
effective when it is supported by well-structured feedback mechanisms, synchronous learning
components, and training in digital skills for both students and instructors.
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Introduction

Writing is one of the four fundamental language skills, alongside reading, listening, and
speaking. However, it is often considered the most challenging skill for many. What makes writing
challenging is the complex cognitive processes it requires, which differ significantly from those
involved in the other language skills (Harmer, 2004). Students are encouraged to develop effective
writing skills to be competent language users. To be more specific, students must demonstrate
critical thinking skills, a strong command of grammar, an extensive vocabulary, creativity, and
subject knowledge to produce effective writing. The field of academic writing, however, has
received considerable critical attention in recent years. Learners must ensure coherence, cohesion,
and well-developed content to present an effective written product (So & Lee, 2013). This level of
organization demands critical thinking, which is developed through extensive reading and
interpreting. It requires a strong command of grammar rules, sentence structures, word forms, and
punctuation, which are frequently neglected in spoken language. As Ocak Kiling and Yiiksel
(2024) suggest, “most EFL learners consider writing as a challenging task because they lack
linguistic and lexical resources as well as the experience to translate their thoughts into effective
compositions in their L2” (p.1). Due to the inherent complexity and high cognitive demands of
effective writing, learners may develop negative perceptions toward the skill. It is for this very
reason that this affective barrier is labeled as “writing anxiety’ in the literature (Challob, Bakar, &
Latif, 2016). With this anxiety in mind, specialists are seeking to overcome the problem of “writing
anxiety’, thus seeking to help students become good at writing.

In the current era of improved technological facilities and innovations, the integration of
technology into education, especially language teaching, has been driven by ongoing
developments in digital tools and platforms. They have indeed heightened the need for it. Students
can be exposed to language more often with the help of technology. Given that language exposure
is a key part of learning a language, technology facilitates the learning process by offering
increased opportunities for input and practice. Keeping the concept of ‘writing anxiety’ in mind,
there is a growing interest in delivering writing courses within online learning environments.
Warnock (2009) explained online learning for writing as an experience of being in a rich and
guided learning environment. Students can express themselves to a wider audience through their
writing, and are encouraged to write when they can communicate with their teachers and peers via
online environments (Warnock, 2009).

Writing anxiety is one of the significant challenges that students must overcome. It has
been empirically proven that such a phenomenon arises from the fear of being judged, insecurity
stemming from language proficiency, and the need to fulfill academic standards (Challob, Bakar,
& Latif, 2016). To exemplify, Guo, Hamat, Jaafar, and Zhang (2025) found that writing anxiety
significantly reduced learners' ability to produce complex and fluent texts. To counter this, teachers
are beginning to incorporate more technologies into writing instructions to help alleviate anxiety
and allow greater flexibility. As Guo, Hamat, Jaafar, and Zhang (2025) suggest “it is essential to
implement tailored instructional strategies designed to mitigate the impact of writing anxiety”
(p.126).

Over the past few years, interactive web technologies-commonly referred to as Web 2.0
tools, including learning management systems (LMS), forums, and blogs- have played a central
role in shaping digital learning environments by fostering interaction and collaboration. Among
them, Moodle (Modular Object-Oriented Dynamic Learning Environment) is an open-source LMS
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to submit assignments, receive peer feedback, and communicate with students asynchronously,
between the students and the instructors.

Technological tools not only increase learners’ exposure to language input but also
generate possibilitiesfor more intensive writing. Warnock (2009) maintains that online platforms
provide a rich and formal setting through which students reach larger audiences, interact with
peers, and receive positive reinforcement through feedback.

Undoubtedly, online-based language education is increasingly common, yet, to date, no
proper research has been carried out on the overall effect such education has on the development
of academic writing, especially in EFL-related learning. To address this gap in the literature, the
present research investigates students’ perceptions of utilizing Moodle as a teaching tool in an
academic writing course.

To guide the inquiry, the study is structured around the following research questions:

1. How do students feel about incorporating Moodle-based learning into a course on
academic writing?

1.a) How do the students perceive the feasibility of the course?

1.b) Does learning with Moodle encourage academic writing on the part of students?

Literature Review
Teaching Writing

Murray and Moore (2006) define writing as “a journey which leads us to discover
ourselves, our knowledge and ideas, our surroundings and to evaluate our professional identities
as academics, teachers and researchers™ (p. 4). Starting from this point, teachers should consider
writing a continuous ‘journey’ or a ‘process’. By doing so, they would recognize that the students
are in the process of developing their writing performance and discovering the potential within
themselves throughout this ‘journey’.

Harmer (2004) summarizes the teacher’s role in a writing class as a demonstrator,
motivator, supporter, responder, and evaluator. Considering those roles, an academic writing
teacher should possess some crucial abilities or skills to help the learners express themselves
effectively with their writing. In other words, academic writing can be viewed as a ‘student-
centered’ activity rather than a teacher-centered one; the teacher acts as a 'guide’ with their
feedback and guidance for the students to perform well in their writing.

Students’ Perceptions of Using Online Learning Environments

Technology enables learners to share their knowledge with a broader audience, collaborate
easily with their classmates, and enhance their creativity, all of which contribute to improving their
writing skills and lexicon (Camahalan & Ruley, 2014). Several studies have examined the use of
Moodle-based environments and students' perceptions regarding the integration into language
instruction. A considerable number of these studies highlight a range of positive and negative
perceptions of the students regarding the use of Moodle-based environments (Hosseinpour et al.,
2019; Nguyen & Nguyen, 2019; Purnawarman et al., 2016; So & Lee, 2013).

Nguyen and Nguyen (2019) concluded that Edmodo, an online learning platform,
motivates learners to engage in writing by allowing them to practice writing outside the classroom.
They added that it enhanced students’ ability to express their ideas, as well as lexical resources,
and grammatical accuracy. Similarly, Hosseinpour et al. (2019) revealed that Edmodo improved
students' writing proficiency. The platform enabled learners to share knowledge, which fostered
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creativity in their writing. However, not all students responded positively to Edmodo; low-
achieving students reported that it did not help them improve their writing proficiency since it was
difficult to concentrate on multiple tasks simultaneously. Another issue reported by low-achieving
students was that they had problems with their group members, which prevented cooperation and
collaboration. Other reported pitfalls of using Edmodo included poor internet connectivity, lack of
technological devices, and incompatibility (Hosseinpour et al., 2019; Purnawarman et al., 2016).

AlDaghri and Oraif (2022) explored the influence of online teaching via Blackboard on
students' engagement in writing. They used the Student Course Engagement Questionnaire
(SCEQ) and surveyed 148 female students. According to the findings, students demonstrated high
skills engagement, while emotional, participation/interaction, and performance engagement levels
are moderate. While challenges such as limited face-to-face interaction and technical issues were
acknowledged, students largely perceived online writing instruction in a positive light particularly
appreciating the benefits of flexibility, comfort, and access to additional resources.

Sheerah et al. (2022) studied the perceptions of EFL teachers and female students in an
Intensive English Writing Program. They conducted a focus group interview with 42 participants.
The study indicated that both teachers and students generally held positive views toward online
learning. The positive aspects of online learning are increased flexibility, accessibility to sources,
and improved writing skills among motivated learners. Students benefited from asynchronous
learning, while teachers emphasized the utility of immediate feedback and structured online
activities. However, the study also reported significant challenges like unstable internet
connectivity.

Wulandari (2016) investigated how a Moodle-based learning model could improve
students’ paragraph writing performance. They study combined traditional classroom instruction
with Moodle-based tasks including discussions, writing practices and feedback. The findings
showed that the model enhanced students’ motivation and autonomy, as “students felt more
enthusiastic and confident when writing paragraphs through Moodle” (p.77). Moreover, the
platform’s flexibility supported independent learning and greater engagement with course
materials.

Teng and Wu (2024) conducted a longitudinal study involving 627 Chinese university
students to examine the influence of self-efficacy beliefs, language learning motivation, and
metacognitive strategies on students’ perceived progress in online learning. The study found that
students with higher self-efficacy beliefs were more likely to adopt metacognitive strategies,
maintain motivation, and report greater progress in online learning.

Algarni and Abdul Rahman (2021) investigated the effects of emergency online learning
during the pandemic on writing anxiety. The study revealed that most participants experienced
moderate to high anxiety, particularly of the cognitive type. The study also found that “most
participants suffered from cognitive writing anxiety rather than somatic or avoidance behavior”
(p. 204). Students attributed this to “limited interaction with instructors”, “lack of feedback”, and
unfamiliarity with digital writing tools, while technical challenges also played a role (p.205).

Ocak Kiling and Yiiksel (2024) investigated the effects of online collaborative writing on
A2-level EFL students’ writing performance. Over a four-week intervention using Google Docs
and Zoom, 26 students collaboratively engaged in writing tasks. The findings showed significant
improvements in lexical complexity and fluency; however, no statistically significant gains were
observed in syntactic complexity-possibly as a result of the limited duration of the intervention.
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Based on their findings, Purnawarman et al. (2016) offer several suggestions, such as being
sure about the technological infrastructure before the practice and encouraging students to work
individually rather than in groups, as group work may lead to over-reliance on peers for completing
the task.

Methodology

The study was carried out in a state university in northeastern Turkey. To explore students’
perceptions in depth, the researcher utilized a case study approach within a qualitative research
design. However, some open-ended questions also yielded quantifiable data, which were analyzed
in the results section under a separate title. All in all, even if the nature of the study allows it to be
qualitative, it also includes quantitative data to add methodological diversity.
Participants

The study involved 40 first-year students taking the Research and Writing course within
the English Language and Literature program. All participants had completed a one-year
preparation course in English or passed the department’s English proficiency exam. At the end of
the semester, students submitted 29 responses, and the researcher included 28 of them in the
analysis. The reason for using convenience sampling was its usefulness and availability. Table
one below summarizes the key demographic and academic characteristics of the participants.
Table 1. Participant Profile Summary

Variable Description

Total Participants 28 (out of 40 enrolled students)

Age Range 19 to 35 years

Gender Distribution Mixed

Academic Program English Language and Literature (1st year)

Prior English Training 1-year preparatory program or passed departmental
proficiency exam

Sampling Technique Convenience sampling

Data Collection Timing After 8 weeks of online instruction

Response Format Structured interview questions

Data Collection

The researcher administered open-ended interview questions after the students completed
eight weeks of online learning. Based on the responses gathered through these interviews, the
researcher gained insights into the students' perceptions of the online learning experience.

Data Analysis

The researcher analyzed the qualitative data collected from the open-ended interview
questions using Creswell's (2003) analytical framework, which involves organizing, preparing,
coding, and interpreting the data. The researcher examined the responses from the structured
interviews conducted at the end of the semester to identify emergent themes about students’
perceptions. Furthermore, illustrative quotations from students’ responses were selected to provide
deeper insights and to substantiate the thematic analysis.
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In addition, specific responses to the interview questions generated quantifiable data, which
were analyzed using percentage calculations and visually represented through percentage charts to
enhance the comprehensibility and generalizability of the findings. The outcomes of this
quantitative analysis are presented and elaborated upon in a separate section under the "Results"
heading.

Trustworthiness and Credibility

To ensure trustworthiness, the researcher used the following notion of member checking:
the researcher showed appropriate participants' interpretations of major themes to confirm them.
Furthermore, the researcher consulted a peer with expertise in applied linguistics as part of the
peer debriefing process to verify the accuracy of the coding procedure and the themes' correctness.
Triangulating both qualitative and quantifiable data strengthened the credibility of the results and
enriched the overall findings.

Ethical Considerations

The university ethics committee granted ethical clearance for the study. The participants
were informed about the research's intention and nature and provided voluntary consent.
Anonymity and confidentiality were guaranteed, and students could withdraw without penalty.

Results
Quantitative Results

Twenty-eight students answered the structured interview questions at the end of the
semester. While the primary focus of the questions was on the use of distance education in English
language instruction, the inquiry also aimed to explore whether students possessed the necessary
technological resources and could create conducive learning environments. Accordingly, the
interview included items addressing students' internet usage skills, the reliability of their internet
connections, and their access to essential technological equipment.

Computer
43% m Computer
Both
Phone

Figurel. The devices students used for online learning

Figure one shows that 43% of the students reported using computers to complete the
required online course tasks. Accordingly, 39% of the students indicated using phones for online
learning activities. Lastly, 18% of the students indicated that they used both devices to follow their
tasks and assignments on Moodle.
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Regarding infrastructural facilities available for online learning, 86 % of the students
reported having a stable internet connection, while 14% indicated that they had a bad internet
connection. 64 % of the students used Wi-Fi connections, whereas 22% relied on mobile data.
Additionally, 14% of the students said they utilized Wi-Fi and mobile data for online education.

When asked to evaluate their technological competency on a scale from 1 to 5, the students
reported an average score of 4,17 out of 5, indicating a relatively high level of self-perceived
technological proficiency.

H Once a week
Everyday
Twice a week
When notifications come

M Three times a week

Figure 2. Responses to the question: “How often do you visit the platform?”

As shown in Figure two, a remarkable percentage of the students (96%) reported visiting
the platform Edmodo page for their Academic writing class at least once a week. Only 4 % of the
students stated that they visited the Edmodo course page when they received notifications. This
finding is noteworthy, given that the platform consistently provides notifications for assignments
and teacher announcements. The responses indicate that students are aware of their academic
responsibilities and make efforts to stay engaged with the course requirements.

H One

Two

Three

Four

Three, 11 .
M Five

Figure 3. Responses to the Question: “Could you evaluate the effectiveness of the online course?”

Figure three presents how students rated the effectiveness of online course on a scale from
1 (not effective) to 5 (effective). What stands out in the figure is that a significant number of the
students (44%) rated the course as effective. A remarkable number of the students (41%) rated the
course as moderately practical by assigning it a score of 3. Only a small proportion (15%) of the
students perceived the online course as ineffective.
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e=@um Seriesl

Face to face Online No difference

Figure 4. Students’ responses to the question “Do you want to take this course online or face-to-
face in the following semesters?"

As illustrated in Figure four, a substantial proportion of students (64%) preferred face-to-
face instruction over online learning. In contrast, 24% of the participants preferred to continue with
the online format. Only 12% reported no preference, stating that there was no significant difference
between face-to-face and online course delivery.

Qualitative Results
The Experience of Using an Online Platform

The researcher asked students to describe their experience of using an online platform in
an academic writing course in a single word or phrase. Table two presents the various expressions
provided by the participants. A common theme that emerged was that students found their
experience “useful” but “challenging”. As seen in Table two, many students described their
experience using positive adjectives as fantastic, exciting, amazing, and enjoyable. However, a
smaller yet notable group characterized their experience with negative adjectives such as hatred,
inefficient, stressful, and challenging.
Table 2: How students define their experience

Positive Times Negative Times Neutral Times
Suitable forwriting | 1 Hard 3 Homework 1
Following 1 Hatred 1 Normal 1
assignments
regularly
Easy-accessible
Awesome
Exciting

Fine

Useful
Effective
Amazing

Easier than
traditional
Good 1
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| Enjoyable | 1 | | | | |

Students identified the strengths and weaknesses of using an online platform. Table three
presents the common themes that emerged from their responses, along with the frequency of each.
As evident from the table, students reported more positive themes than negative ones. A closer
analysis reveals that a prominent advantage perceived by students is the easy accessibility of online
learning, an essential goal of integrating technology into education. Additionally, five students
highlighted the benefit of accessing various online resources and the flexibility to study anytime
and anywhere, underscoring the flexibility dimension of online education. Other frequently
mentioned positive aspects included support for individualized learning, time efficiency,
practicality, and paper-saving.

Regarding the drawbacks of online learning, more than half of the participants (n=17)
reported that connection issues and inadequate technological resources negatively impact the
effectiveness of online courses. Beyond infrastructural challenges, a few students (n=3) expressed
that online learning often includes excessive homework, which they viewed as an additional
burden. Other negative perspectives voiced by the students included difficulties in following the
lessons, lack of interaction, limited technological proficiency, and concerns about technology
addiction.

Table 3: Positive and Negative Sides of Using an Online Platform

Positive Times Negative Times

No pandemic risks 1 Difficult to get used to/new 1

Use different sources fromthe internet | 5 Connection problems 12

Learn individually 2 Lack of facilities 5

Paper saving 1 Lots of homework 3

Comfortable 2 Unreliable sources on the net 1

Easy-accessible 4 Hard to follow/understand 2

Improving online skills 1 No interaction 1

Time saving 2 Lack of knowledge in online 1
skills

Effective 1 Not real 1

Practical 1 Technology addiction 1

Access information easily 2

Study whenever, wherever you want | 4

Makes students organized 1
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In literature, many previous studies have reported both positive and negative student
perceptions regarding online learning (Hosseinpour et al., 2019; Nguyen & Nguyen, 2019;
Purnawarman et al., 2016; So & Lee, 2013). The present study's findings align with existing
literature, demonstrating a similar pattern in students' perceptions of online learning environments.

The Problems Students Faced

When students were asked whether they had encountered problems during the online
teaching and learning process, 34% reported that they had not experienced any issues. However,
the remaining 66% indicated that they had faced various challenges, most related to internet
connectivity and technical difficulties with the platforms used for exams and assignments.

A more detailed analysis of the responses reveals that most of the reported problems were
related to internet connectivity issues or power outages, which sometimes led to students failing a
course or an exam.

“Yes, | experienced. | cannot take an exam because of my internet service. | am not sure
whether | can take the exam again or not. | consulted a makeup exam."

"l have experienced that my connectionis bad, so I felt nervous during the exam because |
fear my internet connection will cut off.”

"Yes, while you gave feedback, there was a power cut."

"At once, my home's electricity was cut off. In the meantime, 1 was trying to send my
assignment, and | failed.”

An analysis of the student quotations presented above indicates that the primary challenge
in online education is the inadequacy of technological infrastructure. This issue often leads to
feelings of anxiety and stress among students, particularly during online classes, examinations, or
while submitting assignments through digital platforms. These findings are consistent with the
studies of Hosseinpour et al. (2019) and Purnawarman et al. (2016), both of which highlighted
internet connectivity issues, insufficient technological devices, and device incompatibility as
major drawbacks of online learning environments.

Developing Writing Skills

One of the most critical concerns for educators regarding online education is whether it
effectively supports the development of specific learner skills. In this context, to explore students'
self-perceptions of their progress in academic writing, the researcher asked: “Do you think you
have improved your academic writing skills this semester?”” In addition to their yes/no responses,
students were encouraged to elaborate on their answers by explaining the reasons behind their
perceptions.

An analysis of the students' responses revealed that 79% believed they had improved their
academic writing skills over the semester, whereas 21% felt they had not made such progress.
Given that the course was primarily delivered online, exploring the underlying reasons for these
perceptions is essential, as expressed in the semi-structured interviews. The quotations below
reflect the views of students who reported improved writing skills. A closer examination of these
statements suggests that teacher and peer feedback on students' written work significantly fostered
their academic writing development.

"Yes, | improve myself. | wrote an essay and sent it to my teacher; she gave me feedback.
This feedback is constructive for my writing.”
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“I think 1 have improved my skills but it is not easy for me. Firstly, we have to study all topics by
ourselves. | mean, our teacher gave us all the equipment, but it is hard because we need to do everything
like lecturing. Secondly, our teacher and | are always in contact thanks to Edmodo. She gave homework in
Edmodo, and we can do it. I think | can improve myself since the homework."

The feedback cycle and regular assignments have facilitated meaningful interaction and sustained
engagement between the teacher and students throughout the online learning process. Another commonly
mentioned factor contributing to students' perceived improvement was the use of Edmodo platform.
According to students, Edmodo supported their self-organization and provided a structured environment,
enabling the instructor to monitor and track their academic progress effectively.

“Yes, | think it is effective and improves me. Because we did research ourselves before writing. We
have created an infrastructure. Then we tried to write carefully and without hurrying.”

Lastly, the fact that technology makes it faster and easier to reach any information appears to support
learners throughout the process.

“Yes, | do. Because we have written our writing in the direction of some kind of feedback, it helps me
write better."

On the other hand, students who reported no improvement in their writing skills emphasized that face-
to-face education offers more effective student—teacher and peer interaction. The absence of such
interaction in the online environment led some students to attempt to resolve their difficulties
independently, rather than seeking support from the instructor. Overall, the primary shortcoming of online
education, as perceived by these students, appears to be the lack of meaningful interaction. Therefore, it is
essential to design online courses in away that actively promotes student engagement and fosters interactive
learning experiences.

““| cannot say that | have fully improved my academic skills because you are not telling the lesson right
now. There are many points that | don't understand. So, I am not doing my homework as it should be.”

“Not as much. Face to face would have been better.”

“I think 1 am not. Because it is not productive. Normal education is the best.”

Another noteworthy perspective came from a student who reported feeling unmotivated throughout
the online course. It is evident that the shift to online instruction negatively affected some students,
primarily due to their unfamiliarity with this mode of learning. Being required to manage all tasks
independently in a virtual environment led some students to experience a decline in motivation, which they
attributed to their emotional state or a lack of self-regulation skills, such as planning and organizing their
own learning process.

“No, but it is not related to this online course. | was not able to get a good mood.”

To sum up, although some students reported no significant improvement in their academic writing
skills, the majority (79%) perceived noticeable progress. A closer analysis of their responses reveals that
those who consistently completed the assigned tasks and actively engaged with the course content
experienced the most improvement. In contrast, students who struggled with self-organization and failed to
keep up with the assignments tended to show little or no progress by the end of the term.

Comparison of Traditional and Online Classes

Students were asked to compare their experiences in traditional and online classroom settings.
As they had received instruction in both environments, they could reflect on and evaluate their
writing performance across the two modalities. Analysis of their responses revealed that 74% of
the students believed their writing performance improved during the second term, which was
delivered online. In contrast, 19% reported better performance during the face-to-face instruction
in the first semester. Only 7% of the participants indicated no noticeable difference in their
performance between the two semesters.
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A closer examination of the students' responses provides valuable insight into their
experiences with traditional and online classes. In reflecting on these two modes of instruction,
several students shared the following statements:

"l can say that | am getting self-confident daily, I learned the meaning of different words.”

"1 think I could not fully improve myself, but now I write knowing where | made mistakes,

which is an important point and improvement."

“Of course, there are huge differences between the previous semester and right now. Until

now, we have had much work on writing skills. This semester, | can write an essay better than

in the previous semester.”

"l think, yes, we took distance education, but | learnt many things and thanks to this

information, | started to write better.”

I think the feedback from your peers or teacher for my writing was useful. Because of the

feedback, I recognize my fault in my writing.”

A general evaluation of the students' quotations offers meaningful insight into why many
believed their performance improved during the second semester. A predominant theme that
emerged was the significant role of feedback and the structured process of writing essays in
enhancing their academic writing skills. This perceived improvement appears to be influenced not
only by the affordances of online learning but also by differences in the tasks and topics covered
in the second semester compared to the first. Furthermore, both peer and teacher feedback emerged
as key factors contributing to students’ progress and motivation. This feedback loop fostered a
sense of connection among students and between students and the instructor, transforming the
learning experience from a one-way delivery into an interactive process. Through sharing their
work, receiving feedback, and providing constructive comments to peers, students gained a deeper
understanding of the writing process and how to improve their work.

The following interview question explored students’ perceptions by asking them to imagine
their experience in a face-to-face classroom setting and compare it with the online learning
environment. Selected student responses are presented below:

“Listening subjects face to face would be better. I always say that, but we handle it perfectly
and our lessons are productive.”

I can see my teacher, and | can ask for the misunderstood point. At the internet | cannot ask
the time that | have to ask.”

“Sometimes, | would like to talk to my teacher face-to-face.”

“I could attend the course and it was effective, | could improve myself as speaking, cultural,
opinion, much more than online platform.”

“Maybe it might be regular or more productive.”

"1f we had taken this course face-to-face, it could be difficult to talk about our essays with the
lecturer because our class is so crowded.”

An analysis of the students’ quotations suggests a general preference for face-to-face
interaction with both peers and instructors. One student described face-to-face education as “more
regular” and “more productive,” while another pointed out a potential drawback, noting that it
might be challenging for the teacher to provide individualized feedback on students’ essays in a
crowded classroom setting. Another participant acknowledged that although face-to-face
education may have certain advantages, the online course was conducted effectively, enabling
students to remain productive.
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In summary, while most students perceived face-to-face classrooms as more productive and
interactive—facilitating more effective learning—somealso acknowledged the potential of online
learning environments to be equally engaging and efficient when designed and implemented
appropriately.

Feedback

Feedback is widely recognized as an indispensable component of writing instruction, in both
face-to-face and online learning environments. In the context of online education, where direct
interaction between students and teachers is often limited, feedback serves as a crucial tool for
fostering engagement and supporting learners’ development.

Based on the students’ responses to the interview questions, it is evident that they valued the
feedback they received and viewed it positively. The following excerpts illustrate students’
perceptions of the feedback provided by their teacher and peers:

“I communicated with my teacher effectively. | understand the lesson better when my teacher
teach us.”

“I prefer feedback from our teacher because sometimes one gave a feedback two person or
no one. Also, I do not think feedbacks that are given are not made sincerely. I prefer from our
teacher because she is professional and she always wants us to improve.”

“Of course feedback is useful. When I got the feedback from my teacher, it was useful. | see
and correct my mistakes. But actually, my peers are like me. | think they cannot fully correct
mistakes.”

"Feedback from teachers is beneficial because he/she added a comment objectively, but my
peers do not comment objectively and do not have enough experience and knowledge for this."

“Certainly yes. One of the most important things to improve academic writing is feedback.
According to it, we can see and correct our mistakes.”

It is evident that students held positive views regarding the feedback they received on their
essays; however, the majority emphasized the value of teacher feedback, noting that it was more
effective in enhancing their writing skills. Although the teacher provided specific guidelines for
peer feedback, many students felt peer responses were less helpful. This was mainly due to peers'
perceived lack of competence in identifying errors or offering constructive suggestions.

Students’ Suggestions

At the end of the interview, students were invited to share their suggestions regarding the
course. While the majority chose not to offer any specific recommendations, a few participants
provided constructive suggestions for improving online courses. Below are selected quotations
from their responses:

"1 would like to share some thoughts. While taking an online exam, | fear my connection will
cut off. Also, some of my friends can get a high scores while they do not get a high scores in the
face-to-face semester. They may be cheating and may be using the internet during the exam. That’s
why, this situation affects my academic career.”

“Teacher should ask the students individually if they have problem or idea about the anything
such as internet, courses and also they should think that our special life and that's why, they should
be understanding and not forced the students about the assignments or grades.”

An analysis of the students’ responses suggests that the concerns and suggestions offered were
largely related to broader issues in online education rather than course-specific matters. For

Arab World English Journal 321
WWW.awej.org
ISSN: 2229-9327



Arab World English Journal (AWEJ) Special Issue on CALL Number 11. July 2025

Using Moodle as an Online Learning Medium for Academic Writing Skills Erdem Cavdar & Barm

instance, one student expressed frustration with the online examination process, believing that low-
achieving students may receive high scores due to opportunities for academic dishonesty. Another
student emphasized the need for greater empathy from instructors, noting that some learners may
struggle to create a suitable learning environment at home due to various personal or technological
challenges.

In addition to the concerns raised, some students provided positive suggestions regarding
online education. One student, for example, remarked that online learning encourages learners to
conduct independent research rather than relying solely on teacher-led instruction.

“Thanks to the online education, | realized that as a student, it was more effective to encourage
students to research than to teach the subject.”

These findings suggest that students generally hold positive attitudes toward taking an
academic writing course through online education, despite acknowledging specific challenges.
While both face-to-face and online learning environments present limitations, these can be
mitigated through careful planning, thoughtful course design, and responsive instructional
practices.

To conclude the various student responses and theme patterns, Table four summarizes major

themes, example quotes, analysis, and frequency of theme occurrence.
Table 4. Summary of Student Responses and Emerging Themes

Theme Student Response Excerpts | Interpretation / Code Frequency /
Count
Technological “l use my phone to access the | Device usage, Internet 86% stable
Access & Use platform.” stability connection; 39%
"I have a stable internet use phones
connection.”
Platform “l visit Edmodo at least once | Regular engagement withthe | 96% visit regularly
Engagement a week” platform
"I respond when there is a
notification."
Course “The course is effective." Varied perceptions of course | 44% rated as
Effectiveness “It is moderately effective.” | success effective (5), 41%
“It is not effective for me.” moderate (3)
Preferred Mode of | “Face-to-face is better." Modality preference 64% prefer face-to-
Delivery “Online is more flexible.” face
“No difference between the
two.”
Overall Experience | “Enjoyable, useful, Mixed perceptions Positive responses
with Online Tools | amazing.” (positive/negative/neutral) | dominate
“Stressful, inefficient,
complicated."
Perceived Benefits | “Ican study whenever | Flexibility, accessibility, 5+ strong themes
want.” autonomy
"Easy access to sources.”
“It improves my
organization.”
Perceived “Internet issues affected my | Connectivity, workload, and | 66% experienced
Drawbacks exam.” cognitive overload issues
"Too much homework."
“Hard to follow online.”
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Academic Progress | “Yes, I improved through Progress linked to feedback, | 79% said “Yes”;
— Writing Skills feedback.” struggle due to isolation 21% said “No”

"Homework helped."
“No, I did not improve—miss
teacher explanation.”

Traditional vs “Now | write with fewer Reflection on semester 74% said
Online Comparison mistakes.” comparison performance
“Face-to-face helped me improved online

improve speaking more.”
“Online is less interactive.”
Feedback Value “Teacher feedback helped me | Teacher feedback preferred | Dominant theme
see mistakes.” over peer
“Peer feedback is less
helpful—they don’t know

enough.”
Suggestions /Final | “Teachers should be more Academic integrity, Thematic variation
Thoughts understanding.” empathy, student autonomy

“Some students cheat in

online exams.”

“Online helped me do more
research independently.”

Discussion

The findings of the study demonstrate acomplex and multifaceted student experience inan
online academic writing course. The results also align closely with the previous research regarding
the perceptions of blended or online academic writing instruction. In line with Hosseinpour et al.
(2019) and Purnawarman et al. (2016), the current study has determined motivational and
infrastructural factors influenced students’ experiences of Moodle. For example, the emphasis
attached to teacher feedback supports Liu’s (2013) claim that the presence of the instructors isalso
significant in the success of online writing instruction. Similarly, the preference for structured
platforms where assignments could be accessed continuously reflects Soand Lee’s (2013) findings
that flexible learning environments promotes learner autonomy. The fact that the current research
is congruent with those prior studies further enhances the generalizability of the research,
especially those EFL cases in a developing or a transitional education system.

Although weak internet connectivity was usually cited as one of the disadvantages of online
learning, it seems that the desire of students to be taught face-to-face lies much deeper and has
more pedagogical and emotional origins. Participants also highlighted the absence of real time
interaction with teachers leading to a consequent loss of immediacy and spontaneity in the online
setting environment. Face-to-face classroom provides active verbal and non-verbal feedback,
immediate alleviation of confusion, and a feeling of school spirit, which are not easily transferable
to an online setting. These results confirm Sheerah et al.’s (2022) findings, which indicate that
face-to-face communication increases motivation and engagement rates, particularly in writing-
focused instruction where iterative feedback and discussions play a central role.

Moreover, the present study supports Wulandari’s (2016) findings on the effectiveness of
Moodle-based learning models. The positive impact of online platforms like Moodle and Google
Docs indicates that flexibility and self-paced practice can foster more meaningful learner
engagement and lead to improved writing performance.

Another essential dimension influencing learner progress is individual learner factors. Teng
and Wu (2024) note that self-efficacy and metacognitive strategies tend to improve as learners
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adapt to digital formats, indicating that the attitudes towards online writing instruction may
become more positive over time and with continued exposure.

Conducting the study during the pandemic likely influenced the outcomes since it affected
both the learning environment and participants’ perceptions. The limited time for preparation due
to the abrupt modal change along with the lack of readiness at an institutional and individual level
probably affected the attitude of students towards online learning. Students may have developed
negative perceptions because of the emotional and cognitive challenges such as uncertainty, digital
fatigue, and social isolation. Students may have a very different experience in a post-pandemic
context, and it is here that the planning of online learning and training can be made more effective
through institutional training and students have greater hybrid opportunities.

Conclusion

The present study aimed to provide insights into the use of online platforms as a medium
of blended learning, with a particular focus on students’ perceptions of the online learning
environment within an academic writing course. It further explored the feasibility of implementing
online education in writing instruction by identifying both the advantages and drawbacks of such
a delivery mode. Accordingly, the study offers meaningful implications for both teachers and
students engaged in similar contexts.

Given its experimental nature, the study collected data on students’ perceptions through
structured interviews conducted at the end of the semester. Findings indicate that students hold
both positive and negative views toward online education. Specifically, when asked to evaluate
the effectiveness of the online course, a notable percentage of students (41%) rated the course as
‘4> or ‘5’ on a five-point scale, indicating that they found it ‘effective’ or ‘very effective’.
However, when asked about their instructional mode preference, 64% of the participants reported
a preference for face-to-face instruction.

The qualitative data provided a deeper understanding of students’ experiences. While some
students described the online learning environment using negative terms such as “hard, stressful,
and challenging”, the majority used positive language. Terms such as “easy-
accessible, useful, effective, and enjoyable” reflected favorable attitudes toward the experience.

Students highlighted several benefits of online education, including support for
individualized learning, practicality, flexibility, time-efficiency, and ease of access to information.
Nevertheless, they also identified certain challenges including internet connectivity issues, an
overwhelming workload, difficulty in following lessons, limited interaction, and a lack of digital
literacy. These findings underscore the importance of addressing these potential obstacles when
designing online writing courses.

A key strength of the online course was the use of feedback, both from peers and the
teacher, which was played a crucial role in enhancing students’” writing skills. This feedback
facilitated meaningful interaction and helped mitigate some of the limitations of the online setting.
Furthermore, regular assignments and portfolio assessment proved effective in monitoring student
progress and skill development through a continuous cycle of feedback and revision.

Implications

The findings yield several practical recommendations for educators and administrators
seeking to integrate online platforms into writing instruction. First, designing interactive online
learning environments is crucial to promote student engagement, communication, and
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collaboration. Tools such as real-time feedback systems and collaborative writing platforms like
Google Docs can help replicate the interactivity of traditional classrooms. Second, conducting a
needs analysis at the beginning of the semester can help identify students' technological access,
digital literacy levels, and potential pedagogical challenges, allowing instructors to tailor their
instructional strategies accordingly. Third, providing training for both teachers and students on the
effective use of online education tools can enhance digital competence, boost confidence, and
ensure the smooth implementation of online instruction. Finally, incorporating a variety of Web
2.0 tools—such as blogs, wikis, and digital mind-mapping applications—can enrich the writing
process by fostering student autonomy, supporting differentiated instruction, and providing diverse
modes of expression. These strategies collectively aim to improve the quality and effectiveness of
online writing education.
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