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Foreword

I feel greatly honored to write this foreword to the 2nd MEC TESOL Conference organized by
Middle East College, Muscat, Oman, on the 28th of October, 2020. This year’s conference title,
“Emerging Trends and Contemporary Issues in Language Learning: The EFL Context”
encompassed a wide variety of relevant TESOL themes. The conference intended to provide an
opportunity to English language teachers, curriculum designers, and researchers who share this
common vision. There were around fifty 50 paper presentations by ELT practitioners from around
the globe. Twenty-nine full-length papers have been selected for publication.
Since English is the lingua franca in the Middle East and North Africa (MENA) region,
competence in the language is an essential requirement for a successful academic and professional
career. Therefore, the language proficiency of Arab EFL learners entering tertiary education needs
to be strengthened to meet the requirements of a higher education system in which English is the
language of instruction and assessment.
The conference aimed to share best practices and reflect on how these students can be initiated
into their disciplinary and workplace language requirements. This purpose is aligned with the
mission of Middle East College — We endeavour to fulfill creative human potential through
education, inquiry, innovation, intercultural engagement and service — and to the educational
priorities of Oman which envisions a community of learners equipped with the English language
skills to compete at the international level.
The papers presented during the conference covered a wide range of topics related to the
conference theme and sub-themes including, English for Academic Purposes; English for Specific
Purposes; emergency remote teaching; flipped learning; critical media literacy; use of ICTs in
language learning; academic writing; use of hypermedia tools in language learning; project-based
learning; and principled eclecticism in the classroom.
I am confident that these Proceedings will furnish teachers and curriculum designers, from across
the globe, with excellent ideas for classroom delivery and stimulate further research in the field of
TESOL.
I am deeply grateful to all the authors for their valuable contributions, all the reviewers for their
comprehensive feedback that helped in enhancing the quality of selected papers, and the Editor,
AWEJ for his support during various stages of the publication process.

Dr. Samia Naqvi
Associate Editor
Head, Centre for Foundation Studies
Middle East College, Muscat, Oman
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The Moroccan Bachelor New Reform:
the Incorporation of Soft Skills through Project-Based Learning
Abdelaaziz El Bakkali
Language and Cultural Studies
Psychological, Social, and Cultural Studies Laboratory
School of Arts and Humanities, University of
Sidi Mohamed Ben Abdullah, Fes, Morocco.
Email: elbakkaliaziz@gmail.com

Abstract
Recent debates about the bachelor in Morocco show that teaching learners to maintain positive
attitudes and take over responsibilities for social and political processes is an essential educational
asset of soft skills, mainly for schools that adopt project-based instructions. To engage students in
this newest reform, significant preconditions of democratic school culture are set as effective
outcomes to generate ethical behaviors. Today, social and political issues tend to provide
meaningful opportunities to engage students in proper activities, specifically by using projectbased learning. This paper aims at examining important venues that Moroccan school leaders,
along with the bachelor outcomes, wish to implement to foster democratic participation within and
outside school life by adopting project-based learning. It questions the challenges and perspectives
of this implementation along with the progress of Moroccan educational institutions. Hence, the
paper adheres to a meta-analysis technique, whereby a unique examination of the various already
conducted studies came out with conclusions: perspectives and challenges. The typical metaanalysis method disengages readings of various scholarly academic sources related to school
effectiveness concerning the implementation of project-based instruction, specifically after a long
journey of debates about the bachelor. Because of its descriptive nature, this method allows the
researcher to explore the wide-range of pitfalls that provide potential opportunities for alternative
conclusions which are adopted in restructured and well-run approaches. The significant results and
conclusions drawn from this paper are profoundly and qualitatively discussed and analyzed.
Keywords: Meta-synthesis, Moroccan bachelor, project-based learning, reform, soft skills
Cite as: El Bakkali, A. (2020). The Moroccan Bachelor New Reform: the Incorporation of Soft
Skills through Project-Based Learning . Arab World English Journal(AWEJ). Proceedings of 2nd
MEC TESOLConference 2020. 4-16.
DOI: https://dx.doi.org/10.24093/awej/MEC2.1
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Introduction
Today, effective learning can be successfully achieved through implementing significant projects,
which allows students to become more engaged in activities with the idea to dig into complex and
challenging problems that are similar to real-life situations. A recent study conducted by Intel
Teach Program (2012) contends that introducing projects into the curriculum is not a new or
revolutionary idea in education; instead, the practice has already evolved into a more formally
defined teaching strategy because the value of these learning activities has been understood as
enormous scopes to widen the opportunities of any learning process. In determining such learning
outcomes, the need to explore more rubrics in Project-Based Learning (PBL) crops up as a
necessity in the education world. PBL, which goes beyond generating the learners’ interest, this
study asserts, has gained a more significant foothold in the classroom as researchers have
documented what teachers have long understood; in a way, well-designed projects encourage
active inquiry and higher-level thinking. It shows that students' abilities are developed when they
are linked to meaningful problem-solving tasks. Accordingly, PBL tends to expose students to
experiential learning by providing them with such an overview of activities involved in various
professions, which are related to their fieldwork. To promote active learning, the PBL approach is
introduced in the form of discipline to engage learners in a self-centered method that helps them
explore essential and meaningful questions through segments of tasks and feedback activities
(Yam, & Rossini, 2010). In Morocco, the incorporation of PBL has gone through various stages
by enhancing a mere integration of life skills employing a growing tendency towards new contextbased tasks. For the national education system, the advancement towards software practices can
be retained through this method’s successful use. It has been introduced within some of the
program courses, mainly to resolve learning problems.
The objective of this study is to elaborate on the implementation of project-based learning in
the Moroccan bachelor project as an effective method in modern school life with a mere reflection
of the multifaceted ways of its incorporation that mainly generates various new soft skills. A range
body of literature review about its implementation styles will support the development of a
framework that will reveal the real changes in the learning process.
Research Questions
1. What are the effective ways to better implement PBL in the Moroccan bachelor project?
2. How do learners develop new behaviors and skills as a result of adopting PBL?
3. What are the most implications of this approach in education?
Literature Review
PBL Theory, from a Project to a Classroom Practice
To define “learning” as an activity is to refer to the developmental structure, where “knowledge
building” is directed to improve knowledge objects such as explanations and models. Bereiter and
Scardamalia (1993) approached the concept of project-based learning as similar to the notion of
knowledge, where education is assumed to take place through the use of mental tools such as
concepts and theories, while the learners’ attention is not directed to the development of cognitive
Arab World English Journal
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structures per se but to the productive activity of making meaning. Along with this idea, Helle,
Tynjälä, and Olkinuora (2006) state:
Whether it is vertical or horizontal learning, that occurs, depends on our view on what kind
of learning is focused upon and supported, project-based learning can be described as
involving both vertical learning (i.e., a cumulation of subject matter knowledge) and
horizontal learning (i.e., generic skills such as project management), just as the quality of
learning is determined by the extent that the student is able to draw upon systems
knowledge (i.e., declarative knowledge), not just procedural knowledge. (p. 292)
The production of knowledge as the most important asset of PBL foresees professional
development of the learning sphere as upholding the approach as an authentic phenomenon. This
approach, which El Bakkali (2020) considers as a new strategy that has actively engaged learners
with issues and topics that are relevant to their lives, is important to the development of tasks in
the learning cycle. These issues, he asserts, tend to trigger learners’ challenging questions or
problems with the idea to allow them to work independently within a specific time slot. This
disengages projects or tasks as a learning process which is similar (or different) from learning that
is based on problems.
Although there is a conglomerate of similar terms that makes it difficult to establish clear
boundaries between this approach to teaching and others, such as problem-based learning, inquirybased learning, discovery-based learning, PBL, Martínez (2019) claims, crops up as an approach
which guarantees a learning experience that defines a specific development of a project, which, as
he asserts, generates the following principles:
• Raising a question or issue linked to some authentic phenomenon or one pertaining to the
situation that will guide the project.
• Cooperative development by students of a series of usually complex tasks with a high
level of autonomy and decision-making, taking an active role in order to solve the initial
question (this implies dedicating a considerable time to the project, more than one class
session).
• The creation of one or various products or devices resulting from attempts to respond to
the initial question and the students’ reflection. (p. 3)
Meanwhile, problem-based learning has more of a connection to technical education programs.
The difference can be between project-based learning and problem-based learning, which is a
whole area of some confusion for early implementers of either approach (Harris 2015). Authors
like Markham, Larmer, and Ravitz (2003) compare project-based learning to problem-based
learning by describing the former as an “instructional method” that uses projects as the central
focus of instruction in a variety of disciplines, and the latter as an instructional approach, where
learners get along a more programmed path toward a set of prescribed outcomes.
The more the driving question is essential in PBL, the more problem-solving is supposed
to expose learners to real-world issues from the start of tertiary education. If problem-based
learning, according to Yam and Rossini (2010), is to provide learners with appropriate plans to
Arab World English Journal
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help them understand the relevance and importance of learning project, the PBL approach should
engage students in exploring essential and meaningful questions through a series of investigations
and collaborative activities (p. 4). By doing so, learners can learn concepts and apply information
in creating their final products through such an approach which, Yam and Rossini (2010) contend,
centers on students’ learning activities where students look more autonomous. Accordingly, while
problem-based learning and experiential learning, Helle, Tynjälä, and Olkinuora (2006) assert, can
be considered relatively abstract conceptualizations of learning, the notions of PBL are more
concrete, especially in bringing new learning opportunities in workplaces. According to the two
theorists, the only condition of work-based learning is that education is likely related to work
practice; thus, the categories of PBL and work-based learning overlap, just as learning takes place
in the form of project studies. Compared to this, they contend that collaborative learning or
cooperative learning are also concepts often mentioned in connection with student projects; thus,
the distinction between these two terms is mostly defined based on the extent of shared activity.
They add, project work is usually divided among participants, but the aim is to develop a shared
outcome; whereas, PBL involves both cooperative and collaborative elements, where a project task
is usually planned so that it cannot be performed without the joint efforts of the participants. To
this, Yam and Rossini (2010) use the term “autonomy” to refer to students’ interest to take
responsibility for their own learning, and by giving control to them, they maximize their
opportunity to utilize prior knowledge and experience in finding solutions to the problems. They
maintain that collaboration among students, teachers, and others in the community is vital so that
knowledge can be shared and distributed among all members, in a way learners’ progress needs to
be observed. In contrast, teachers’ support, as well as continuous tutorial discussions involving
teachers and students, are imperative to sustain their motivation in the PBL process. Their supports
and panels, they contend, can help provide access to information and support learning by
scaffolding instructions to make the tasks more tenable. To prepare these learners as skilled and
knowledgeable citizens is to lead them to self-directed learning with enough critical approach to
educational practices and instructional methods, which can develop their real-world tasks later.
Implementing PBL in the New Reform of the Moroccan Bachelor
The central aim of the idea of PBL integration in the Moroccan new bachelor program is to opt for
an approach through which the teacher’s role is shifted to a mere facilitator, getting students more
involved in the learning process, which cuts short, excessive dependence, fosters collaborative
learning skills among learners, and develops academic performance and attitudes towards learning.
The implementation of PBL, along with the inclusion of the Bachelor project in the new
educational sphere, allows learners’ interest to examine problems. It fosters their curiosity to delve
into questions, plan and carry out investigations, make observations, and reflect on new learning.
The importance of PBL to the new reform has a massive impact on both learners and the teaching
as it has shown efficient results that tend to foster changes from conventional learning methods to
modern forms of learning-centered approaches. Hassim, Bendouqi, and Fahmi (2006) cite some
points that learners develop along with the incorporation of PBL. They maintain that as learners
assume their responsibilities for their learning, it becomes easy for them to learn the skills for
quality work, which should be translated into the project’s end-product that should exhibit the
learners’ accumulation of some traits such as creativity, relevance, and coherence. They also
contend that as learners increase the exposure to some tools that promote their abilities, the
Arab World English Journal
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presentational skills are of paramount importance to them since their presence allows them to
present their ideas to each other in a good written and spoken manner.
The development of life skills in the Moroccan educational sphere has recalled some
changes in many layers, including the rise towards technology, which can provide more flexible
and effective ways for professional development for teachers and enough room for the learners to
be more creative. According to Jung (2005), ICT does not remedy students’ learning deficiencies,
but it is an indispensable means for information delivery for learners and a mere facilitator to the
delivery of instruction; that is, learners are mostly technophile and need only some efficient
support from their teachers. Recently, in Morocco, OFPPT, Mebtoul (2020) argues, has started to
engage worldwide, as part of its contribution to the Moroccan foreign policy as well as a SouthSouth policy focus. The office is part of the African Alliance for the Development of Vocational
Training, which is to develop Morocco’s relations with other African countries in South-South
cooperation. Along with this, Morocco is set to help create training centers and courses for trainers
who seek to improve human resources for the benefit of the economy and promote young people’s
employability through degrees or qualification programs. Hence, soft learned skills in classes turn
to behaviors and attitudes in the real-world marketplace, utilizing merging intellectual outcomes
in real contexts.
New Horizons of Soft Skills in the Moroccan Bachelor
The implementation of soft skills in the Moroccan bachelor has intrigued an in-depth mapping of
various skills that are promoted with enough contexts and how and what should be explicitly
learned to promote learning systems put life skills at the core of the 21st century learning agenda
at all levels. A study conducted by Life Skills and Citizenship Education Initiative Middle East
and North Africa (LSCE) on the quality of lifelong learning opportunities assumes that this
implementation requires a certain reform of learning contents, teaching methods, and assessment
systems in which learning takes place. In the case of Morocco, this study maintains that the focus
has been on strengthening young people’s skills in schools and providing them with support for
their personal and professional development, including life skills education, career guidance, and
support for their transition from school to work. Accordingly, it is a broader plan that may be
approached from a different angle in different countries, depending on where the government’s
support. To this end, it assumes, the Ministry of Education, in collaboration with UNICEF and
national partners, has been working on several education interventions focusing on secondary
schools that support youth in a journey of personal empowerment by providing learning
experiences that foster life skills and civic engagement. This LSCE Initiative is currently promoted
through different entry points in Morocco, including the integration of core life skills into the
national curriculum at the secondary level as well as the development of a second-chance education
model for out-of-school adolescents to support them to go back to school or transition to work.
In the Moroccan context, PBL is used to endorse soft skills through offering suitable
prospective and alternatives of professional reality situations, which mainly deal with the
application and acquisition of knowledge and the management of time and resources by learners.
This implementation turns the tasks into a mere professional context that compromise between
learning and doing. Speaking about this implementation, Ribaud and Saliou (2013) give an
example of an Information System (IS) as a vital practicum where any PBL activities are run to
Arab World English Journal
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increase time pressure and resource management. Information System, they maintain, is the main
subject of the PBL approach. A practical understanding of its development cycle is an underlying
objective of any session, which is gradually revealed to learners. Although such sub-systems and
its development cycle are the targets of the PBL sessions, the central role, they assert, is merely a
contribution to setting up a different context for each session; that is, the system and its technical
environment are used throughout all PBL sequences in which activities take place.
LSCE introduces another example of implementing soft skills that consist of almost ten
students’ activities through a learning journey by reflecting on the different opportunities,
educational and vocational paths, mainly available to young students at a community level.
According to this study, these extra-curricular activities promote core life skills such as creativity,
critical thinking, problem-solving, communication, collaboration, self-management, and decision
making, along with promoting responsibility and a desire to self-learn. This project initiative links
schools with surrounding communities. It fosters active participation of children and parents,
where such methodology builds on PBL, including dedicated sessions undertaken inside schools
and is based on the use of different methods and approaches, including learning resources for
students and training manuals for teachers. Accordingly, this initiative has shown tangible results
for learners, teachers, and school communities, just as the program seemed successful,
significantly changing parents’ and students’ attitudes toward what the school could do for learners
to help them pursue their dreams. This approach has strengthened the linkages between formal
education and vocational training systems as it:
• Reinforced links between school-based and extra-curricular activities
• Strengthened existing school-based governance structure (school committees, etc.)
• Enabled students to better plan for their careers and adopt relevant vocational pathways
This study has demonstrated significant results for learners in terms of the acquisition of life skills
and the ability to make informed career decisions. Also, it has shown an impact in terms of
increasing school participation, reduction in school drop-out rates, particularly among
disadvantaged children, as well as improving learning outcomes.
Ribaud and Saliou (2013) introduce another example of soft skill implementation through
a program curriculum that tends to train engineers in the development (design, production, and
maintenance) of software projects. They argue that during the first semester of the second year of
the Masters, all students attend eight technical courses: database and Java programming,
development environments, object-oriented design, distributed systems, web technologies,
software engineering, information systems, and J2EE development. Hence, as they attend courses
in English and Communication in French and a general introduction to the offshore context, the
six-month internship takes place from April to September. For almost all Moroccan students, they
explain, the training in France is supposed to be their first encounter with the industrial world.
Consequently, some interns undergo difficulty in adopting a professional attitude, and leaving their
student wardrobe at home, preparing them for the real world context by introducing the PBL
experience.

Arab World English Journal
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Projecting Political Integrity as a Soft Skill in the Implementation of PBL
Political integrity is one of the primordial soft skills of the new learning outcomes, along with the
implementation of PBL. The necessary measures, which characterize the teaching of new skills,
tend to evoke some crucial issues such as combating corruption, civil rights education, and law
practice. A Report on the Promotion of Transparency and the Fight against Corruption contends
that among the many issues that turn into learning outcomes is a law practice, which restructures
political parties and consolidates their position through specifying their role in politically coaching
and representing citizens, who can revitalize political life. This legal framework, this report
contends, allows a joint utilization of the means available for the parties concerned in education,
training, technological research, and development; it is also an opportunity for users to make use
of the equipment at hand to carry out their projects.
In Morocco, the integration of soft skills through the use of PBL has been adopted by the
U.S. Agency for International Development’s largest project program, which supports Moroccan
university career centers to equip youth with enough skills and link them with private sectors.
Along with this, Rogers (2016) maintains that Moroccan employers have sent a clear signal to
USAID about their interest in soft skills training for youth to address the fact that much of the
country’s workforce does not currently possess the communication and interpersonal know-how
to thrive. These skills range from how to professionally prepare a resume to work as part of a team,
is sorely lacking. To this, Rogers argues that USAID analyzed the demand for skills in five growth
sectors: auto manufacturing, aerospace manufacturing, agro-processing, offshoring, and business
tourism through which both employment and entrepreneurial opportunities are identified in these
chains and are aware that Career Center should play a role in facilitating skills for both. For this,
he continues, USAID’s long-term approach will not necessarily prioritize formal jobs versus
entrepreneurial opportunities; instead, the Career Center program is designed with market demand
in mind and focus on the three most economically dynamic regions in Morocco: Tangier,
Casablanca, and Marrakech. In these cities and the surrounding areas, jobs are available, although
employers say they cannot find satisfactory candidates. With an unemployment rate of over twenty
percent for university graduates, Moroccan youth need jobs, although entrepreneurs are critical to
livelihoods and development.
By incorporating political integrity, learners acquire the necessary skills and critical
thinking through their studies by teaching them how to think to be creative. To this end, most
learners access the job market through training in real situations, which shows the quality of
education that influences the value system and attitudes of learners. To attain effective future
workers in the job market, Zerhouni and Akesbi (2016) assert, the learning outcomes should help
learners acquire knowledge and develop cognitive skills and assist them in integrating through
learning situations, main skills of political integrity. In this context, the most practical skill in their
attitudes and perceptions is indicative of the youth’s disenchantment with some modes of political
participation as they start to express their positions and views by occupying new spaces outside
the formal sphere. In the same vein, Zerhouni and Akesbi argue that:
in order to understand youth participation, we need to look beyond the dichotomies that
have thus far characterized the debate about political participation in Morocco and
elsewhere. Rather than making a distinction between ‘active’ and ‘passive,’ ‘formal’ and
Arab World English Journal
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‘informal’ forms of participation, we propose to consider the interplay between these
different modes of engagement. The formal and informal spheres should therefore not be
thought of as mutually exclusive. The youth tries to take advantage of existing formal
spaces and/or create their own informal spaces to do politics differently. They are
continuously and actively in search of new means to make their voice heard. (p. 4)
For the two authors, being young in Morocco is very much related to a feeling of a “general malaise
and discomfort,” a feeling that stems from unequal access to state services and spaces of
participation, where the majority stressed the unequal access to education, employment and the
disparities between rural and urban areas. Accordingly, young people denounce practices of
clientelism along with a closed nature of the political system. Hence, they consider the failed
school system is the main reason behind youth exclusion and social disparities. Thus, Zerhouni
and Akesbi assume that the concepts of ‘tahmish’ (marginalization) and ‘alkama’ (oppression)
were repeatedly used by the participants in the study to describe all the difficulties and pressures
they face regularly. In conclusion, the school stands as a societal institution that forms future
political participants who can determine their belonging to the exclusion and oppression.
An OECD study (2009) on the Moroccan Public Procurement shows that the integration
of political integrity skills through PBL explains some learning outcomes at the level of some
political practices to the likes of fighting corruption and enhancing integrity in public procurement.
This involves not only implementing a solid legal framework for procurement, but also enforcing
it, and imposing sanctions in the non-compliance event. It also maintains that the learning
outcomes of political integrity in this method can pertain to significant pedagogical kits. In the
Moroccan context, the study asserts, signing a cooperation convention with Moroccan
Associations for the Fight against Corruption, which includes sensitization, training, and the
promotion of transparency culture in-school programs, can be primordially proceeded by
developing competencies, organizing, monitoring, and supporting central and regional trainers,
and workgroups. The National Report (2009) on the Promotion of Transparency and the Fight
against Corruption contends that the education sector and Moroccan Associations for the Fight
against Corruption, for example, have both shown an interest in multimedia and pedagogical tools,
which have been developed to help achieve objectives concerning the introduction of ethics in the
reform of the education and training system. To this end, the study contends that promoting
integrity and transparency when designing school books while setting criteria for the appointment
of managers and directors, and generalizing selection criteria for central or regional positions of
responsibility, and in schools can implement recommendations made to good governance and
ethical management.
Enhancing the Impact of PBL to Uphold Social Integrity
The integration of PBL to advance social integrity brings another soft skill to the forefront as a
learning outcome that disengages learners to know what is matching job interests to skills and
academics. This also enables their critical thinking to negotiate successful situations, provide
recommendations, and work as part of a team. To this, Rogers (2016) assumes that USAID, which
advances career center to be a platform for soft skills and employability services, considers learners
to be taking advice about what academic subjects might be suitable for their interests and goals;
that is, the career center program focuses on soft skills by evolving an entrepreneurship angle that
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might engage critical distinction to be made between entrepreneurship training and the vast array
of skills. Accordingly, he assumes that the Aspen Network of Development Entrepreneurs and
Emory University investigate initial findings of more effective programs that emphasize
communication skills, including networking, and organizational structure over developing finance
and accounting. Accordingly, through entrepreneurial training of intrinsic value, the career center
team has explored training that has genuinely expanded for the learners who participated and even
contributed meaningfully to employability to set unrealistic expectations even though, Rogers
adds, entrepreneurship in Morocco is an exceptionally tricky path for many youths. He concludes
that USAID helped Endeavor Morocco to establish itself as a platform to advance youth
entrepreneurship. As recently as 2015, additional funding is provided to highlight Endeavor’s
approach to high-impact entrepreneurs to help inspire a culture of innovation, job growth, and
economic generation. Accordingly, entrepreneurial incubators refine their training systems and
help more youth launch successful businesses; USAID expects to see permanent gains from these
successful networks.
Social integrity as a soft skill along the incorporation of PBL has increasingly been marked
by several associations that have long been created by youth activism in associational life. Besides
legally created associations, the youth in Morocco, Zerhouni, and Akesbi (2016) explain, engage
at the level of their universities and schools by creating clubs: they are active in their
neighborhoods and communes by creating informal associations, or by organizing festivals and
sports competitions, mainly during the past fifteen years, where both domestic and international
NGOs have implemented programs which target young people in the field of civic education.
Along with this same situation, they assume that the pressure is exerted on learners by their
families to find a job, where parents have expectations from their children because they invest in
their education. Hence their learning outcomes pay off with enough soft skills in the marketplace.
Methodology
To write this paper, the researcher has gathered data through an in-depth analysis of current topicrelated scholarly articles. For this study, he has searched various education-related databases to
find relevant, peer-reviewed articles, journals, and books. This systematic literature review focused
on the successful ways to develop many soft skills by the effective use of PBL with the idea to
enhance a new model of the Moroccan school culture that mainly increases teacher/ learner
satisfaction. This comprehensive study details the timeframe within which the literature was
selected. Also, it is divided into two categories: meta-analysis and meta-synthesis. I have
conducted a meta-analysis by getting the findings from several studies on the same subject and
analyzed these using standardized procedures. Patterns and relationships in the meta-analysis are
detected, and conclusions are drawn; it is associated with a deductive research approach (Urquhart,
2010). Meta-synthesis, on the other hand, is based on non-statistical techniques, which integrates
evaluated and interpreted findings of multiple qualitative research studies. A meta-synthesis
literature review was conducted when following the inductive research approach (Walsh &
Downe, 2005). As this paper is a meta-synthesis of current scholarly articles, no further ethical
considerations are required. This method helps in bringing together qualitative data to form a new
interpretation of the integration of PBL in the national school culture, mainly through an
explanatory theory of why this integration works or not.
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Findings
Throughout the analysis of this issue, there are several points can be worth mentioning here. To
start with, PBL can only be realized through the collaboration of all pedagogical actors, including
learners, teachers, education leaders, NGOs, and their success is mainly attained by the teacher’s
paramount role, offering, thus, numerous benefits to learners. The points discussed, herewith, have
highlighted the way to advance and succeed the project-oriented work, which mainly trains
students to be life-long independent learners. These points are also discussed to show how the
philosophy of PBL is primarily there to teach them to meet the requirements of the job market
through the learning outcomes of various life skills incorporated in the Moroccan bachelor project.
With the teacher’s assistance, at a bare minimum, students tend to foster knowledge, with a suitable
learning climate that develops such an optimistic teacher/leaner harmony in roughly tuned
classrooms. Likewise, it is understood that PBL highlights the learner’s role in developing such
autonomous education, while teachers are essentially in charge of giving constructive feedback
along with the processing of tasks. Also, it is believed that the pedagogical procedures foster the
collaborative and interactive method through which learners get their life skills and, in turn, pass
them on in professional contexts.
Along with discussing the benefits of the use of PBL in education, it is noted that this
approach helps in developing the modern educational system when it is taken as a significant part
of the curriculum and extra-curricular activities. Accordingly, learners achieve multiple targeted
objectives, mainly with convenient classroom settings, which, in turn, translates the teacher’s
management skills and his/ her professional development. Since this approach, as Bagheri, Ali,
Abdullah, and Daud (2013) suggest, is like a puzzle which challenges the learners in a kind of
inner satisfaction through a successful learning process, where the teacher is set actively
controlling and evaluating their learning constantly, the integration of PBL in the curriculum of
educational technology has such ability to establish self-directed learning skills which
consequently enable the learners to overcome their pedagogical needs and challenges. To this, the
paper has shown that PBL aims to put the priority on the student’s achievement of the project as
having a crucial role in all the stages. This is a direct way to increase the development of many
soft skills by encouraging learners to play a vital role in all project phases. In turn, this increases
their motivation and, indirectly, their development of self-directed learning. Thus, to facilitate and
improve the effectiveness of the PBL strategy’s execution, it is believed that the structure of the
classroom and the equipment required for this method needs to be different from those of
traditional methods. Such differences include the seating arrangement of learners and the
classroom equipment. Also, this method is merely an educational approach in which technology
is easily accessed, where students gather, analyze, and interpret data effectively, and,
consequently, present their interpretation to the group. To complete this process, the task should
be well managed in the classroom, with the teacher mastering way of conceptualizing this approach
by employing timing sequences, sticking the number of students to a bare minimum.
Discussion
As this paper discusses the considerably developed skills which the learners tend to acquire along
with the incorporation of this approach, there has been a precise examination of in-depth exposure
to the structural philosophy of PBL along with significant sections. Hence, this approach
introduces a range of soft skills, which can be achieved successfully using the learning implication.
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It crops up with enough space for the learners’ creativity, which is a significant characteristic of
the Moroccan bachelor. Social and political integrity are examples of these learning outcomes that
have entered the curriculum as new practices with the idea to provide learners with sufficient room
to practice the learned skill in the real-life context. It results from the learner’s engagement in
which the learner is inspired to function with new learning experiences.
Along with this, El Bakkali (2020) assumes that it is indispensable to mention that many
pedagogical actors contribute to the success of such learning outcomes, wherein its achievements
sparkle within the effectiveness of school leadership. In this context, political officials should
develop a ground for the educational system to hone this project’s practices. Likewise, government
officials should consider some contexts within which the learners operate to maintain nearly
acquired life skills. Education leaders have to show considerably relevant whims to turn this
project a success with good program designs that profoundly dig to respond to the teacher’s vision
and creativity.
Although the PBL approach is a beneficially constructivist method that tends to give
enough space to the learner to be centric in the Moroccan bachelor, there are few limitations that
characterize this implementation. First, time sequencing rises as a significant shortcoming. The
performance of PBL requires more time needed for the activity, and hence, this might embarrass
the teacher who might run out of time processing the activities. The second problem is concerned
with the population size. PBL runs successful tasks with a small population size, which should be
involved in all task levels, culminating in a representative average to attain successful results.
Saying so, PBL cannot be achieved for the large population of students. The teacher, believed to
be the reinforcer, the extender, the initiator, or the navigator, maintains a learning philosophy that
shapes certain learning beliefs that stand as a confusing difficulty in determining the difference
between pedagogical beliefs and knowledge (Tamim & Grant, 2011). Also, this idea enhances the
fact that some teachers, although they are knowledgeable about constructivism, are not as equally
knowledgeable about the systematic implementation of PBL because they implement PBL to the
best of their abilities without any professional development in its particularities, probably due to
the lack of in-depth exposure to what it can bring to the learning process. Accordingly, Yam and
Rossini (2010) argue that although some teachers improve students’ engagement and motivation
through implementing some significant tasks, it seems hard to manage and create an environment
where this can take place. Following this, they claim that there are significant constraints and
implicit risks in introducing such methods as management style expect that staff can move from a
traditional teaching style to a PBL style without increases in teaching resources, better staff
mentoring, and the occasional mishap.
Conclusion
This paper has introduced important points of PBL in the literature framework by answering
significant queries concerning the definitions, the key features, the benefits, and the
implementation process of soft skills in the Moroccan bachelor project. Also, it has discussed
numerous elements of frequent implications and challenges. Along with the discussed literature
review, this paper has covered the major aspects of the various learning outcomes like life-long
learning, and self-directed learning. Also, it has discussed elements of motivation, autonomy, and
creativity, which are convenient aspects of any learning process. More importantly, it has analyzed
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essential soft skills which the learner can experience using project processing. The integrity
process in society or politics forms a specific asset in elaborating on the implementation of PBL
in this national project. This approach seems to be a relevant tool for teaching political and social
integrity, mainly for critically engaging students with its philosophy to get them motivated to
understand a changing world beyond the classroom. However, it can be assumed that a successful
teacher in education is a leader whose role is to examine the learner’s acquired skills through
professional, and educational development.
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Abstract
The emergent situation brought about by COVID 19 has led to an unprecedented change in the
educational sector worldwide, including the Sultanate of Oman. Most of the educational
institutions here have responded swiftly to fulfill the requirements of academia by switching to an
online emergency remote teaching mode overnight. To get adjusted to the ‘new normal,’ teachers
across all academic disciplines, including the English language, have had to adapt to new teaching
approaches and learn new skills and competencies to confront this challenge. This empirical crosssectional research study explores the teacher technology self-efficacy, the challenges faced, and
the innovative practices adopted by the EFL teachers during the crisis. A mixed-methods approach
was used here, including an online survey and in-depth, semi-structured interviews with six
teachers. The survey was administered to 100 EFL teachers from fourteen higher-education
institutions, whereas the interviews were held with six survey participants. The study found that
majority of the teachers had a strong sense of self-efficacy in using technology as well as
considerably positive learning experiences and novel innovations, which all resulted in the various
ways they faced pandemic-related challenges. The paper gives, in particular, an account of the
innovative techniques adopted by the interviewed teachers during the Pandemic crisis. This
investigation hopefully adds to the field of knowledge by sharing effective, innovative techniques
that have relevance to EFL teaching in Oman and beyond.
Keywords: COVID 19, Emergency Remote teaching (ERT), Teacher Technology Self-efficacy
(TTS), innovative techniques
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Introduction
The first human victim of coronavirus COVID-19 was recorded in Wuhan City, China, in
December 2019 (WHO, 2020). Governments around the world have constantly been working to
control the spread of COVID-19 ever since. WHO and other organizations have provided detailed
guidelines on preventive measures, social distancing protocols, and details of required protective
equipment for safety. The spread of the virus has led to an immense metamorphosis in the socioeducational landscape (Murphy, 2020). A common non-pharmaceutical intervention adopted by
most countries to mitigate the transmission rates in the absence of vaccine was the declaration of
partial or full lockdown (Ferguson et al., 2020; Pei, Kandula & Shaman, 2020). This also led to
the closure of educational institutions in the quasi-totality of countries.
The closures imposed an urgent need for online teaching, which resulted in a multitude of
challenges for teachers, policy-makers, and students (Flores, 2020). Educational institutions
around the world began to deliver their courses online. Students of all ages and levels started
employing technological resources to partake in the online classes. Other organizations also played
their part in the contribution of combating the pandemic. UNESCO developed a forum with
educational applications to assist students during their learning. Massive Open Online Courses
(MOOC) platforms such as Coursera, Udemy, Amazon, and others also provided services and
courses free of charge (Draycott, 2020).
Looking at the situation in the Middle East and North Africa (MENA), Audah, Capek, and
Patil (2020) estimate that more than 103 million students have been unable to go to school in the
said region since the outbreak of the pandemic. As was seen during previous crises in the region,
being unable to attend school has detrimental impacts on student communities. Accordingly, the
countries of the MENA region have taken prompt measures to handle and contain the
situation. Jordan, for example, dedicated open education channels and an online portal to deliver
lectures on various curricula. The UAE further diversified the services offered through its online
learning institute, iCademy Middle East, established 13 years ago (Euronews 2020). In Saudi
Arabia, most educational institutions developed e-learning programs to aid students in continuing
their learning. Several measures were taken by the Saudi Research and Innovation Network
(Maeen) in collaboration with the Integrated Telecom Company to improve the quality of virtual
classrooms and online resources (Draycott, 2020). The Sultanate of Oman also observed the rapid
shift to online learning modes. Schools and universities at all levels of education employed various
online platforms like Google Classrooms, Schoology, Seesaw, Blackboard, and Moodle to allow
students to continue learning from home. The country’s Ministry of Education and Ministry of
Higher Education prescribed guidelines concerning teaching and assessments to be strictly adhered
to by all the academic institutions across the Sultanate (Osman, 2020).
Rasmitadila et al. (2020) define two modes of online learning: Synchronous and
Asynchronous. In the Synchronous mode, students and teachers are together in a virtual place and
interact via video conferencing applications and chatting tools at the same time. In the
Asynchronous mode, learning happens indirectly; there is no live interaction between the students
and teachers as a group simultaneously; i.e., the teacher provides materials through an online
platform, and students are provided the flexibility to learn at their pace. Institutions in Oman did
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not take a single, unified approach. Some opted for the asynchronous mode, some chose to teach
synchronously, and some decided to use both.
The process of switching over to the online mode adopted during the pandemic was quite
hasty, and most of the institutions were in somewhat of a trial and error phase. Typical online
learning has well-established principles and guidelines. Therefore, the term better suited to this
form of instruction is ‘Emergency Remote Teaching (ERT)’ (Hodges, Moore, Lockee, Trust, &
Bond, 2020).
The practices adopted as a result of an emergent situation are certainly not a result of trial
and testing. Therefore, this form of teaching has its own challenges. Several challenges have been
reported by teachers and students alike. They range from inequitable technological resources
(Morgan, 2020), lack of motivation among students, absence of dialogue, and limited teacher
technology self-efficacy. The situation gets even more severe when it comes to EFL teaching,
where transmission of content not only depends not only on words but also on a range of other
features and factors including, body language, facial expressions, context, to name a few
(Granados, 2020).
At the same time, the pandemic has made it essential for teachers specifically to be
‘technologically skilled’ (World Bank 2020). They have been urged to explore technology and
come up with unique innovative practices. The pandemic has resulted in technological
advancement in the field of education (Zhu & Liu, 2020). Blumenstyk (2020) believes that the
pandemic could very well prove to be a ‘black swan’ moment for the educational landscape. It can
prove to be a catalyst for the widespread acceptance of online education, a consideration that has,
in the past, faced much opposition.
However, there is very limited research evidence with respect to EFL teaching and learning
during ERT. A few studies in Indonesia, Malaysia, and the United States have been conducted at
the school level. None of them can be categorized as a comprehensive nationwide, cross-sectional
study that looked at the challenges faced from the teachers’ lenses at the tertiary level. Moreover,
the topic remains unexplored in the context of the Middle Eastern and Arab regions except for
Osman’s (2020) study, which provides a background on the steps adopted by the government and
Ministries of Education in Oman but it is conducted in the context of teacher education at one HEI.
Hence, this cross-sectional, expansive study, conducted on 100 EFL teachers from 14 HEIs
in Oman, explored the Teacher Technology Self-efficacy (TTS), the way EFL teachers managed
the situation brought about by the pandemic, their perceptions on ERT, challenges they faced, and
some of the innovative practices they adopted during this period.
Research Questions
This study aims to answer the following three research questions:
• To what extent are the teacher participants satisfied with their technology self-efficacy in
technology embedded teaching?
• How is ERT managed and perceived by EFL teachers under investigation?
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What challenges have EFL teachers faced during the online/remote teaching during the
COVID 19 pandemic, if ever?
What are the innovative practices adopted by the teachers during the COVID 19 pandemic?

Literature Review
Teacher Technology Self-efficacy (TTS)
Teacher self-efficacy is the perception or belief of a teacher in his or her ability to successfully
achieve an educational task (Bandura, 1997). Research has confirmed the significance of a positive
sense of efficacy on teacher effectiveness (Putman, 2012). According to Moersch (1995),
“Individuals with high levels of self-efficacy are most inclined to accept change and choose the
best option” (p. 40).
Teacher Technology Self-efficacy (TTS) is a teacher’s belief in their ability to use
technology in their lessons effectively. Teachers play a crucial role in developing and enhancing
students’ skills; therefore, it becomes vital for teachers to be equipped with 21st-century
technological skills. If teachers lack the confidence to carry out instruction that targets technical
skills, they will not be very likely to use such skills in their classrooms. Moreover, the potential of
the technology can only be exploited in totality if teachers also participate enthusiastically (Naqvi,
Khan & Mahrooqi, 2014). Research has proved that teachers with a high level of TTS are more
likely to adopt innovative teaching approaches (Kao, Chin-Chung, & Shih, 2014; Wang, Hsu,
Campbell, Coster, & Longhurst, 2014). The importance of TTS is aptly summarized in this
statement, “Technology self-efficacy has come to play a crucial role in the preparation and
implementation of educators who can successfully use educational technology to enhance student
learning” (Brown, Holcomb, & Lima, 2010, p.121).
Teaching and Learning during COVID 19 Pandemic
Zhou, Wu, Zhou, & Lee (2020) have defined online learning as a process of ‘content
dissemination’ through the resources available via the Internet, also called e-learning and distance
education. They argue that online education was generally used in tandem with traditional
classroom teaching, to supplement classroom activities. However, due to the critical health risks
posed by the COVID-19 pandemic, it has become essential to convert all education to the online
medium to prevent the gatherings of students. According to public health officials, social
distancing protocols are the most effective measures in preventing an uncontrollable spread of
COVID-19 (Murphy, 2020). To this effect, face-to-face classroom interactions needed to be
limited and the implementation of ‘Emergency E-learning’ was required.
In order to protect students and teaching staff alike, educational institutions were instructed
to suspend all on-campus teaching and shift to teaching students via a mix of online resources. An
emergency policy initiative called “Suspending Classes Without Stopping Learning” was first
launched by the Chinese government to continue teaching and learning activities as schools across
the country were closed to control the spread of the Corona virus (Zhang, Wang, Yang, Wang,
2020). The same policy was later adopted by 156 countries (World Bank, 2020). To continue the
process of teaching and learning, schools around the world employed the use of various online
meeting tools and e-learning platforms. For instance, Jan (2020) has reported that Google
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Classroom, Remind, Seesaw, and Zoom were used in Malaysia to shift to ‘technology-based homeschooling.’ Similarly, online resources were used to continue the peer-tutoring system among
medical students at the University of Bristol, UK (Roberts et al., 2020). Zhu and Liu (2020) stated
that Beijing Normal University shifted all of its courses online due to campus closure. Wechat
discussion groups, school website, Zoom, Classin, and TronClass were used. In Georgia, a T.V.
school by the name of Teleskola was launched to aid the learning process. In Oman, Moodle was
popularly used for blended learning, Microsoft Teams was used for synchronous teaching, and
“assistive technologies such as Nvda screen reader, Index Everest v5, Natiq Reader, Braille
display, OCR software for PDF” were used for specially-abled students (Osman, 2020, p.4).
Similar structures for ongoing learning were implemented in approximately 96 countries, with
tools like online libraries, television broadcasts, video lectures, and online channels (Basilaia &
Kvavzade, 2020).
Challenges Faced and Innovative Practices Adopted during ERT
Learning online during the pandemic has impacted students of all regions differently. It has
increased the difficulty in learning for EFL students who are now studying at home. Teachers
complain that teaching English language skills to non-native students is extremely difficult during
the ERT phase since language is acquired through interaction (Atmojo & Nugroho, 2020).
Teachers also state that non-verbal communication, body language, and interaction between
students, which are key elements to effective language learning, are deeply missed during online
classes (Granados, 2020).
Another major challenge faced by teachers from the students’ end is that of inequitable
technological resources. There are many households that do not have consistent internet access.
While discussing the challenges of online education in Indonesia, Fansury, Januarty, and Rahman
(2020), state “Many students live in areas without reliable internet access and/or struggle to get
internet signal…''(p.5). A similar situation is revealed by Goldberg’s (2018) study, which makes
mention of a considerable number of households not having reliable sources to receive online
education in the U.S. In 2017, 14% of U.S. children did not have Internet access at home. The
school district of Philadelphia banned graded virtual instruction since this method could not
guarantee equal access to technology (Mezzacappa & Wolfman-Arent, 2020). Students from lowincome households are also less likely to have their own computers at home (Morgan, 2020). Such
inadequate facilities make it extremely difficult for teachers to conduct engaging and interesting
online sessions (Atmojo & Nugroho, 2020). However, the situation appears to be much better in
Oman, considering the 2020 statistics. According to a survey conducted by the Ministry of
Technology and Communications and the National Center for Statistics and Information,
smartphone ownership in Oman is 95 percent and residential access to the Internet is 94 percent
("Omani residential internet access and smartphone ownership dip by 1% from 2019", 2020). It is
important to note at this point that the survey did not delve deep into the strength and the speed of
data connection being used by these households. The high-speed connections are relatively
expensive in Oman. The institutional networks are usually strong, but a majority of students cannot
afford to have a strong Internet connection, due to which continued online sessions with both audio
and video features were not possible from their end. The reason for connectivity issues is not just

Arab World English Journal
www.awej.org
ISSN: 2229-9327

21

Arab World English Journal (AWEJ) Proceedings of 2nd MEC TESOL Conference 2020
Online EFL Emergency Remote Teaching during COVID 19

Naqv & Zehra

limited to the low data package being used but also the terrain since some students and teachers
reside in hilly areas, which affects the network connectivity negatively.
Other challenges include learners’ procrastination, the insufficient orientation of learners
with the online mode, and lack of time for teachers to fully develop the course material (Nkonge
& Gueldenzoph, 2006). Students who struggle with low English literacy also face added difficulty
understanding the teachers’ instruction online and may even skip the written instructions if they
cannot understand them (Atmojo & Nugroho, 2020). The study conducted on EFL learners by Allo
(2020) also reported the difficulties faced by them in understanding instructions during ERT. The
learners requested the lecturers to send voice notes via WhatsApp whenever they upload
assignments on the Learning Management System.
Students also tend to be absent during the hours scheduled for the online session, and they
have the misconception that online education is akin to a vacation, so they tend not to take it
seriously. In addition to this, online teaching can convert students into passive listeners due to a
lack of participation in online classes. This reduces their capability to apply their learning outside
the classroom (Quevillon, 2020).
According to Gerlich (2005), teachers have, in the past, found online teaching to be more
demanding than traditional teaching methods. Teachers have also complained that online teaching
is considerably more laborious due to the amount of time spent in grading, feedback process, and
responding to queries (Wegmann & McCauley, 2008; Atmojo & Nugroho, 2020).
Despite the challenges it entails, the ERT has, paradoxically, offered great learning
experiences for teachers. The pandemic created an opportunity that made it essential for teachers
to be ‘technologically skilled’ and not just see technology self-efficacy as an additional skill
(World Bank, 2020). Technology is an integral aspect of this new normal, and to a certain extent,
it is true that the pandemic could fuel a new wave of innovation in teaching and learning. A variety
of applications and programs have been utilized during this time to continue education and homebased learning, like Artificial Intelligence, the Internet, cloud-based platform, online meeting
platforms, and E-learning systems. To counter the challenge of providing feedback on student
work, Google Classroom private comments feature and WhatsApp personal chat were used by
teachers (Atmojo & Nugroho, 2020). All this combined has produced accelerated growth in the
system of online education (Zhu & Liu, 2020).
The review of existing literature reveals that there are very limited studies that have
investigated the EFL teaching situation in the higher education sector during the pandemic with a
specific focus on the technology self-efficacy of EFL teachers, the challenges faced, and the
innovative practices used. Therefore, this study aims to fill this gap in the literature and share the
innovative practices adopted by teachers to overcome the hurdles.
Methodology
A mixed-methods approach was considered as the best option to seek a holistic picture of the
ERT in Oman with respect to the EFL teachers’ technology self-efficacy, their perceptions on
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ERT, the challenges faced by them, their readiness to confront the challenges, and the efforts made
by them to handle the situation. Both quantitative, as well as qualitative data, were collected to
answer the research questions as Shorten and Smith (2017) rightly state, “Purposeful data
integration enables researchers to seek a more panoramic view of their research landscape, viewing
phenomena from different viewpoints and through diverse research lenses”(p. 74).
Context
This study was conducted with fourteen higher education institutions (HEIs) in Oman. The
Sultanate of Oman, commonly known as Oman, is a Middle Eastern Arab nation that lies on the
southeastern coast of the Arabian Peninsula. The medium of instruction in government schools,
where education is imparted for free, is Arabic (Al-Farsi, 2007), while the tertiary level courses
are offered in English medium. Though there are numerous private and international schools in
the Sultanate where the medium of instruction is English, most of the local student population
receives an education in government schools. Therefore, a large percentage of students entering
higher education institutions need foundation English courses to cope with the requirements of
tertiary level courses. Al-Mahrooqi and Denman (2018) state that “the transition from Arabicmedium government schools to English-medium tertiary institutions has been reported as posing
a number of significant difficulties for Omani learners” (p. 3).
In response to the situation brought about by the COVID-19 pandemic and the distancing
protocols suggested by WHO, the Ministry of Education and the Ministry of Higher Education
Oman announced a complete lockdown of all educational institutions in the country on 15th March
2020. The ministries provided guidelines to educational institutions with respect to teaching,
learning, and assessment (Osman, 2020). The teacher participants of this study belong to Omani
HEIs, which include public and private colleges and universities. They either teach the foundation
level courses or credit-bearing undergraduate level English for Special Purposes courses.
Instruments
Quantitative data were collected using an online survey questionnaire, and qualitative data were
collected using semi-structured in-depth interviews.
Survey Questionnaire
An online questionnaire carrying five sections which included, demographic details, teacher
technology self-efficacy, teaching, and learning during COVID 19 pandemic, challenges faced,
and best practices adopted during ERT, was used. The questionnaire was administered using the
online survey platform called Survey Monkey.
The purposive sampling method was used to decide the survey participant sample. A total
of 100 English language teachers, 49% males and 51% females, from 14 Higher Education
Institutions from Oman responded to the survey. The teachers belonged to the age group between
25 to 45 years and above. Their educational qualifications ranged from Bachelors to Ph.D. holders.
The academic positions held by the teacher participants ranged from Assistant Lecturer to
Associate Professor Level. However, they are referred to as teachers for the sake of consistency.
With respect to the level of students taught, 51% of them taught at the Foundation program level
while the rest taught the undergraduate level programs or at both levels. The survey participants
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belonged to 27 different nationalities, some of whom were Omani nationals and the others are
foreign nationals who belong to the expatriate population residing in Oman.
Semi-structured Interviews
Qualitative narrative data were collected through semi-structured interviews with six teachers
from fourteen different higher education institutions. The purpose of these interviews was to gain
deeper insights into the teachers’ experiences during ERT, the challenges they faced, and the
innovative practices adopted by them to cope with the situation. Diversity in terms of age, teaching
experience, academic position, qualification, and the type of institution was considered while
selecting interview participants. Thematic analysis of interview data was conducted to answer the
research questions.
Table 1. Interview participant demographics
Teacher
Age range
Qualification
Teaching
Academic title
experience
in years
A

25-29

MA

6

Assistant Lecturer

B

41-45

PhD

17

Assistant Professor

C

41-45

MA

13

Senior Lecturer

D

30-35

MA

11

Senior Lecturer

E

41-45

PhD

16

Senior Lecturer

F

50+

PhD

23

Assistant Professor

Findings
Teacher Technology Self efficacy (TTS)
The section on teacher technology self-efficacy carried eight items. A five-point Likert
agreement scale was used to assess the TTS of the survey participants. The section aimed at finding
out the extent to which the survey respondents were satisfied with their technology self – efficacy
in technology embedded teaching. As evident from the weighted averages shown in Table 2, most
of the teachers showed a high level of TTS with a weighted average of 4 and above on most of the
items. Most of them either strongly agreed or agreed that they could use technology confidently in
teaching language skills; use correct terminology while directing students in computer use; provide
online feedback to students; use Microsoft programs with ease; respond to student needs with
respect to technology, and adopt creative ways to use technology. Two items received a slightly
lower than four weighted average, which included the provision of online feedback (3.93) and
designing and grading technology embedded assessments (3.86). Designing and grading
assessments have also been reported as the most challenging aspect of online teaching as a
response to the question on the same topic in the section on challenges faced during ERT.
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Table 2 Teacher Technology Self -efficacy
Item

SD

D

U

A

SA

WA

1. I can use technology confidently in
teaching all the language skills.

5.15
%

3.09
%

3.09%

41.24
%

47.42
%

4.23

2. I can use correct terminology while
directing my students in computer use.

3.09
%

2.06
%

5.15%

54.64
%

35.05
%

4.16

3. I can guide my students when they
have difficulty handling computers.

3.09
%

4.12
%

13.40
%

55.67
%

23.71
%

3.93

4. I can provide online feedback to
students using technology.

5.15
%

2.06
%

2.06%

52.58
%

38.14
%

4.16

5. I feel confident about designing
and grading technology-embedded
assignments.

5.15
%

4.12
%

15.46
%

50.52
%

24.74
%

3.86

6. I can use Microsoft Word, Excel,
PowerPoint, and other such programs
with ease.

4.12
%

1.03
%

3.09%

36.08
%

55.67
%

4.38

7. I can confidently respond to
students’ needs during computer use.

3.09
%

0.00
%

7.22%

61.86
%

27.84
%

4.11

8. I can adopt creative ways to use
technology.

3.09
%

0.00
%

13.40
%

43.30
%

40.21
%

4.18

SD-Strongly Disagree, D-Disagree, U-Undecided, SA-Strongly Agree, SA-Agree, WA-Weighted
Average
ERT during COVID-19
As evident from Figure 1 below, most (71.28%) of the teachers reported that their institution
adopted online teaching, 18.09% informed that their students had both options-online and remote
teaching, and 9.57% relied entirely on remote teaching where students learned at their pace using
materials on institutional Virtual Learning Platforms (VLEs). Regarding the use of online
platforms for teaching and learning, Microsoft Teams (59.7%) appeared to be the most popular
program used by HEIs, followed by Google Meet (18.09%), Zoom (9.57%), and others (12.77%),
as shown in Figure two below.
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Mode of Teaching during
COVID 19

Programmes used during ERT
59.57%

71.28%

9.57%

18.09%
1.06%

Online
teaching

Remote
teaching

Both online
and remote
teaching

18.09%

12.77%

9.57%

Other
Zoom

Figure 1. Mode of teaching during COVID-19

Google Meet MS Teams

Other

Figure 2. Programs used during ERT

Overall, the attendance in the online EFL classes appears to be good, if not very high, in
all the HEIs. As shown in Figure 3, 38.30% of teachers had 50-75% attendance, and 37.23% had
75-100% attendance in their classes. This can be related to the effectiveness of teachers in handling
technology and their high level of TTS. However, some (19.15%) teachers had relatively lower
attendance, and a few teachers (5.32%) appear to have very low (less than 24%) attendance in their
classes. The reasons for low attendance are detailed in the interview analysis section.
Attendance in Online Classes
37.23%

Mode of Assessment
55.32%

38.30%
22.34%

19.15%

13.83%

8.51%

5.32%
75-100%

50-74%

25-49%

0-24%

Figure 3. Attendance in online classes

Figure 4. Mode of assessment

The most popular mode of assessment among the HEIs was assignments, which the students
were expected to complete within a stipulated time frame. More than half the respondents
(55.32%) reported using assignments as the mode of assessment, followed by online closed-book
tests (22.34%) and online open book tests (13.83%). There were other modes of assessment used
by 8.51% of respondents, which included project-based assessments, in-class participation, timed
80-minute assignments, attendance, etc.
Teacher Perceptions on the New Mode of Teaching during ERT
It is interesting to note that almost a similar percentage of respondents found the shift to online
mode easy (25.53%) and difficult (24.47%). A considerable percentage (38.30%) of respondents
Arab World English Journal
www.awej.org
ISSN: 2229-9327

26

Arab World English Journal (AWEJ) Proceedings of 2nd MEC TESOL Conference 2020
Online EFL Emergency Remote Teaching during COVID 19

Naqv & Zehra

neither found it easy nor difficult. Only 3.19% found it very difficult. This reflects that the task of
switching over was not very intimidating for approximately three fourth of the teacher participants,
which can once again be connected with the high level of TTS shown by teachers. However,
41.49% sometimes, 32.98 often, and 18.09% always missed the traditional classroom experience.
Switching over to the Online mode
25.53%

38.30%

8.51%
Very easy

24.47%
3.19%

Easy

Neither easy
nor difficult

Difficult

Very difficult

Figure 5. Switching over to the online mode
Most Enjoyable Aspect of ERT
56.38%

Teaching

21.28%

10.64%

7.45%

Assessment

Grading

4.26%
Providing
feedback

Other

Figure 6. Most enjoyable aspect of ERT
Challenges Faced
Though the teachers did not find the task of moving to online teaching very difficult, they did
face challenges in teaching and assessing students. The most challenging aspect of online teaching
appeared to be the assessment design (40.43%), followed by teaching (29.79%), providing
feedback(11.70%), grading(10.64%). Other challenges (7.45%) mentioned by teachers included
technological hazards and timely submission of assignments by students. The other challenges
stated in the option ‘others’, where teachers were asked to specify the challenge, included timely
submission of assignments and handling of technicological hazards faced by students.
Most Challenging Aspect of Teaching during ERT
29.79%

Teaching

40.43%

Assessment
design

10.64%

11.70%

7.45%

Grading

Providing
feedback

Other (please
specify)

Figure 7. Most challenging aspect of teaching during ERT
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Writing appeared to be the most challenging (39.36%) skills to teach, followed by Speaking
(20.21%), Listening (13.83%), Reading (11.70%), and other challenges (14.89%).
Most Challenging Skill to Teach
during ERT

Most Challenging Skill to
Assess during ERT
47.87%

39.36%
11.70%

13.83%

20.21%

14.89%
9.57%

Writing Reading Listening Speaking

Other
(please
specify)

Figure 8. Most challenging skill to teach

Writing

13.83%

18.09%

Reading Listening Speaking

10.64%

Other

Figure 9. Most challenging skill to assess

A number of challenges came to the front through the last open-ended question of the survey
and teacher interviews, which are listed below. Several challenges that teachers reported were
common:
• Difficulty in giving feedback on student writing since many points need to be discussed;
students couldn’t understand the comments and did not apply the feedback
• Difficult to urge the students to work on the feedback
• Internet connectivity issues (especially in rural areas) and lack of necessary hardware
• Online teaching is missing the emotional element of teaching
• Lack of face to face and peer/group interaction
• Lack of motivation
• The infrastructure was meant for online meetings only, not for teaching.
• Provision of interactive class and peer/ group experience
• The students are not prepared in advance. It was a sudden move.
• Academic integrity violation
• Teaching blank screens and not being sure if students were actually listening
• Students were not very responsible, and they missed classes
• Students’ response to assignments was slow, late submissions, and students who were
not attending classes would find it very hard to comprehend how to do the assignments
• Feedback on students’ writing compositions
• Issues with invigilating online classes, students found novel ways to cheat.
• Older, less technology-oriented teachers faced a lot more issues.
Innovative Practices
A number of innovative practices were highlighted by the set of teachers interviewed. Some
are being summarised here.
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Teacher A used OBS Studio for screen recording of the laptop with voice over in the form
of short lectures for flipped learning related to various genres of essays and grammar items.
According to him,
This enabled learners to refer back, download, and watch the lessons at their own pace.
This practice also made it easier for the teacher to hold the students accountable if they
deliberately ignored an important aspect of the class or complained that a particular point
was not covered.
Teacher B used Google Docs ‘Read and Write’ extension to give feedback on writing
exercises.
There is an in-built in feature in Google Docs which allows you to give a voice note, which
is very useful and then there is a feature in Chrome extension called ‘Read and Write’
which can be used to give longer comments.
Another feature used by Teacher B was live worksheets. “I used live worksheets which can
be filled online, marked automatically, and scores can be recorded.”
Teacher C invited an expert as a guest speaker in his online session on IELTS, which motivated
students and helped them learn a number of aspects related to IELTS testing.
Teacher D was really excited to share his innovative practice, which was based on
integrating audio clips in the Moodle-based Listening exam.
I was successful in embedding audio to the Moodle-based exam, which helped my team in
designing Listening exams. Otherwise, we had to play audio separately during the listening
exam. It would not have happened if this emergency situation had not risen.
Teacher D also mentioned integrating e-rubrics for writing assessments on Moodle, which
helped teachers in marking assignments and auto-generating the feedback to be given to students.
Teacher E informed about several online resources and websites which he used during
ERT, which included Wordwall, Flipgrid, dreamreader.net, lingro.com, youglish.com, and esllab.com. Flipgrid can be used to develop Listening and Speaking skills. Students log in with their
institutional ID. Teachers can check their submissions, grade and give feedback after which the
students receive it through email. One can create a new grid, with topics. Students can record
themselves speaking, with audio and video, or even just audio. It can also be used for assessment
purposes. Students can choose a topic or can be assigned one by the teacher. This motivates
students to speak.
Teacher F used the institutional e-learning platform for uploading assignment briefs,
assignment submissions, and providing feedback. She also shared a number of quizzing apps such
as Kahoot, Padlet, and Edmodo.
In addition to the specific innovative practices mentioned by the teacher participants, some
common online platforms, websites, and gaming applications became popular during ERT. For
online classes, Microsoft Teams, Google Meet, and GoToMeeting were used, while Microsoft
Kaizala was used by a number of teachers to connect asynchronously.
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Discussion of Findings
All the survey participants articulated a strong level of TTS with the weighted average ranging
between 3.86 and 4.38 on a five-point Likert scale. Approximately three-fourths (72.34%) of the
respondents did not find it difficult to switch over to the new mode of teaching, and 56.38%
enjoyed teaching during ERT. The readiness shown by the survey participants in switching over
to the online mode is quite contrastive to the findings of other studies, which reported a lack of
preparedness among teachers to switch to the online mode (Atmojo & Nugroho, 2020). Hence, it
can be safely assumed that there is a strong correlation between TTS and adopting online teaching
practices with ease since most of the teachers appear to have a strong technology self-efficacy.
The teachers with low TTS usually find it difficult to adopt technology embedded teaching, and
the ones with high levels of self-efficacy are most likely to accept change (Moersch, 1995).
It emerged clearly that a large (71%) percentage of Omani HEIs adopted online,
synchronous mode, and also kept the option of asynchronous mode open for students, which
reflects the readiness of these HEIs and their robust infrastructure (Osman, 2020). A similar
approach to continue learning was employed in approximately 96 countries through a range of
online platforms (Basilaia & Kvavzade, 2020). Microsoft Teams and Google Meet appeared to be
the most popular program for synchronous learning in Oman while Google Classroom, Seesaw,
and Zoom were popularly used in Malaysian classrooms (Jan, 2020), and Beijing Normal
University used WeChat discussion groups, Zoom, Classin, and TronClass (Zhu & Liu, 2020)
Despite the high level of preparedness shown by the HEIs in terms of infrastructure, only
37.23% of teachers reported having 75% and above attendance in their classes. This might be due
to other factors such as a lack of student motivation and Internet connectivity issues. Lack of
student motivation has been reported by other studies as well, where the teachers struggled to
engage low motivated students in online classes (Atmojo & Nugroho, 2020).
Regarding the assessments, most (55.32%) of the HEIs used assignments that were to be
completed within a specified duration as the primary mode of assessment. However, the most
challenging aspect of the ERT during the pandemic appeared to be the assessment design. The
institutions had to revise their assessment strategies and plans according to the nature of the courses
during the pandemic. With the revised guidelines on assessment design, teachers found it
challenging to design strategies that accommodate the demands of the ERT.
The most challenging skill to teach and assess was Writing. The same was reiterated by
the interview participants as they found the process of giving feedback very taxing in the online
classes. According to a survey respondent, “Students were not able to understand written feedback
(due to limited English language skills), couldn’t explain all details effectively over email
(feedback can be given more effectively face-to-face).” However, the teachers did come up with
various innovative practices to deal with this, as was reported by Teacher B, who used voice notes
to give feedback via Google Chrome Read and Write extension. A similar suggestion on using
voice notes is provided by Allo (2020) in his study on online learning for EFL learners during
COVID 19.
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Another interview participant briefed upon the tedious process of integrating writing
rubrics into the Moodle and the follow-up feedback mechanism. Conducting online closed book
Listening tests was also reported to be taxing since all the students were expected to be online at
the same time with their cameras on, and this lead to an immense load on the institutional Virtual
Learning Environment, which slowed the Internet speed.
Lack of emotional element was reported as another challenge, which is similar to the
finding of Atmojo and Nugroho’s (2020) study on Indonesian teachers who stated that it was hard
to develop emotional bonding with students due to lack of interaction. Motivated interaction
between the teacher and student is the key to EFL teaching. However, most of the study
participants also reported the lack of interaction to be the main hindrance during ERT, as this
slowed the acquisition of knowledge and skills. Students did not respond to them and, if forced,
typed answers in chat windows. Similar concerns were raised by Sun and Chen (2016) and
Quevillon (2020).
The situation brought about by the COVID-19 posed a number of challenges for higher
education institutions and teachers. However, every challenge is an opportunity. The challenges
forced the institutions and teachers to act, find solutions, create, and innovate. Most of the HEIs in
Oman showed resilience in responding to the situation in the best way. The pandemic served “as
an effective ‘change agent’ for promoting rapid adoption of e-learning in such classically changeresisting institutions” (Osman, 2020, p.8).
Conclusion
This study attempted to unveil the perceptions and attitudes of 100 English language teachers
from 14 HEIs of Oman concerning their TTS beliefs, the way they managed and perceived ERT
during the COVID-19 pandemic, the challenges faced by them during ERT, and the measures
adopted to overcome the challenges. The findings revealed that the survey participants showed a
high level of TTS, which is further confirmed by how they managed the situation brought about
by COVID-19 and adopted a range of innovative practices to overcome the challenges faced during
ERT. The main challenges faced included inequitable technological resources, Internet
connectivity issues, lack of interaction, lack of motivation among students, and the absence of
physical presence. In terms of the difficulties faced in teaching, assessing, and providing feedback,
Writing appeared to be the most difficult English language skill for EFL teachers. Despite the
challenges faced by them, most of the teacher participants appeared to be happy with the new
practices they adopted and satisfied with the way they handled the situation. Hence, it can safely
be argued that the situation, to a certain extent, ignited sparks of creativity among teachers.
However, it is essential to note that most of the study participants showed high levels of TTS, and
this might be the reason for their positivity with respect to flexibility in adopting novel technology
embedded approaches.
Limitations, Pedagogical Implications, and Direction for Future Research
A significant limitation of the study is that it does not cover the issues faced during ERT from
the student’s perspectives. In addition to that, all the innovative practices reported by teachers as
part of the delivery were not observed and documented, except the ones adopted at the authors’
Arab World English Journal
www.awej.org
ISSN: 2229-9327

31

Arab World English Journal (AWEJ) Proceedings of 2nd MEC TESOL Conference 2020
Online EFL Emergency Remote Teaching during COVID 19

Naqv & Zehra

institution. Despite these limitations, the study has a number of merits. The study is expansive in
nature as the data were collected from 14 HEIs from across the Sultanate of Oman, and the
population sample comprised of participants with diverse characteristics. Moreover, it gives a
comprehensive picture of the ERT across the world and provides insights into EFL teaching,
learning, and assessment during the ERT. Innovative practices shared by teacher participants;
approaches adopted for synchronous and asynchronous teaching, assessment, and feedback; and
the adjustments made to the teaching pedagogies reported by teachers under investigation are the
major contributions of this study. The innovative practices shared by the participants can be used
by EFL teachers globally.
However, to get a 360-degree view of the entire spectrum, student perspectives on ERT
also need to be explored. Besides this, it will be worthwhile to carry out an in-depth study on selfefficacy with respect to technology. Additionally, the correlation between TTS and variables such
as age and gender needs to be explored, and accordingly, training programs can be designed to
strengthen teachers’ skills. Future teacher training must include the integration of technology in
language learning. It is also advisable to carry out extensive research focusing on the switch over
from traditional to online teaching (Moorhourse, 2020).
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Abstract
English for Specific Purposes oriented inquiry spans different territories and domains
(Basturkmen, 2013). Firmly established in the English for Specific Purposes teaching and learning
practice developed in Oman’s tertiary education, this paper explores a skill-based teaching
approach ascribable to its far-reaching partnership with Oman 2040 vision initiative, and 21stcentury educational thinking and planning for the future. In particular, while debating current
issues related to economic and digital transformation, it aims at examining student skill
development in the context of an English for Specific Purposes classroom using Omani tertiary
education students’ self-perceived responses. Students responded to a survey that investigated
perceptions of transferable skill importance, self-efficacy, and opportunities for improvement. The
results reveal that adaptability/flexibility, time management, oral communication, critical thinking,
and problem-solving are the most essential student perceived transferrable skills concerning their
future employability and professional success; however, the perceived opportunities to use and
improve these skills as well as satisfaction with the ability to use them in the course vary, and,
therefore, should be addressed when considering further development of the English for Business
course curriculum and its delivery. As an outcome of this study, English for Specific Purposes
program providers and educators will have a better understanding of the students’ skill-sets and
provide their students with the tools and strategies they need to learn and thrive in English for
Specific Purposes courses effectively.
Keywords: Digital transformation, English for Specific Purposes classroom, Oman, tertiary
education students, 21st-century educational thinking and planning
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Introduction
The necessity of incorporating 21st-century skills into the curriculum is a prevalent notion
in contemporary education (Farrah, 2020). Increasingly, research indicates that employers value
the transferable skills of critical thinking, problem-solving, communication, and collaboration
(Gaston et al., 2010, as cited in Farrah, 2020, p. 13). Problematically, fresh graduates are often
seen to lack the employability skills of effective communication and time management (AlMahrooqi & Tuzlukova, 2014; Al Muzzamil, 2017). Accordingly, theorists and practitioners are
arguing in favor of incorporating transferable skills training into all courses at every educational
level (Rus, 2020). To illustrate, it has been argued that one of the paramount objectives of
education is not only to impart to students the discipline-specific skills and knowledge that are
needed to thrive as productive members of society, but also to equip them with lifelong learning
skills, and in particular, soft skills (Di Pardo, 2019; Rus, 2020). This is increasingly urgent since
the world has been on the cusp of the Fourth Industrial Revolution over the last decade, and by
implication, graduates deficient in soft or transferable skills may find their career prospects
increasingly limited due to advances in AI and other technologies (Schwab, 2016, as cited in Di
Pardo, 2019, p. 148).
The world of teaching and learning English for Specific Purposes (ESP) has also been
impacted by this unavoidable and genuinely global technological reality (Rus, 2020). Although
there is no one agreed-upon definition of ESP, many theorists and practitioners would characterize
it as having specialist language that focuses on a target environment of academia or a particular
occupation (Basturkmen, 2019, as cited in Bayram & Canaran, 2020, p. 1647). Dudley-Evans and
St John (1998, as cited in Munir, 2019, p. 5) contend that ESP instructors play the multiple roles
of teachers, course designers and materials writers, collaborators, evaluators, and researchers.
Further, ESP courses generally have the following elements in common: the content and objectives
of an ESP course are set by the needs of the learners; in other words, needs analysis plays a
prominent role in the course and materials design (Munir, 2019); additionally, course materials are
often not ready-made, resulting in ESP instructors adapting and designing many of their own
materials (Bayram & Canaran, 2020). This second point can be a challenge for language instructors
since they are not content specialists (Tomlinson, 2003, as cited in Bayram & Canaran, 2020, p.
1648). Furthermore, since ESP instructors typically teach language courses that utilize topicspecific content, they must present this content in meaningful ways to learners, thereby making
use of pedagogical knowledge (Bayram & Canaran, 2020).
ESP courses are currently taught at institutions of tertiary education worldwide (Kirkgoz
& Dikilitas, 2018, as cited in Bayram & Canaran, 2020, p. 1647). Educators everywhere, including
ESP instructors, are encouraged to move away from the traditional information-based teaching
approach to a more skill-based and even attitude-based educational system (Rus, 2020). Indeed,
ESP instructors are in a privileged position in that they assist future professionals in learning how
to “communicate in a foreign language in a specialized working environment,” which is
profoundly related to the “interconnected society of the 21st-century. The goal of an ESP teaching
project would therefore be that of helping people adapt to creative endeavors, social interaction,
imaginative solutions, and critical thinking” (Rus, 2020, p. 339). For example, in Oman’s tertiary
education, the ESP teaching and learning practice utilizes a skill-based teaching approach
ascribable to its far-reaching partnership with Oman 2040 vision initiative, and 21st-century
Arab World English Journal
www.awej.org
ISSN: 2229-9327

37

Arab World English Journal (AWEJ) Proceedings of 2nd MEC TESOL Conference 2020
Skill-based ESP Classroom: Teaching for Preserving

Heckadon & Tuzlukova

educational thinking and planning for the future. However, in the current context of economic and
digital transformation, there is a need for extending an ESP inquiry to explore how ESP classrooms
can provide broader skill-sets and job-specific capabilities.
Economic and Digital transformation and ESP
The world today is on the precipice of “the Fourth Industrial Revolution” or Industry 4.0,
in which influential economic and technological trends stand to transform every aspect of peoples’
lives. It will change how we work, how we become educated, how we communicate, how we shop,
how we experience leisure, and indeed how countries will meet these new challenges and thrive
or fail to adapt to these challenges and experience potentially disruptive forces (Universities UK,
2018).
The concept of “transformation” refers to “an act, process, or instance of transforming or
being transformed” (Transformation (1), 2020, n.p.). It “implies a basic change of character and
little or no resemblance with the past configuration or structure” (Transformation (2), 2020, n.p.).
Aimed at performance improvements, transformations have currently set off as an imperative
across global and local economies “shaping as comprehensive changes in strategy, operating
model, organization, people, and processes” (What is transformation, 2020, n.p.) in an
environment “in which digital has become paramount” (Crespo, 2017).
Digital transformation involves several significant changes, including the changes to
business culture (What is digital transformation, 2020), business models, and skills that can ensure
successful management of these changes while making soft skills essential in this context (Crespo,
2017). Among the features of Industry 4.0 are the following (Schwab, 2017, as cited in Universities
UK, 2018): cloud technology and mobile internet will lead to greater efficiencies for consumers,
but with the potential to disrupt a multitude of current jobs; advances in computing power; the
internet of things and big data, which will lead to an unprecedented ability to design systems and
services; and robotics and automation with the potential to disrupt a multitude of current jobs
across all sectors of the economy. The Future of Jobs Report 2018 echoes these transformational
economic and digital forces. It states that in the first few years of the 2020s, at least 70 percent of
corporations worldwide intend to fully or partially adopt the following five technologies (World
Economic Forum, 2018): big data analytics, app and web-enabled markets, the internet of things,
machine learning, and cloud computing. Further, The New Work Order report speaks of three
unstoppable economic trends that will have an enormous impact: (1) automation, in which robots
or some form of Artificial Intelligence (AI) will replace millions of routine transactional jobs; (2)
globalization, which has been characterized by the shifting of manufacturing and service positions
to markets abroad; and (3) collaboration, in which traditional full time, permanent jobs are being
replaced by what can be called “flexible workers,” who, due to advances in technology, work for
potentially multiple employers simultaneously without geographic limitations (Foundation for
Young Australians, 2017). There have been technological revolutions before, but Industry 4.0
could be a game-changer since “unlike previous industrial revolutions, where policymakers and
educators have had decades in which to respond, with the fourth industrial revolution, this may
simply not be an option” (World Economic Forum, 2016, as cited in Universities UK, 2018, p. 7).
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These influential trends are not forecasting the demise of the need for human beings in the
workforce; instead, they are signaling the importance of the possession of skill-sets that are
difficult to automate. The OECD Future of Work and Skills Report (2017) suggests that employees
who possess “soft skills,” also known as transferable skills, will fare best in the changing world of
work. This skill-set includes, but is not limited to, abilities such as communication, teamwork,
leadership, problem-solving, and self-organizing (Deming, 2015, as cited in OECD, 2017). Allen,
Teodoro, and Manley (2017, as cited in Payton & Knight, 2018, p. 2) echo this phenomenon. They
assert that even in an increasingly automated and digitized workplace, there will always be a need
for globally transferable skills that not only include the well-known skills of collaboration,
adaptation, and critical analysis, but also a new category of skills that could be called “nonautomatable skills,” such as “skills for learning,” “skills for adding value,” and “social platform
skills” (Payton & Knight, 2018).
Notably, a large body of research confirms that skill development is one of the areas that
needs support for rapid economic growth and technological change (Baird, 2016; Malik &
Venkatraman, 2017). Gone are the days when an individual could work in a particular career for
decades by only relying on the content knowledge learned in school. A report by the World
Economic Forum (2016, as cited in Rainie & Anderson, 2017) stated that “changes in educational
and learning environments are necessary to help people stay employable in the labor force of the
future” (p. 2). Learning throughout one’s career is now seen as a necessity. To keep up with the
changing world of work, 87 percent of workers believe that they must continually develop new
job-related skills as they advance through their careers (Rainie & Anderson, 2017). Indeed, one of
the characteristics of working and thriving in Industry 4.0 will be the necessity to continuously
adopt new knowledge and new capacities (Beier, Ullrich, Niehoff, Reißig, & Habich, 2020). This
perspective is supported not only by research or business communities but also by educational
systems. For example, empirical research in the context of tertiary education in Oman indicates
increased interest in 21st-century skill development and enhancement as well different approaches,
techniques, and strategies that can be used to enhance students' skills and close the skills gap.
When these issues are studied, quite often the ESP classroom inevitably becomes the setting of the
research (Tuzlukova & Heckadon, 2020).
Importance of Transferable Skills
Research detailing the growing importance of transferable skills can be found both online
in popular business publications, and in the research literature that deals with tertiary education,
critical thinking and problem-solving, and the demands of our increasingly interconnected and
globalized workplaces. The importance of transferable skills in the 21st-century workplace
necessitates incorporating these skill-sets into the educational curriculum. Haste (2001, as cited in
Shum & Crick, 2016) points out that many employers feel that university graduates, though seen
as capable in terms of displaying content knowledge, fall somewhat short in the ability to take
responsibility for their learning and often struggle when confronted by new real-world challenges.
Further, both the OECD report on the future of education and skills, Education 2030 (2018, as
cited in Androutsos & Brinia, 2019, n.p.) and the European Commission’s Council
Recommendation on Key Competences for Life-Long Learning (2018, as cited in Androutsos &
Brinia, 2019, n.p.) assert that there is a gap between current education methods and current and
future societal requirements. Transferable skills will become increasingly significant as societies
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try to adapt to the forces of economic and digital transformation. Indeed, UNESCO, in its agenda
for 2030, even lists transferable skills as crucial both for workplace adaptation and societal
sustainability (Androutsos & Brinia, 2019). It is through the possession of transferable skills that
individuals can best manage uncertainty and novel, complex situations that are prevalent in an era
of increasingly rapid economic change (Shum & Crick, 2016).
Online business magazines have stressed the importance of transferable skills through
recent surveys. For example, Forbes magazine published the top ten skills wanted by employers
(Adams, 2014): (1) the ability to work in a team structure; (2) the ability to make decisions and
solve problems; (3) the ability to communicate verbally with people inside and outside an
organization; (4) the ability to plan, organize, and prioritize work; (5) the ability to obtain and
process information; (6) the ability to analyze quantitative data; (7) technical knowledge related to
the job; (8) proficiency with computer software programs; (9) the ability to create and edit written
reports; and (10) the ability to sell and influence others. Here we can see that six of the ten skills
are generic, transferable skills. Similarly, a 2016 LinkedIn survey of 291 hiring managers in the
United States revealed that 59 percent of these managers perceived shortcomings in the average
candidate’s possession of “soft skills” (Berger, 2016). Further, the top ten soft skills that managers
felt were most crucial for an employee’s career success over the long term were (Berger, 2016):
communication, organizational skills, teamwork, punctuality, critical thinking, social skills,
creativity, interpersonal communication, adaptability, and having a friendly personality.
Transferable Skills Frameworks
The research literature is rich with multiple frameworks that categorize, organize, explain,
and give examples of transferable skills, otherwise known as “soft skills” (Robles, 2012), “generic
skills” (Webb & Chaffer, 2016), “employability skills” (Jackson, 2013), and “global skills”
(Payton & Knight, 2018).
Let us examine four frameworks and then compare them to discover and summarize
commonalities. First, the Quality Assurance Agency for Higher Education in England, Wales, and
Northern Ireland (QAA, 2008, as cited in Webb & Chaffer, 2016, p. 349) specified eight generic
skills that employers felt were necessary for a successful career (see Table 1). Second, Robles
(2012) identified the top ten soft skills as elucidated by business executives (see Table 1) that are
crucial for career success in the workplace. Third, the World Economic Forum’s The Future of
Jobs Report 2018, detailed ten transferable skills most sought-after by employers (see Table 1).
Finally, a report entitled Transferable Skills in the Workplace: Key Findings from UK Employers
(2019) lists results from a survey conducted by the City of London Corporation that aimed to
specify both transferable and technical skills that were most prized (see Table 1).
Table 1. Recent frameworks listing sought-after transferable skills
Skill No QAA (2008)
Robles (2012)
WEF (2018)

City of London (2019)

1

Ability to work in
groups

Communication

Analytical
thinking/innovation

Oral communications

2

Communication
skills

Courtesy

Complex problemsolving

Collaboration/teamwork
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3

Critical evaluation

Flexibility

Critical thinking

Initiative

4

Ability to analyze
problems and draw
conclusions
Independent
learning

Integrity

Active learning

Problem-solving

Interpersonal skills

Creativity/originality

Organizational skills

Positive attitude

Attention to detail

Adaptability/flexibility

7

Ability to locate,
extract and analyze
data
Numeracy skills

Professionalism

Emotional intelligence

Autonomy

8

IT skills

Responsibility

Reasoning/problemsolving and ideation

Written communication

9

Teamwork

Leadership

Critical thinking

10

Work ethic

Time management

Resilience

5
6

11

Creativity

12

Analysis/evaluation
skills

Study
Contemporary research in ESP has emphasized the need for extending ESP inquiry and
moving beyond traditional perimeters (Basturkmen, 2013). Through “focusing research on the
interfaces between teaching, discourse, and culture and by drawing on diverse research methods”
(Basturkmen, 2013, p. 27), it also inspires inquiries in other territories and domains, including an
ESP-oriented inquiry in skills’ development and enhancement that utilizes recent skills
frameworks.
This study explores student skill development in the context of an ESP classroom using
English for Business Omani tertiary education students’ self-perceived responses. In particular, it
involved English for Business III students at Sultan Qaboos University. The English for Business
III course is offered by the Centre for Preparatory Studies, which aims to hone students’ business
English and related competencies. According to the CELP Curriculum Document (2013), the
course “focuses on logical thinking and applying the topmost cognitive skills to prepare the
students not only for their college courses but for lifelong learning for their future professional
paths” (p. 48). It emphasizes the productive English skills of writing and speaking, as well as
business vocabulary acquisition through case study readings. Course-related teaching and learning
strategies involve classwork, individual essays, presentations, and small group problem- based
learning (PBL) activities and tasks. Interactions with a Moodle online learning management
platform involve activities such as discussion forums, online language quizzes, and interactive
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digital content as well as independent work of the students who explore a variety of business and
economics-related topics and themes.
Methodology
A survey regarding English for Business students’ self-perceptions of transferable skills
was compiled using transferrable skills frameworks. A qualitative approach was employed to
choose skills that reflected the following informal criteria: (1) the skill appeared in more than one
of the four frameworks (see Table 1), and (2) the skill was easy to understand from the point of
view of students, obviating the need for extensive definition or explanation. After thoughtful
consideration, the following skills (listed in alphabetical order) were selected for student survey
development: adaptability/flexibility, analysis/evaluation, creativity/innovation, critical thinking,
independent learning, interpersonal skills, IT skills, oral communication, organizational skills,
personal social responsibility, problem-solving, teamwork, time management, and written
communication.
The survey was administered using the Google Forms platform. It was conducted during
the spring 2020 semester during the coronavirus lockdown, when courses that had started with
face-to-face teaching during the first half of the semester moved online. Internet connectivity was
poor in some areas of rural Oman, which may have limited the potential number of students who
could respond. Nevertheless, 36 Omani students did respond. All respondents were business
majors at Sultan Qaboos University. 52.8% (n = 19) of the respondents were female and 47.2% (n
= 17) were male. Approximately 70% of the respondents were either 19 or 20 years old. The
remainder were aged 21 to 23. As the English for Business III course is taken in the second year
of a four-year degree, most students have not chosen their business specialization yet (77.7%).
Among students with a chosen major, accounting has the largest number (8.3%), followed by
information systems (5.5%), economics (2.7%), operations management (2.7%), and finance
(2.7%).
Results and Discussion
In terms of the perceived importance of transferable skills, students were asked to rate 14
skill areas on a five-point Likert scale from “very important” (score of 5) to “not important” (score
of 1). The mean score of each skill area was calculated and used to rank its relative perceived
importance. Results appear in Table 2.
Table 2. Scale mean score for perceived importance of transferable skills
No

Skills

1
2
3
4
5
6
7
8
9
10
11

Adaptability/flexibility
Time management
Oral communication
Critical thinking
Problem-solving
Organizational skills
Teamwork
Independent learning
Creativity/innovation
IT skills
Personal social responsibility
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12
13
14

Written communication
Analysis/evaluation
Interpersonal skills

4.17
4.11
4.04

When asked to rate transferable skills’ perceived importance in relation to students’ future
careers, adaptability/flexibility came out with the highest mean rating at 4.47. It was followed by
time management (4.42), oral communication (4.42), critical thinking (4.36), and problem-solving
(4.32), rounding out the top five skills. Interestingly, oral communication (4.42) was deemed to be
somewhat more important to students than written communication (4.17), which ranked near the
bottom.
Next, students were asked to rate the same 14 skill areas regarding their perceived
opportunities for usage and improvement in the English for Business III course. Again, a five-point
Likert scale was utilized to discover which skills received the most attention in the course, whether
intentional or unintentional on the instructors’ behalf, according to student expectations. Results
appear in Table 3.
Table 3. Scale mean score for perceived opportunities to use and improve transferable skills in the course
No

Skills

1
2
3
4
5
6
7
8
9
10
11
12
13
14

Teamwork
Independent learning
Written communication
Interpersonal skills
Critical thinking
Organizational skills
Personal social responsibility
Problem-solving
Time management
Oral communication
Adaptability/flexibility
Analysis/evaluation
IT skills
Creativity/innovation

Mean Score
(opportunities)
4.43
4.36
4.35
4.33
4.28
4.10
4.07
4.07
4.04
3.99
3.90
3.81
3.81
3.78

When asked to evaluate the extent to which the English for Business III course provides
opportunities for practice and development of transferable skills, the results (in Table 3) indicated
that teamwork (4.43) received the highest rating. This finding was most likely due to the attention
given in the course to a four-member Problem-Based Learning project. This was followed by
independent learning (4.36), written communication (4.35), interpersonal skills (4.33), and critical
thinking (4.28). On the other hand, students felt that adaptability/flexibility (3.90),
analysis/evaluation (3.81), IT skills (3.81), and creativity/innovation (3.78) received the fewest
number of opportunities for practice and development.
Finally, students were asked to rate their relative sense of satisfaction concerning their
proficiency in the employment of these same 14 skill areas. A five-point Likert scale was used to
weigh relative to each other most satisfied to least satisfied skills. Results appear in Table 4.
Table 4. Scale mean score for satisfaction of transferable skills
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No

Skills

1
2
3
4
5
6
7
8
9
10
11
12
13
14

Independent learning
Critical thinking
Organizational skills
Personal social responsibility
Interpersonal skills
Analysis/evaluation
Creativity/innovation
Teamwork
Time management
Written communication
IT skills
Problem-solving
Adaptability/flexibility
Oral communication

Heckadon & Tuzlukova

Mean Score
(satisfaction)
4.50
4.38
4.35
4.31
4.26
4.25
4.25
4.24
4.22
4.19
4.17
4.14
4.11
4.10

Students were asked to engage in self-evaluation in terms of their perceived competence to
use and apply these transferable skills at present. Students were most self-satisfied with their
competency regarding the skill of independent learning (4.50). This was followed by critical
thinking (4.38), organizational skills (4.35), personal social responsibility (4.31), and interpersonal
skills (4.26). The skills that students were least satisfied with in terms of perceived competency
were written communication (4.19), IT skills (4.17), problem-solving (4.14),
adaptability/flexibility (4.11), and oral communication (4.10).
The results of the study demonstrate a maturity in students’ responses that not only involves
valuing highly the skills that are required to be successful in the future but also critically reflecting
on their abilities to use them. For example, the perceived importance of adaptability/flexibility was
the highest according to students’ overall response with a mean score of 4.47 (See Table 2 for
more information). This result corroborates with the list of skills that are considered vital for
professionals to keep up with rapid transformations in the job market, and include adaptability that
involves constant learning and un-learning, tech-savviness, leadership including the ability to
inspire and collaborate, customer service, and emotional intelligence or the ability to be aware of
one’s own as well as others’ emotions (Dhal, 2020). It also supports the findings in the research
by Alshare (2018) that “organizations increasingly seek individuals who are flexible in terms of
what they can offer the organization and who can easily acclimatize to different situations” (n.p.).
However, students’ perceived satisfaction in their competency of the skill of
adaptability/flexibility, though highly rewarded by them, scored lower than other skills (4.11).
Similarly, their perceived opportunities to use and improve the skill of adaptability/flexibility in
the English for Business course scored relatively low (3.90).
Porta, Anderson, and Steele (2013) contend that “being efficient on a daily basis can have
profound implications on your overall productivity and satisfaction” (p. 240). Accordingly, the
skill of time management is highly-regarded in terms of its perceived importance by students (see
Table 2).
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One concerning observation can be made upon comparison of the three skills-ranking
questions. The only skill that ranked in the top five in terms of perceived importance that also
ranked in the top five in terms of perceived opportunities for use in the course, and had a high level
of perceived self-efficacy was “critical thinking.” The other four skills that were seen by students
as the most important (adaptability/flexibility, time management, oral communication, and
problem-solving) did not appear in the top five of either opportunity for use in the course or
perceived self-efficacy. Most worryingly, the two skills that impart a sense of face validity to the
English for Business III course, namely written communication skills and oral communication
skills, ranked in the bottom five in terms of students’ self-confidence and self-efficacy (see Table
4 for more information). One can conclude that either explicitly or implicitly, students will
probably not be fully satisfied with the course overall when evaluated in terms of students’
satisfaction with the development of their 21st-century transferable skills. Taking the skill oral
communication, for example, Student 1 commented: “Focus more on speaking skills; I noticed
that most students can read and write in English but they can’t speak well.” Furthermore, Student
4 commented: “slightly improved some skills” (authors’ emphasis). Here, student 4 might be
implying that skill improvement occurred, but additional skill development would be welcome.
Another student might be possibly echoing the point. When asked how the course could be
improved, Student 5 stated: “by giving the students more activities in class”.
In light of these results, two broad suggestions can be made: first, educational institutions,
and by extension course instructors, need to be mindful of the notion that transferable skill
instruction should be intentional – both in curriculum design and day-to-day classroom activities;
as stated by Felix and Selvin (2018) “soft skills have become very important in the present job
industry, but they are routinely ignored in educational institutes” (p. 56). In other words,
transferable skill instruction should not be a side effect of a particular course, but rather it should
be explicitly incorporated into the learning objectives. Second, the importance of needs analysis
should be adhered to, to the degree that it is possible. Long (2005, as cited in Malicka, Guerrero
& Norris, 2017) contends that a critical first step in the design of ESP courses should be a taskbased needs analysis that comprehensively narrows in on the types of tasks that learners need to
be able to perform outside of the classroom in real-world 21st-century settings (authors’ emphasis)
along with the language features associated with these real-world tasks.
Conclusion
The results of this study have demonstrated the importance of serious consideration given
to ESP course design and implementation to ensure the development of critical skill-sets for future
employability. They have proved an important point; in an era of economic and digital
transformation, teaching and course design should focus more on real-world tasks and needs, and
provide students with the tools and strategies needed to learn and thrive in ESP courses effectively.
The results have also made it clear that adaptability/flexibility, time management, oral
communication, critical thinking, and problem-solving are the most essential student perceived
transferrable skills concerning their future employability and professional success; however, the
perceived opportunities to use and improve these skills as well as satisfaction with the ability to
use them in the course vary, and, therefore, should be addressed when considering further
development of the ESP curriculum and its delivery.
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Abstract
The restrictions imposed by the COVID 19 pandemic have forced educators and students
worldwide to adapt to online learning. Language teaching in L2 contexts also had to shift to the
online mode without compromising the quality of teaching and learning. This paper examines the
perceptions as well as the performance of the participants involved in the online International
English Language Testing System (IELTS) course offered by Middle East College, Muscat, Oman
via MS Teams, an online teaching platform. Most IELTS courses offered online focus on the
improvement of exam techniques; however, the developers of this course designed a syllabus
based on a needs analysis to cater to the specific needs of the candidates, which would not only
improve their test-taking strategies but also develop their writing skills. Adopting the Test, Teach,
Re-test method, a diagnostic test was conducted initially, followed by teaching interventions and
post-tests. Interviews with teachers, feedback from students, a comparison of diagnostic test
scores with exit level scores, and the use of corpus linguistic methods to examine
lexicogrammatical features were carried out to determine the effectiveness of the online course.
The results indicated that those students who were not motivated performed poorly, whereas the
high achievers were those who engaged in self-study and were, to some extent, autonomous
learners. This paper contributes to our understanding of the effectiveness of short-term online
language classes for Omani learners as well as provides some recommendations for improving the
design and delivery of such courses.
Keywords: academic IELTS, effectiveness, L2 contexts, motivation, Omani students, online
learning, writing skills.
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Introduction
International English Language Testing System (IELTS) is one of the commonly used tests for
seeking admission to universities world-wide. IELTS has a writing component and considering
that it is a high-stakes exam and the challenges faced by EFL writers in academic writing is welldocumented, it is crucial to focus research attention on the writing courses and their design,
delivery, and effectiveness. The recent shift to an online mode of delivery makes it necessary to
address the key issues that relate to teaching writing when planning an online IELTS academic
writing course. The aim of the current study is to evaluate the effectiveness of the short-term online
IELTS writing course developed by the writing centre at Middle East College for Omani students
and investigate whether this course would provide a holistic teaching and learning approach that
may be appropriate for supporting the writing requirements of the IELTS exam through a blend of
synchronous and asynchronous learning. The study addresses the following research questions:
• How effective is the online IELTS writing course?
• What are the perceptions of students regarding the writing component of the IELTS and
the course?
• What factors may have contributed to the progress of students?
An IELTS Academic exam score of Band 6.0 has been prescribed by the Ministry of Higher
Education in the Sultanate of Oman as a pre-requisite for candidates applying for admissions to
postgraduate (PG) courses offered in Oman in the context of preparing the PG students to meet the
language requirements of Post Graduate courses offered in Oman. “In general, an overall band
score between 6.0 and 7.0 in the Academic modules is accepted as evidence of English language
proficiency for higher education institutions around the world” (Feast, 2002, p.71). IELTS
academic writing module has two writing tasks. Task One involves writing a report of around 150
words based on a table or a diagram and task Two involves writing a short essay of around 250
words in response to an argument or a problem. Task Two is given more weightage than Task One
in marking. Thus, the IELTS writing test provides “a guidance table for users on acceptable levels
of language performance for different programmes to make academic or training decisions”
(Uysal, 2010, p. 315).
The research paper examines the effectiveness of the exam strategies employed in
preparing the learners for the academic writing module, the pedagogical approach to writing, the
learners use of metacognitive strategies like self-monitoring, self-assessment of their learning
through rubric-awareness and the study also attempts to evaluate the design of the writing course
evolving out of identifying learner needs to cater to their specific needs. It also takes into account
the perceptions as well as the performance of the learners during the course.
Literature Review
This section reviews the key issues that need to be considered when designing an exam course,
including needs analysis, incorporation of exam strategies, feedback mechanisms, and studies of
student writing that have identified the linguistic features favoured across disciplines and genres.
The key issues that need to be considered while teaching exam courses are students’
motivation, learner autonomy, learning strategies, ways of testing, and the impact of tests on the
learning process itself. Motivation plays a key role in exam courses. Motivation could be
“intrinsic” where learners strive for success without any external factor or it could be “extrinsic”,
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prompted by external factors like taking an exam for higher education or for a job (Thornbury,
2006). Motivation and application of self-regulated strategies usually go hand in hand. Students
who are motivated usually demonstrate self –regulated strategies such as organizing, selfassessment, and self-monitoring far more effectively than those who are less motivated
(Mahmoodi, Kalantari & Ghaslani, 2014). When teaching exam classes, by varying teaching
techniques, personalizing exam questions, encouraging student-to-student interaction, peer
checking and reviewing, a positive attitude could be developed in the learners towards exams.
Another important factor is learner autonomy. As Harmer (2001) has suggested, learner
autonomy, whilst being a desirable quality of any student, is of particular importance for testtakers. Self-directed learning is a crucial factor for learners requiring an IELTS score and course
developers should support such learners with self-directed learning materials that aid in developing
learner’s ability to identify their strengths and weaknesses and “make informed decisions about
their own learning and to improve their test-taking skills” (Morrison, 2011, p.51). Some ways in
which learner autonomy is encouraged in exam classes are by having flipped classrooms, a
learning and teaching approach that flips the traditional teaching methods. Flipped teaching in
exam classes cognitively challenges learners to work out the strategies on their own and makes
them more confident as learners. Moreover, students also benefit from being able to access the
preparatory materials such as videos of lectures, and lessons outside the classroom (Khan, 2011).
In addition, teaching exam courses also involve inculcating in students the habit of setting goals
and objectives such as long or short-term goals focusing on metacognitive strategies such as
planning for learning, thinking about the effective practices in learning, self-monitoring, and selfevaluation of learning (O’Malley & Chamlot, 1990). Anxiety or stress caused by exams as pointed
out by Prodromou (1995), could prove to be a major obstacle to learning. Hence, while teaching
an exam course, a teacher should take such affective filters into consideration and work towards
removing them for positive backwash to occur. Practice tests are important for familiarizing the
learners with the format of the test, as well as for practicing timing. However, it is important
balance between teaching and testing in exam classes, otherwise such tests would be “boring and
demoralizing for weaker students”, as they do not contribute much to the development of language
skills (May, 1996, p. 6).
In language teaching, there has been a shift towards adopting technology to enhance
teaching and learning and developing courses that are completely online. Ayres (2003) claims that
the online teaching of writing is more well- organized than a regular course as it is easier to access
all documentation, student work tutor’s feedback and results from the server. Moreover, time
constraints in classroom based courses limit the focus on language proficiency development, an
area where prospective exam candidates need adequate training and practice. Despite the
popularity of online learning, there is a need for further research into the teaching principles and
practices that could be adopted to evaluate the learning process and the actual performance of the
learners in an online course. The shift to an online mode of learning caused by the COVID-19
pandemic have forced universities worldwide to adapt to online mode of delivery entirely.
Therefore, now more than ever, research on the effectiveness of online writing courses needs to be
undertaken considering the high-stakes nature of these courses which often have an impact on a
students’ academic progress.
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One of the key benefits of offering the writing course online is that it facilitates both exam
strategies, and the feedback mechanism that is adopted to support the learners thereby improving
their overall language proficiency (Ayres, 2003). Feedback constitutes the most important factor
in online teaching. As Pell (2019) asserts, in an online mode, it is also equally important to follow
up on the action taken by the learners after the feedback to see improvements in the student writing.
In fact, the teacher’s feedback is more beneficial if it is extended beyond form and grammatical
structure to also include band descriptors from the IELTS rubric such task achievement, coherence
and cohesion and lexical range (Sanavi & Nemati, 2014). Ebadi and Rahmi (2019) in their study
noted that the impact of Dynamic Assessment (DA) on IELTs students’ academic writing skills
adopted through online synchronous learning is positive. Their study highlighted the “learner’s
positive perception towards the impact of online DA on academic writing skills” (p.527).
Many recent large-scale studies of student writing at university have attempted to identify the
clusters of linguistic devices favoured by genres and disciplines and changes in their frequency
across the levels of study. There is increasing evidence that syntactic complexity is achieved by
proficient student writers through the adoption of phrasal features characterized by long nominal
phrases and dependent phrases (Gardner, Nesi & Biber, 2018; Staples et al., 2016). A nominal
group consists of a head noun modified by pre and post modifiers which increase its complexity.
These modifiers consist of attributive adjectives, noun pre-modifiers, prepositional phrases, of
genitives, and embedded clauses (Bloor & Bloor, 2013; Staples et al. 2016). The prevalence of
such features in student writing can be an indicator of proficiency although some studies have
reported that there are differences in the type of complexity favoured by different genres and
disciplines. Studies (Biber, Gray & Poonpon, 2011; Biber & Gray, 2013) adopting corpus
linguistic methods have tried to examine phrasal features in student and expert writing and have
all reported that advanced writing proficiency is characterised by a prevalence of these features.
Biber, Gray and Poonpon (2011) proposed a developmental progression index in which
students gradually progressed from using clausal features towards a more phrasal style. Parkinson
and Musgrave (2014) attempted to test this index by comparing the noun phrases used by two
groups of writers. They found that those with a higher level of proficiency writing disciplinary
assignments used more noun pre-modifiers and prepositional phrases while the group writing
argumentative essays used more attributive adjectives. These studies claim that phrasal features
are acquired much later by learners as they progress in their writing proficiency. However,
Parkinson and Musgrave (2014) compared phrasal features across two genres and further research
is required to confirm their findings while Biber, Gray and Poonpon (2011) based their conclusions
on a comparison between conversation and research article corpora. Expansion of research in this
area could include studies that compare the development of these features in the same group of
learners as they progress through instruction.
Another important finding of studies that examined phrasal features in student writing was
that the choice of noun modification was moderated by the situational variables of genre, discipline
and level. For example, Staples, Egbert, Biber and Bethany (2016) found that nominalizations
were favoured by student assignments in the Social Sciences. Gardner, Nesi and Biber (2018) also
reported that the group of linguistic devices used by student writers, including phrasal features,
depended on genre and discipline. Nominalizations and attributive adjectives were preferred by
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the Social Sciences while pre-modifying features were prevalent in the Hard Science assignments.
However, Staples et al.’s (2016) findings regarding the increase in noun pre-modifiers as students
progressed across the levels irrespective of genre and discipline, needs to be explored further.
Unfortunately, studies of this type have not been applied to the IELTS writing tasks. Studies
adopting corpus methods can help identify the linguistic devices used in the writing tasks as well
as evaluate the effectiveness of such courses by measuring the frequency and use of grammatical
complexity devices before course commencement and at the end of the instructional period.The
current study used corpus linguistic methods to compare the use of noun pre-modification devices,
noun-pre-modifiers, attributive adjectives in essays written by students participating in the course
at the beginning of the course and towards the end. This comparison, across two corpora of IELTS
essays, sought to find out if students have used more of these linguistic features as their proficiency
increased.
One of the issues in teaching exam courses is too much emphasis being given on testing
than teaching. This study explores the effectiveness of an online IELTS course that is specifically
designed not only to prepare the students for the IELTS exam but also improve their overall
language proficiency. It therefore addresses the gap in the literature by examining the effectiveness
of this mode of delivery in increasing the performance of students as well as their perceptions on
the course.
Methodology
Participants
All the students who joined the IELTS Course at Middle East College, Oman were required to take
an entry level test and were streamlined into two batches, Batch A and Batch B. The sampling size
was limited to six participants, as only the students who completed the eight week course (Batch
A) were chosen for the study. All the six participants were prospective post graduate students,
aspiring to achieve a target score of 6.0 in academic IELTS to be eligible for PG admissions. MS
Teams and Moodle were used as e-learning platforms to deliver the online course.
Research Instruments
Data to answer the research questions were gathered through focus group discussions (FGD) and
semi-structured interviews involving the students and the teachers. Since the participants were
quite few in number, these data collection methods were better suited to gather multidimensional
views about the course. A semi-structured interview was chosen for this study as it offers more
flexibility in terms of the order in which the topics are chosen and more importantly, “it allows the
interviewee to develop ideas and speak more widely on issues” raised by the interviewer
(Denscombe, 2007, p.176). Such an interview with open ended questions would provide
opportunities for the students express their feelings, emotions and experiences more freely.
Hennink (2014) points out that focus group discussions (FGDs) facilitate “interactive
discussion through which data are generated, which leads to a different type of data not accessible
through individual interviews” (pp. 2-3). This method was adopted in this study because the
learners could interact freely with their peers and share ideas about the challenges, teaching
techniques, and their study habits during the course. Since they were prospective PG students,
most of them could speak somewhat fluently in English. The FGD with students was held for about
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40 minutes, and the data gathered were thematically analyzed. A semi-structured interview was
also conducted with the two writing teachers who taught the course.
For the purposes of comparing the frequency of phrasal complexity devices between
essays written by the participants at the beginning and end of the course, two corpora of essays
written by the participants were compiled (see Table One). Only essays from Task Two were
included in the corpora since this task carries more weight and also because we had a sufficient
number of essays. Moreover, since the Task One essays belong to another text type, the corpus
design would not have been appropriate. Although there was some discrepancy in the sizes of the
two corpora, comparisons were made possible by normalizing the occurrences of each linguistic
feature. It was difficult to balance the number of texts and words mainly because students did not
write too many essays at the beginning of the course and also because the word count of the essays
that they wrote at the beginning were much lower than those they attempted later on. The corpora
were then uploaded on the corpus interface Sketch Engine and concordance lines featuring noun
sequences, adjective-noun sequences, and nominalizations were retrieved. The following queries
were used to retrieve instances of these linguistic features from the two corpora, one comprising
essays written by students at the beginning of the course (PRECORP) and another (POSTCORP)
containing texts that were written by the participants towards the end of the course.
Table 1. Queries used to retrieve noun pre-modifiers and nominalizations from PRECORP and
POSTCORP corpora
Queries
Retrievals
[(tag="N.*"|tag="J.*")] [tag="N.*"]
Adjective-Noun sequences
[(tag="N.*"|tag="J.*")] [(tag="N.*"|tag="J.*")]
[tag="N.*"]

Adjective-Adjective-Noun sequences

[tag="N.*"] [tag="N.*"]

Noun-Noun sequences

[lemma=".*ity|.*tion|.*ment|.*ness" &
tag="NN|NNS"]

Nominalizations

Table 2. Composition of PRECORP and POSTCORP
Corpus
Number of texts
PRECORP
16
POSTCORP
8

Number of words
4735
2102

Procedures
The IELTS Course was designed based on needs analysis (NA) and diagnostic test (DT) results.
The goals and objectives of the course had evolved out of NA and DT results and the assessment
was guided by these factors. The entry level of the learners ranged from an IELTS band score of
4-4.5 and this course was designed to improve their skills in writing to achieve the required band
score of 6 and above to be eligible to do their postgraduate courses. The implementation of the
course involved Needs Analysis, Diagnostic Tests, designing the course materials as per the
student needs, test-teach-retest model for assessment, and feedback (See Figure One).
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Figure 1. Stages in the implementation of the writing course
Needs Analysis
The purpose of NA is to “identify a gap between what students are able to do and what they need
to be able to do” (Richards, 2001, p.2) and gather information about learners’ attitudes, goals,
language ability, learning preference, their subjective and objective needs. A variety of procedures
such as interview, questionnaire, and ongoing classroom observation of the learners’ general
performance was used for NA to assess the learner’s preferences, learning style, their language
and linguistic competence and their attitude to writing in the context of preparing for an IELTS
writing exam (See Table Three).
Table 3. Evidence from NA
Needs
Summary of the findings
Analysis
Learning
• Most learners prefer to work in pairs or small
preferences
groups.
• There’s not much evidence of learner autonomy
within the classroom. Only 1 out of 6 said he
likes to work on his own.
• Mostly prefer to learn by listening, reading, and
sometimes by taking notes in class.
Learning
• Majority of the learners prefer group work and
Style
discussions rather than working on their own.
• 3/6 learners rely on their teacher to lead the class
and expect to be told what to do rather than
discovering on their own.
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Writing- Have problems organizing ideas in Writing: Develop the
paragraphs. It is often repetitive and lacks ability for:
-logical organization of
coherence.
paragraphs.
-linking words/ cohesion.
-summarizing.
All of them feel that writing is more difficult -develop ability to selfcorrect.
than speaking.
learner
Learners expect to do all the writing in class. Do -encourage
autonomy
through
selfnot like homework.
Expect the teacher to guide them every step of reflective practices.
-assign more writing tasks
the way while writing.
50% of the learners admit that they hardly ever and homework in addition
to class work.
self-correct their writing.
Expect the teacher to write comments and give
feedback on their progress.

Diagnostic Test
A diagnostic test on IELTS Academic writing, which included both Task One and Task Two was
administered to identify the learners’ strengths and weaknesses and it was “intended primarily to
ascertain what learning still needs to take place” (Hughes, 2003, p.15). An analysis of the learners’
performance in the DT showed their weaknesses in writing in terms of structure, argumentation,
accuracy and lexis (see Table Four).
Table 4. Analysis of the learners’ writing with reference to the diagnostic test performance
DT
Learners’ have issues with:
Writing - task completion, developing main ideas, organization of paragraphs (Task 2).
- the use of complex structures, relative clauses, sentence adverbials and adjectival
clauses. (Task 2).
- expanding the range of written discourse markers for comparison and contrast
(Task 1).
- the use of comparatives, appropriate tense and verb forms, especially in passive
sentences and spelling.
The aim of the course was to develop the language skills necessary for the preparation of
academic writing components of IELTS exam to achieve a score of 6.0 and above (see Table Five
for course objectives):
Table 5. Course Objectives
Skills
Course Objectives : Learners will be able to:
Writing
-understand and summarize the main features of tables, charts or graphs using a
wide range of discourse markers to compare and contrast, describe a process or
procedure.
-use linking words, sentence adverbials of time, reason and result, adjective
clauses and cohesive devices to compare and contrast, conclude and summarize.
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-write essays such as cause and effect, expressing opinions, presenting an
argument, describing a problem and suggesting a solution.
-revise, edit, rewrite, give feedback to peers and self-assess according to the
rubric.
Course Design and Syllabus
The course was planned for a duration of 8 weeks with a total of 48 hours that included 32 hours
of teaching, and testing, and 16 hours of feedback. Skills based syllabus was chosen for teaching
IELTS (academic) writing. The choice of materials was eclectic, selected from a variety of course
books to meet the course objectives. Skills development was achieved through exam-type tasks
with specific emphasis on task-awareness. Sequencing was done at the macro level of the course,
as well as on micro level of weekly lessons. The content was sequenced according to difficulty,
frequency and learners’ individual needs. Both product and process approaches were adopted to
teach writing. Model essays were given to familiarize the learners with the structure and
organization of the essay and notice the academic register. In later stages, a process approach was
adopted as it helped students “gain greater control over the cognitive strategies involved in
composing” (Hedge, 2000, p.308). Writing was taught as a recursive activity in which learners
move backwards and forward between drafting and revising, with stages of re-planning in between
(Hedge, 2005).
The course plan was designed to ensure that there was a balance between teaching and testing.
A good test has to be valid, reliable, and practical and it should not have any negative effects on
the teaching programme (Baxter, 1997, p.18).The course included formative as well as summative
tests to assess the learning outcomes. Formative tests related to the specific course objectives for
writing skills and were given periodically in order to monitor the learning process. Dynamic
assessment (DA) tools were used for formatively assessing the learners’ progress during the
course, which involved supporting the examinee through prompts, hints and leading questions to
promote development during the assessment itself. This type of assessment integrates assessment
and instruction into a seamless, unified activity and promotes learner development through
appropriate forms of mediation that are sensitive to the groups’ current abilities (Lantolf &
Poehner, 2004). The summative test covered the overall objectives in writing. The evaluation of
the course was carried out through systematic observation and feedback from both the students
and the teachers, so that changes could be introduced wherever necessary to have a positive
backwash in the teaching and learning process.
Results
The semi-structured interview was held with the two writing teachers and the focus group
discussion was conducted with six students towards the end of the course to know their feelings
and perceptions about the writing course, what they had learnt, and their assessment of themselves
and the scores they were likely to achieve in the IELTS exam. The themes identified from the
interview and FGDs were: the skills the learners needed to focus on to be successful in IELTS (i.e.
to achieve a score of 6 and more); learners’ strengths and weaknesses in academic writing;
challenges encountered in completing the writing tasks; future needs (in terms of writing support);
learners’ self-analysis of their writing abilities; the extent to which the learner engaged in selfstudy and the learner’s level of confidence in achieving the required IELTS score in writing.
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Focus Group Discussions
In the focus group discussion which was held towards the end of the course, students expressed
their views on writing, and what they would probably score in the IELTS exam. All the respondents
agreed that they were familiar with the test format and that they felt more confident about
attempting the writing tasks. When asked if they were confident about achieving the target score,
the majority of them agreed that they were quite confident in achieving the expected score.
Students agreed that they are more familiar with the IELTS rubric and also mentioned that practice
tests, along with weekly feedback on the writing tasks motivated them to work harder and improve
further. The group also mentioned that flipped teaching method adopted aided in their self-study
and class preparation as learning materials, and PPTs for the weekly lessons were provided by the
course tutor at the beginning of the course. This helped them to organize their materials and prepare
for the classes and they could focus better on the course lessons as they knew what to expect from
the teaching sessions.
About 80% (4/5) students found the vocabulary that was taught during the course useful,
especially the use of linkers. However, three of the participants said that they felt anxious about
not knowing enough vocabulary because of some topics. Although most students mentioned that
they found it challenging to write complex and compound sentences that were error-free, five of
the learners felt that their writing had improved considerably due to feedback and practice sessions.
One of the students felt that vocabulary and grammar were his strong points, while two of them
mentioned that they had difficulty in using the appropriate cohesive devices in their writing tasks.
When asked to rate their familiarity with IELTS vocabulary, four out of six learners felt it was
“fair”, while one learner felt it was “very good” and one learner said it was “good”.
There was no extended discussion about the online mode of delivery because five of the
learners did not face any problem with the online mode, while one had network issues. They all
agreed that there was no difference between face to face and online feedback because the teacher
shared the screen on MS Teams during the feedback sessions.
Overall, students agreed that there was considerable improvement in their writing after
doing the course. The learners found the test teach retest model useful as they were assessed
periodically, they became more conscious of adhering to the time limit and areas of improvement
and it also provided them the opportunity to practice in exam conditions. Though their primary
reason for doing the IELTS course was to achieve a band score of 6.0 in academic IELTS; two of
the learners also added that they were doing the course to improve their language skills. With
reference to writing essays, three out of the six students had issues adhering to the time-limit when
completing the writing tasks. The hours of self-study ranged from 2-3 hours a day to 2-4 hours per
week. Two of the learners studied 2-3 hours a day. Over all, all the learners agreed that practice
tests played a crucial role in improving their writing skills. Two out of six felt that they needed
more practice in grammar and vocabulary exercises related to the tasks. One respondent suggested
that he would need more practice in writing task One. When asked to rate their writing skills in
terms of organizing ideas, connecting sentences and using a wide range of vocabulary, the learners
agreed that there was considerable improvement. Two learners rated themselves as “very good” in
organizing ideas, while three considered themselves “good” and one learner thought that his skill
in organization was “fair”. In terms of connecting sentences, two of the learners believed that they
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were “very good” and “good”, while two others felt it was “fair”. Overall, students were quite
positive about achieving their target score in the writing component. Two of the students who did
not write many practice essays during the course confessed that they had hectic work schedules
and just did not like writing. Though the students felt quite confident about achieving the target
score of 6.0, they also acknowledged the need for more practice in writing.
Semi-structured interviews
During the semi-structured interview, both the teachers stated that the needs analysis of the student
samples helped them identify learners’ weaknesses and they could prepare lessons to target
individual needs. The teachers also mentioned that anxiety faced by students was considerably
reduced due to dynamic assessment tool as they could scaffold the learners during the test at the
initial stages of the course and helped them grow in confidence. Though timing was an issue
initially, it was resolved through introducing timed writing feature on Moodle. One of the
advantages of the online course, which both the teachers and the students agreed upon was the
interactive nature of the course. Since it was a small group, the learners could interact during the
class, and could also get one to one feedback through online consultations and there were more
opportunities for one to one feedback sessions. Real-time class interaction was more productive
with the small group, as teachers could focus on individual students. It also proved to be more
dynamic and learners could ask questions, receive feedback or get assistance in the process of their
writing. This sort of hybrid online learning involving synchronous and asynchronous teaching
offered more flexibility in terms of scheduling the class hours. One teacher said that in a traditional
class, the teacher dictates the pace, whereas in an online class, the pace of the class was dictated
by the learners as there was more scope for discussions, and clarifications during and after the
class by having individual on line consultations with the teacher via MS Teams to discuss their
progress in writing.
Though there were no technical glitches, monitoring was not easy, according to the two
teachers who were interviewed. A timed writing feature was introduced in the later weeks to ensure
that the task was completed within the stipulated duration of 20 minutes for Task One and 40
minutes for Task Two.
Student performance based on test scores
By the using test-teach-retest model, we compared the IELTS writing scores of the diagnostic test
with the scores of the candidates at the end of the course. The writing scores of candidates showed
a considerable improvement in band score from test to retest. Candidates in the summative test
scored showed significant improvement in writing compared to the diagnostic test as they
demonstrated a better understanding of writing task completion, using cohesive devices and
organizing the paragraphs. As Hughes (2003) points out summative tests “establish how successful
the learners have been in achieving the objectives. The exit exam scores proved “whether students
can do what they have been taught either by testing specific syllabus items or general objectives”
(Baxter, 199, p.8). It is evident that the summative test results of the participants of this course
show a considerable improvement in their band scores (See Table Six).

Arab World English Journal
www.awej.org
ISSN: 2229-9327

59

Arab World English Journal (AWEJ) Proceedings of 2nd MEC TESOL Conference 2020
Teaching International English Language Testing System (IELTS)

Table 6. A comparison of DT and Exit Exam scores
Students
Diagnostic Test
(n=6)
4.5
5
4
5
5.5
4.5

Narayanan & Mathew

Exit Exam
5
6
4.5
6
6.5
6

In task One, the exit exam performance showed significant improvement in the learners’
ability to summarize information and report main features, making relevant comparisons. When
attempting Task Two, the learners were more aware of the purpose of each paragraph and could
achieve an overall progression using connectives. Their writing showed improvement in the use
of simple and complex sentences, the use of a range of linkers to achieve coherence. Emphasis on
editing and revising of the drafts during the mock tests helped them eliminate some of the spelling
and grammatical errors and hence learners could avoid those oft-repeated errors in the final exam.
The exit exam scores also revealed that four out of six learners who were engaged in self-directed
learning, scored better than the two candidates who did not allot adequate time for self-study.
Discussion
The learners who prioratized their specific learning needs and indugled in targeted learning were
able to meet their IELTS goals. Setting goals and objectives such as long or short-term goals and
“self-monitoring, such as tracking the source of important errors and trying to eliminate them”
(Oxford, 1990, as cited in Hedge, 2000, p. 19) were some of strategies used by successful language
learners. Hence, there seems to be a significant relationship between self-regulated strategies
employed by the learners and their motivation level. When students are motivated to learn, they
invariably know how to apply the appropriate self-regulation strategies to achieve their goals
(Mahmoodi, Kalantari & Ghaslani, 2014). Self-regulated strategies like planning, self-assessment,
self- monitoring, testing regularly, and keeping records of the feedback were some of the
metacognitive skills demonstrated by the successful learners of the IELTS course.
The findings clearly indicate that both the students and the teachers of the online writing
course found it effective and the students’ performance in the achievement test showed an
imrpvement in their band scores. The choice of phrasal features such as noun pre-modifiers were
compared across pre- and post instruction corpora to explore what linguistic features may have
contributed to a higher score. The frequency of nominalizations was also examined to find out
whether their prevalence increased with proficiency.
Table 7. Comparison of nominal pre-modification in the PRECORP and POSTCORP corpora
Linguistic features
PRECORP
POSTCORP
Adjective Noun (JN)
134 (58,489.74 pmw)
347 (66,846.47 pmw)
Adjective-Adjective-Noun
1 (436.49 pmw)
31 (5,971 pmw)
(JJN)
Noun-Noun (NN)
25 (10,912.27 pmw)
100 (19,264 pmw)
Nominalizations
57 (24,879.97 pmw)
127 (24,465.42 pmw)
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As can be seen from Table Seven, there were marked differences between the PRECORP
and the POSTCORP in terms of the frequency of noun and adjectival pre-mo7-gb7’difiers in per
million words (pmw). After seven weeks of writing instruction, comparing the normalized
frequencies of these texts written by the same cohort of students revealed that there was an increase
in Adjective-Noun, Adjective-Adjective-Noun, and Noun-Noun sequences. The findings suggest
that these phrasal features increase as students’ IELTS band level increases. Examples 1 and 2
taken from the POSTCORP illustrate the use of adjectival and nominal pre-modifiers (bolded).
Comparing the use of these features across the two corpora, it was found that students at the
PRECORP phase tended to have more grammatical errors than in the POSTCORP phase (see
Example 3). The texts in the two corpora were similar in terms of the frequency of nominalizations
although the range of nominalizations is much higher in the POSTCORP (57 types) as compared
to the PRECORP (31 types).
(1) Many people believe that…others think that there are more significant environmental
problems. (JJN)
(2) …especially employees in reaching their destinations, as well as causing traffic obstruction
and delaying emergency services. (NN)
(3) …these days in buying and selling for consumers which change people lifestyle [sic].
Although the findings regarding pre-modifiers and nominalizations are merely indicative owing to
the small number of texts included in the two corpora, they do suggest that these linguistic features
deserve pedagogic attention for candidates preparing for the IELTS academic writing test. The
genre characteristics of the argumentative and opinion-based types of essays in Academic IELTS
Task 2 might account for the higher incidence of attributive adjectives in the more proficient texts.
Studies of argumentative essay types have also reported this trend although the frequency of NN
sequences was not very high in this genre as compared to other text types (Parkinson & Musgrave,
2014). The higher frequency of NN sequences in the POSTCORP texts supports previous findings
regarding their more frequent use in expert texts (Gardner, Nesi & Biber, 2018, Staples et al.
2016). Since limited research attention has been focused on the IELTS academic writing tasks in
terms of these phrasal features, a fruitful line of inquiry would be to conduct comparisons using
larger corpora and involving corpora containing essays at the highest band levels. A clearer picture
would then emerge as to the phrasal features that are prevalent in such texts. Comparisons between
students of different L1s might also support the development of courses catering to the
requirements of specific L1 learner groups. These findings nevertheless contribute to an
understanding of the requirements of Omani learners preparing for the IELTS academic writing
component.
Conclusions and Recommendations
It is evident from the study that the online course was effective in improving the performance of
the course participants in terms of the academic IELTS writing component. The course was
designed to be learner- centered as the course content and the method of delivery was planned on
the basis of the learners’ individual needs. Test-teach-retest model, and intervention strategies like
the use of dynamic assessment in the early stages helped the course instructors to get a deeper
insight into the learners’ writing needs. Rubric awareness and practice tests, along with weekly
feedback on the writing tasks proved to be beneficial for the learners. The online writing course,
in addition to exam preparation also honed general learning skills such self-monitoring, studentArab World English Journal
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led tutoring to sustain learners’ motivation throughout the course. Learner autonomy was
encouraged through flipped classrooms, homework and practice tests. The washback effect was
reflected in the students’ responses as a majority of the learners believed that improving their
writing skills would help them not only with the IELTS test, but also in future for their higher
education and job requirements. To some extent, the course was successful in changing negative
into positive backwash, thereby adding more educational value to the exam preparation activity
(Prodromou 1995). A corpus analysis of noun pre-modifiers and nominalizations revealed that
they were more frequent in the essays of the same group of learners as their writing proficiency
increased.
The authors recommend that formative writing assessments should be administered
periodically to monitor the individual student’s performance to inform course material design and
instruction. Further studies need to examine the linguistic devices prevalent in proficient IELTS
writing and compare them to EFL corpora containing essays written by learners with different L1s
so that IELTS writing courses can be customized for specific cohorts of learners.
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Abstract
Due to the Covid-19 pandemic, educational systems worldwide, including Oman, were affected as
this led to temporary closures of schools, colleges, and universities. In response to such closures,
many countries decided to continue offering education through distance learning. Similarly, Sultan
Qaboos University (SQU), the only government university in Oman, opted for asynchronous
teaching through Emergency Remote Teaching (ERT). Through ERT, there is a temporary shift
in instructional delivery. Its primary aim is to provide temporary access to instruction and support
materials quickly and reliably during the crisis. Asynchronous teaching provides students with
flexibility to access the materials posted by teachers whenever they can, leaving teachers with
many challenges. One of these challenges is the ability to offer proper feedback to students.
Therefore, this study aimed to examine the perceptions of both teachers and students on the
electronic feedback provided in ERT. A total of 8 teachers 80 students enrolled in the foundation
program at SQU participated in the study. The responses of both teachers and students were
collected through online questionnaires and semi-structured interviews. The findings of the study
indicate that some feedback methods seemed to be more effective. The study also identified the
challenges faced by both students and teachers in terms of electronic feedback. Furthermore, the
study gives suggestions to improve electronic feedback methods.
Keywords: asynchronous feedback, emergency remote teaching (ERT), foundation program
(FP), synchronous feedback, Sultan Qaboos University, teacher electronic feedback (TEF)
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Introduction
As the Covid-19 pandemic has spread across the world, most countries announced temporary
closures of schools, colleges, and universities, and Oman was not an exception. The pandemic
forced thousands of students to stay at home and attend classes remotely. Sultan Qaboos
University, for example, suspended all the studies for one month before shifting to emergency
remote teaching (ERT), where asynchronous teaching was adopted. At that time, the first half of
the Spring 2020 semester was already over. There was no choice but to continue the remaining
weeks of the semester asynchronously. One of the biggest challenges that teachers faced during
ERT was to provide proper feedback and how their students comprehended and respond to it.
Teachers had to give electronic feedback (TEF) asynchronously using techniques such as track
changes in electronic drafts submitted by students, WhatsApp chats, and voice comments on
Google Docs. In addition, issues related to student motivation, internet connectivity, lack of
technical knowledge of both teachers and students, and timely responses created potential
challenges for both teachers and students. Many studies have investigated the effectiveness of
asynchronous and synchronous e-feedback (Fanous,2020; Liang, 2010; Tuzi, 2004). Besides, no
studies have discussed the effectiveness of teacher electronic feedback (TEF) in the Omani context
during ERT. Therefore, this study aimed to explore students and teachers’ perceptions of the
effectiveness of asynchronous and synchronous TEF. This study also aimed to identify the
challenges faced by both teachers and students in this regard. The study attempted to answer the
following questions:
1.
2.
3.
4.
5.

What are the students’ perceptions of TEF during the emergency remote teaching?
What are the teachers’ perceptions of TEF during the emergency remote teaching?
Which feedback method did the students find the most useful? Why?
Which feedback method did the teachers find the most useful? Why?
What challenges did both teachers and students face in giving and receiving electronic
feedback?

6.
Literature Review
Emergency remote teaching (ERT)
A recent report from UNESCO (2020) stated that more than 1.9 students from
approximately 190 countries were forced to shift from classical face to face education to online
education as a response to emergency remote teaching. Online instruction gives the flexibility of
teaching and learning anytime and anywhere with unprecedented and staggering speed (Hodges,
Moore, Lockee, Trust, & Bond, 2020). As a response to this crisis, most institutions worldwide
had no choice but to quickly shift the delivery of their face-to-face courses to an alternate online
mode known as emergency remote teaching (ERT). Nevertheless, it is essential to point out that
online education and ERT are not the same. They differ in terms of design and evaluation tools
(Khlaif & Salah, 2020; Shisley, 2020). Online courses are initially designed to be delivered
virtually. In contrast, ERT is a quick shift of classroom teaching to an online format to respond to
an immense catastrophe (Hodges, et al. 2020). Once the crisis or emergency abates, the online
delivery mode will revert to the original face-to-face format. Online learning is systematic and
well planned.
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According to Khlaif and Salah (2020), three factors contribute to the effectiveness of elearning, which include educational materials, digital equity, and digital privacy. In terms of
educational materials, online instruction follows systematic and well-planned procedures. It
usually takes 3 to 6 months to design, develop, and deliver the materials to students. On the other
hand, the ERT material is of low quality and is intended for in-person-mode. As for digital equity,
some students worldwide have been struggling to get access to educational resources offered at
the ERT. The third factor is digital privacy, which means the protection of an individual’s
information and communication when using the internet. Online courses are intended for
asynchronous learning, where the learning material is delivered to students at different times.
Online instruction offers more flexibility more to students (Barker, 2020).
There have been several attempts to define ERT. For instance, Hodges et al. (2020) define
ERT as “a temporary shift of instructional delivery to an alternate delivery mode due to crisis
circumstance.” Similarly, Khlaif & Salha (2020) state that ERT is “an unplanned and sudden shift
from traditional education to remote learning in response to the emergency situations like the
outbreak of Coronavirus” (p. 131).
Yet, ERT has generated several challenges. According to Baker (2020), four main factors
complicate ERT, which include technology, student engagement, discussions, and accessibility.
Besides, in an ERT mode, teachers might find different ways to deliver their material to students.
However, regular classroom interaction might be missing. According to Trust (2020), there are
three concerns about ERT in terms of privacy and student data, accessibility of digital materials
for teaching and learning, and the digital divide, which refers to the gap between students who can
benefit from the internet and those who cannot.

Teacher Electronic Feedback (TEF)
As stated by Tom, Morni, Metom, and Joe (2013), feedback is the different techniques used
by teachers to respond to their students’ writing. Feedback is significant for students because it
“makes them see others’ responses to their writing and learn from them, then get the messages to
revise their writing to be better at gaining a high-quality writing” (Wihastyangag & Lateif, 2017,
p. 103). Edeiken-Cooperman and Berenato (2014) define feedback as “the information provided
to a student by a professor or instructor that indicates to that student their level of performance on
an assessment/assignment” (p.79).
As defined by Shute (2008), feedback is “the information communicated to the learner that
is intended to modify his or her thinking or behavior for the purpose of improving learning”
(p.154). Price, Handley, Millar, and O’Donovan (2010) classify feedback into five broad
categories, which include reinforcement, correction, forensic diagnosis, benchmarking, and
longitudinal development (feed-forward)” (p. 278).
With the emergence of technology in language classrooms, electronic feedback (efeedback) has gained growing attention. Technology has become common in language classrooms
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and is often preferred by teachers and students (Hyland, 2010). Providing feedback electronically
to students has become a common practice, particularly during emergency remote teaching.
Electronic feedback (e-feedback) is “computer-facilitated feedback produced by either the teacher
or student peers with the help of a computer and delivered electronically to the student” (Ene &
Upton, 2014, p. 82). Electronic feedback can be provided either synchronously or asynchronously
(Ene & Upton, 2014).
Synchronous e-feedback is given when both students and teachers are online simultaneously
(Chong, 2019). It can be provided through computer-mediated tools such as Skype, Google
Hangouts, Zoom, Google Docs, and Grammarly. Synchronous e-feedback occurs when students
are completing their writing texts online, and their teacher monitors them and provides instant
feedback. Synchronous feedback “can be potentially beneficial to students’ writing because it
conveys all the information about the target language in context (Long, 2007, p.77), which can
result in a higher chance of students attending to the feedback”(Chong, 2019, p.1092). Moreover,
as pointed out by Van Beuningen, De Jong, and Kuiken (2011), synchronous e-feedback proved
to be effective in improving the EFL learners’ grammatical accuracy when writing the tasks. On
the other hand, some other scholars (Shintani & Aubrey, 2016) stated that learners did not prefer
synchronous feedback because they could not correct their errors due to their lack of proficiency
in the target language.
Asynchronous feedback, on the other hand, is given to students after they submit their
assignments electronically using different techniques such as track changes in Google Docs and
Word, e-mails, voice comments, chats on WhatsApp and Remind, etc. It also refers to the “gap in
time between the students’ responses/products and the provision of feedback” (Wong & Yang,
2017, p.292). Studies explain that learners showed preferences for asynchronous feedback as they
found it to be more detailed, less threatening, and fairer, making them feel less anxious (Weirick,
Davis, & Lawson, 2017).
Methods
The current study was conducted on Omani learners enrolled in the general foundation
program at Sultan Qaboos University (SQU). The general foundation programs (GFPs) in Oman
are study programs, which prepare high school graduates for their postsecondary and higher
education studies. The GFPs implemented by higher education institutions (HEIs) in the Sultanate
support students with the necessary skills and knowledge to undertake a higher education program.
The HEIs are required to provide a GFP that includes four components: English language,
Computing, Mathematics, and General Study Skills (Oman Academic Standards, 2010). These
HEIs are required to teach and assess students and review and improve their curriculum as per the
national standards(Carroll, Razvi, Goodliffe, & Al‐Habsi, 2009). The Center for Preparatory
Studies (CPS) at SQU is one of the leading GFP institutions in Oman. With more than 3,000
students enrolled in the GFP each year, the CPS was established to prepare students who join the
SQU to achieve the required educational goals. Besides, the CPS offers English credit courses and
IELTS preparation. The Center has three central academic departments, which include English for
Humanities, English for Sciences, and Mathematics and IT. There are more than 250 teachers from
33 different nationalities who are teaching in the CPS. The Foundation Programme English
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Language (FPEL) is the largest component and consists of 6 proficiency levels which are a
continuum rather than distinct levels. Students who study FPEL register in fifteen-week courses
that combine two levels each.
Instruments
A mixed-methods approach was used. Both quantitative and qualitative data were collected and
analyzed. The quantitative methods included online teacher and student questionnaires. These
questionnaires aimed to gather perceptions of both teachers and students on the effectiveness of
teacher electronic feedback in improving the students’ writing skills and self-study skills during
ERT. The qualitative methods involved semi-structured interviews with four students and four
teachers. WhatsApp was used to interview the students. The reason for choosing this application
was because it was more convenient and more comfortable to conduct interviews with the students.
The interviews with the course leader and two teachers were held through Zoom. A face-to-face
interview was also conducted with one of the teachers after taking safety and social distance
measures. The interviews aimed to gather the perceptions of both teachers and students on the
effectiveness of teacher electronic feedback. Participants
Participants were selected based on convenience sampling. Eighty students and eight
teachers agreed to participate in the study. The students were registered in FPEL 450 course in the
foundation program in Spring 2020. FPEL 450 covers the general English skills of reading,
writing, listening, and speaking, in addition to study skills (project and portfolio).

Figure 1. Percentage of students participating in the questionnaire
Figure one shows the percentage of students who participated in the study. Eighty-nine students
responded to the questionnaire, out of which eighty students (89.9%) agreed to take the
questionnaire, while nine of them (10.1%) decided not to be part of the study. Out of 15 teachers
teaching the course, eight of them agreed to take part in the questionnaire.
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Figure 2. The percentage of teachers who took part in the questionnaire
Findings
In this section, the findings of the study will be discussed. The findings are interpreted to
answer the research questions as follows.
Challenges of Asynchronous Teaching in the ERT Mode
A common assumption is that students have suitable devices such as computers, laptops, and
smartphones that enable them to access online education easily and comfortably. However, one
overlooked problem is related to technically disadvantaged students. As shown in Figure 3,
access to the internet and appropriate equipment varied among the respondents. Fortunately,
(66.3%) of the respondents said that they were able to access their devices either all the time or
often.

Figure 3. Students’ access to the internet
(22.5%) of the respondents said that they could sometimes access their devices.
However,11% of the respondents living in rural areas seemed to have problems with internet
connectivity. There was one respondent (1%) who never had internet access at home. It is worth
noting that even students who had internet connectivity problems could communicate with their
respective teachers through WhatsApp.
Besides, the quality of the electronic feedback was also affected due to issues with
internet connectivity. Teachers said that internet connectivity problems harmed the way feedback
was given to students.
There were bumps, as I said. There were issues with student connectivity, and they had
problems, and sometimes I was able to solve those problems myself and figure them out
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… there were some students who responded better than others. I think you know there
were some, there were a few students that really had problems having the technology. I
mean obviously they were all connected whether be the phones, computers, etc., but
literally had only the phone and the data plan that they had and there was no computer,
no laptop, nothing else at their disposal. )Personal communication with teacher 1, 16
August 2020).
Technology failed us a lot. To start with Wi-Fi, connection for the students, the most
important or the most challenging part for this online teaching was the Wi-Fi … the
connection. I had a student who had to drive to a special place in his village where there
is a connection, where there is a signal, he can get to do his quiz. (Personal communication
with teacher 2, 18 August 2020)
Another challenge was teaching and learning some language skills. There was a disparity
between teachers and students in terms of the skill which presented the most challenge for them.

Figure 4 The most challenging skills to teach

According to (37.5%) of the teachers, writing and study skills were the most challenging for them
to teach. (25%) of them felt that listening skills were the most difficult to teach. Surprisingly, it
seems that reading was not problematic. It could be because of the nature of the reading activities
as students had to do comprehension questions on Google Forms.
I did not feel as if I was teaching reading anymore. I felt completely out of that and [ not clear]
students were doing what was put on our Moodle page. This is for 450 obviously [the FPEL 450
course] but that they did not ask me questions about it. I think that a lot of them did not do the
reading. (Personal communication with teacher 1, 16 August 2020)
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Writing and the study skills, which include essay writing, project, and e-portfolio, were the most
difficult to teach as they require a lot of effort and time from the teachers to explain to their students
and give feedback to them. Furthermore, improving the students’ writing abilities requires a great
deal of attention from teachers. Some teachers did not feel at ease to teach writing. After all, it was
not easy to guide the students because this skill needed face-to-face interaction with the students.
In addition, it seems that teachers faced considerable challenges in teaching research skills such as
paraphrasing, note-taking and summarising online. Thus, the presence of the teacher in the class
is essential.
I found the study skills to be by far the most challenging…umm…specifically because a
lot of what the kids are learning or the students are learning in that study skills class
are…there’re issues that are cultural in terms of like paraphrasing, plagiarism, and notions
of ownership […] and when you are in a classroom, you can kind of sort through some of
those in a more well-defined way but when you are working on them online, you just post
a video that says this is how to understand paraphrasing, for example, and now go ahead
and paraphrase this […] and they have the language issue on the top of that. (Personal
communication with the course leader, 11 August 2020)
On the other hand, according to the students, the most challenging skill to learn through
ERT was listening, followed by writing, study skills, and reading (27.5%, 22.5%, 18.8%, and
7.5%), respectively. However, (13.8%) of the students found all the skills difficult. In contrast,
(10%) said that none of the skills was difficult.

Figure 5. The most challenging skill to study
Teachers gave various explanations for why students found the listening skills to be the
most difficult. One of the reasons is that they gave more emphasis to the study skills and writing
compared to the listening skill that was not given the same level of attention.
Because teachers were concerned about something like a study skills class, even that we
were falling short and it was difficult to teach we probably put a lot more emphasis on
explaining those aspects and the students probably [interrupted by the researcher] just
understood it a little bit better whereas we can’t take for granted the listening skills and
we probably didn’t put as much efforts as we really needed to. (Personal communication
with course leader, 11 August 2020)
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Teacher-student Communication during ERT
All respondents said that their teachers used to communicate with them in one way or
another to give them feedback. (40%) of them said that their teachers communicated with them
three to four times a week, and (33.8%) said that their teachers interacted with them every day on
matters related to their studies. Only (8.8%) said that their teachers interacted with them at least
once a week.

Figure 6. Students’ perceptions of how often their teachers communicated with them
(75%) of the teacher respondents said that they interacted with their students between 3
hours to more than five hours every day, while (25%) said that they spent two to three hours per
day with their students. As explained in Figure seven, all teachers said that they communicated
with their students every day, which does not align with the students’ responses.

Figure7. Teachers’ perceptions of how often they communicated with their students
The responses given by teachers during the interviews confirmed the questionnaire results. Most
of the teacher-student communication happened through WhatsApp. Students agreed that their
teachers followed various feedback methods, including e-mails, voice comments, WhatsApp and
discussions, screen recording, tracks in Google Docs, and others. ِAccording to the respondents,
the most common feedback method was the WhatsApp discussions and chats (81.3%), then emails) 68.8%), followed by voice comments (28.7%), track changes in Google Docs (13.8%),
screen recording (12.5%), and other methods (11.3%), respectively.
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Figure 8. Students’ answers regarding electronic feedback tools used by teachers
Similarly, the teachers shared their feedback with their students using a variety of methods. The
most common feedback method was through WhatsApp and Remind (100%). The second most
common feedback method was through track changes in Microsoft Word (75%), followed by emails (62.5%), then Google forms (25%). Other methods such as Kaizena and Read and Write
for Google Chrome were used by (12.5%) of the teachers.

Figure 9. Teachers’ answers regarding the electronic feedback tools they used
Teachers said that they mainly used WhatsApp to give feedback because they found that
their students were more comfortable using it.
I found that I preferred using WhatsApp because I found my students were more
responsive on WhatsApp, so it is a way that I can communicate with them. I definitely
would say that it was not my preferred method. I would much rather have something setup
through Google Classrooms. (Personal communication with course leader, 11August,
2020)
Number one was WhatsApp. Number two was e-mail. Number three I did
conduct….umm or tried to conduct some meetings. I scheduled them and basically each
time I had one, I had one student participating and then one or two students trying to
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participate but having all of these technological. So, I did not have meetings, synchronous
meetings. (Personal Communication teacher 1, 16August, 2020)
Communication was an issue at the very beginning. I thought I can manage through emails. I can manage through this app which is called Remind. I do not like to share my
contact number with students. Then we ended up having a group on WhatsApp where the
feedback was immediate, where whatever question I was asked was like an answer for
everyone because I am sure they had similar questions. (Personal communication with
teacher 2, 18 August 2020)
Perceptions of Electronic Feedback
Most of the student respondents (75%) found that feedback through WhatsApp and Remind
discussions was the most effective. The least effective feedback methods were track changes in
Google Drive (6.3%). However, only 3.8% believed that none of the feedback methods were useful
and practical.

Figure 10. The most effective feedback methods according to students
As explained in Figure ten, most students (75%) found WhatsApp to be a useful feedback
tool. All of them have WhatsApp and use it every day. Therefore, they seemed to be more
comfortable using it with their teachers. Besides, the voice messages on WhatsApp helped them
understand the comments and instructions given to them.
I think the most effective way to give feedback is WhatsApp App because WhatsApp [it]
is more popular and very easy to use and when mister [the teacher] sent to me voice
message, I can show [listen to] this message every time with internet and without internet.
So, this is easy for me to show [listen to] this voice without any problem, without any
issues… is very easy and everyone can use it without problem. (Personal communication
with student 1, 5 August 2020)
I think WhatsApp discussion because we spend a lot of time in this app and it have [has]
voice feature in the chat. (Personal communication with student 2, 5 August 2020).
The best way for me was a WhatsApp discussion because of sending the question and
responding faster, we can discuss with the teacher to get the best answer and carefully [
unclear] the information to us and make a group and discuss to [with] us any students
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have questions … we can ask and the teacher give feedback. (Personal communication
with student 3, 5 August 2020)
The findings support the study conducted by Rambe and Bere (2013), who found that
WhatsApp helped their students express themselves freely in a non-restrictive environment.
WhatsApp has many features, including multimedia, where users can exchange videos, images,
voice notes, text messages, and cross-platform engagements (Rambe & Bere, 2013).
Teachers preferred using WhatsApp as the primary means of communication because
their students seemed to be more responsive and more willing to communicate through this app.
They found WhatsApp to be working more effectively.
I found that I preferred using WhatsApp because my students were more responsive on
WhatsApp. So, it was a way I could communicate with them. I definitely wouldn’t say
that it was my preferred method. I would much rather have something set up through
Google Classroom where I could talk to them in a more organized way. (Personal
communication with course leader, 11 August 2020).
Well, it is not the best, but it was the thing that we had at that time that was handy to
everyone and friendly to use for all the students. This is the thing. I am sure that it’s not
the only way. There are other ways and keeping in mind that we, teachers were not
prepared for what happened. So, we wanted to use any way we had that is handy to us
and the students to make sure that our voices reach[ed] them, our instructions, directions,
everything, but I’m s
ure it’s not the only way. (Personal communication with teacher 2, 18 August 2020)
Unlike WhatsApp, the messaging app known as Remind did not seem to work very well.
A lot of teachers tried using it with their students at the beginning. However, a lot of students did
not seem to be responsive. According to the students, it was not user-friendly, and it was difficult
to track the chats. Students preferred having WhatsApp groups.
Remind was good but we want[ed] WhatsApp because it was easier for us. Many student
[s] did not know how to use Remind. (Personal communication with student 1, 5 August
2020)
Despite WhatsApp being the most preferred means of communication by both teachers and
students, it has some disadvantages. Message flooding, eye strain, and time-consuming are some
of these disadvantages (Gon & Rawekar, 2017). In addition, WhatsApp seems to be an inefficient
platform to communicate significant comprehension points and instructions to the students.
However, it could be a good tool for following up with the students and ensuring that they are on
track. Additionally, WhatsApp could be abused by some students who might send messages at any
time of the day without considering their teachers’ privacy and family time. Also, some students
were not checking their WhatsApp quite often.
Some of the students checking often enough… it was hard with some students to make
sure that they knew what was [not clear] what was required, and it was frustrating because
they didn’t take responsibility for that… and of course when you use WhatsApp there is
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the danger of them [students] abusing that connection with you and bothering or pestering
you and you have to be firm and you have to establish guidelines that you stick to, but
that will be hard because that is their way of connecting with you. You don’t want to shut
them down either. (Personal Communication with teacher 1, 16 August)
When the students abuse this method, which means that they send a message at anytime
of the day forgetting that this teacher is a human. (Personal Communication with teacher
2, 18 August 2020)
On the other hand, few student respondents (6.3%) perceived track changes on Google Docs
as the least effective. Nevertheless, Google Docs can be a suitable method for giving instant
feedback and allows “collaboration on a student-generated text when students are online
simultaneously” (Boyes, 2016, p. 229). There are other advantages of students using Google Docs,
such as sharing documents with their teachers at the click of the button and being able to access
their records, view, and edit them at any time from a computer, laptop, or a mobile phone (Khalil,
2018). To add, some teachers used features such as voice comments. Students did not know how
to read and respond to their teachers’ comments on Google Docs. They needed more training,
which was not possible during the emergency remote teaching due to the difficulty of providing
proper technical training on using Google Docs. Individual teachers had the freedom to use Google
Docs features in the way they felt it worked better with their students. Some teachers used voice
notes as one method of giving feedback on Google Docs.

Figure 11. A sample of feedback through voice notes on Google Docs
Figure eleven illustrates a sample of voice comments on Google Docs through an extension
called Read and Write for Google Chrome. In addition to the voice notes feature, this extension
provides other features, such as multi-color highlights and other support tools. Therefore, if
efficiently used, this extension might become an excellent e-feedback tool for students.
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Figure 12. Students’ feedbcak preferences on a scale from 1 to 5
Figure twelve describes students’ preferences of the feedback methods on a five-point
Likert scale where one is the most preferred and five is the least preferred. The most preferred tool
for feedback was WhatsApp (36.3%) followed by video feedback through screencasting (21.3%),
voice messages (13.9%), e-mails (13.8%), and track changes (10.1%), respectively.
As far as feedback is concerned, how students responded to their teachers’ feedback is worth
mentioning. As described in Figure13, (31.1%) of the students used to communicate with their
teachers mainly through WhatsApp to get further clarifications on the feedback they received.
(30%) answered that they used to read or listen to the comments to understand the feedback given.
(22.5%) used to make the necessary changes, while (16.3%) stated that they were only concerned
about their overall marks, and they did not feel that the feedback given to them was important.

Figure 13. How students responded to the teacher electronic feedback
As show in figure thirteen shows, most teachers (75%) felt that their students did not
respond appropriately to the feedback given to them. This shows a disparity between the responses
of teachers and students. Teachers gave various reasons for the students being unresponsive such
as lack of motivation, and issues with internet connectivity, miscommunication, and
misunderstanding. Additionally, some students, even after reaching the end of the semester, did
not know how to use MS Word and Google drive or docs and could not send valid e-mails. Some
just wanted to send all their work on WhatsApp. According to some other teachers, students
ignored much of the feedback given to them, especially the one with track changes on MS Word.
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Some teachers added that some of their students made a few changes but ignored most of the
comments and recommendations on improvement.

Figure 14. Teachers’ perceptions of their students’ responsiveness to feedback
As illustrated in Figure fourteen, one of the biggest challenges for teachers was to ensure
that their students comprehended the feedback given to them and acted upon the comments. As
feedback was asynchronous, most of the given feedback was a one-way direction, and it was a
challenge to ensure that students comprehended the feedback. Some teachers said that it was clear
that some of their students did not read the feedback.
Sometimes they just clearly did not read the feedback. Sometimes they had clearly not
done the work required from them for the week (e.g. essay learning/practice). So, giving
comments on the work they submitted was never ending. (Personal Communication with
teacher 3, 17 August 2020)
According to some other teachers, students who were responsive to their feedback made
the required changes or resubmitted the assignment or the task, although they left out some
comments. They added that students pay more attention to comments on grammar. They often
neglect the comments on the style and organization of the writing.
In addition, as given in Figure 15, most students seemed to be satisfied with the amount of
feedback they received. (91.2%) said they received good feedback from their teachers, while only
(8.7%) stated that the feedback given to them was not enough.

Figure 15. Students’ perceptions on the feedback received
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Conclusion
The sudden shift to emergency remote teaching due to Covid-19 has created many
challenges for teachers, students, and parents. Giving asynchronous feedback was one of the
biggest challenges faced by teachers. The purpose of this study was to explore the effectiveness of
asynchronous TEF on the foundation students enrolled in one of the courses at Sultan Qaboos
University during the emergency remote teaching that took place in Spring 2020. The teachers and
students’ perceptions were elicited through online questionnaires and semi-structured interviews.
The findings reveal that teachers used various feedback methods, such as WhatsApp, emails, voice comments, track changes in Google Docs, screen recording, and others. WhatsApp
was found as the most useful tool for giving and receiving feedback. However, teachers agreed
that WhatsApp might not be the best feedback method as it also has some disadvantages. In
contrast, track changes in Google Docs were the least effective and the least preferred by students.
Students demonstrated a lack of knowledge on how to read and respond to the feedback given on
Google Docs. Findings also show some disparities found in the responses of teachers and students
in some areas. Though many students said that they received sufficient and adequate feedback,
some teachers had a different point of view. They pointed out that their students were sometimes
unresponsive to the feedback given to them. Besides, both teachers and students faced severe
challenges that hindered the feedback process. Findings also reveal that both teachers and students
faced several challenges, including internet connectivity, lack of technical training, and
misunderstanding of the instructions. Teachers also agreed that alternative platforms should be
used for giving feedback and communicating with students. To add, students seemed to be more
responsive to the discussions and voice messages on WhatsApp and feedback through screen
recording compared to the written comments. Findings also recommended using a mixture of
synchronous and asynchronous feedback if emergency remote teaching will be the choice of
education. Lastly, both teachers and students need sufficient training to manage technical issues
related to emergency remote teaching.
Limitations of the Study
Although the study revealed significant findings, the limitations below need to be
addressed in future studies.
1.
This study focused on one group of students registered in one course in the
foundation program (FPEL 450). To have more representative results, students enrolled in other
classes can take part in future studies.
2.
The emergency remote teaching model was implemented in the second half of the
semester. So, by that time, teachers were already familiar with their students and established
rapport with them.
3.
There was no focus on issues related to student motivation and learner autonomy.
4.
Semi-structured interviews were conducted with only four students.
5.
No samples were provided on teachers’ feedback and how students responded to
them.

Arab World English Journal
www.awej.org
ISSN: 2229-9327

80

Arab World English Journal (AWEJ) Proceedings of 2nd MEC TESOL Conference 2020
The Effectiveness of Teacher Electronic Feedback in Asynchronous Teaching

Al Damen

About the author:
Tareq Monther Al Damen is an assistant lecturer at the Centre for Preparatory Studies at Sultan
Qaboos University. He received his PhD in TESOL, University of Malaya, Malaysia in 2013. He
has a teaching experience of more than 16 years at tertiary level. His research interests are
communication strategies, extensive reading, and learner autonomy. ORCID ID:
https://orcid.org/0000-0002-7430-7086

References
Barker, L. (2020). Learn why today's new remote teaching experience is not the same as
established online courses. Grantham University. Retrieved from
https://www.grantham.edu/blog/remote-teaching-vs-online-learning-in-higher-educationtoday/.
Boyes, N. (2016). Building autonomy through collaborative writing with Google Docs. CUE
Journal, 9(2), 228-238.
Case, A. (2020). Why your students have problems with listening comprehension UsingEnglish.com. Available at https://www.usingenglish.com/articles/why-your-studentshave-problems-with-listening-comprehension.html#.
Carroll, M., Razvi, S., Goodliffe, T., & Al‐Habsi, F. (2009). Progress in Developing a National
Quality Management System for Higher Education in Oman. Quality in Higher
Education, 15(1), 17-27. https://doi.org/10.1080/13538320902731328
Chong, S. (2019). College students’ perception of e-feedback: a grounded theory
perspective. Assessment & Evaluation in Higher Education, 44(7), 1090-1105.
https://doi.org/10.1080/02602938.2019.1572067

Ene, E., & Upton, T. (2014). Learner uptake of teacher electronic feedback in ESL
composition. System, 46, 80-95. https://doi.org/10.1016/j.system.2014.07.011
Edeiken-Cooperman, N., & Berenato, C. (2014). Students’ Perceptions of Electronic Feedback
as an Alternative to Handwritten Feedback: One University’s Inquiry. Journal of
Education and Learning, 3(1), 79-85. https://doi.org/10.5539/jel.v3n1p79
Fanous, L. (2020). The impact of synchronous and asynchronous e-feedback. أوراق ثقافية مجلة
األداب والعلوم اإلنسانية, 2(6). Retrieved from https://www.awraqthaqafya.com/825/.
Gon, S., & Rawekar, A. (2017). Effectivity of E-Learning through Whatsapp as a Teaching
Learning Tool. MVP Journal of Medical Sciences, 4(1), 19-25.
https://doi.org/10.18311/mvpjms/0/v0/i0/8454

Hodges, C., Moore, S., Lockee, B., Trust, T., & Bond, A. (2020). The Difference between
Emergency Remote Teaching and Online Learning. Educause Review. Retrieved from
https://er.educause.edu/articles/2020/3/the-difference-between-emergency-remote-teaching-and-onlinelearning.

Hyland, F. (2010). Future directions in feedback on second language writing: Overview and
research agenda. International Journal of English Studies, 10(2), 171.
https://doi.org/10.6018/ijes/2010/2/119251
Khalil, Z. (2018). EFL Students’ Perceptions towards Using Google Docs and Google Classroom
as Online Collaborative Tools in Learning Grammar. Applied Linguistics Research
Journal, 2(2), 33-48. https://doi.org/10.14744/alrj.2018.47955
Arab World English Journal
www.awej.org
ISSN: 2229-9327

81

Arab World English Journal (AWEJ) Proceedings of 2nd MEC TESOL Conference 2020
The Effectiveness of Teacher Electronic Feedback in Asynchronous Teaching

Al Damen

Khlaif, Z., & Salha, S. (2020). The unanticipated challenges of developing countries in Covid-19
crisis: A brief report. Interdisciplinary Journal of Virtual Learning in Medical
Sciences, 11(2), 130-134.
Liang, M. (2010). Using synchronous online peer response groups in EFL writing: Revision
related discourse. Language Learning & Technology: A Refereed Journal for Second and
Foreign Language Educators, 14(1), 45-64.
Long, M. (2007). Problems in SLA. Erlbaum: Routledge.
Moses, R., & Mohamad, M. (2019). Challenges Faced by Students and Teachers on Writing
Skills in ESL Contexts: A Literature Review. Creative Education, 10(13), 3385-3391.
https://doi.org/10.4236/ce.2019.1013260

Oman academic standards for general foundation programs. (2020). Retrieved from
http://www.oaaa.gov.om/Docs/GFP%20Standards%20FINAL.pdf .
Price, M., Handley, K., Millar, J., & O’Donovan, B. (2010). Feedback : all that effort, but what is
the effect? Assessment & Evaluation in Higher Education, 35(3), 277–289.
https://doi.org/10.1080/02602930903541007
Rambe, P., & Chipunza, C. (2013). Using mobile devices to leverage student access to
collaboratively generated resources: A case of WhatsApp instant messaging at a South
African university. In International Conference on Advanced Information and
Communication Technology for Education (ICAICTE 2013), 331-337. India. Retrieved
from https://www.atlantis-press.com/proceedings/icaicte-13/8846.
Rambe, P., & Bere, A. (2013). Using mobile instant messaging to leverage learner participation
and transform pedagogy at a South African University of Technology. British Journal of
Educational Technology, 44(4), 544-561. https://doi.org/10.1111/bjet.12057
Shintani, N., & Aubrey, S. (2016). The Effectiveness of Synchronous and Asynchronous Written
Corrective Feedback on Grammatical Accuracy in a Computer-Mediated
Environment. The Modern Language Journal, 100(1), 296-319.
https://doi.org/10.1111/modl.12317

Shisley, S. (2020, May). Emergency Remote Learning Compared to Online Learning. Learning
Solutions Magazine. Retrieved from https://learningsolutionsmag.com/articles/emergency-remotelearning-compared-to-online-learning.
Shute, V. (2008). Focus on Formative Feedback. Review of Educational Research, 78(1), 153189. https://doi.org/10.3102/0034654307313795
Tom, A., Morni, A., Metom, L., & Joe, S. (2013). Students’ Perception and Preferences of
Written Feedback in Academic Writing. Mediterranean Journal of Social Sciences, 4(11),
72-80. https://doi.org/10.5901/mjss.2013.v4n11p72
Trust, T. (2020). The 3 Biggest Remote Teaching Concerns We Need to Solve Now - EdSurge
News. EdSurge. Retrieved from https://www.edsurge.com/news/2020-04-02-the-3-biggest-remoteteaching-concerns-we-need-to-solve-now.
Tuzi, F. (2004). The impact of e-feedback on the revisions of L2 writers in an academic writing
course. Computers and Composition, 21(2), 217-235.
https://doi.org/10.1016/j.compcom.2004.02.003

UNESCO (2020). UNESCO Report reveals lack of education laws to ensure inclusive education
during COVID-19. Retrieved from https://en.unesco.org/news/unesco-report-reveals-lack-educationlaws-ensure-inclusive-education-during-covid-19.
Arab World English Journal
www.awej.org
ISSN: 2229-9327

82

Arab World English Journal (AWEJ) Proceedings of 2nd MEC TESOL Conference 2020
The Effectiveness of Teacher Electronic Feedback in Asynchronous Teaching

Al Damen

Van Beuningen, C., De Jong, N., & Kuiken, F. (2011). Evidence on the Effectiveness of
Comprehensive Error Correction in Second Language Writing. Language Learning, 62(1),
1-41. https://doi.org/10.1111/j.1467-9922.2011.00674.x
Wadia, L. (2020). Graduating from emergency remote teaching to online higher education in
India | ORF. ORF. Retrieved from https://www.orfonline.org/expert-speak/graduating-emergencyremote-teaching-online-higher-education-india-67279/.
Weirick, J., Davis, T., &Lawson, D. (2017). Writer L1/L2 Status and Asynchronous Online
Writing Center Feedback: Consultant Response Patterns. Writing Assistance Review, 22(2),
9-38.
Wihastyanang, W., & Latief, M.A. (2018). The impact of electronic feedback on students’
writing quality. International Journal on Studies in English Language and Literature
(IJSELL), 5(12), 56-67.
Wong, G., & Yang, M. (2017). Using ICT to Facilitate Instant and Asynchronous Feedback for
Students’ Learning Engagement and Improvements. In S. Kong, T. Wong, M. Yang, C.
Chow, & K. Tse (Eds.), Emerging Practices in Scholarship of Learning and Teaching in a
Digital Era (pp. 289-309). Springer.

Arab World English Journal
www.awej.org
ISSN: 2229-9327

83

Arab World English Journal (AWEJ) Proceedings of 2 nd MEC TESOL Conference 2020
DOI: https://dx.doi.org/10.24093/awej/MEC2.6

Pp. 84-95

The Impact of Mobile-Assisted Language Learning (MALL) in Developing the Listening
Skill: A Case of Students at Dubai Men's College, the United Arab Emirates
Hussam Alzieni
English Communications Department
Dubai Men's College, Higher Colleges of Technology
Dubai, United Arab Emirates
Email: halzieni@hct.ac.ae

Abstract
Mobile technologies are one of the fastest-growing technologies in education. They offer an
appealing opportunity to access multiple sources of information anytime and anywhere. Students
who join Dubai Men's College in the Foundations program suffer from accumulative weakness in
the language skills in general and in the listening skill in particular. The study aimed to confirm
the positive impact of Mobile-Assisted Language Learning (MALL) on English Listening Skills.
It attempted to examine the effect of MALL on students' acquisition of English language Listening
Skill at Dubai Men's College (DBM), the United Arab Emirates. The study also investigated
teachers' perspectives on the effect of MALL on the students' listening skill. The research question
was: To what extent students' listening skills have in the experimental group developed through
the use of MALL compared to the students in the control group? A mixed-method approach
composed of qualitative and quantitative data collection and analysis was used to answer this
question. 66 students participated in a quasi-experiment of an experimental group, and a control
group and 20 teachers participated. The findings indicated that there were statistically significant
differences between both groups in favour of the experimental group. The research stressed the
benefits of using MALL to improve the students' listening skills, especially those who seem to be
demotivated. Finally, some teachers showed a lot of support for the use of MALL. Additional
empirical research should be conducted to increase the generalizability of the findings.
Keywords: language acquisition, listening skill, MALL, teachers' perspectives, Dubai Men's
College
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Introduction
Recently, there has been considerable interest in mobile technology in education, although the
technology is still developing. Pegrum (2014) defines MALL as the exploitation of ubiquitous
handheld technologies, together with wireless and mobile phone networks, to facilitate, support,
enhance, and extend the reach of teaching and learning. Mobile devices are one of the fastestgrowing technologies in education. For learners, they offer an appealing opportunity to access
multiple sources of information anytime and anywhere.
Young Emirati high school-leavers, who do not meet the minimum English language entry
requirements (IELTS minimum 5.0) for studying in their career program of choice or bachelor
programs, enter their first year in a Foundation Program at the Higher Colleges of Technology
(HCT). These students suffer from accumulative weakness in the language skills in general and
listening skill in particular, and they seem to lack motivation towards learning. A retention problem
is also reported (Hatherley-Greene, 2014). In April 2012, the decision-makers in the United Arab
Emirates (The UAE) decided to use MALL as a significant model of instructions in the
Foundations Programs of the three federal institutions, i.e. Higher Colleges of Technology (HCT),
Zayed University (ZU) and the UAE University (UAEU) for the academic year starting in
September 2012.
The initiative's core objectives were to advance active learning methods that would provide
the students with the skills and experiences needed in a flexible work environment to achieve
individualized and collaborative student learning in the post PC era and introduce the challenge
and task-based learning. Moreover, the initiative was designed to enhance cross-institutional
collaboration between faculty members, increase faculty collaboration through cross-institutional
repositories of learning objects and facilitate the migration to e-books (Hargis, Cavanaugh,
Kamali, & Soto, 2014).
This study attempted to answer the following questions: (1) To what extent have students'
listening skills in the experimental group developed through the use of MALL compared to the
students in the control group? (2) What are teachers' perspectives on the effect of the use of MALL
on English Listening skills? There are still many questions raised about the effectiveness of MALL
and how far it helps develop students' language skills. This study's need stems from the demand to
examine the effect of MALL on the acquisition of the English Listening skill. It could be one of
the rare attempts to explore this effect empirically. It is believed that using MALL could positively
affect students' language skills and subskills. It would also add to the students' autonomy, research
skills, and motivation (Alzieni, 2021). Through MALL implementation, students could spend less
time receiving knowledge and spending more time applying, analyzing, and evaluating this
knowledge. Therefore, MALL Paradigm could leverage students' thinking skills. MALL could
also enhance some of the students learning and thinking skills. There will be more time spent on
application and analysis compared with time spent on memorization and understanding. My
research aimed to shed line on the positive effect of MALL on the acquisition of English Language
Listening skill.
The impetus of this research arose from the fact that it is an empirical study, which gave
some insight and answers to questions about the effectiveness of the using MALL in tertiary
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education. Nevertheless, there is a need to scrutinize the results and design guidelines for
educational institutions in general and DMC in particular to sustain the MALL practices or
effective practices that will be explored. This current study could help decision-makers at HCT
decide the continuation of MALL program. It also gave insight into the significant benefits and
the barriers that could stand against its effective implementation.
Review of the Literature
Quinn (2012) defined mobile learning as the intersection of mobile computing and eLearning:
accessible resources wherever you are, robust search capabilities, rich interaction, powerful
support for effective learning, and performance-based assessment. By reviewing literature and
related studies for the theoretical educational background that MALL stands on, we can find that
this technology's supporters have seen many relations between MALL and some of these schools.
For example, Behaviourism is one of the oldest approaches in education that claims that learning
is a habit formation. Beatty (2003) showed that one of the practical applications of the behaviourist
approach is programmed instruction or programmed learning with information in small steps.
Many features of programmed instruction are found in MALL. Many mobile applications are
designed to move forward, systematically to develop habits and improve learning.
According to constructivism, learners interpret the information and the world according to
their reality; they learn by observation, processing and interpretation, and then personalize the
information into personal knowledge (Cooper, 1993). Learners learn best when they can
contextualize what they learn, both for immediate application and to acquire personal meaning.
Mobile learning facilitates personalized learning because learning and collaboration from any
place and at any time, allows the learning to be contextualized. MALL is a direct implementation
of the constructivism theory, as students need to explore, synthesize, and construct ideas. Wagman
(2005) indicated that "Constructivism stresses the holistic nature of learning and espouses the
learner's central role in accommodating new information and experiences by synthesizing and
constructing understanding from prior experience" (p. 38).
Closely associated with constructivism is the Social Development Theory of Vygotsky. He
stressed the importance of social interaction, such as peer collaboration in developing recognition.
The main feature of MALL is to provide an excellent opportunity for communication and
collaboration among learners as they need to work in teams, and each has his/her role. Beatty
(2003) claimed that collaboration is among the most useful ways in which learners acquire
language. He adds that this collaboration can add to the learners' adaptability, coordination,
decision-making, and interpersonal communication skills. The most significant single benefit of
collaborative learning is how it serves to reveal information and ideas, not just to the learner's
collaborative partners, but also to the learners themselves.
Much of recent research on the use of MALL has looked at the effect of MALL on the
development of English language skills, and most of them has indicated the positive impact of it.
Most studies have reported that students like the flexibility of using technology (Ally, 2013). Only
very few studies have looked at whether MALL "improves performance and results in the transfer
of what was learned in new situations" (Ally, 2013, p. 3). However, the experimental studies on
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MALL are still rare. Besides, educators need to develop mobile learning materials that cope with
learning theories—most studies on MALL feature positive impact.
In a meta-analysis study, Wu (2015) reviewed 164 studies published on MALL
applications in educational contexts from 2003 to 2010. He asserted, "Research outcomes in
mobile learning studies are significantly positive" (p. 826). Ally (2013) in his study on his students
in Athabasca University, Toronto examines the effects of using mobile technology on learner's
achievements, and he points out that the use of mobile devices for learning has implications as to
how learning materials are designed using learning theories and instructional design principles. He
asserted that the more effective MALL materials are, the more students' achievement is. Dzekoe
(2021) confirmed the importance of integrating language literacy and digital literacy. He
confirmed that the use of MALL would help "the students be in the real world" (p. 222), and it is
a means of learning and at the same time communicating with local and global audience.
In the Arab world, there are some studies about the effectiveness of MALL on EFL. Most
of these studies indicated that MALL could be one of the promising pedagogical technologies
employed in the higher educational environments within the Arab countries (Al-Emran, Elsherif,
& Shaalan, 2016). Al-Jarf (2012) conducted an experiment on mobile technology and student
autonomy in oral and aural skills acquisition at a Saudi University. Two groups of EFL first-year
university students at a translation department participated in this study. Pretests and post-tests
were administered to measure the significant difference between the two groups. The experimental
group practised 90 lessons and 900 short audio files of English. These files were in mp3 lessons,
and students can read, listen to, and mimic as many as they needed. The results show that the
listening and speaking post-tests mean scores for the experimental group are higher than those of
the pretests mean scores. Responses to the post-treatment questionnaire showed "positive attitude
towards the mp3 self-study listening and speaking lessons [and students] were encouraged to take
responsibility for their practice and their own learning" (p. 126). As a result, this technique helped
students be independent in their language learning.
In another English Language Acquisition setting, Palfreyman (2012) conducted a study at
Zayed University in the UAE on how available mobile technology (students' own camera phones)
can be used to enhance learners' input into the curriculum, to promote intercultural learning among
teachers and students, and to improve students' productive skills; speaking and writing. Students
also used their phone camera to give insight from their culture. They made videos using mobile
apps such as iMovie. They also used some other apps to reflect on these photos and videos. These
pictures and movies encouraged dialogues among students and their teachers. The results of this
study showed that MALL creates a relaxing atmosphere of intercultural learning and promotes
discussion. Palfreyman (2012) asserted that the use of MALL provides a simple, sustainable way
for students to generate content which is meaningful and which contributes to the learning goals.
He also confirmed that the results show some improvement in students' productive skills.
Furthermore, Djoub (2016) conducted an empirical study to examine the effect of MALL
on students' achievements in language learning and to find out the difficulties learners encounter
within this process at the University of Mostaganem, Algeria. She ensured that "Mobile Assisted
Language Learning (MALL) provides learners with the chance to experience new learning modes
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that go beyond the classroom context, offering them more flexibility, learning choices in terms of
context, ways of its delivery, learning space, and time, thereby enhancing their learning autonomy"
(p. 294).
In conclusion, most of the research that studied the effect of MALL on English language
skills in general and on listening skill, in particular, showed a positive impact as these devices
open the doors to the learner for more practice and more exposure to the language.
Methodology
To achieve the purpose of this study, both quantitative and qualitative data were collected. In
order to triangulate data collection, they were collected from multiple sources, including quasiexperimental and descriptive research methods. IELTS (International English Language Testing
System) listening tests were used as pretests and post-tests for the experimental and control groups.
Multiple resources prove the validity of both listening and speaking sections of the IELTS in
literature. IELTS seems to be a reliable measure of language proficiency. IELTS has high
construct, criterion, and content validity. The researcher had permission to access some IELTS
resources and exams, which were used at DMC.
Two level three classes at DMC were used as the experimental group (33 students). The
researcher was actually assigned to teach them. Another two level three classes were used as the
control group, and another teacher was assigned to teach them. The researcher made sure that the
two groups were as similar as possible in their major characteristics. Table (2) shows the baseline
characteristics between the experimental group and the control group.
Table 1: Baseline Characteristics of the Experimental Group and the Control Group
Area
Experimental Group
Control Group
Age Factor
17-21
17-20
Sex
Males
Males & Females
Language Level
L3 Foundations Program
L3 Foundations program
CEPA Score
(164-170)
(164-170)
CEFR Level
B1
B1
(Common European
Framework of Reference)
IELTS Score
3.5-4.0
3.5-4.0
Curriculum Used
IELTS Skills
IELTS Skills
Preparation_B1 (CEFR)
Preparation_B1(CEFR)
Nationalities
UAE
UAE + Arabs
Number of students
33 (3 excluded as did not
33
sit for the post-test)
To achieve greater test reliability for the two groups, the researcher had some meetings with
the teacher teaching the control group and discussed how to administer the tests. The test included
IELTS listening. The researcher ensured that everything, including time, printed papers, and all
other issues were clear to them. It was agreed to do the pretests on the first week of the study and
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do the post-test in the last week of the study for both the control and experimental groups. The
pretests' objectives were to prove that both the experimental and control groups had no significant
difference in these tests' results.
Besides, five teachers, two males and three females were interviewed. This sample was a
purposive one. The researcher used his knowledge and experience to select a sample representing
the target population, and simultaneously shows interest in the study topic. The goal of purposeful
sampling is to select information-rich participants. These teachers in the present study have
experience in teaching using MALL for more than three years. Conducting interviews provided
the researcher with informative data about the topic of the study. The teachers answered questions
regarding the effect of MALL on the acquisition of listening skills. These are the major interview
questions:
o Do you think that MALL has developed students' language skills? How?
o Do you believe that MALL has developed students' listening skills? How?
o What is essential for implementing a successful MALL in an institution? i.e. IT Support,
…….
o What are the issues that work as barriers in implementing a successful MALL in an
institution?
o What are the problems that have arisen from implementing MALL?
o Please Feel Free to Add Any Additional Comments
Findings
The study's findings answered the main two research questions; (1) To what extent have
students' listening skills in the experimental group developed through the use of MALL compared
to the students in the control group? (2) What are teachers' perspectives on the effect of the use of
MALL on English Listening skills?
The results of the listening pretest showed that there was no significant difference in the
Listening scores between the Experimental Group (M=36.79, SD=10.3) and the Control Group
(M=40.82, SD=12.02) conditions; t (64) = -1.462, p = 0.075. Therefore, the two groups are so
similar in their language levels. Tables one and two represent the Listening Scores of the pretest.
Table 2.The pretest listening scores/group statistics

Listening

Group Name

N

Mean

Std. Deviation

Std. Error Mean

Experimental Group
Control Group

33
33

36.7879
40.8182

10.31006
12.02200

1.79475
2.09276

The listening scores/independent samples test
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Equality of
Variances
F
Sig.

Listening

Equal
variances .041
assumed
Equal
variances
not
assumed

.840
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t-test for Equality of Means

T

df

Sig. (2- Mean
Std. Error 95% Confidence
tailed) Difference Difference Interval of the
Difference
Lower
Upper

64
1.462

.149

-4.03030

2.75695

-9.53795

1.47734

62.547
1.462

.149

-4.03030

2.75695

-9.54041

1.47981

While the listening post-test results showed that, there was a highly significant difference
in mean scores of the Listening scores for Experimental Group. [Experimental Group (M=67.83,
SD=16.7) and Control Group (M=40.15, SD=15.64), conditions; t (61) = 6.795, p = 0.000 which
is ≤ 0.05.]
Therefore, it can be seen that the listening skill has improved significantly for the
experimental group students (M=67.8) compared with the control group ones (M=40.1). This
significant improvement could be attributed to the impact of MALL on instruction and learning
for these students. Obviously, MALL strategy has achieved its goal in developing the experimental
group students' listening skills because it enables easy access to an unlimited number of listening
resources. In contrast, the traditional teaching method supported students in the control group
slightly because the listening practice needs tools such as portable computers that were not
provided to the control group students. Consequently, the second hypothesis of the study is
accepted. Table three shows the statistical results of the listening post-test.
Table 3. The post-test listening scores/independent samples test/group Statistics
Group Name
N
Mean
Std. Deviation
Std. Error
Mean
Listening

Experimental Group

30

67.8333

16.69624

3.04830

Control Group

33

40.1515

15.63674

2.72201

The listening scores/independent samples test
Levene's
t-test for Equality of Means
Test for
Equality of
Variances
F
Sig. t
df
Sig. Mean
Std. Error 95% Confidence
(2Difference Difference Interval of the
tailed)
Difference
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Lower
Equal
variances .236 .629 6.795 61
.000
assumed
Listening Equal
variances
6.774 59.438 .000
not
assumed

Upper

27.68182 4.07381

19.53572 35.82791

27.68182 4.08674

19.50553 35.85811

Qualitative analysis of interviews revealed several in-depth thoughts regarding the topic
of my study. In their response to the effect of the use of MALL on the acquisition of English
language listening skills, the majority of teachers are for using MALL and concluded its positive
impact. Others are for, but under some conditions, while very few teachers do not like the MALL
strategy.
One of MALL proponents in the interview made sure that students today are obsessed
with doing everything quickly. The features offered in mobile devices, if used by students, can
increase their language skills. For example, students can study anytime, anywhere, and at their
own convenience through their mobile devices. Another supporting teacher in an interview said,
"YES, MALL has developed students' language skills. Actually, it has a positive impact on all
language skills. There are plenty of apps that can help students improve their skills and are
designed to deal with certain types of skills." A teacher also assured that students' social media use
through mobile apps has improved their language skills. She confirmed that, "Students are more
likely to join social media sites (often in English) and watch English movies-with or without
subtitles, which has had a positive impact on students' language skills".
A teacher in an interview gave detailed interpretation for the use and the positive effect of
MALL. She said that MALL helped in developing students' grammar, pronunciation and
vocabulary. The learners may download dictionaries with sound functions to learn the correct
pronunciation of unfamiliar or new words to fulfil their learning needs. Grammatical points can be
learnt through a specifically designed program installed on mobile devices, in which grammatical
rules are taught, followed by multiple-choice activities where learners select the correct answer
from the given alternatives.
Finally, a teacher in an interview gave detailed interpretation for the use and the positive
effect of MALL. She said, "Yes, MALL helps in developing students' listening, pronunciation and
vocabulary. The learners may download dictionaries with sound functions so that they can learn
the correct pronunciation of unfamiliar or new words to be able to fulfil their learning needs."
To summarize, the findings from the interview indicate that through the self-directed study of
MALL using the handheld devices and occasional face-to-face interaction with teachers, learners
improve their language skills, their level of autonomy, and motivation. The atmosphere, which
MALL creates, has facilitated the learning process and makes it interesting. In this study, teachers
become a community of learners that support each other in planning for their lessons and generally
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change their teaching approaches from being the sole providers of knowledge to be more
facilitators of learning. Most teachers at DMC support MALL use with some consideration to
mainly professional development programs for teachers and IT support.
Discussion
The main result showed a statistically significant difference in mean scores of the Listening
post-test between the control group and the experimental group in favour of the Experimental
Group. This could be attributed to the use of MALL. The results indicated that the listening skill
has a larger positive effect because of the use of MALL. The amount of exposure to many listening
resources made this difference. The game-related atmosphere, which MALL creates, supports the
informal learning and makes learning more motivating and engaging. The control group has
achieved some improvement in language skills. However, the development of the experimental
group was significant.
Results largely correspond with what is available in the literature regarding the positive
effect of MALL on English listening skills. The Quantitative data from the study indicated a
significant difference in listening mean scores in favour of the experimental group. This result
agrees with Al-Jarf (2012) and Palfreyman (2012) 's related studies, who concluded that MALL
improved students' overall performance in reading, writing, speaking, and listening. Besides, the
results of Itayem's study (2014) showed that MALL improved students' language skills and helped
them manage the materials and homework assignments of their language courses without effort.
The results also go side by side with Djoub (2015) study who assured the positive impact of MALL
on English language skills in general, speaking, and listening skills in particular.
In addition, the results of the study experiment correspond with the results of the research
of Nah, White, and Sussex (2008), and Itayem (2014). Their studies showed that mobile-based
systems were successfully used to teach listening. Similarly, the results agree with Lys's (2013),
who examined the effects of MALL on tertiary education learners' oral and aural proficiency. The
results showed that MALL enhanced oral and aural proficiency and increased linguistic
complexity of the learners. Lys (2013) reported that MALL devices are highly suitable to practice
listening and speaking skills. Additionally, in an experiment to study the pronunciation and
definitions of English idioms by Yang and Xie (2013), the results showed that the students who
used MALL retained more idioms than students who did not use mobile devices.
MALL's positive impact on language acquisition and learner autonomy could be attributed
to the interest and appeal that using the devices could bring to the learning context. Ally (2013)
indicated that MALL might motivate learners and transform the learning process as it helps
learners raise their self-esteem, self-confidence and autonomy. MALL devices have merits over
all other technologies because its flexible devices enable learners to be exposed to a considerable
amount of authentic material. Itayem (2014) maintained that MALL provides learners with
constant access to authentic educational materials.
One significant point to be considered in this context is that most qualitative studies on
MALL point to students' willingness to adopt MALL into their learning process (Itayem, 2014).
Most students showed a favourable attitude towards using MALL in their courses. The study of
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Itayem (2014) showed that most students' perceptions of the iPads usefulness and ease as a MALL
tool had a direct positive effect on their attitudes towards learning. The reported benefits are the
students' interaction, collaboration, engagement, enhanced English language skills, and increased
retention (Yang & Xie, 2013). For example, using broadcast apps like Spark Video, iMovie, and
Periscope motivate learners to know more about the world and improve their language skills.
Additionally, Wu (2015) specified that MALL use helps reduce memorization burden and
makes learning fun. More importantly, MALL provides a source of multi-sensory input of
language that is required for learning to occur. It actually affects most learners' senses. In such a
context, the learner is exposed to a sensory input combination, including the speech sounds, the
learners' hearings, and the lights reflected from the object to be acquired. Hence, MALL influences
the students' ability to learn to their full potential (Itayem, 2014), which agrees with Paivio's theory
of Dual coding (1986).
In summary, MALL has many salient features such as convenience, portability,
productivity, connectivity, affordability, interaction, and accessibility to up-to-date materials and
media options. All these features helped to enhance the students' listening skills.
Conclusion
In conclusion, this significant improvement in the students' listening skill is attributed to MALL
use. The impact of these ubiquitous devices is noticeable. These devices are easily portable,
facilitates social collaboration, and enhances authenticity and connectivity. Stimulating learning
in a real-world context motivates students to learn and practice the skills they need once they enter
the job market. However, the traditional method is not a complete failure as the post-test results
also show some improvement in the students' language listening skill. Still, it could not be
compared with MALL's impact on this skill, which was significant.
Finally, this study's results provided insight into the reasons behind the positive impact of MALL
on the acquisition of listening skill, which was examined. At a practical level, this study's outcomes
can be a step forward addressing MALL's contribution to the language learners' learning
experience. MALL gives the learner the opportunity to reduce the memorization time and provides
more time for higher thinking skills. The use of mobile apps, with their features, affect all senses
of the students and make it easy for them to develop their listening skills.
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Abstract
Online teaching and learning activities are no longer ‘a nice-to-have extracurricular facility’ but
an answer to what, how, when people learn, and where they learn it from. Digitization of education
helps us to find answers to how technology can enable teachers and students to access specialized
materials outside the classroom, in various formats and ways that help to utilize both time and
space. Educators all over the world are trying to overcome the limitations of being physically
separated by moving onto online learning platforms. This paper attempts to find out the feasibility
of using technology for teaching language to learners of English as a second language in the
present-day context. The findings of this research are based on responses to a questionnaire
answered by both the Language teachers and the Undergraduate students of Middle East College,
Muscat and through literature review. Gen Z, the ‘digital natives’ do not want teachers to be
replaced entirely by computers as they need motivation, inspiration, and emotional support. Virtual
education is feasible, but its success depends upon the effective content generation, designing and
planning for its delivery, and the effective use of teaching/learning tools that can supplement the
efforts of the teachers. For online teaching and learning not only do the colleges and educational
institutions need to be well-equipped, the learners also need to adapt to the changing scenario.
Keywords: asynchronous learning, digitization, Omani context, online learning platforms,
teaching and learning tools, virtual education
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Introduction
With the immense popularity of Internet and the progress of network technologies online
teaching / learning, referred to by some as Distance learning, has become the need of the hour.
Online teaching and learning that takes place anywhere by the students in a synchronous or
asynchronous environment using electronic devices like mobiles, laptops (Singh & Thurman,
2019) is gaining immense popularity. In fact, the pandemic caused by COVID-19 has challenged
the education system worldwide to shift to online mode. Academic institutions that were reluctant
or just mulling over to change their traditional pedagogical approach had no option but to shift
entirely to online mode overnight (Dhawan, 2020). Technology is being very successfully used for
the benefit of teachers and learners by reaching far-flung corners of the world, in the process
eliminating time and distance barriers. These online courses are being offered by practically all the
schools, colleges, and universities around the world in courses ranging from all school subjects to
business to education to nursing, to name a few. Communication has never been so easy,
technology has become not only the tool of human development but also the source of agency in
the educational process (Sarica & Cavus, 2009).
The whole world is witnessing a revolution in technology but one cannot overlook the
skepticism about the success of online Language learning. English Foreign Language (EFL)
students belong to varied backgrounds, possess multiple achievement levels and have diverse
learning styles, which impact their ability to learn and use the foreign language. Traditionally the
learners see the expressions of their teacher and pick up the nuances of the language by being in
close contact with each other. With the use of technology students can learn English faster and use
it to express their feelings. But is it the only alternative in the present-day context? The aim of
this research is to find out how online teaching and learning of language can be made feasible and
how to use technology as an alternative. The methods used for research are literature review and
an online questionnaire answered by staff and students involved in teaching/learning EFL. English
language teachers have to be aware of the global context to make students engage within the
current era and to increase students’ competency to use the language they have learned. (Brown,
Lauder & Ashton, 2008). Digitization has led to the restructuring of the whole educational
landscape, and now we need to see the feasibility of online language learning.
Citizens need to be educated in this interconnected world. Successful people in the coming
decades need to be able to understand this interrelatedness and navigate across boundaries to
leverage their differences and work in a globally collaborative way. Educational institutions should
focus on removing barriers to access and connectivity, supporting professional development,
accelerating E-learning innovations, promoting digital literacy to implement lifelong learning. The
role of educators need to be redefined and move towards facilitating young people’s development
as contributing members of society. “The COVID-19 pandemic has resulted in educational
institutions across the world being compelled to suddenly harness and utilize the suite of available
technological tools to create content for remote learning for students in all sectors”(Luthra &
Mackenzie 2020). Educators across the world are experiencing new possibilities to do things
differently and with greater flexibility resulting in potential benefits inaccessibility to education
for students across the world.
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Literature review
Tichavsky, Hunt, Driscoll, & Jicha (2015) conducted research to find out the perception of
students on online versus face-to-face methods of instructions. In their article, they aimed to find
out the reasons why students may or may not prefer online instructions; and whether these
preferences were shaped by other students’ perceptions of online learning or was it because of
actual experience with online courses. The number of courses being offered online has seen a
steady increase due to the advances in technology that has made the implementation of online
courses easier as well as cost-effective. Despite this increase, students still seem to prefer face-toface teaching and learning. This study was conducted by the researchers through reviewing
existing literature and conducting a survey of the undergraduate students who were enrolled in
online courses as well as in the traditional face-to-face classes.
According to the literature that was reviewed, it was found that since the projected college
enrollment was going to increase, many institutions offered online courses to meet student
demands. Online enrollment in courses was not constrained by physical space; it was a good
alternative for on-campus students. Another reason for adopting online education by the
institutions was the balance between self-paced, self-directional and collaborative learning. It was
also observed that students performed better in these online courses if the course content was
designed and taught according to strong pedagogical principles, and the students were satisfied by
the methods of instructions adopted. One of the unique challenges presented by the online classes
was the replication of effective communication that occurred in traditional classrooms. Computers
sometimes could increase misunderstandings which is why researchers have stressed that the
physical separation of the instructor and student in online classes should not be compromised. This
can also have an effect on students’ motivation. A survey of the students enrolled in both online
and on-campus courses was also taken which revealed that the preference of students depended on
three parameters: (i) A desire for face-to-face Interaction with both the teacher and their peers;
(ii) Constant reminders from the teacher for completing a task and face-to-face interaction proved
to be a great Motivation and (iii) In a face-to-face contact with the teacher, students felt a Comfort
in Familiarity and viewed online learning as impersonal.
A SWOC (Strengths, Weaknesses, Opportunities and Challenges) analysis on online
teaching and learning has been presented by Dhawan (2020) where she says that “These strengths
of the online learning modes can rescue us from these hard times.” The e-learning methods are not
only student-centered; they enable the planners and educators to customize the teaching processes
according to the needs of the learners environment. The Educators can succeed in maintaining a
human touch by using audios, videos along with lectures and provide instant feedbacks to the
students. “The Anywhere-Anytime feature of e-learning is beneficial in the times of crisis-like
situation,,….”(Dhawan 2020) “Technology provides innovative and resilient solutions at times of
crisis to combat disruption and helps people to communicate and even work virtually without the
need of face-to-face interaction. This leads to many system changes in organizations as they adopt
new technology for interacting and working” (Mark & Semaan, 2008). One of the greatest
weaknesses of online learning is the lack of communication between the teachers and the learners.
All learners have different learning styles because of which inadequate customization of learning
material can lead to frustration among the learners. This crisis of COVID-19 has presented many
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opportunities where teachers can design various programs which in turn can enhance problemsolving skills, critical thinking abilities, and adaptability among the students. The EdTech Startups are trying to radicalize not only teaching and learning but also the process of evaluation,
assessment, results, certification, degrees etc. Online teaching and learning also faces many
challenges ranging from issues related to contents, learners and the educators. It is quite
challenging to create content that not only covers the course content but also creates an interest
among the learners. For teachers it is a challenge to move from traditional method of teaching to
online teaching. For the learners it is a challenge to move towards a mode of studies where there
is no face to face interaction.
An effective and efficient educational system needs to be developed to impart education
via online mode. Since majority of the students prefer face-to-face classes to online classes
regardless of whether they had taken an online course or not because they believed that it lacked
social interaction with their peers and more importantly with the teachers. Many online courses
adopt various methods to create an interactive online environment but the students seemed to miss
the physical aspect of human interaction. Electronic interaction, no matter how frequent, may not
be filling that aspect of the students’ needs for social interaction. Another belief of the students
was that in online classes they would have to ‘teach themselves’, and in the absence of the
instructor they will not be able to ask questions nor ask for help from the instructor personally.
They viewed themselves as poor self-motivators and relied on teachers for it. Majority of the
students dislike reading and rely on verbal cues to determine what was important to read or study.
In online courses, the absence of such cues from the teacher may cause the student to feel that they
must read more of the assigned material. Getting the students to read is a constant battle (some of
them may not have the skills required for self-regulated/self-directed learning), and the ultimate
goal now is to help students develop skills to become self-regulated learners. E-learning or online
learning is lot more difficult that it may seem. Quite a large amount of investment is needed for
getting the devices and equipment, maintaining the equipment, training the human resources, and
developing the online content.
Methods
The proponents of synchronous /asynchronous learning argue that online learning is easily
accessible, relatively cheaper than institution-based learning in terms of the lower cost of
transportation, accommodation, etc. It is flexible, as a learner can schedule or plan his/her time of
completion of the course. Students can learn anything, anytime and anywhere that makes learning
a life-long process. The content and format of an online course is easily updated to keep up with
the ever-changing times. This study presents the perceptions, and preferences of students and
teachers about online teaching and learning and the feasibility of adopting it in the context of EFL
learners. An online survey was conducted through a questionnaire shared with the staff and
students involved in online teaching and learning in Middle East College (MEC), Muscat, Oman.
The respondents are from the General Foundation Programme offered at MEC and some
undergraduate students who are studying English modules offered to various specializations at
MEC. Middle East College has been following Flipped learning as an umbrella approach for all
its teaching / learning processes for the last four years. MEC was one of the colleges in the
Sultanate that immediately switched to online form of teaching and learning after the closure of
all on-campus activities due to COVID-19. This survey was voluntary and was implemented only
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after the Spring semester for the year 2020 was completed. The questionnaire consisted of 13
closed ended questions and two open-ended questions. Of the 46 respondents, 30 were students
and 16 were teachers and 24 were females, and 22 were males.
Findings
The questions in the online survey ranged from the effectiveness of online learning to the
opinion of the students about the future of it. Since the teachers and the students were experiencing
this mode of teaching and learning for the first time, some of the results provide true insight. The
results of some of the most relevant questions are as follows:

Figure 1. Online teaching and learning is interesting
Views about online teaching/learning
It is not always necessary to give students a very serious atmosphere in the class. The use
of light hearted videos or in-class online activities can create an interest in the subject. Since the
college had switched over to online mode of teaching/learning and the students and staff had
already been engaged in it for a whole semester they were in a good position to answer this
question. The teachers used some fun filled videos and conducted some online games, which made
the class interesting. As the results show (in figure one), 50 % found it interesting and 17.4 % were
undecided and only 32.6% did not find it interesting. It is evident that in general, the respondents
found online classes interesting.

Figure 2. Replacing Traditional form of Teaching / Learning with Modern form of Teaching /
Learning
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Online teaching / learning an alternative to traditional form of teaching
The responses to this question were quite interesting. As seen in figure two, only 11.6%
percent fully agreed that online teaching/learning is an alternative to traditional form of teaching
but a good number, 44.2% opined that it cannot be replaced completely. Courses that need practical
experience cannot be taught fully online. Theoretical parts can be done online but when it comes
to ‘learning by doing’ traditional education is the only recourse.

Figure 3. Advantages and Disadvantages of online Teaching / Learning
Advantages and Disadvantages of online teaching/learning
The biggest advantage of online teaching / learning, as seen in figure three, is the
availability of recorded sessions. In the traditional form of teaching if a student is not able to attend
the session he entirely misses the information about the topic discussed. Whereas in the online
sessions since all the sessions are recorded and the videos/audios are easily accessible, the students
do not miss anything about what has been discussed. Studying from the comfort of home is another
big advantage. As discussed in the previous section, the biggest deterrent for students against
opting for online teaching-learning is lack of interaction. As seen in figure three, 65.9% (43.2 % +
22.7%) conform to this view. Another issue faced by the students is the availability of internet
connections, costly data packs, etc. These create stress for students and teachers alike. Many
students are unable to attend regular online classes because of non-availability/poor connectivity
of the network.
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Figure 4. Online Teaching / Learning Tools help to Improve Grades
Improving Grades through Online Teaching/Learning
Majority of the respondents believed that the online tools help the students to improve their
performance. 41.9% either strongly believed or believed that the online teaching / learning
methods have given better results. The ultimate aim of any student is to improve his/ her
performance and pass with good grades. Digitization of education is definitely helping in this area.

Figure 5. Easy to Pass a Course on the Internet witout Teacher’s Assistance
It is easy to pass a course on the internet without any teacher’s assistance
For this question the respondents felt that assistance from teachers (who are great
facilitators), is required in many areas to pass a module/course. It is not possible for a student to
get a good result just because he has taken a course online. Nearly 44.2 % disagreed or strongly
disagreed about the negligible role of teachers. Though online classes can help the students to
become independent learners, a teacher-less class is unimaginable. As shown in figure five only
1.5 % strongly agree to this point, others feel the presence and guidance of a teacher is very
important.
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Figure 6. A Complete Course can be given through Internet without any Difficulty
No Difficulty in providing a complete course online
Since 28.3 % respondents agreed to it and 23.9 % were not very certain, it shows that
conducting a complete course through internet is possible. Success of online courses is due to
the care which is taken while designing a course and the method of its delivery. Online pedagogy
frequently involves consultation and collaboration with a host of support personnel like
instructional designers, web programmers, graphic designers, etc., and librarians, who prov ide
subject-specific research assistance to online students. In effect, they help create an instructional
system where any course can be given online and easily completed by the students. The
responses as shown in Figure six very clearly corroborates the findings as discussed above.

Figure 7. Online Teaching / Learning is Possible but it would be difficult to Learn English
Online.
Difficulty in Learning English Language Online
The EFL teachers do their best in today’s demanding educational atmosphere related to
the use of technology and looking at the needs of the students. These EFL learners are not simply
interested in achieving a command in the English language, they are also concerned with the
acquisition of the formal academic skills demanded at various college and university levels. The
EFL classroom needs to move away from traditional methods and focus incorporating new
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approaches aimed at integrating content, culture, technology, and lifelong skills. From the
responses as seen in the figure above it is clear that though some are not sure of the answer majority
disagreed that language cannot be taught online. It is very encouraging to see that majority were
of the opinion that language can be taught online with a little innovation in their teaching
methodology.
Discussion
Advantages and Disadvantages of Teaching Beyond Classroom
“The next big killer application for the Internet is going to be education. Education over
the Internet is going to be so big it is going to make e-mail usage look like a rounding error.” John Chambers, CEO Cisco, 1999 (Fedynich 2013). The exponential growth of online education
is being revered as an extraordinary change in the way education is delivered. Online
teaching/learning, which is synonymous to distance learning, needs to be scrutinized by
considering its advantages and disadvantages to assess its viability and feasibility in the present
context. The Advantages of are as follows:
Flexibility and Convenience:
Online teaching/learning allows students to study at their own pace and convenience i.e.
the anytime, anywhere nature, rather than being constrained by the scheduled meeting time for the
class. Asynchronous online courses allow more flexibility for students to choose the times when
they are productively engaged in learning activities (Daymont, Blau, & Campbell 2011). Because
of work or travel schedule, or distance from campus, it may be impossible for some students to
take a traditional classroom course. They might be having competing demands on their limited
time, i.e. have work commitments, which imply less time spent on campus (Wdowik 2014).
Participation:
Participation of students increases in the asynchronous environment, and they engage in
deeper educational experiences and broaden their academic capabilities (Wdowik 2014).
Teaching online offered via the Internet can take many forms, ranging from Web pages to mailing
lists to course management systems such as Blackboard. Students can interact in real-time in chat
rooms or asynchronously by posting to bulletin boards or forums. “Introverts, who are quiet in the
face-to-face class, really show more participation online”, (Fedynich 2013, p 1-7).
Hybrid/Blended Courses:
There are a blend of various forms of learning activities like classroom learning
experiences, e-learning/forms of e-learning or a combination of all of these. This meets the needs
of students who prefer face-to-face as well as online teaching and learning. Blended courses
incorporate the best practices of in-class teaching and online teaching/learning. Students’
performance as well their retention rate also improves.
Cost Effectiveness:
Universities have observed that because of the adoption of blended learning approach the
student population increases and the withdrawal rate decreases and it is cost effective. The
requirement of physical space does not increase much so the cost of utilities and up- keep reduces.
For the students Learning is delivered directly to the learner instead of the other way around’
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(James). There are various courses that can be chosen from, which might be cheaper and
affordable.
Even though there is a positive spin being endowed on online teaching / learning, there are
certain complications that need to be brought to light. ‘If not properly understood, anticipated and
prepared for, these Disadvantages can prove to be formidable obstacles’ (Fedynich 2013, p 1-7).
Computer Literacy:
Internet can prove to be an effective learning instrument, the students and teachers
participating in an online course should possess a particular level of computer literacy. It’s a plain
and simple fact. ‘Teachers resist the inconvenience of delivering lessons and navigating the
Internet by adjusting to the technicalities of conducting classes mediated by a screen and a
microphone’ (Kaur & Bhatt 2020). Laxity on the part of teachers and students in becoming
computer literates is a big impediment in adopting online / teaching learning.
Online Access:
Along with computer literacy online access is a must for online learning. The lack of access
either due to logistics or economic reasons, will be an impediment for the learners as well the
instructors. This is a limitation for all online programs that are reliant on Internet access. Quality
of transmission is another factor because often there is a network failure or poor access and the
sound and picture get distorted which leads to frustration among the learners.
Course Design:
Designing an online course is not like developing a curriculum in a traditional education
system. The curriculum developers should not only be knowledgeable of the subject area being
taught but also about the new teaching skills to facilitate online interactions and assess the online
learning of the students. More preparation time for online courses is required as compared to faceto-face course content.
Lack of Face-to-Face Interaction:
Different students have different learning styles. In online classes, the teacher is just a voice
or an image. The idea of attending classes remotely without physical guidance of teachers and
completing assignments all on their own does not appeal to many students. Students often lack
discipline of autonomous learning skills and motivation to do self–study (Kaur & Bhatt 2020).
Students do not receive the same kind of support and guidelines as in a traditional class. This can
be a daunting experience for the students. Student assessment and feedback is also limited, though
the Internet provides a wonderful means to get all kinds of information back and forth to your
audience, but it also makes it harder to assess some types of student feedback and information
(James n.d.).
Using Technology for Language Teaching /Learning
Nowadays all material is available on the internet so self-learning is more important than
depending on teachers. To make students autonomous learners they have to rely on themselves to
search for knowledge. Technology will help students learn faster and easier to find answers to their
queries and even the availability of teachers online is better and not time-bound. Starting from
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basics with activity-based learning modules can be done effectively and learning can be reinforced
through assessments. Reading and Listening skills are easier to deal with online as compared to
Writing skills. Developing Writing skills through online teaching/learning would be a tough
challenge. There are many useful websites which can be used by non-native learners to enhance
their four language learning skills. It should be supported by in-class learning, effective and a
robust video and audio system with constant teacher feedback. A majority of universities and
educational institutes have already started to utilize technology within their teaching methods.
When technology is integrated into lessons in ways that are aligned with good in-person teaching
pedagogy, learning can be better than without technology. Technology-based learning programs
come in different delivery modes and forms that are affecting the process of learning in many ways
and for different purposes. Integrating technology into the classroom is an effective way to connect
non-native learners of English with all learning styles. They can include online tools, such as
discussion boards, e-mails, real time events, videoconferencing, and web conferencing.
Technology in turn makes the students autonomous learners, who learn to rely on themselves in
searching for knowledge. The implementation of an online learning community using interactive
technology has unequivocally shown to have a positive impact on transactional engagement
outside the classroom. When teachers use appropriate online technologies (student-centered)
coupled with providing a supportive, productive, challenging, and safe environment (Wdowik
2014), students become more engaged in their learning process, leading to a greater and broader
student experience. Teachers who are technologically competent and not resistant to adapt to
change should explore the possibility of introducing different online learning tools.
Technology has become indispensable for language learning in the present day context not
only for English but for other languages as well. Learning a language is easier if one is really
motivated. Technology plays an important role in knowing phonic sound, pronunciation,
elementary grammar, conversation and comprehension. Technological tools bring in a lot of
variety that keep students engaged and make the learners tech-savvy. Students can improve their
English language by using modern day technology, by surfing the internet, watching videos and
using a lot of apps that facilitate language learning. Students can immediately search the web using
their devices if a point is not clear. Students are more likely to learn more from electronic curricula
than what the English language teachers teach. Through the use of interactive media, students tend
to be less dependent on the written texts instead use the authentic cultural contents that they can
be easily accessed. Even instructors prefer to employ modern technology rather than using
traditional methods of instructions. In fact, the students’ interaction with teachers and overall
responsiveness of students in the classroom significantly improves when using modern techniques
in English language teaching. If we take writing as a starting point, students can create a draft and
based on feedback; they can make changes to improve the text. Technology makes it more likely
that learners will engage with the editing process to produce the highest-quality text that they can.
Technology can make anything better these days. The teacher needs to be enthusiastic, well
prepared by providing stimulating activities and effectively conducting the online learning classes,
sensitive to students’ needs, have a positive attitude, welcome queries, and adequately respond to
students questions, be accessible and provided a safe and productive online learning environment
(Wdowik 2014). With the aid of technology a teacher can create a better and more effective
instructional material that can not only facilitate language learning but also promote the target
culture. Devices like smartphones, laptops and computers, PDAs, etc., can be widely used to
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support student learning in a classroom setting, and open new vistas for language learning and
teaching in particular. When technology-based activities are merged with an inquiry learning
approach it allows students to interact directly with the second language and its culture in a timeless
and open environment and explore and construct a deeper understanding of L2.
Teachers should use technology to support the curriculum so that learners make use of
technology in learning their language skills. The use of computer technology leads to the
improvement of teachers’ teaching and learners’ learning in the classes, but much depends on how
teachers use it in their language classrooms. Technology-enhanced teaching environment is more
effective than a lecture-based class making teaching interesting and more productive in terms of
advancement. The use of online videos and activities involving internet usage provides learners a
varied range of material to analyze and interpret. Technology also creates a student-centered
learning atmosphere that enhances learners’ responsibilities, provides them self-direction and
encourages them to learn individually and to acquire responsible behaviors (Ahmadi 2018). The
use of internet also increases learners’ motivation. A combination of multimedia and teaching
methodology is very important to attract learners’ attention towards English language learning and
to assist them in developing their higher order thinking skills. Teachers should also improve their
ability to use new technologies for the development and delivery of instruction. Acquire
knowledge about what tools are available for course development and delivery that will help in
broadening an instructor’s ability to prepare course materials and deliver them in creative,
stimulating ways.
Integration of Technology in Language Learning
Teachers should implement a technology plan that considers integration strategies for
learners to improve their language skills and teachers should change their attitude towards the use
of technology. The planning must be closely aligned with the curriculum standards, educational
approach and computer technology should be made an integral part of the learning activity through
which skills are transferred to learners. Language teachers should urge their learners to use
technology in developing their language skills and technology experts should provide extra
assistance for teachers who use it in teaching their English courses. Teachers should find ways that
technology can help them towards learner-centered instruction as opposed to teacher-centered
instruction. Teachers should also be aware of their roles as guides and facilitators in order to
integrate online language learning and technology. Training should also be provided for teachers
from time to time to update them about advancement in technology that can be adopted for teaching
and learning. Since technology is one of the important tools of language learning activity; it helps
learners to improve their language learning skills teachers should encourage their learners to use
technology in increasing their language abilities.
Conclusion
COVID-19 has forced the world to rethink about the mode of teaching and learning.
Learning a language in the absence of the physical presence of a teacher is no more a challenge.
As online education grows exponentially in popularity among educational programs, the
deliberation of the strengths compared to the weaknesses is vitally important so as to be better
prepared to cope with the challenges of working and/or learning in this environment. There has
been a lot of evidence that teachers are actively collaborating with one another and at a local level.
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There are unparalleled opportunities for cooperation, creative solutions, and willingness to learn
from others and try new tools because educators, parents, and students are sharing similar
experiences all at the same time. Many education related companies are offering their tools and
solutions for free to help support teachers and students. Teachers need to be convinced of the
usefulness and advantages of technology in improving learners’ language acquisition. Use of
various social applications (e.g., Facebook) and blogging (e.g., Twitter); mobile Internet access
(browsing websites and reading news); use of multiple media (watching movies, listening to audio
books, podcasts and vodcasts); location-based activities (using GPS to find a place); and usercreated content (making a film, creating a podcast) allow language learners to maximize the
opportunity to be exposed to L2 in meaningful and authentic contexts.. This leads to learners’
construction of their own L2 cultural knowledge and increase opportunities for students to
communicate in L2 not only within the classroom walls, but also outside the classroom. Blogs
promote reading and writing, knowledge sharing, feedback and reflection, as well as cultural
learning. By reading blogs written by native speakers, students can gain cultural understanding of
different perspectives of L2 native speakers. There are a number of freely available blog publishing
tools, such as LiveJournal, Edublogs, Blogger, etc., that can be adapted in a foreign language
classroom. Blogs are powerful vehicles for self- expression and self-empowerment can enhance
students’ critical- thinking ability, literacy skills, as well as assist in using the Internet as a research
tool. This means that teachers too need support and training for integrating technology into
language teaching. The digital resources allow teachers to create new techniques, as well as
reevaluate and improve the more traditional techniques that help bring the target culture into the
classroom. Research has shown that language learning should occur in a dynamic and active
manner; technology provides interaction between teachers and learners; it provides
comprehensible input and output; helps learners to develop thinking skills; makes learning and
teaching more student-centered; promotes learners’ autonomy and helps them feel more confident,
and increases learners’ motivation to effectively learn a foreign language.
With the majority of institutions reporting online education as critical to their long-term
strategy, it is now more important than ever that we consider ways to help students be successful
in online delivery formats as well. Online courses present additional challenges for instructors in
conveying a social presence in which students perceive them as “real” people, beyond the
facilitation of the course. Additionally, online courses may prove especially challenging for
students who do not have the skills for self-regulated learning. If online courses continue to be part
of the long-term strategic plan for academic institutions, we need to consider how to teach students
the skills they will need to become self-regulated learners. The ultimate goal is to create learning
environments in which students are effective learners (Tichavsky, Hunt, Driscoll and Jicha 2015).
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Abstract
Pakistani schools in Sultanate of Oman use the whole word approach in the practices of English
language reading instructions and lack phonetics’ knowledge of. Regardless, whether the approach
is practical or not, teaching reading skills through these practices at an early age is questionable.
This paper will focus on observation and evaluation as research tools, and will concentrate on a
phonetics and a phonological analysis of a first -grade learner as a case study. The learner’s reading
of a text is compared with the reading of a native speaker. The focus of the paper is on two main
characteristics of pronunciation; segmental and super-segmental. The analysis demonstrates a
significant variation in speech sounds of the learner. The training opportunities in spoken language
and reading skills for the teachers may fix the problem.
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The Pakistani School known as Pakistani School Nizwa in Sultanate of Oman adopt the whole
word approachi in teaching reading in the English language. The same method is also practiced in
Pakistan, as pointed out by Shamim (2008). The learners learn to read before they have learned
any spoken English. Moreover, students learn the first letters of the alphabet, and then each
alphabet letter is arbitrarily illustrated into words, mostly through the help of pictures. In this way,
the learners become sight -readers and associate words with a concept, an image, or guess words.
This reading method limits students’ abilities to recognize the phonemes in words because English
has only 26 letters representing the 44 soundsii. Adams (1990) shows that every spoken word
contains a chain of little elements called phonemes and that the letters just represent these
phonemes. Moreover, spoken Language centers on phonemes, which later become the IPAiii.
Research has indicated that teachers and advanced learners should know English pronunciation
through individual symbols rather than letters because of the fickle nature of English language
spelling. Moreover, most British English dictionaries use IPA symbols to transcribe pronunciation,
as stated by Roach (2000). English language reading instructions at the Pakistani school do not
provide children with phonetics and phonology instruction. Moates (1998) indicates such teaching
methods visibly lack “the awareness of English language sound system” (p.4).
That is to say; children do not learn phonemes, syllables, stress, and intonation. Moreover,
teachers are trained only in the whole word approach and do not know about phonetics. Textbooks
in use are not research -based.
Are the whole word method of early reading teaching and learning effective in sharpening
young learners reading skills?
The objective of this study is to conduct a phonetics and phonological analysis of a first-grade
learner as a case studyiv to find out whether the method of teaching reading in early years of
education used in the schools affects students’ overall reading performance. This case study
evaluates the pronunciation of the young learner’s reading of a text taken from an English language
textbook. The detailed book is in Appendix one, and the digital audio recording of the student’s
reading performance. The analysis also compares the boy’s performance with a native speaker’s
reading of the same book (attached in the digital file-v
The study is significant because it will shed light on of the teaching and learning of early
reading skills. It will also study the methods used and will recommend suggestions to improve the
quality of reading skills.
The focus of the paper is on two main characteristics of pronunciation features: segmental
and super-segmental. These segmental features are compared with the Received Pronunciation
Modelvi.
The rest of the paper includes the following: Section two consists of a literature review,
Section three contains a methodology, section four comprises an analysis of the learners’ reading
of the text, and Section five consists of the conclusion and policy recommendations.

Literature Review
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Scarborough and Brady (2002) have claimed that English speakers learn the language
unconsciously in their environment. Moreover, the teaching of reading in their schooling system
goes through two stages. The pre alphabetic stage, where children practice the phonemes orally,
and then the alphabetic stage in which they learn to relate sounds to letters. In many EFL contexts,
learners do not have opportunities to learn about phonemes. This incompleteness in instruction
creates unskillful readers. Rodgers (2006) states that phonetics, and phonology instruction is very
important. He adds that the students who have not learned to read English through a linguistic
approach generally develop some deficiencies of poor spelling, mispronunciation of words, and
difficulty remembering new words. Snow and Fillmore (2000) point out that English has four
percent of uncommon words, and phonetics and phonology instructions help second English
learners reflect on the differences in pronunciation of different irregular words, break them into
syllables or morphemes and also pronounce them correctly. Ehri (2000) presented in her study
evidence that shows that first graders who went through English language sound system instruction
in lower and upper kindergarten read accurately and with a more pleasant accent than those who
studied through the whole word method. Adams (1990) has emphasized the importance of learning
speech sounds, and aspects of speech sound in very playful ways, such as nursery rhymes and
phonemic games rather than drills.
To briefly deal with the question of accents, many researchers, such as Pennington (1996),
suggest the teaching of a variationist model which will allow learners to experience a diversity of
accents, while others like Roach (2000) advocate the learning of the Received Pronunciation (PR)
Model of English. Moreover, many scholars have supported the RP model and argue that it is an
appropriate model that helps develop effective communication with all native English language
speakers.
In Pakistani government-run schools, where the whole preschool to 12 levels of education
use only the ministry of education designed textbooks, the curriculum does not include instructions
in phonetics and phonology. Despite the efforts of successive governments to reform the
curriculum (see Halai, 2001; Rahman, 2004; Wazir, 2004), current material hampers good reading
and burdens secondary level teachersvii. Warwick and Reimers (1995) explain the falling standards
of teaching English in Pakistanviii. There are 56 Phonemesix in Urdu compared to 44 in English,
and English language teaching needs to focus on training teachers to know both Urdu and English
phonology.
Methodology
A case study approach is applied to conduct a phonetics and phonological analysis of a first grade learner. The subject is a Pakistani first -grader boy of seven years whose native language is
Sindhi and, his schooling languages are Urdu and English. The case study evaluates the
pronunciation of the boy’s reading of a text taken from an English language textbook). The detailed
text attachment is in Appendix one, and the digital audio recording of his reading performance of
the book. The analysis also compares the learner’s performance with a native speaker’s reading of
the same book (attached in the digital file-x ). The case study provides an in-depth understanding
of the learner’s variation and deviations from the standard comparable native practices. The
informed consent is secured from the school and parents to protect the identity and privacy of the
subject’s volunteer participation in the study.
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Results and analysis
Analysis of a First Grade Learner’s Phonetics and
Phonology
The digital recording of the text performed by the first- grader indicates many deviations
at the segmental and super segmental levels. The segmental level has included the following
features of the boy’s performance: phonemic addition, phoneme omission, and phonemic
substitution.
Regarding phonemic additions, the participant pronounced the word [fɑːrm] as [fɑːm],
[bɑːrn] as [bɑːn], [wɔːrmz] as [wɔːmz] and [fɑːrmər] as [fɑːmə]. When, in these cases, the sound
/r/ comes after the long vowel /ɑː/, it creates a mispronunciation as compared with the RP model.
Similarly, with the word (worms)/ [wɔːrmz], he added the sound /r/ soon after the long vowel / ɔː/.
Roach (2000)xi , has recognized this deviation and he has indicated that non -native speakers of
English generally pronounce the sound /r/ after long vowels /ɑː/ and / ɔː/. The complexity of the
English language vowels system creates difficulty for Urdu learners. The English language vowel
system is different from Urdu one. The tongue positioning for the long vowels in English poses
problems for Urdu speakers because such positioning does not exist in Urdu, as mentioned by
Mattews and Dalvi (2001).
In the final position of the words (farmer) and (tractor), the learner used another phonemic
addition. The vowel /ə/, which is not a lax vowel,xii has many variations. One of them is its effect
on the approximant /r/. In the BBC/RP model accent, the approximant sound /r/ is silent if it occurs
after all vowels, including /ə/. The participant added /r/ to the ending of the words (farmer) and
(tractor). Thus he said [fɑːmər] instead of [fɑːmə] and [træktor] instead of [træktə]. Roach (2005)
explained that generally, accents that have /r/ in the final position after vowels are called “rhetoric
accents. The sound /r/ comes in the last part, but does not pronounce after vowels are called non –
rhetoric accents. So, In the RP model, the accent is non-rhetoric, and the pronunciation of /r/ does
not occur.
Some pronunciation deviation is visible where the participant substitutes a sound for a
different one. The voiced fricative / θ / in the syllable [θei] is replaced by the expressed fortis stop
/d/ and creates the word (dey) instead of (they). Also, the short vowel /ə/ replaces the long vowel
/ɜː/ in the open weak syllable / θə /and creates a strong syllable [θɜː]. He also substituted the voiced
nasal / ŋ/ for the articulated velar plosive /g/. Similar variation has taken place in the following
cases:
1) The VCVC syllable [iːtiŋ] changed to the VCVCC syllable [iːting]
2) The CVCVC syllable [bɑːkiŋ] returned to the CVCVCC syllable [bɑːking]
3) The CCVC syllable [pleijiŋ] became the CCVCC syllable [pleijing].
4) The CVCVC syllable [lʊkiŋ] altered to the CVCVCC syllable [lʊking].
5) The CVC syllable [gəʊiŋ] is converted to the CVCC syllable [gəʊing]
6) The CCVCVC syllable [draiviŋ] is replaced by the CCVCVCC syllable [draiving].
Giegerich (1992) recognizes the fact that the majority of non -native speakers of English
have problems in pronouncing the sound /ŋ/. The first-grader does not seem to know that the
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sound /ŋ/ is a different sound that has nothing to do with the sound /n/. Moreover, /ŋ/ occurs as an
exception. This exception has to do with the fact that phonologically the sound /ŋ/ is restricted to
the final position of words if morphologically preceded by the morphemes “k” and “g. The
following terms: (barking) and (looking) are examples; for full details, see Roach (2000).
Finally, It may look at the phonemic omission. This type of phonemic error happens with only one
syllable: the CCVSS (grass). The performer silenced the /r/, and he pronounced (grass) as [gɒs];
orthographically as (grass). Many studies have claimed that EFL learners’ first language phonological
characteristics interfere in their pronunciation of English. Burt (1975) also pointed out that “interference
from a student’s first language is the significant predictor of phonological errors. For instance, in Urdu,
all vowels are fully pronounced. The performer addition of the sound /r/ after long vowels: [ɑːr] and [ɔːr],
in other words, (farm) and (worm) is just a follow up of a phonological rule in his native language. First
language performer interference is probably behind the performer substitution of the fricative /θ/ for /d/
because Urdu has no interdentally fricatives. And for the last phonemic deviation, which was the phonemic
omission, the performer omission of /r/ in (grass) has to do probably with his mother tongue non allowance of such consonants combination.
Supersegmentals Spheres
Supersegmentals aspects of the English sound system (rhythm, stress, and intonation) are different
from the segmental elements (consonants and vowels). Stress depends on the speaker’s application of
additional force on a stressed syllable (Denham and Lobeck, 2010). While Roach (2000) suggests stress
is an artificial feature in discourse “to analyze stress in individual words is artificial” (p. 94). However,
for English language learners, it is vital to teach the stress by isolating the syllables and by categorizing
words into nouns, adjectives, adverbs, and verbs, which helps in understanding the complexity that
surrounds stress. The participant stressed the weak syllable [ðə/] and caused a deviation [ˈðə]. Moreover,
strong syllables such as (farm) [ˈf ɑː m] and (cows) [kaʊz] both have long vowels / ɑː/ and /aʊ/, and have
stress in the initial position. The participant stressed both the initial and the final part of the syllables. So
farm [ˈf ɑː m] and cows’ ˈkaʊz] are pronounced: [ˈf ɑː ˈm] and [ˈkaʊˈz]. The performer seems to have
problems with one syllable that ends in consonants and not those which end in vowels. The proper noun
(Sami) has a syllable that contains a short vowel (a) / [sæ], and the second syllable has a long vowel (mi)
[“miː], which would make the stress on the second syllable of the word [sæˈmiː]. However, the participant
emphasizes both syllables and pronounces the expression: [ˈsæˈmiː].
Another example is the performer’s pronunciation of the word (fast). Since this adjective has one
syllable, the stress occurs at the beginning, but the performer did on both the initial and the last position,
making the word [ˈfæsˈt] instead of / ˈfæst]. The initial stressed syllable in verbs is generally stressed if
the final syllable is weak. But if the second syllable is strong, the stress then is applied to the second
syllable. In the verbs “eating” and “barking,” the last syllables are weak and should not be stressed. The
performer, however, stressed the initial and final syllables. So instead of [ˈiːtɪŋ], he says [ˈiːˈtɪŋ]. And
instead of [ˈbɑːkiŋ] he says [ˈbɑːˈkiŋ]. Moats (2004) suggested that English as second/foreigner language
teachers need knowledge on the roots and stems of words to master stress. The knowledge of term patterns
may help the teachers to use stress in simple and in complex syllables. The above mentioned stress errors
are small in number than the large number of stress errors produced by the performer.
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Intonation rises narrowly and falls in pitch, as defined by Cauldwell and Hewings (1996). For nonnative English speakers, intonation contributes to successful communication and correct reading of written
texts. Along with intonation, people use facial expressions and gestures to express their feeling in spoken
discourse. Intonation is very important to say language variations such as a question, irony, and classroom
textbook reading.
The way the participant uses intonation suggests that his reading of the story is natural. However,
in the recording, the tone was slightly higher at the end of each sentence. That, makes his reading of
sentences lack clarity on intonation. Figure 1 illustrates the learner’ use of intonation in the following
extracts: “at the farm,” ‘in the barn,” and “the children are riding the horses”.

Figure 1. The student’s intonation while reading
Conclusion and Recommendation
Many scholars have indicated that English phonology is very complex and those pronunciation
problems cause EFL students’ communication difficulties. Their accent gets unpleasant and hampers
effective communication. I recommend the study of English language speech aspects before the stage of
reading and spelling skills. The analysis of phonemes, syllables, and parts of speech of the first -grade
learner attempted above demonstrates a significant variation in his speech sounds from a native speaker
sounds. Observation has demonstrated that he misused stress in syllables, and his intonation lacks the flow
that PR has. Students who have gone through the “whole word” method in reading English and who have
limited access to spoken English tend to memorize words without considering for segmental and supersegmental pronunciation principles. Formal Teaching can either be improved, which will decrease the
consequences of correct pronunciation in reading for foreign language learners. The solutions can be to
train the teachers in linguistic education to sharpen skills in spoken English and structured reading
instruction, language programs that set clear objectives towards spoken and written English, classroom
practice that allows exposure to a vast amount of auditory input speaking proficiency, and practical reading
instructions.
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Endnotes
The method is also named “look and say,” “the whole language,” and “sight word,” as indicated by Adams et al.
(1997) Moats, (1996), and Bergeron (1990).
i

ii

Venezky (2003) has indicated that some dialects of English have more sounds than others.

IPA is the abbreviation of International Phonetic Alphabets, a system for describing the sounds of language in
which each symbol represents a sound, see, e.g., Denham and Lobeck (2010).
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The case study is about a Pakistani first-grader boy of 7 years whose native language is Sindhi, and his schooling
languages are both Urdu and English.
v
The text audio transcript is available on request.
vi
Received Pronunciation (RP) Model is now considered the old fashioned name, replaced by BBC pronunciation
Model, see Jones (1976), Trudgill (1999), Ladefoged (2000) and Roach (2000).
vii
Moats (2009) has made it clear those children who have not studied English sounds need intervention instructions
in later levels.
viii
“They include unmotivated faculty and students; inactive principals; a curriculum divorced from the real
problems faced in teaching; heavy reliance on lecturing, dictation, and rote memorization; cheating on examinations
and a lack of supervision” (p. 22).
ix
For full details on English/ Urdu languages, phonemes, refer to Cunnings (1926), Glassman (1999), and Mattews
and Dalvi (2001).
x
The text audio transcript is available on request.
xi
Roach (2000), points out that (BBC) accent is a non –rhotic accent because the sound /r/ only pronounced before
vowels and not after them.
xii
Lax is a term used in phonology by a few researchers to refer to short vowels, Roach (2000). The term denotes energy and
force in verbalizations (Roach, 2000).
iv

AppendixA
TEXT- At the Farm (Adopted from Horsburgh, 2008, p. 20)
It is Sunday. The children are on the farm.
Sami and Nida are riding the horses.
They are going slowly.
Maryam is playing with the kittens.
The cows are in the barn. They are eating grass.
The chickens are eating the worms.
The dog is barking at the cat.
The lambs are playing in the field.
The farmer is driving the tractor. The tractor is going fast.
The text transcription:
[Ət ðə ˈf ɑː m]
[ɪt ɪz sʌnˈdeɪ ðə ˈtʃɪldrən ɑː ət ðə ˈf ɑː m ]
[sæˈmiː ən ˈniːdæ ɑː ˈraɪdɪŋ ðə ˈhɔːsəz]
[ ˈðeɪ ɑː ˈgəʊŋ sˈləʊli]
[meˈrjæm ɪz pˈleɪjɪŋ ˈwɪð ðə ˈkitənz]
[ðə ˈkaʊz ɑː ɪn ðə ˈbɑːn. ˈðeɪ ɑː ˈiːtɪŋ ˈgræs]
[ðə ˈtʃɪkənz ɑː ˈiːtɪŋ ðə ˈwɔːmz]
[ðə ˈdɒgs ɑː ˈbɑːkiŋ ət ðə ˈkæt]
[ ðə ˈlæms ɑː pˈleɪjɪŋ ɪn ðə ˈfiːld ]
[ðə ˈf ɑːmər ɪz dˈraɪvɪŋ ðə ˈtræktə ðə ˈtræktə ɪz ˈgəʊiŋ fæst]
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Abstract
The emergence of new technological tools has affected and changed the realm of education to a
great extent which has led many language practitioners to adopt gradual innovative steps in their
teaching methods. Accordingly, flipped learning has been adopted and implemented in different
contexts such as ELT. The purpose of this paper is to provide information regarding the definition
of flipped learning, its recent literature, its advantages and disadvantages, and to focus on how to
apply this approach in English language teaching and learning contexts. The review shows that
this approach meets the principles of personalized learning, constructivism, and student-centered
instruction which has brought many benefits for both teachers and students and clearly shows
teachers’ and students’ roles have been significantly changed comparing with traditional methods
of teaching and learning. The significance of this study lies in the fact that it has brought numerous
insights and implications for ELT practitioners. The paper concludes with the recommendations
in the literature on promoting flipped classroom environments in ELT teaching and learning
contexts, which will help ELT teachers and practitioners who are thinking of implementing new
technological tools in their teaching practices.
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Introduction
There is no doubt that in recent years, teaching/learning a foreign language and the methods
applied have undergone numerous changes worldwide to provide more enjoyable, motivating, and
interactive learning contexts for students. Teachers no longer transfer information; rather they
share the responsibility of the learning process with the learners i.e., instead of being information
givers, the teaching/learning procedure requires learners to adapt teacher’s plans, course syllabus,
and techniques according to their own needs (Uguten & Balci, 2017). Koch, Schachenreiter, Vogt,
Koch, & Wolfgang (2018) considered that the emergence of technological tools, online education,
and networked information services had changed teaching tremendously. Digital technologies
have greatly influenced the way we learn and obtain information. Great emphasis has been put on
active (online) learner’s participation. Teachers and practitioners need to emphasize networked
communities and collaborative content development and filter out the appropriate content based
on students’ needs from among the mass of information provided globally. “In modern learning
environments, the learners move to the center, and the choice of learning resources is closely
related to the professional context (p. 31).
According to Musallam
Flipped learning is a pedagogical approach in which direct instruction moves from the group
learning space to the individual learning space and the resulting group space is transformed into a
dynamic, interactive learning environment where the educator guides students as they apply the
concepts and engage creatively in the subject matter (as cited in Bergmann & Sams, 2014, p.6).
This study intends to analyze and investigate the contents and trends of flipped classrooms
based on related studies and literature conducted in education.
Literature Review
Flipped Learning and Teaching
Bergman and Sams (2014) discussed that flipped learning is a method in which the teacher
delivers the lecture to students via video outside the class. Consequently, class time is for active
problem-solving and more interactions with peers and teachers. They emphasized that in a flipped
learning context, the teacher can adapt the style, methods, and circumstances based on the students.
Every teacher can personalize their version of flipped learning for their students. They emphasize
components of a thriving flipped learning environment such as:
▪ Collaboration
▪ Student-centered learning
▪ Optimized learning spaces
▪ Adequate time for implementation
▪ Support from administrators
▪ Support from department
▪ Thoughtful reflection
According to Uguten and Balci (2017), students need to attend the class after they watch the videos
at home or wherever they prefer, and spend the class time discussing the unclear points with their
teacher and peers. They do more activities, which will lead to a better understanding of the topic.
As Strayer (2007) stated in Basal (2015), in a flipped classroom, students have the opportunities
to watch or re-watch lessons as needed, and contribute to personalization with video lectures.
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Furthermore, the flip can contribute further to the individual needs of students by providing a
variety of materials in addition to lecture videos. Balaji (2018) expressed that “The classroom
should be an entrance into the world, not an escape from it,” famously quipped John Ciardi, a
famous American poet, and etymologist (p. 75). Raphael, Karoline, Erika, Claudio, Gilberto, &
Joquebede (2019) pointed out that “the active methodologies seek to value the student, who is as
a responsible part of the teaching-learning process; becomes the protagonist and may be able to
make decisions” (P. 2).
Basal (2015) clarified that in the flipped teaching/learning model, the teacher’s role is as a
facilitator, guide, and organizer. Possessing all these roles as a teacher, a more student-centered
classroom context is created, facilitating the process of being an active learner as a student. ArnoldGarza (2014) described flipped classroom as “a teaching method that delivers lecture content to
students at home through electronic means and uses class time for practical application activities,
may be useful for literacy instruction” (p.1).
A flipped classroom is pedagogically critical since it meets the main principles of personalized
learning, constructivism, and student-centered instruction. It is personalized since every student
learns at his/her own pace. It focuses on a constructivist approach in which students take
responsibility for their learning; class time is more than just didactic lecturing; allowing students
to experience a variety of activities, interactive discussions, and peer and group work. It is studentcentered since the class is mainly participating in engaging activities, and the teacher’s role
changes to observer and facilitator, allowing the learners to be more active. As a result, students
promote more meaningful learning (Rajesh, 2015). Besides, Sharma (2018) conducted and
developed a theoretical study, following a constructivist view of knowledge. In the article, the
researcher suggests that: "The flipped classroom approach is rooted in socio-constructivist theories
of education and active learning. Popularized by Piaget and Vygotsky "(p.165). Sharma (2018)
added that social constructivist theory is formed based on Vygotsky’s “Zone of Proximal
Development (ZPD).” ZPD illustrates the gap which exists between the learner’s actual
development and the potential development, which is obtained with the aid of educational support.
In the higher educational contexts, the teacher is responsible for identifying the position of the
student within the zone. It is crucial to investigate what skills and knowledge the student already
possesses to advance to the next level. The next level of skills and knowledge is obtained with the
support and guidance of the teacher. The online videos embedded in the flipped education
empower the assumption and principles of constructivism by devoting the class time to inquirybased learning. The Flipped learning, supported by the tenets of constructivist theory, will
empower the learner to get involved with imaginative, collaborative, and communicative activities
in the construction of knowledge.
Flipped Classroom
Zainuddin and Halili (2016) confirmed that flipped classrooms are mainly based on the
theory of Bloom’s revised taxonomy of the cognitive domain. This taxonomy offers six levels of
learning. The below explanation is from the lowest level to the highest level:
1. Remembering: at this level, the students try to recognize and recall the information they get,
they try to comprehend the necessary fundamental concepts and principles of the content
they have acquired.
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2. Understanding: the students try to show what they have understood, interpret the information,
and summarize what they learned.
3. Applying: the students practice whatever they learned or try to apply knowledge to the real
situation.
4. Analyzing: at this level, the students apply their critical learning in solving the problem,
discuss and debate with their peers, compare the answer with their friends, and create a
summary. The students gain new knowledge and ideas after implementing critical thinking or
a debate in the group activities. At this stage of learning, students produce creative thinking
as well.
5. Evaluating: at this stage, students assess and analyze the whole learning concept, and they
can determine or make judgments on how far they have successfully learned.
6. Creating: the students can design, develop, and produce something new from what they
learned before (Bloom, 1969).
In conducting flipped learning, remembering and understanding are considered as the
lowest levels of the cognitive domain, which are practiced outside the class hour (Krathwohl
& Anderson, 2010). In the classroom, the learners mainly focus on higher forms of cognitive
work, consisting of applying, analyzing, evaluating, and creating. The following Figure 1
illustrates the level of students' learning in the flipped learning according to Bloom's revised
taxonomy.

Figure 1. Bloom's revised taxonomy in the flipped classroom (Zainuddin & Halili, 2016)
In the flipped classroom, the lower levels are dealt with before the class time through recorded
videos and lectures. Readings, worksheets, and other materials also provide learning support.
Consequently, in-class time can be devoted to working on higher levels of learning from
application to evaluation. In such classes, students move from the lowest level (remembering) to
obtain the highest level (creating). Moreover, Nederveld and Berge (2015) believe that in flipped
learning, classroom time is mainly spent on application and higher-level learning rather than
listening to lectures and other lower-level thinking tasks. Through applying the flipped learning,
the teacher provides the opportunity for students to spend more time supporting higher-level
learning tasks such as a group discussion. In contrast, lower-level tasks such as comprehension
and knowledge are completed autonomously outside the class.
Basal (2015) pinpointed that a flipped classroom can be categorized into two learning contexts:
inside and outside the classroom. Both sides are remarkably interrelated and must be carefully
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integrated to obtain the best results. The first step which needs to be addressed by the teacher is
detailed planning of what will occur in each context. The second step is to select a variety of
appropriate activities that address the needs of all the learners with different learning styles. The
next step is to specify how to integrate activities and tasks which occur in both contexts. This step
is crucial because a flipped classroom is intended to be a blended approach. The last step is to
implement and apply a learning management system (LMS), which presents all the activities in an
organized way. An LMS is a core and integral part of a flipped classroom because it intricately
relates both the inside and outside like a bridge. Consequently, it can be concluded that all these
steps are intricately interwoven and no effort can be done and implemented separately.
In a flipped classroom, pre-recorded videos are sent before the class time to students over the
internet; besides simply captured lectures recorded by the teacher, the videos need to include
quizzes, animations, or other features that engage students to a great extent. Monotonous videos
will make students passive learners. Videos need to be supported by Web 2.0 tools like Voxopop,
Jogtheweb, and Padlet. Moreover, to conduct a flipped classroom successfully, the use of a
learning management system (LMS) is crucial since it helps keep all the essential tools for a flipped
class under control in a single place. All LMSs have easy-to-use, free sites on the Internet; (e.g.,
www.schoology.com, or www.edmodo.com, www.engrade.com), which are perfect for
conducting flipped classes. Having an LMS, teachers can do numerous activities such as sending
videos, assignments, and activities; contacting students; checking and grading assignments; giving
feedback; and linking to other sources. Every LMS is accessible and opens 24 hours/7 days a week,
providing the connection between students, teachers, and materials. All these mentioned features
can only be achieved through LMS (Basal, 2015).
He emphasized that a successful flipped classroom does not merely involve didactic recording
content and sending it to students before the class time. The classroom time is for discussing the
concepts, engaging in activities, clarifying intricate pieces of information, and investigating
questions that are related to the content. In such classes, the videos provide enough time for inclass problem-solving activities, converting the course into a place where active learning happens.
Accordingly, in a flipped classroom, the videos are recorded, and interactive elements are added
and shared. Students are required to watch the videos before attending the class to have enough
opportunity and freedom to participate in the process of learning inside the class actively. Having
internet access almost everywhere worldwide, teachers can easily have access to unlimited videos
for use in their language teaching classes. As a result, videos “bring the world to the class” and are
more attractive, engaging, and motivating to students. Millard (2012) pointed out that flipped
classrooms can lead to personalized student guidance, more student engagement, team-based
skills, classroom discussion, and more creative freedom of faculty. Moreover, Hu (2018) clarified
that unlike the previous teaching models, which focus on the content of the lecture given to
students, the flipped classroom model emphasized the quality of learned content, how much the
students have learned, and the strategies students apply to solve the problems themselves. Also,
Backlund & Hugo (2018) added that the transition from traditional modes of teaching/learning
toward applying the flipped classroom methodology had created numerous changes. The microlectures and teaching instructions had to be transformed into activities that occur outside of the
class, which results in students’ attendance in class time better prepared. Flipping the classroom
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requires a new perspective on teaching/learning methods and educational approaches adopted by
practitioners.
Flipped Learning in English Language Teaching/Learning Contexts
In English Language teaching/learning contexts, flipped learning may offer numerous benefits
for teachers, practitioners, and students since the classroom time can be applied to do more
interactive tasks, leading to a better understanding of the concepts (Basal, 2015). Uguten and Balci
(2017) clarified that in recent years, the main focus is on the learners by creating a motivating,
relaxed, and enjoyable learning context. As Sanal (2016a) adds:
There is a redoubled importance given to the learners in language teaching and learning
contexts due to of the changing views in the field of second/foreign language learning
(ESL/EFL). That is they are no more passive in their learning process. Their needs,
interests, learning styles, and other individual differences are being taken into account by
their teachers in the learning-teaching environment (as cited in Uguten & Balci, 2017, p.3).
Basal (2015) highlighted that in a flipped classroom, students watch the instructional videos and
do the assignments outside the class and engage in activities inside the class. In foreign language
teaching/learning contexts, such an approach has brought about numerous benefits for both
students and teachers due to having the opportunity to do more interactive tasks. As Cetin (2015)
suggested, motivation to learn new concepts and gain knowledge is significant for the success of
teaching in higher educational contexts. In foreign language teaching/learning contexts, sticking
to the flipped learning/teaching approach has brought about many benefits for both teachers and
students because of having the opportunity to apply and do numerous interactive tasks.
Balaji (2018) stresses out that
Teaching should spur not only some activity but also creativity. In today’s world,
perspectives of English teaching is changing fast along with emerging acronyms such as
TESR (Teaching Englis for Social Responsibilities and CLT2 (Communicative Language
Teaching, Contextualized Language Teaching). In the 21st century; English teachers desire
to combine various approaches and methodologies and to apply them to reap the goals of
the course. Though this Eclectic approach largely depends on the nature of the lesson and
students’ ability, this charms the students and simplifies the work of the teachers. Flipping
the classroom is one such approach that inspires the students, encourages them to selflearn, and thus shortens the work of the teacher” (P.75).
Advantages and Disadvantages of Flipped Learning
Basal (2015) clarified that the flipped classroom could provide many benefits such as
opportunities for more student-centered learning/free classroom time/chances for personalized
learning/a continuous relation between teacher and student/increased motivation/a learning
environment full of familiar tools/ variety in lecture content attuned to different learning styles.
The participants in Basal’s study (2015) indicated some benefits like advanced students’
preparation, learning at one’s own pace, increasing participation, and overcoming the limitations
of class time.
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The teacher’s role is learning facilitator rather than being a class dominator. The teachers need
to design and organize the class activities, guide and monitor the learners, evaluate the learners’
performance besides preparing the pre-class instructional content. To accomplish these tasks, the
top crucial priority is to stimulate motivation in students because students’ motivation specifies
the effects of autonomous learning, as the essence of the flipped classrooms. Some teachers fail to
motivate their students. If they cannot stimulate, sustain, and enhance students’ motivation
effectively in the flipped classroom, it can be a total failure. Therefore, students are not able to
complete the learning tasks and show no desire to take part in learning activities. As a result, he
emphasized that teachers need to apply motivational strategies to reach the entire flipped learning
context (Basal, 2015). He pinpointed that one of the significant drawbacks of the flipped learning
model is facing technical issues. The success of a flipped classroom depends on the teacher who
applies it. Teachers need to know about the underlying theories of flipped learning. They should
be aware that flipped learning is not just adding lecture videos outside the classroom. Rather,
selecting appropriate, engaging activities for the class-time, and having a constant connection with
the students through using an LMS and other Web 2.0 tools are significant.
Sue and Hou (2017) expressed that the flipped learning environment can be a great teaching
model, but it is more likely to function insufficiently well or even fail due to these two reasons.
•

•

First, few students possess the considerable cognitive drive to devote their total energy into
their study throughout the whole learning process. The flipped classroom offers significant
autonomy to learners, enabling them to control their space, time, and progress, which can
improve and enhance their motivation and benefit their study. In contrast, autonomy is a
double-edged sword. For students who do not possess motivation and self-discipline,
freedom will be abused. For instance, some students listen to music or watch films at the
same time that they are watching the learning videos before class. Without previewing the
knowledge that the teacher assigns before the class, they cannot fully get involved in the
classroom activities. They cannot accomplish the tasks assigned by the teacher successfully
to internalize the knowledge. Therefore, full learning cannot be achieved.
Second, teachers are not entirely aware of the significant role they have in the flipped
classroom. Even some teachers fail to bring into play every element of the process of
learning. A flipped classroom is not merely information transfer. Rather, it involves
knowledge internalization, which requires spending more time on higher-order thinking
skills like collaboration, problem-finding, design, and problem-solving as students tackle
difficult problems, research, work in pairs or groups, and construct knowledge with the
help of their peers and teachers.

Kerr (2020) pinpointed the ‘Potential Advantages of Flipped Learning’:
1- Personalization
• Helping with specific learning difficulties
• Self-pacing
• Offering a personal choice of study material
• Providing individual support
2- Active Learning
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Focusing on ‘higher-order skills’
Facilitating increased interaction between students
Creating more opportunities for useful feedback

3- Engagement and Attitudes
• Addressing classroom management issues
• Encouraging learner ‘ownership’ of learning
• Promoting contact between school and parents /carers
He also stressed out ‘The Challenges of Flipped Learning’ as:
• Non-completion of assigned work
• Technological issues
• Effective self-regulation
• Learner and teacher expectations
Most studies revealed that flipping a classroom, which has gained a lot of popularity, is a
valuable and useful technique to have independent-autonomous learners and learner-centered
classrooms due to having students who are actively involved in constructing knowledge and
evaluation of their learning. On the other hand, it has some drawbacks when compared to other
methods. For example, technology is crucial and more required both in and outside of the
classroom. The teacher experiences more workload as deciding on the duration and place of
recordings, the content, choice of the activities required for in-class, etc. (Uguten and Balci,
2017).
Previous Studies
To emphasize this topic, this study mainly focused on the literature review model. Many studies
bring about detailed information about the advantages and disadvantages of teaching flipped
classes. For example, Basal (2015) conducted a study to investigate the perceptions of 47
prospective English language teachers at a state university in Istanbul, Turkey, on flipped
classrooms, and to discuss the application and implementation of flipped classrooms into an
English language class. He concluded that English language teachers had positive perceptions
about flipping the classes, which is an integral part of face-to-face courses.
In a study conducted by Akaslan and Law (2016), data was collected from teachers and students
studying in higher education institutions in Turkey. The attitudes of representative students and
teachers towards e-learning were identified by using questionnaires and interviews. Consequently,
the students’ and teachers’ responses were compared. A case-control study was used to specify the
effectiveness of the flipped learning model. As a result, all the collected data illustrated that flipped
learning and e-learning were more useful and practical than traditional education.
In a study done by Kurt (2017) in a higher education institution in Turkey pretest-posttest quasiexperimental model was used. They focused on the implementation of the flipped model. A flipped
classroom management course in a pre-service English teacher education program was measured
against a class taught using the traditional teaching method. Sixty two participants among preservice teachers were selected in two intact classes, the control, and experimental groups. The
results indicated that participants in the experimental group showed better learning outcomes and
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a higher level of self-efficacy beliefs than the control group. Also, the perceptions of preservice
teachers in the flipped classroom were positive.
In another study conducted by Aydin and Demirer (2016), information about the tools used in
every stage of the flipped class model was given and they presented the tools which can be used
to eliminate the limitations of the flipped learning model. Content analysis was also applied to
analyze the data in this study. The results revealed that flipped learning could be applied
successfully to conduct classes, especially at higher educational levels.
Koc (2016) conducted a study to identify the impact of flipped learning on the perceptions and
attitudes of students towards technology. Two math lesson classes in 8th grade were chosen as the
control and experimental group in this study. Both quantitative and qualitative data tools were
selected to collect the data. As a result of this study, the students in the experimental group were
enthusiastic about having a job which is related to technology.
In another study conducted by Perez, Collado, Salmones, Herrero & Martin (2019), a causal
model was applied using Structural Equation Modeling (SEM) to explore the effectiveness of
flipped classroom and to understand students’ satisfaction with this model (flipped learning),
which could be influenced by the students’ engagement in the flipped classroom activities as well
as the task orientation of such activities and their complexity.
They explored the ‘effectiveness’ of flipped classroom perceived by university students
studying business communication. To reach this purpose, the authors applied three marketing and
educational theories that have been traditionally used to understand the adoption of teaching
innovations in higher educational contexts. The findings of this paper showed that “engagement
theory,” as one of the theoretical approaches, is the key indicator to understand the perceived
effectiveness of flipped classes and students’ satisfaction with the ‘flipped classroom.’ In this
paper, the authors defended the essential role of ‘students’ engagement’ in the flipped classes’
success. Engagement theory, which was expressed in this study, reveals that students learn more
by doing activities which they are highly engaged with since in this way they can absorb more
information and internalize what they learn more powerfully and efficiently.
Moreover, the empirical exploration of students’ perceptions shed light on the fact that a
‘flipped classroom’ is hugely appreciated among university students, who score above five (out of
seven) in terms of knowledge generation, skill development, and the improvement of learning
motivation.
Thus, the ‘flipped classroom’ is a practical teaching innovation in terms of higher education
outcomes. The ‘flipped classroom’ is beneficial for boosting students’ motivation to learn and
participate in classroom activities. In addition to learning motivation, skill development, and
knowledge generation are also key features to assure the perceived effectiveness of the ‘flipped
classroom.’ The findings of the paper also confirm the role of students’ engagement, task
complexity, and task orientation as significant antecedents of perceived effectiveness and students’
satisfaction.
In this regard, while the theory suggests that the complexity of teaching innovation is negatively
correlated with students’ engagement, perceived effectiveness, and learning satisfaction, this
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research demonstrates the opposite effects, in the sense that complexity increases students’
attention in the ‘flipped classroom’ activities and, consequently, it has indirect and positive impact
on perceived effectiveness and students’ satisfaction.
The results and findings of the study confirm that the effectiveness of the ‘flipped classroom’
can be calculated by its influence and contribution to the improvement of students’ knowledge and
learning motivation, as well as their improvement in general skills. As a result, complexity and
task-orientation of the flipped classroom and students’ engagement in the flipped learning
activities are the key factors that affect students’ satisfaction and perceived effectiveness of this
model.
According to Perez et al. (2019), in higher educational contexts, ‘flipped classroom’ is a
practical teaching innovation in terms of learning outcomes. It is considered especially beneficial
for boosting students’ participation in classroom activities and motivation to learn. Also, Cetin
(2015) suggested that motivation to learn is an essential factor for teaching in higher educational
contexts. Kerr (2020) added that one of the main objectives of flipped learning is to create
opportunities for students to communicate during class time while working together to solve a
problem. This is clearly in line with the primary role of language teachers as facilitators of
meaningful communication between learners.
Discussion
A primary concern which was revealed in the review of literature is the crucial need of having a
multi-agent technological tool or apparatus to make the flipped learning convenient and applicable
based on the learners’ needs to solve and overcome the inherent upcoming issues in the application
of this approach (Raphael et al. 2019). Another considerable concern of teachers and practitioners
is the quality, and more importantly, the possibilities of using these apparatus and tools in flipped
teaching/learning contexts (Hu, 2018).
Besides all these, when providing this virtual support, practitioners and teachers must devote
some inherent care with the application of the tools that empower this space-time coexistence in
educational contexts. An online learning platform should support the creation and application of
structured micro learning units, the implementation of various multimedia contents (audio, video,
texts, images, etc.), the management and collection of external resources, the assignment of
different tasks, having the crucial feature of easy-to-use functionalities for online communication,
discussion, cooperation, and feedback (Koch et al. 2018). Besides facing operational difficulties
in the application of these platforms of support in the flipped approach, another difficulty was
demonstrated by Backlund and Hugo (2018); in their research in Sweden; they investigated the
teachers’ conceptions who develop and design pedagogical actions using the flipped approach. As
a result, they revealed a diversity of concepts about who is being “inverted classroom.” This, in
turn, can create differences in the procedural and methodological approach of teaching in action.
All respondents declared that they used this methodology in their classes. However, they did it and
followed different purposes, and their approach was vastly different. Using the same term, it may
reveal that these teachers applied and worked with the flipped classroom in similar ways, but the
survey results showed they did not. The researchers demonstrated that "Herein lies the problem:
Teachers say they flip their classrooms, which they do, but they do not share the same goals or
approaches, just the term." (Bäcklund & Hugo, 2018, p. 462). Moreover, the researchers declared
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that: "All of the informants express that they are flipping their classrooms because they are all
using the method of the Flipped Classroom. However, to the nine informants in this research, they
do not share the same goal with the method used” (Bäcklund & Hugo, 2018, p. 462). Despite the
mentioned concerns, this literature review reveals that the pedagogical actions which were
implemented were successful with the use of the flipped classroom method.
As a result, numerous aspects of flipped learning have been investigated. However, much
information about the performance of the students should be given. Consequently, to analyze and
comprehend the usefulness of flipping a classroom, future research and studies should be dealt
objectively with students’ performance throughout a semester. Furthermore, much research needs
to be done of how the teachers can assess students’ performance. Should the traditional assessment
methods be applied? Many studies should be done to investigate the most appropriate and useful
evaluation techniques. At present, current literature has provided some limited insights into these
issues.
Conclusion and Recommendations for Further Studies
Despite the existing limitations and drawbacks, it can be concluded that flipped classrooms may
bring about numerous benefits both for ELT teachers and practitioners and students. Since videos
can be both of the teacher himself/herself and real-life situations, students can have a chance to
listen to both their teachers and native speakers. Balaji (2018) expressed that “The goal of higher
education is not only widening the horizons of the knowledge of a person but also inspiring one to
invent and discover (p. 77). Basal (2015) recommended that teachers can apply ready-to-use, rich
content to share with the students. Also, he added that the flipped learning model is flexible
because it allows the teachers to modify and change it considering the needs, conditions, and
students’ learning styles.
Another considerable limitation is the activities that are used to implement the flipped learning
model. Aydin and Demirer (2016) highlighted that sources of activities are limitless. In this regard,
the careful selection of activities and tools are of great importance. Further research could be done
related to the exercises used in this model to meet better understanding, which will consequently
lead to better results.
It can be confidently concluded that implementing an innovative teaching method such as the
‘flipped classroom’ may not be enough to guarantee its success. On the contrary, teachers
emphasize ensuring the significant development of these class activities. For this purpose, teachers
should create and implement continuous assessment methods of the acquisition of skills,
knowledge, and students’ motivation, which are the three pillars of the perceived effectiveness of
the ‘flipped classroom’ in higher education. By doing this, teachers should not only focus on
knowledge acquisition, which used to be one of the main goals of higher education.
Consequently, this study proposes some critical implications for higher education teachers.
First, teachers can improve the classroom environment by implementing the ‘flipped classroom’
activities because such activities are highly effective in terms of skill development, knowledge
generation, and the improvement of learning motivation. Second, along this line, it suggests that
one key factor in improving attention is task complexity. Accordingly, teachers should create
activities with a certain degree of complexity because they improve the students’ concentration in
the ‘flipped classroom’ activities. Too simple activities become routine and do not require the
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students to make an extra effort, reducing their engagement and jeopardy the perceived
effectiveness of the technique and students’ satisfaction. Third, methodologies, processes, and
tools that teachers apply every day must be renewed to update the instructional contents, which
are in line with the qualities of the current situation and the learners’ reality. Next, teachers need
to implement methodologies that imply the use of digital means. And finally, we need to raise
awareness of educational practitioners and professionals to continue upgrading the contents and
encourage them to meet the quality standards at a period characterized by continuous changes and
meet the requirement of the fast evolution and development of the current society where we live,
a clear fact which affects the learning results of the students.
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Abstract
The technology-assisted teaching and learning process has seen a spurt in growth in the last two decades.
The education technology field has rapidly embraced new tools and techniques to enhance the student
learning experience. With the evolution of multimedia elements such as digital images, audio, video,
graphics, and animation, the learning supported by technology has made learning flexible and accessible in
terms of time and place. With Wi-Fi enabled campuses, it is much easier for students to learn using their
smart devices enabled by hypermedia content. Hypermedia, also known as active media, is the multimedia
content that brings in interactivity, where the user can interact with the system, rather than viewing the
content in passive mode. This helps in generating a dialogue between the system and user, sustaining user
interest. Some examples of hypermedia are interactive quizzes, games, interactive videos, etc. This study
aims to investigate and evaluate four interactive tools, namely FluentU, Duolingo, Livemocha, and Hello
English, which are designed for language learning. A qualitative assessment of the applications, including
a review of past literature on language learning using tools, was undertaken. The expert evaluation or
assessment was done using Jakob Nielsen’s ten heuristics or design guidelines. The objective was to
compare the applications by measuring their usability against the standard heuristics. The goal of any
usability study is user satisfaction. Through this interface evaluation, the researchers have concluded for
designers that could be considered during future development of hypermedia-based tools.
Keywords: language learning, HCI, interactive, usability, evaluation, and heuristics
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Introduction
Learning has moved from the brick and mortar model to a brick and click or click and mortar
mode in the current digitally enabled world. At the turn of the 20th century, with the advent of the
first generation of computers came the prospect of using devices to support all humans’ processes
were involved in as part of their life. This also extended to learning and education. As the speed
of processing and the hardware and software powers improved, computers became more and more
part of daily operational life at the professional and personal levels. The multi-disciplinary domain
of Human-Computer Interaction (HCI) became an avid area of research and development. The
focus moved from the mere use of technology to speed up operations to the usability aspects of
keeping the user satisfied and controlling their interactions. Today, learners do not depend only
on the teacher for learning, but also on scores of resources that are available openly and freely on
the web. Language learning has seen an upsurge in interactive websites, virtual environments, and
Artificial Intelligence (AI) (Wang & Petrina, 2013). Latest advancements, such as the involvement
of machine learning with the Learning Management Systems (LMS), have opened new
dimensions. Learning analytics generated as a result of interactivity helps predict student progress
(Naidu, Singh, Hasan, & Al Hadrami, 2017). One of the essential stages of interface development
in HCI is the evaluation of the interfaces not only by experts but also by users to ensure the needs
of the user are getting met. A designer’s satisfaction with creating a beautiful graphical interface
may become useless if the user’s psychological shortfalls and dialogues are ignored (Dix, Finlay,
Abowd, & Beale, 2004).
There are many interactive multimedia-based tools available for almost every domain these
days. And still, many software industries and developers are continuously working towards
developing such solutions for the future. For an interactive application designer, the user interface
plays a vital role, with the ultimate goal being user satisfaction.
The purpose of this study is to investigate the interfaces, and the interactive aspects of four
chosen English language learning applications or apps from the perspective of usability. The aim
is to apply Nielsen’s heuristics, which are considered quintessential even today after 25 years after
their release in 1994. The heuristics will be applied or checked on those interfaces, and a
comparative analysis would be presented.
The research seeks to address questions such as:
• Do the applications or apps adhere to the basic principles of usability, leading to user
satisfaction?
• Are the goals of interaction (language learning) suitably met by these tools?
The researchers used a qualitative evaluation method supported by a literature review to undertake
the study. As part of the heuristic evaluation, the researchers, as design experts, tested the
applications or apps against the principles and compared the compliance level with each heuristic.
This method is more of an expert inspection method, and here, the regular interface users are not
included as part of evaluators. Each user has a different and distinct learning need and style. The
study highlights the features and interfaces layout of the tools, which may also help learners choose
their preferred software tool.
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Literature Review
Human-Computer Interaction had come a long way from its roots in the decades before the
millennium turn when computers became a device used for non-scientific purposes. Still, usability
is the major or core element to date. Humans handling computers were increasingly less trained
and did not possess much technical knowledge. Initially, users of computers experienced lots of
frustrations and felt the use of computers as challenging. The term ‘User-friendly applications’
started gaining momentum among application developers, and usability became their goal
(Cockton, 2020).
Usability can be indicated as a qualitative measurement of how easy or challenging the interface
is when used by a user (Nielsen, 2012). It also encompasses the techniques or methods used by a
designer in the development process to make the interface easy to use. Nielsen also defined
usability of five primary attributes like learnability, efficiency, memorability, errors, and
satisfaction. The focus was not only on the interface but also on the response the interface gives
during the interaction with different users (Nielsen, 1994).
CALL or Computer Assisted Language Learning is a domain or area which interlinks language
learning and computing. Being interdisciplinary nature, it is connected to HCI, psychology,
instructional design, computational linguistics, Second Language Acquisition (SLA), and artificial
intelligence (AI). CALL programs have not been favorably accepted and critiqued by language
experts as they were found to be more leaning to the technological advantages than catering to the
pedagogical aspects.
CALL was defined by Chapelle and Jamieson (2008) as “the area of applied linguistics
concerned with the use of computers for teaching and learning a second language” (as cited in
John, 2018, p. 1). But Kern (2006) felt that in the current times where mobile, tablets, and other
technologies play a more significant role. The terminology of TELL or Technology Enhanced
Language Learning brings in the feature of learning anywhere, anytime, giving flexibility to the
learner and is more suitable for the current times, as observed by Garrett (2009).
The use of technology in language acquisition has its pros and cons. Some of the advantages
are: The anxiety or pressure felt like part of the learning process is much decreased (Hong, Huang,
Hsu, & Shen, 2016) while Felix (2008), as cited in John (2018), feels that there is increased
engagement with more fun interaction through activities like games, storytelling, role plays and
mocks which stoke participant’s imagination. Kessler (2018) mentions that though the learning
process adapted does not have any physical interaction, it still provides personalized learning with
analytics that encourages the learner to be more participative and active. Their progress in learning
can be easily tracked too through the analytics (Becker, Rodriguez, Estrada, & Davis, 2016).
Recent trends in education technology such as usage of interactive multimedia-based authoring
content, game-based learning, use of free and open-source tools, and other technologies such as
machine learning, has revolutionized the teaching and learning process (Naidu, Singh, Al Farei, &
Al Suqri, 2020; Mohammed, Naidu, Hasan, Mustafa, & Jesrani, 2019; Sharma & Naidu, 2020;
Poloju & Naidu, 2020). AI applications have brought in adaptive or immersive learning. In their
study, Wang and Petrina researched how learning analytics can define the design of intelligent
language tutors. While they studied AI tools like Chatbot Lucy, other studies were done on online
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language learning platforms like Busuu, Duolingo, or Memrise (Becker et al., 2016). These tools
use a perceptive interface and take a step closer to achieve a human-human interaction (Gawande,
2010).
John (2018) concluded from different studies researched that technology-based language
learning provides a self-paced learning experience giving the learner the freedom (Reinders &
White, 2016; Kessler, 2018) with the learner in more control of their learning process that gives
them a feeling of empowerment (Becker et al., 2016; Jones et al., 2017). Learners are exposed to
multiple activities in a cohesive mode, which improves their reading, writing, speaking, and
listening skills using visual, auditory, and kinesthetic cues that cater to different learning styles
and strengths (Blake, 2016; Felix, 2008). Learning happens in virtual communities in which the
learner has an individual online social identity that provides the confidence to interact with native
experts (Godwin-Jones, 2015; Blake, 2016; Garrett, 2009; Kessler, 2018) while also providing a
collaborative, cooperative knowledge building environment (Kessler, 2018; Reinders & White,
2016). A rich near-real immersive experience can be enabled using technologies like Virtual
Reality (VR) example, virtual worlds like Second Life, Augmented reality (AR),
videoconferencing. Online simulations and games allow teachers to get access to a massive body
of knowledge (big data) which will aid them to construct more enhanced knowledge acquisition
experiences (Blyth, 2018; Becker et al., 2016; Kessler, 2018; Godwin-Jones, 2017).
Moreover, learners can interact with their peers and get individual advising and support from
teachers (Reinders & White, 2016), thus improving their language skills through a variety of
support applications like discussion forums, chats, emails, blogs, and other web-based tools to
provide opinions like Google Docs WhatsApp, Kaizala, etc. (Kessler, 2018). The online
collaborative learning space defines a better and feasible environment for the community of
learners to join and interact on various topics from different disciplines. However, a proper
framework must be determined based upon the nature of the subject and content. (Al Mamari,
Naidu, Agarwal, 2019; Al Kalbani, Rao Naidu, Rani Gupta, Al Sawafi, 2020; Mustafa, Naidu,
Mohammed, Jesrani, Hasan, Hadrami, 2019; Agarwal, Naidu, Al Mamari, 2019). Chapelle and
Voss (2016) felt that real-time feedback is possible and with the different feedbacks for written
tasks can be provided through automated tools, including voice feedback (Golonka, Bowles,
Frank, Richardson, & Freynik, 2014; Kessler, 2018), though apprehensions on the usage of
chatbots for text chat practice is observed (Golonka et al., 2014; Blyth, 2018; Chapelle & Voss,
2016; Vogt, de Haas, de Jong, Baxter, & Krahmer, 2017). With the pandemic situation across most
countries, continuity of learning can be enabled through the mobile apps, which support
localization or situated teaching (Godwin-Jones, 2016), that is more important even from the
cultural viewpoint of language acquisition as Lave and Wenger (1991) clarified that the social
context is more significant than the conceptual knowledge per se.
There are some disadvantages or challenges, though, as suggested by Godwin-Jones (2016),
that the language taught online may be more or less everyday or not as per the formal textbook
prescription. This could become challenging as per Kern (2006) who felt that the students may not
be able to differentiate between the formal and informal usage of the language as per context in
Computer-Mediated Communication (CMC) and that “CMC language is often less correct, less
complex, less coherent than other forms of language use” (p. 194). A teacher can add more value
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and make more sense to learners involved in a dynamic online communication from a cultural
viewpoint, stated Blyth (2018). A study by Haugh (2017) warned that a learner’s dependence on
translation tools could be even more of a problem, as the more delicate subtleties and cultural
shades of the language are lost in translation.
Teachers need to adapt to and adopt technologies to use them effectively in their teaching or
even to be able to evaluate the tool (Godwin-Jones, 2016; Brick & Cervi-Wilson, 2015).
Additionally, teachers should be able to realize that to achieve the language learning objectives,
they need to prescribe or use those tools which support in reducing the mental load and deliver
recognize rather than recall as an aspect of usability (Chapelle & Jamieson, 2008; Felix, 2008;
Garrett, 2009; Hubbard, 2013; Godwin-Jones, 2015, 2016; Sydorenko, Hsieh, Ahn, & Arnold,
2017). The process of learning is in the current times is becoming more user-centric, and therefore,
teachers need to be more of facilitators and provide support and guidance (Becker et al., 2016;
Blyth, 2018; Godwin-Jones, 2015; Kern, 2006; Kessler, 2018; Reinders & White, 2016). This can
be an unsettling experience for some teachers, if they are not able to cope up with the technological
changes and learner needs in a particular context (Kessler, 2018; Godwin-Jones, 2015). Teachers
must research different tools and test them for synchronous and asynchronous teaching (GodwinJones, 2015, 2016). Here the role of the teacher as an active learner is suggested either through the
use of online courses or being part of a community of practice, which will help the teacher gain
the knowledge and make it easier to deliver (Godwin-Jones, 2015).
User interface evaluation is a necessary stage in the design of a product or prototype, which
provides feedback on the fulfillment of the design goals from the user’s perspective. The mental
model of the user’s expectation could be different from the visualization of the designer. The
evaluation process helps in bridging the gaps. Though evaluation of any design is undertaken using
an iterative approach right from the prototype design. The final product can also be tested using
different evaluation techniques like cognitive walkthrough, behavioral analysis, GOMS (Goals,
Operators, Methods, Selection rules), heuristic evaluation, and other qualitative methods like
interviews, think-aloud or quantitative techniques like surveys or questionnaire. The aim is to
understand the interaction efficiency and effectiveness and see how comfortable the user is in using
the interface. The psychological aspect, which includes the cognitive processes involved, is
analyzed and understood in depth during evaluation (Dix et al., 2004). In their research, Joyce,
Lilley, Barker, and Jefferies (2019) empirically validated the use of heuristic evaluation for mobile
applications. They felt that heuristic evaluation is not the routine testing, which is typically applied
late in the development stage but is a holistic technique that can be used to the entire product life
cycle from the design to the actual development stage.
In a detailed study that comprised of a comprehensive set of checklist developed under each
heuristic, Gómez, Caballero, & Sevillano (2014) experimentally used 158 sub-heuristics or
checklist as a tool to evaluate mobile application interfaces and proved that evaluation using the
adapted heuristics could be even undertaken by an individual not much aware about usability
techniques.
Research done by Son and Park (2012) concluded, that though there are many websites
providing language learning resources, they do not have the cultural interaction in mind, and are
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more into presenting the material and activities. Their research brought out the lack of focus on
the cultural and linguistic development of learners by learning through online tools. The study
essentially looked at usability across the four dimensions of general, pedagogical, technical, and
intercultural usability. They felt that designers should consider all these as part of design thinking,
especially for language learning websites, while developing the content, interaction, and interface
design.
Methods
Evaluation of e-tools with Respect to Heuristics
The evaluation of e-tools that are used for this study are based on the implementation or
execution mode of the tools. These four tools are free-access tools which are available online and
are free to use. However, the free usage is with limited features, and a full-fledged implementation
needs the purchase of an educational license. On the other hand, there are some free and opensource tools, that can be used to author e-learning content. Game-based learning is one of the
methods, that can be used for basic levels in English modules. Some free and open-source tools
can facilitate this by supporting full-fledged content authoring without any restrictions (Naidu et
al., 2017).
The implementation of the tools that are being studied here, should be done by following an
appropriate method which measures features and functions. The process may involve analysis of
subject area (Listening, Speaking, Reading, Writing skills), identification of proper tools,
considering the HCI principles, and making use of e-tools (Al Mahdi et al., 2019). The tools that
were evaluated concerning the ten heuristics of Jakob Neilson were as follows:
• FluentU
• Duolingo
• Live Mocha
• Hello English
The tools were evaluated based on broad rules of thumb, which are the criteria, and finally, the
conclusions and recommendations were drawn based on the evaluation (Nielsen, 1994).
“These ten heuristics or principles are:
a. Visibility of system status
b. Match between system and the real world
c. User control and freedom
d. Consistency and standards
e. Recognition rather than recall
f. Flexibility and efficiency of use
g. Aesthetic and minimalistic design
h. Error prevention
i. Help user recognize, diagnose, and recover from errors
j. Help and documentation.”
FluentU
The first tool to evaluate English language learning in terms of its user interface was FluentU.
This tool can be used in online mode, and it has its corresponding mobile version available. As
seen in Figure one, the most important user interface is designed to consider all necessary HCI
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(Human-Computer Interaction) principles. The initial screen gives a clear indication, if the system
is available for its usage, following the first heuristic of usability. This application depends on
internet connectivity; it shows an error message if the internet connectivity is not found.

Figure 1. User interface of FluentU
The interface has easy to understand keywords, and language, which can be followed by a novice
user as well as an expert user. The user interface provides easy navigation or flow by which the
user can navigate from one screen to another with provision to exit at any point of time. Users can
take the assistance of help and documentation at any screen if they get stuck at any step. The entire
application is full of thumbnails of video clips, and hence it is easy for a user to identify the subject
area. The mobile version of this tool is light on mobile devices. FluentU uses video tutorials for
learning the language. Real-time captions for better understanding and providing the interaction
for the users are observed. Quizzes used by this tool for improving the users’ vocabulary, and the
videos are also utilized for creating the quiz-based vocabulary development of the users. FluentU
uses the audio dialogs for the users, and they are downloadable so that users can learn offline.
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Duolingo
This tool allows multi-language learning i.e., it can be used to learn any language by keeping
any primary language as the base. Here the primary language means the native language, such as
Arabic, Hindi, etc. It has a very simple user interface, and anyone can learn the English language
at their own pace. It has limited features in the free version while extended features in the paid
version.

Figure 2. User interface of Duolingo
In terms of the user interface, as shown in Figure two, Duolingo has a very easy to understand and
flexible user interface. It is available on both desktop and mobile versions. Unlike FluentU, the
interface consists of easy to recognize icons, which adhere to the heuristic ‘match between system
and the real world.’ The aesthetic elements in the user interface are well placed and planned with
a minimalistic design. The system status online/offline can be found at the beginning during login.
Apart from these, it also shows the status of level and completion stage. The interface allows easy
navigation from one page to another and has an exit option available at any point in time. Duolingo
provides users the possibility of personalizing their learning style. Exercises are tailored to help
the users to learn and review the vocabulary effectively. It offers immediate grades as other tools,
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and it encourages the users to learn more and get the rewards as virtual coins as it happens in
gaming. Duolingo is also available for the classroom as a learning platform.
Livemocha
The third tool assessed in this study was Livemocha. This tool can also be used to learn many
commonly known languages from selected native languages. This tool works in the online mode
that requires a free account registration on the Livemocha website. The interface is comparatively
simple, and at the first screen itself, the user can select the language (English) that he/she wants to
learn from the desired native language, as shown in Figure three.

Figure 3. User Interface of Livemocha
Livemocha and its user interface design is designed with minimalistic design elements and hence
aesthetically simpler compared to other tools. After signing in, the user can take up the complete
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course to learn English through a self-paced course. It also involves an assessment at the end to
assess the knowledge learned. The user interface has easy to understand language, which is good
enough for a self-paced learning process by a novice user and an expert user. Livemocha fuses
conventional learning methods with online practice and interaction with speakers of native
languages from all over the world. The internet is the most open, socially relevant forum for
language learning due to growing broadband penetration and VOIP adoption. Livemocha utilized
the latest trends in social networking to connect to people and learn languages from native
speakers. Livemocha works similar to the social networking site where you can interact and learn
from the speakers from any part of the word. The main benefit of this approach is that you learn
the language from the specialist or experts or native speakers or people who use the vocabulary in
their routine life, not only for communicating with specific users or to learn technical stuff.
Hello English
The final tool evaluated in this study was Hello English. This tool also works online with a free
user account to be created before using it. It is available only for mobile devices (Android and
Windows). If we consider the user interface, it appears like a typical layered based mobile interface
with very simple text-based buttons. On the first screen itself, we can select the native language
such as ‘English from Arabic.’
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Figure 4. User interface of Hello English
As seen in Figure four, the user interface of Hello English has very simple icons and buttons in
simple English language. The interface is easy to navigate from one page to another through the
menu present at the top. As it is a mobile application, it provides the freedom to exit the application
at any time. The icons are easy to recognize, and the user doesn’t have to stress their memory to
recall them. It also has help and documentation. Thus allowing the end users to refer to tutorials
or guidelines to use this application. The app encompasses all four facets of language acquisition:
reading, writing, listening, and speaking, with advanced technology for voice recognition that
enables learners to talk in the app and have useful conversations in real life. For a full learning
experience, the Hello English app pair immersive lectures with enjoyable games and speaking
practice. The app provides innovative and engaging contextual learning resources that help
learners develop their English vocabulary by leveraging news, sports, and entertainment. The
majority of the Hello English features work offline to make learning seamless and save user’s
internet data.
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Evaluation and Findings
The table 1. indicates the comparison of the above tools with respect to the corresponding
heuristics.
Table 1. Comparison of User Interface with respect to the Heuristics (H)
Tools
Heuristics /
Compliance
H1 – Visibility
of system
status
H2 – Match
between
system and the
real world
H3 – User
control and
freedom
H4 –
Consistency
and standards
H5 –
Recognition
rather than
recall
H6 –
Flexibility and
efficiency of
use
H7 – Aesthetic
and
minimalistic
design
H8 – Error
prevention
H9 - Help user
recognize,
diagnose, and
recover from
errors
H10 - Help
and
documentation

FluentU
Met

Partially
Met

Duolingo
Not
met

Met

Partially
met

Livemocha
Not
met

Met

Partially
met

Hello English
Not
met

Met

√

√

√

√

√

√

√

√

√

√

√

√

√

√

√

√

√

√

√

√

√

√

√

√

√

√

√

√

√

√

√

√

√

√

√

√

√

Partially
met

Not
met

√

√

√

After assessing all the four e-tools based on interactive media (hypermedia) content, it was
found that the user interface of all these tools adheres to most of the usability heuristics.
Considering the minimalistic design principle, Livemocha could be selected. On the other hand,
Duolingo has a very user-friendly and colorful interface with very well-organized icons and
buttons. This is applicable for its both version – desktop as well as mobile. FluentU also has a userArab World English Journal
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friendly interface based on thumbnails. It has many video clips, and hence the internet bandwidth
required for this is comparatively more for seamless usage of this application. All the tools have
easy navigation from one page to another page and provision to exit at any point in time. The
languages used in the user interface is easy to understand by anyone and hence enable any user to
use these applications with basic knowledge of computers and mobile devices. Help and
documentation are provided in all the applications that allows the user to explore more usage
options. All these help files are available in online mode, and some tutorials are also available in
video format, allowing end-user to learn the use of these applications very quickly. It is
recommended that Hello English tools should also be made available on desktop mode.
Moreover, all these tools need user registration at the beginning stage. However, FluentU
requires user registration. Even for the trial period, it needs credit card details to be registered with
the website, which some of the end-users may not prefer, although they will not be charged during
this period. Making a trial period, completely free to use without any limitations, will allow users
to explore more about these tools. They will be able to decide better which software tool they
should prefer to learn the English language. For the TESOL users, while taking assistance of any
IT tool, ease of usage and implementation becomes the prime factor. User interface plays a vital
role in the selection of such hypermedia-based tools. Hence, the developers need to consider this
critical aspect during the design and development of these e-learning tools.
The approach adopted in this study was based on observation or inspection and comparison
concerning the pre-defined heuristics. However, real-time implementation and students’ feedback
will elaborate this further to provide actual results.
Conclusion
This study indicates that the tools for language learning that have a user interface designed on
the principle of What You See Is What You Get (WYSIWYG), adhere to most of the heuristics of
usability and HCI principles. There are many GUI based tools available these days for English
language learning; however their usage and good review solely depends upon their user interface.
The four software tools selected for the inspection purpose in this study are meant to be used online
and based on internet connectivity. User interaction with these tools also depends on the device on
which the tools are being accessed. For some tools, the user interface automatically adjusts to a
minimalistic version when accessed through mobile devices, whereas their full-fledged version is
available on desktop for complete access with all details given on each page. The heuristics which
are considered here for evaluation purposes cannot be termed as broad HCI principles. They are
rather seen as broad rules of thumb. Complying with them would mean that the designer has taken
into consideration the user focus. User satisfaction is relative, based on the level of current
language understanding and the tool chosen. But, the user interface designs for these tools could
be modified according to usage and application. The user interface designers must consider one
important aspect while designing the user interface, flexibility of use. This means, any user
interface of e-learning based application / software tool, should be easy to understand by both
novice as well as expert user. There will be a greater understanding, if the evaluation could also
involve users and their perspective when using the tools and to guage the language prowess before
and after the use of tool. This the researchers see as future research scope.
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Abstract
To prepare students to face the world of work, universities should ensure that engineers graduating
from their campuses demonstrate entrepreneurial skills and the ability to understand market forces
alongside domain knowledge. This exploratory study focused on the design, application, and
evaluation of a research-based coursework assignment in a business communication course offered
to undergraduate level engineering students at a university college in Oman. The assignment aimed
at developing students’ entrepreneurship skills, basic business concepts, creativity, critical
thinking, communication skills, and research skills. Student perceptions on the role of assignment
in developing the above-mentioned skills and in influencing their affective domain were gathered
using a survey questionnaire carrying closed and open-ended questions. The data were analyzed
using SPSS and frequency tables were generated. The results of the survey revealed that the
students enjoyed working on the assignment and showed strong agreement for most of the items
on the role of assignment in developing their skills and knowledge. The assignment model used in
this study can support teachers in designing assessments that target the development of
entrepreneurial skills alongside other meta-skills and can help solve the problem of unemployment
in due course.
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Introduction
Entrepreneurship has emerged over the last two decades as arguably the most potent
economic force the world has ever experienced (Kuratko, 2005). Today's young generation needs
skills that can help it respond to situations creatively to achieve success in the fast-paced,
competitive, and demanding world of work and pave the way for a sustainable future. Present
economic trends and changes in employers’ approach towards decision-making indicate that the
future workplace is most definitely going to be more dynamic and intense. It is often the
entrepreneur who can respond to these demands and exploit available opportunities.
Higher education is meant, among others, to be the driving force of socio-economic
development and its quality partly depends on its demand and recognition from the labor market
and stakeholders—hence, there is an urgent need for integrating entrepreneurship into higher
education as “one of strategic pathways in the improvement of the quality of higher education”
(Melnikova, Ahrens, Grunwald, & Zaščerinska, 2017, p.160).
Currently, universities are not only institutions of higher learning but also “important catalysts
of technological development and economic growth” (Yemini & Haddad, 2010). This notion has
led to increased awareness and the potential value of entrepreneurship in education.
Increasingly, universities have realized that the only way students can be prepared for the
transformed working environment is through entrepreneurship education. Therefore, most of the
business courses train students in these skills through modules on entrepreneurship. However, it is
often noted that the students opting to study engineering disciplines seem not fortunate enough to
get adequate, sufficient training in this area. This is unfortunate because entrepreneurship skills
can support engineers in exploiting technological innovation, yielding enhanced economic growth
for the countries (Holzman, Hartleib, & Roth, 2018).
Though there have been entrepreneurship courses designed for business students as well as for
students opting to study engineering and science, entrepreneurship skills are allocated but a
minimal percentage value in the curriculum.
While the increased access to higher education in Oman is commendable, a large population
of young Omanis graduating from tertiary level institutions is not able to find suitable jobs. Jobs
in the government sector are limited, and the private sector is considerably dominated by expatriate
workforce due to the specialized nature of certain jobs and expatriates having the upper hand in
terms of English language proficiency. Despite the government’s efforts on increased
Omanisation, the situation does not seem to be under full control.
The problem is not only limited to Oman; researchers from other countries have also reported
similar concerns. An important observation made by Wei, (2005) in this context is that research
and development in manufacturing companies used to be viewed as “a glamorous career for the
brightest engineering graduates, but the number of attractive job offers has been declining for many
years” (p.130). He believes that at present, a feasible option for an engineer is to work in a smaller,
more entrepreneurial company, which requires “a broad range of skills and knowledge beyond a
strong science and engineering background” (p. 185). Therefore, even though the aim is not to
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open their own company, graduates might need to work more or less like entrepreneurs in small
companies. In these circumstances, it appears inevitable to develop entrepreneurship skills of the
graduates to enhance growth opportunities, increase job opportunities, diversify the Omani
economy and, in the long run, reduce reliance on oil revenues (Magd & McCoy, 2014).
Focus of the paper
This paper focuses on the design, application, and evaluation of an individual assessed
assignment of Business Communication course, which aimed at developing entrepreneurship
skills, creativity, and academic skills of non-business students enrolled in engineering programs at
a private university college in Oman. The student perspectives on the role of this assignment in
enhancing students’ creativity, critical thinking, entrepreneurship skills, research skills, and
motivation alongside the content knowledge, report writing, and communication skills are also
discussed.
Research questions
The main research questions guiding the study are:
• What initiatives can be taken by teachers to develop entrepreneurship skills of non-business
students enrolled in engineering programs?
• What are the student perspectives on the role of the individual assignment in developing
their content knowledge and skills such as entrepreneurship, researching, creativity, critical
thinking, report writing, oral communication?
• What are the students’ perspectives on the role of the individual assignment in influencing
their affective domain?
Literature Review
This section covers the concept of entrepreneurship education, relevant studies conducted in
this area, the relationship between Entrepreneurship, creativity, and innovation, and how the
business communication course can accommodate entrepreneurial initiatives.
Entrepreneurship Education and Relevant Studies
The importance of entrepreneurship education and some of the initiatives taken in the recent
past will be discussed in the earlier part of this section. According to Karim (2016),
“Entrepreneurship is the foundation of successful economies and the beacon of hope for
developing economies” (p.380). Entrepreneurship education that trains students in founding new
ventures/ start-ups is gaining enhanced impetus in the present education scenario (Holtzman,
Hartlieb & Roth 2018; Zhang, 2017; Melnikova et al.2017). Start-ups can substantially help in
economic development. The development of entrepreneurship skills can offer a major part of the
solution to poverty in developing and underdeveloped nations (Si, Ahlstrom, Wei, & Cullen,
2020).
Holzman et al. (2018) emphasize the importance of entrepreneurship education and argue that
it should be a cornerstone of the engineering curriculum, which has not happened so far. Their
paper introduces the concept of entrepreneurial campus through ‘Entrepreneurial Campus Villach’
located at the Carinthia University of Applied Sciences (CUAS), Austria, to provide insights to
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universities and public institutions who are interested in a similar setup. The campus is among the
first in Austria that offers an extensive and scientifically sound entrepreneurship program. The
purpose of this initiative is to support entrepreneurship education, which can transform technical
inventions into innovative ventures.
Melnikova et al. (2017) discuss the integration of entrepreneurship in higher education, related
challenges, and insights from university teachers and students on how to improve it in Lithuania
and Latvia in their article. The teachers who were interviewed suggested that “entrepreneurship
should be integrated into study subjects in order to develop students’ entrepreneurial competencies.
In their opinion, the integration of entrepreneurship would make studies more attractive and
possibly more beneficial for students. Study participants argued that modern young people are
focused more on practical issues (e.g. opportunities to earn money, create some venture, etc.) than
academic knowledge” (p.164).
Souitaris, Zerbinati, and Al-Laham (2007) studied the impact of entrepreneurship programs
on the entrepreneurial attitudes and intentions of science and engineering students drawing on the
theory of planned behavior to verify the conventional belief that entrepreneurship education
enhances one’s intention to start a business venture. The results confirmed that such programs raise
attitudes and inspire students towards entrepreneurial intention.
Concerning the initiatives on entrepreneurship research in Oman, Ibrahim, Devesh, and
Abdullah (2017) assessed the attitude of 165 Omani graduates towards entrepreneurship from four
colleges in Muscat, Oman. Exploratory factor analysis and multivariate regression model were
used to ascertain the main factors affecting students’ attitudes towards entrepreneurship. Their
study revealed that the level of knowledge about enterprises, the level of understanding business
risk, and the entrepreneurship education attended, have a significant influence on graduate
students’ attitudes towards entrepreneurship.
Bakheet’s (2018) study, conducted on a sample of 2529 students from higher education
institutions in Oman, envisioned discovering the relationship between attitudes and intentions for
business start-ups. Linear and Multiple regressions were applied to determine the impact of
independent variables (Business opportunities, perception of barriers and perception of motives,
personal entrepreneurial exposure, expected family support, and culture) on the dependent variable
(Entrepreneurial attitudes). The results indicated positive entrepreneurial attitudes and a positive
and robust relationship between attitudes and intentions. It was concluded that creating positive
attitudes towards entrepreneurship among students will increase the probability of their intention
to establish and launch a start-up.
The study that can be closer to the present study is the one conducted by Özdemir (2015).
According to him, among the range of skills that are vital for students’ success in the future, a good
command of English is essential. He used entrepreneurship-based exercises in his classes for a
certain period and compared the attitudes of the students before and after the use of exercises. It
was found that there was a positive change in the students’ attitudes towards entrepreneurship. He
recommends theme-based entrepreneurial activities to be embedded in EFL classes to promote
entrepreneurial spirit among students.
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It is important to note here that most of the initiatives mentioned above are either full-fledged
entrepreneurial education initiatives or studies on students’ attitudes towards entrepreneurship.
Very few studies have looked at the integration of entrepreneurship skills in other courses such as
communication and English language support courses, offered to non-business students.
Business Communication, Entrepreneurship, Creativity and Innovation
After discussing the importance of entrepreneurship education, it is essential to look at the
relationship between business communication and entrepreneurship and the role of creativity as a
driving force of business ventures. Grenci (2012) rightly puts it,
Entrepreneurship and business communication each is focused on a defined set of concepts
and skills that are framed primarily within the context of business. At the same time, their
respective studies lie at the crossroads of several disciplines; and as such, each is not entirely
unified in its focus. Underneath it all, creativity can provide a convergent point between the
two studies (p.2).
Business communication, as Shaw (1993) claims, has been described as a hybrid discipline
focusing more on the aspects of the problem-solving mission than the subject matter. It mainly
focuses on communication, rhetoric, and management, the areas with connections to areas such as
rhetoric, oral and written communication, and management. “The hybrid conception of the field
allows us to make the most of our ranging intellectual traditions and to derive research and teaching
purposes that extend beyond the limits of a narrow academic legitimacy” (p. 297). Due to this,
several business communication courses embed a range of contexts alongside the main focus on
business content, writing, and communication. Similarly, the field of entrepreneurship extends
over several business disciplines that have a common interest in certain entrepreneurial themes
(Ireland & Webb 2007).
Innovative ideas are considered the lifeblood of entrepreneurial ventures. Entrepreneurs need
to identify potential opportunities, generate valuable ideas, craft them, and prepare a feasible plan
that can lead the project to fruition (Ward, 2004). Innovation and creativity are fundamental to all
academic as well as business endeavors. Creativity is one’s ability to produce new knowledge or
ideas, and innovation is the practice that helps in putting a new idea into practice.
Business organizations have realized that creativity plays a vital role in developing successful
business models and helps organizations build competitive advantages and achieve success
(Anderson, Potočnik, & Zhou, 2014). Hence creativity is viewed as a critical aspect of businesses
where most of the engineering students’ future rests, be it their start-up or they are a part of a
business organization. Despite this, recruiters complain that graduates often lack these nontechnical skills. Therefore, a feasible option that might resolve this problem is via crossdisciplinary efforts made by teachers and curriculum designers, an example of which is outlined
in this paper.
To sum up, the relationship among the three areas, entrepreneurship, creativity and business
communication and the related pedagogical implications, Grency (2012) emphasized, that the
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convergent characteristics of entrepreneurial creativity and business communication go beyond
their multidisciplinarity and reveal a parallel set of foundational elements pertaining to individuallevel processes and skills that are further defined by their context and outcomes. He further states,
It is within these latter two elements – context and outcomes – that the convergence takes on
pedagogical implications. Specifically, business communication course content can be framed
by the complementary context of entrepreneurial creativity, with the outcomes (or
deliverables) defined to accomplish the process-focused and skill-building goals of both
disciplines (p.3).
Research Methodology
This case study focused on seeking answers to the above-mentioned research questions via
the design, application, and evaluation of an individual assignment used in a Business
Communication Course in Fall, 2018, which engaged students in a scenario-based task where
students were expected to create their own prospective company. The course is offered to nonbusiness Arab students enrolled in undergraduate level engineering courses at a university college
in the Sultanate of Oman. The assignment culminated in a written report and an oral presentation
detailing various aspects of the company and students’ reflections on the task. A mixed-method
approach was used to evaluate the effectiveness of the assignment. Student questionnaires were
used to collect quantitative data and written reports, and the last part of the survey with open-ended
questions was used to arrive at qualitative data. The student survey was administered using google
drive, and the quantitative data gathered from closed-ended questions were analyzed using SPSS.
Frequency tables were generated for each question. Then, the overall average for all items under
each category was calculated.
Course Description
The Business communication course (BUSS0002) enables students to develop skills in both
Written and Oral Communication for business. Upon successful completion of the course, students
should be able to demonstrate an understanding of the importance, types, and barriers to
Communication, data collection and data analysis methods, and data presentation in oral and
written forms. The course involves the preparation of business documents, making presentations
in a variety of business situations, and communicating effectively both individually and as part of
a team. It is a ten credit point course with three in-class contact hours which consist of interactive
activities and tutorials and was offered for fifteen weeks. Students are involved in group
discussions, case studies, presentations, and task solving apart from quizzes and tests. Apart from
the three hours, students are expected to devote extra hours in self-study required to complete the
assignments and prepare other assessments. The course carries three assessments, one group
assignment, one individual assignment, and one closed-book test. Since the course focuses more
on skills acquisition as compared to subject content, there is room for flexibility regarding
assessment design, which gives room to innovation. This paper focuses on the design, application,
and evaluation of the individual assignment from the point of view of students.
The Assignment and Procedure
This section will focus on the initiative taken to develop entrepreneurship skills among
engineering students. The said initiative was introduced as an individual assignment, which is the
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second assignment that the students are expected to finish in six weeks (week 8-13) in the course
of a fifteen-week semester. It was an assessed assignment with 35% weighing and aimed at
developing students’ entrepreneurship skills alongside business communication, oral
communication, report writing, and research skills.
The assignment is a scenario-based task where students are supposed to envision that they will
start their own company. They need to plan and prepare its overall profile, organizational structure,
mission and vision, products/services it will provide. They need to think about how they will
arrange for finances, raw materials, and other related requirements and ensure their company’s
success in this competitive world. Other requirements include designing a catchy logo and a slogan
for the Company/ Service; giving reasons for the choice of product/service; place and date of
establishment; Mission and vision of the Company; detailing its product/services and the reason
why the product/service is compelling (the only product which can provide a solution to the
problem; planning for finances –salaries, maintenance, marketing, etc.; working on the suitable
pricing strategy; customer demographics; drawing organization structure and so on.
It is worth mentioning here that some of the concepts related to business organizations, such
as communication in the workplace and organization structure, are covered in the course material.
Still, most of the other areas such as pricing strategy, finance options, etc. are not covered and
students need to rely on research for these.
The assignment culminated in the production of a written report and an oral presentation using
a PowerPoint or Prezi. The presentations covered all the aspects of the company mentioned above.
Some students also created a website for their company.
Participants
The participants were 27 undergraduate-level students enrolled in either the third or fourth
semester of their program with mixed specializations, including Computer Science, Multimedia,
and Information Technology. The class population comprised 23 females and four males.
However, for the survey, only 21 responses could be considered for analysis since the remaining
six students either did not save or did not submit their responses on Google Drive. Though the
overall responses are shown as 27, question-wise responses are visible as 21. For qualitative
analysis, feedback collected through written reports and oral presentations, responses from all 27
students are taken into consideration.
Survey Questionnaire
A survey questionnaire was designed to collect student perspectives on the role of individual
assignment in developing their entrepreneurship skills, academic skills, and creativity and its
impact on the affective domain. The survey carried three sections: I. Demographic details, II.
Student perspectives on the development of various skills and knowledge, and III. Two open-ended
questions on students’ learning experiences and suggestions for improvement. The survey was also
translated into Arabic by an expert in the field and piloted.
Section I comprised the demographic details, which are covered in the methodology section.
Section II aimed at gathering student perspectives on the role of assignment in developing their
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knowledge and skills. It carried eight sub-sections, including 1) content knowledge, 2) research
skills, 3) entrepreneurship skills, 4) creativity, 5) critical thinking, 6) affective domain, 7) report
writing skills, and 8) oral communication and public speaking skills. Each sub-section carried five
items except the affective domain, which carried ten items. A five-point Likert scale was used to
get students’ agreement/disagreement on a continuum from Strongly Agree to Strongly Disagree.
The data were analyzed using SPSS. Frequency tables were generated for each question. Then, the
overall average for all items under each category was calculated. The information is presented
using bar graphs in the results section. Section III carried two open-ended questions, one elicited
responses on the reflections of students on their learning experiences during the course of the
assignment, and the second sought their suggestions concerning improvements that can be made
in the assignment to make it more effective and useful in future.
Results
This section presents the results gathered from the survey administered to the students using
Google Forms.
Development of Content Knowledge and Skills
The average response from students for each area concerning the role of assignment in
enhancing content knowledge, developing various skills, and influencing their affective domain is
presented in this section along with a table carrying all the items used to elicit responses for each
area. The five points of the Likert scale comprise Strongly Agree (SA), Agree (A), Neutral (N),
Disagree (D), and Strongly Disagree (SD). The average of responses gathered from all the items
in each area is presented through graphs and discussed.
Content Knowledge
The following five items were used to gather student responses on the role of assignment in
developing their content knowledge in business and the workplace. As evident from Figure one,
there is a strong agreement from students, with 57.1% students strongly agreeing and 38.1%
agreeing that the assignment helped in developing their content knowledge in terms of organization
structure, functions of an organization, business strategies, business ideas, etc. (refer Appendix 1)
Content knowledge
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Figure 1. Content knowledge
Entrepreneurship Skills
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Development of entrepreneurship skills being the main focus of this assignment, the student
views on the role of assignment in developing related skills were elicited through the five items
mentioned in Figure two. It was found that 100% of students agreed, with 52.4% of students
strongly agreeing and 47.6% of students agreeing that the assignment developed entrepreneurship
skills as they engaged in exploring financing options, and learning about budgeting and pricing. It
also motivated them to establish their own business in real.
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Figure 2: Entrepreneurship skills
Research Skills
Concerning the development of research skills, as shown in Figure three, 100% of students
(47% SA and 52.4% A) agree that the assignment encouraged them to research various business
concepts, pricing strategies, secrets of success of large business enterprises, and employee staff
profiles, etc. In addition, students reported having read research articles on entrepreneurship and
establishing business ventures during their presentations.
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Figure 3: Research skills
Creativity
The next focal area covers the role of assignment in developing creativity among students.
Here again, as shown in Figure four, an overwhelming majority of students (71.4%) strongly
agreed, and 28.6% agreed that the assignment helped in developing creativity and spirit of inquiry
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and innovation as they worked on giving names to their companies, devised slogans, created logos
and engaged in other similar exercises. The students also created their company websites, which
enhanced their creativity to a large extent.
Creativity
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Figure 4. Creativity
Critical Thinking Skills
As shown in Figure five, the next area focuses on the role of assignment in enhancing students’
critical thinking, reflecting, and conceptualizing concerning the creation of the company. Here
also, the frequency table indicates that 66.7% strongly agreed, and 33.3% agree that the assignment
enhanced their critical thinking skills.
The next two areas of the survey covered items related to communication skills, including
report writing and oral communication skills.
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Figure 5. Critical thinking skills
Report Writing Skills
One of the primary learning outcomes of the course is the development of report writing skills
among students. The students were trained in report writing skills as part of the course. The entire
exercise taken by students culminated in a written report which covered details of the company.
Here again, as shown in Figure six, 61.9% of students strongly agreed, and 38.1% agreed that the
assignment developed these skills as they worked on the report.
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Figure 6. Report writing skills
Oral Communication and Public Speaking Skills
Along with submitting written reports, the students were also expected to make an oral
presentation using PowerPoint or Prezi. They were given sessions on making effective
presentations. The assignment allowed them to showcase their oral communication skills as they
worked on their PowerPoint slides, rehearsed their presentations using effective body language
and tone, and prepared expected questions from the audience. Therefore, when asked about the
role of assignment in developing oral communication and public speaking skills, as depicted in
Figure seven, most of the students responded positively by either strongly agreeing (14 students66.7%) or agreeing (6-28.6%) to this point. Only one (4.8%) student chose the option ‘Neutral’.
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Figure 7. Oral communication and public speaking skills
Role of Assignment in Influencing Students’ Affective Domain
Since motivation, positive attitude, interest in doing the task are vital to student learning, it
was essential to learn about the student perspectives on the role of assignment in influencing their
affective domain. The average student response on all the ten items listed in Figure eight, shows
that 76.2% of students strongly agreed and 23% agreed, which confirms that the assignment
successfully influenced their affective domain. They found that the assignment tasks were
enjoyable; gave them a sense of achievement; provided them with an opportunity to express their
interest; gave shape to their dreams; raised their confidence in making decisions; and working on
the tasks independently.
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Figure 8. Affective domain
This section carried two open-ended questions that elicited comments on student reflections
on the role of assignment in enriching their learning experiences and their recommendations on
making it more effective in the future.
Twelve students gave their comments in response to the first open-ended question, which
focused on the role of assignment in enriching their learning experience. Some of their comments
are listed below:
I would like to say that all that helped me, was increasing my present knowledge about
entrepreneurship [sic].
That assignment was a very good chance for me to show what I'm interested in, and also it
helped me to present my ideas about the company and I learned a lot about the companies
needs and requirements which that will helped me in the future if I want to create my own
company [sic].
The assignment helped us get the knowledge of initiating an organization or a company and
how to manage it in the future, also the feasibility study for when we start a company [sic].
It was a great experience for a project like this because it makes us think a lot and get to
know many articles about these topics. It was a new thing I did for the first time and I liked
a lot.☺
[sic].
I learned a lot of skills in performing individual duties and how to design a structure, design
a company logo and gain experience for a small project in the future [sic].
I totally enjoyed this module. It was fun. The assignments were very creative. I’ve learned
so many things.
For the second open-ended question which extracted student recommendations on making
the assignment more useful, the following comments were received:
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Give a sample for the assignment so those who don’t know English could get idea from
the sample [sic].
Let each student choose a different company. (They mean products here. Sometimes
products are repeated.)
I think if there are a lot of time for do this assignment we can do a good assignment
more than this [sic].
Personally I think this assignment will be more effective if the students connect with
similar companies of their companies with prepare a short report about main points. That
will give the student the motivation to implement their planned company in the future after
seeing similar and successful companies [sic].
To add one more task; making an advertisement for the products sold from krasthe
company [sic].
Discussion of Results
The scenario-based task taken up as an assessed assignment turned out to be very popular
among students. They came up with excellent plans for companies they want to establish in the
future. The products and services included software development companies, gaming apps,
gaming stations, restaurants, and coffee shops. The results gathered through the questionnaire
indicate a very positive response from the students in terms of the role of assignment in developing
their knowledge and skills and in influencing their affective domain. Most of the items received a
high degree of agreement from students. According to them, the assignment developed their
content knowledge along with research skills since the requirements of the assignment encouraged
them to research various business strategies and organizational structures. It also proved beneficial
in inspiring students towards entrepreneurial intention, as confirmed by Souitaris et al. (2007)
through their study on Engineering and Science students.
For the development of meta-level skills, most of the students were highly positive about the
role of assignment in developing their critical thinking and creativity. Creativity is considered to
be the driving force of business ventures, and this assignment provided students a platform to
develop and exhibit their creativity (Grenci, 2012).
When asked whether the students want to establish their own companies in the future, 95.2%
responded positively. This finding is not concurrent with the study conducted by Duval-Couetil,
Reed, and Haghighi (2012) on the involvement, attitudes, and outcomes of entrepreneurship
education on Engineering students. They found that two thirds or more of the students
surveyed wished to work for companies after graduation. Yet, this finding does tend to be in line
with Souitaris et al. (2007), who found that the students who were in the program group raised
their subjective norm and intention for self-employment, however, students in the control group
did not: Hence, the programme helped in raising the entrepreneurial attitudes and intention. In a
similar vein, both Lithuanian and Latvian research participants of Melnikova et al.’s (2017) study
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also wished for practice-oriented teaching methods and lectures by successful local entrepreneurs
who can encourage them to establish their start-ups.
Due to the nature of the module, which focuses on developing communication skills in the
workplace and the students being learners of English as a Foreign Language, it was essential to
verify whether the assignment was successful in developing students’ communication skills. The
assignment and other related activities proved beneficial since the students were expected to
compile a report and present their future company to the classmates, the course tutor, and
moderators who act as judges. The findings are concurrent with Özdemir’s (2015) study— the
only study which is similar to the present study in that he adopted a theme-based combined
approach to teaching English and entrepreneurship.
Research has confirmed that a range of affective variables relates to success in second
language acquisition (Brown, 1973: Krashen, 1981). Most of those can be under the three main
categories, including motivation, self-confidence, and anxiety. According to Fandiño Parra (2008),
considerations for beliefs, attitudes, anxieties and motivations have been incidental rather
than integral to the teaching methodology and have not been grounded in a conscious
philosophy of pedagogy. Affective factors should not continue being considered the
Cinderella of mental functions (p.196).
A conscious effort was made to learn about the role of assignment in influencing the
students’ affective domain. Once again, the results are very positive since the students enjoyed
working on the assignment, felt that it built confidence, and gave them a sense of achievement.
Thus, incorporating entrepreneurship content and assessed assignment in communication or EFL
modules can develop an entrepreneurial spirit, competencies, and attitudes among students
(Ozdemir, 2015). The findings confirm that entrepreneurs are not born (Kuratko, 2005), and
education can aptly enhance entrepreneurship skills among students.
Conclusion
Though it is small in scale, the present study was large enough to provide significant
insights into the designing of course materials and assessments of the business communication
module. Such initiatives can support the development of students’ entrepreneurship skills
alongside other meta-level skills that can eventually help solve the problem of unemployment. The
stated objectives of integrating entrepreneurship skills along with oral and written communication
skills, research skills, and content knowledge were satisfactorily accomplished. Most of the aspects
explored in the questionnaire received a highly positive response from the students’ end, and most
of the qualitative comments revealed students’ excitement and satisfaction after working on their
written assignments and presenting them publicly in class. Innovation and creativity are
fundamental to entrepreneurial endeavors, and this was exhibited through the students’ unique
ideas for their proposed companies. This indicates that such a pedagogical initiative promotes
entrepreneurial intention among students and could be a motivating learning activity that viably
enhances a range of skills alongside content knowledge and leads to improved learning outcomes.
In addition, it can have a very positive influence on the students’ affective domain.
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Limitations and Pedagogical Implications
The main limitation of this study is that it was conducted on one single cohort of students
in one setting. Moreover, since the study was conducted during the third semester and the
participants were hitherto enrolled in their study programs, whether their entrepreneurial intentions
took a concrete shape or not, could not be studied. Lastly, due to the paucity of space, teacher
perspectives of this intervention have not been reported in this paper. Despite these limitations, the
assessed assignment model used in this study can form the basis for intervention programs that
target developing students’ entrepreneurial skills and are not in a position to offer full-fledged
entrepreneurship courses due to curriculum and time-related constraints. Depending on the
duration of the course, the teachers handling Business communication or similar communication
and English for Academic Purposes (EAP) courses should address the curricular adjustments and
introduce such practices that develop entrepreneurship skills. Since the choice of having one job
to achieve retirement is no longer viable, universities should explore the possibilities of integrating
such new teaching and learning practices to develop entrepreneurship skills that encompass
creativity and critical thinking by default.
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Appendix A
Student Survey on Business Communication Individual Assignment: Creating a Company
This survey focuses on the individual assignment, which is an assessed component in the Business
Communication module. The main objective of this survey is to find out your perspectives on the role of
this assignment in enhancing your creativity, critical thinking, entrepreneurship skills, research skills, and
motivation alongside content knowledge, report writing, and communication skills.
The information that you express through this questionnaire will be handled by me with extreme
confidentiality and will be used for arriving at some conclusions for my case study research. Your
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participation in this survey is optional and highly appreciated and will be of great value to reach the
objectives of my mentioned work. Please fill out carefully the entire questionnaire, for which I thank you
in advance. Your response to these questions is based on the agreement that you have been clearly explained
about the purpose and scope of the survey.
Gender
o
o

Male
Female

Semester
o 1
o 2
o 3
o 4
Specialization: __________________
SA: Strongly Agree A: Agree
N: Not sure
Please choose the most suitable option
Table 1. Content knowledge

D: Disagree

SA

SD: Strongly Disagree

S
A

S
N

S
D

S
SD

1. The assignment encouraged me to research and explore
business ideas beyond the curriculum.
2. I learned about the functions of an organization.
3. I learned about the organization structure.
4. I learned about various business strategies.
5. I learned about staff profiles and their roles in an
organization.
Table 2. Research skills
1. The assignment encouraged me to research various areas
of a business enterprise.
2. I researched various pricing strategies before finalizing
the prices of my products/services.
3. I researched various organization structures used before
creating my organization structure.
4. I researched the secrets behind the success of a
successful organization.
5. I read various staff profiles before deciding upon the
profiles of my staff.
6. I explored the options available for financing and
supporting young entrepreneurs in Oman.

Arab World English Journal
www.awej.org
ISSN: 2229-9327

166

S

Arab World English Journal (AWEJ) Proceedings of 2nd MEC TESOL Conference 2020
Nurturing Entrepreneurship Skills, Creativity and Communication Skills

Naqvi

Table 3. Entrepreneurship skills
1. The assignment developed my entrepreneurship skills.
2. I learned how to get and arrange for finances before
starting a company.
3. I learned how to budget the available finances.
4. I learned about various pricing strategies.
5. I learned about various pricing strategies.
6. I look forward to establishing this business in real.
Table 4. Creativity
1.
The assignment helped me develop my creativity.
2.
The assignment developed the spirit of inquiry and
innovation.
3.
I learned how to give a meaningful name to my
future company.
4.
I learned how to devise a meaningful slogan.
5.
I learned how to create a logo which ideally reflects
the nature and business of my company.
Table 5. Critical thinking
1.
The assignment encouraged me to think about which
product/service would sell in the market.
2.
The assignment helped me reflect on how to utilize my
budget.
3.
The assignment made me reflect on various pricing
strategies and decide the prices.
4.
I learned how to conceptualize a business venture.
5.
I reflected on various options available for business in
my context.
Table 6. Affective domain
1.
I enjoyed working on this assignment.
2.
I was happy to share my ideas with my friends and
teachers.
3.
The logo and slogan creation task gave me a sense of
achievement.
4.
I am confident that I can start a business on my own
in the future.
5.
The assignment gave me an opportunity to express
what I am interested in.
6.
The assignment helped me give a shape to my
dreams.
7.
My friends’ and teachers’ approval and appreciation
gave me satisfaction.
8.
I enjoyed working independently.
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My confidence level increased after finishing the
assignment report and presentation.
Overall, the assignment gave me a sense of
satisfaction.

Table 7. Report writing skills
1.
I learned about the structure of a business report.
2.
I learned about the components of a business report.
3.
I developed report writing skills as I created drafts of
the report and revised them.
4.
I learned how to express my ideas in writing.
5.
I developed referencing and citation skills.
Table 8. Oral communication and public speaking skills
1.
I developed oral communication and presentation
skills.
2.
I learned how to give an oral presentation using
effective body language and gestures.
3.
I learned how to use effective voice tone during oral
presentations.
4.
I learned how to make professional PowerPoint
slides.
5.
I learned how to respond to the audience’s questions.
I.
Please write your reflections on the assignment and your learning experience.
_____________________________________________________________________________________
_______________________________________________________________________
II.

What suggestions would you like to give to make this assignment more effective and useful in
the future?
_____________________________________________________________________________________
_____________________________________________________________________________________
________________________________________________________________
Thanks for your cooperation
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Abstract
Cloud Computing has been implemented in diverse fields and sector, including education sector
with a very good success rate. The cloud deployments enhance the learning experience and
provisions appropriate IT resources critical for a specific learning environment. This research
study exploits a service model to deliver appropriate learning resources to foundation students and
teachers that otherwise is not available with the current cloud service architectures. Language
should not be a barrier to learning, teaching subjects in English to those who are not native English
speakers, most of the times is a challenging job especially in circumstances where the English
Language is introduced late in the school academic curriculum. There are several challenges faced
by students, and teachers. Several mechanisms have been suggested and adopted to deal with such
situations so that student learning experience is not affected in a significant manner, and at the
same time, teachers are also not facing problems while explaining concepts or topics to students.
This research paper is a study on helping teachers and students in these situations by providing
cloud-based knowledge base related to TESOL (Teachers of English to Speakers of Other
Languages), repositories, and apps that may help and assist teacher and students.
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1. Introduction
Cloud computing has been utilized for past several years in various implementations to yield
tangible and non-tangible benefits that are significant and revolutionary. Cloud computing has
undoubtedly played a vital role in the past several years for Information Technology evolution and
has contributed positively in the expansion and modernization of IT infrastructure and services.
Cloud computing has been implemented in higher education institutions (A.González-Martínez,
L.Bote-Lorenzo, EduardoGómez-Sánchez, & Cano-Parra, 2015) as well to yield benefits. Several
models and service architectures proposed for higher education institutes to provide appropriate
cloud services as per the specific requirements of higher education institutions (Bhat, Singh, &
Singh, 2017). Cloud computing has undoubtedly offered economic benefits to higher education
institutions however, higher education institutions have also faced certain hurdles economically to
adopt cloud computing (Zameer, Pandow, & Singh, Economic hurdle for implementation of cloud
computing in higher education in Sultanate of Oman, 2017). Cloud computing yet has played a
significant role in assisting higher education and provide technological aids and tools beneficial
for variety of circumstances, subjects, delivering teaching & learning support technologies to both
students and teachers and other significant aspects of higher education. Cloud computing has
overall contributed in higher education however; we have also witnessed some specific
implementations of cloud computing for particular subjects for the benefit of the faculty member
to deliver in an efficient manner as well as to student for better comprehension of concepts (Naidu,
Bhat, & Singh, 2019) (Zameer, Naidu, & Singh, Emerging Trends in Expert Applications and
Security, 2019). Cloud computing also, referred to as on-demand computing which provides
computing resources as services like any other utility service however, it has gone through various
moderations and modifications from past several years to find its implementation in broad
spectrum of fields and areas and education sector, especially the higher education has undoubtedly
gained a lot from cloud implementations. Cloud computing can be utilized for providing essential
teaching and learning resources to students and faculty members of English especially it may be
doubly beneficial with non-native speakers of English Language. The non-native speakers do have
certain limitations as far as Language command and understanding are concerned; however,
Language should not become a barrier to learning. This research takes into consideration the needs
of students and faculty members of English and it takes their feedback and responses as an input
to enhancement and delivery of cloud services, which may significantly benefit students as well
as teachers through the teaching and learning process. The research study is conducted in phases
or stages, stage 1 takes the responses of students and analyzes the responses to extract the
requirements of students and faculty members and tries to understand the resources that can be
beneficial for students and faculty members which may leverage from a cloud service specific for
English learners and tutors. Stage 2 consists of the service framework of the cloud that may deliver
the expected benefits to overcome and decrease the hindrances of the learning process and to
enhance the learning experience. Stage 3 will consist of the feedback which may be collected from
the users (both students and teachers) of the cloud who have availed the services to check the
efficiency and appropriateness of the framework for students and teachers of English primarily
non-native speakers. Stage 3 will also provide us clear indications of the future scope and
enhancements that can take place to the framework with the current limitations. The three-stage
approach would be beneficial for the future enhancement of the services as well.
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2. Literature Review
There is a considerable research done in the past to check the appropriateness of cloud service
architectures and their deployment in diverse fields. Several cloud architecture have been proposed
in the past considering the specific organizational requirement and situations. Cloud computing
offers three basic service architectures (Mell & Grance, 2011) which are Infrastructure as a Service
(IaaS), Platform as a Service (PaaS) and Software as a Service (SaaS). There are several other
cloud service architectures that have been proposed by the researchers in the past related to various
cloud services for specific requirements of a particular organization. There is clear evidence from
the literature that variety of service models have been proposed to meet the specific requirements
of a particular organization or group of organizations belonging to a particular field or area of
expertise. Some of the service models that have been proposed by researchers are Robot as a
Service in cloud computing (Chen, Du, & M. García-Acosta, 2010), Communication as a Service
for VANET (Garai, Rekhis, & Boudriga, 2015), everything as a Service (Duan, et al., 2015) and
Learning Resources as a Service (Bhat, Singh, & Singh, 2017). These proposed service models
have enabled different perception of cloud service that can be provisioned based on the specific
requirements of organization or situation. Some of the research work that has been conducted in
the past to avail discrete service architecture for delivery of specific cloud services are (Bhat,
Kameshwari, & Singh, 2020) which is related to the deployment of MathCloud meeting specific
requirements of certain academic fraternity, a similar study has been conducted by Alexander et
al., for MathCloud platform which enables wide-scale sharing, publication and reuse of scientific
applications as RESTful web services. A unified interface of computational web service based on
the REST architectural style is proposed (Afanasiev, Sukhoroslov, & Voloshinov, 2013). Few
more examples of implementation-specific to different subject areas is also seen (Zameer, Naidu,
& Singh, Emerging Trends in Expert Applications and Security, 2019). There are several studies
that have been conducted to provide a specific cloud environment suitable for a specific situation
and user groups based on their requirements, especially in higher education institutions where we
have diverse characteristics of users who may seek entirely different cloud services that may be
based on the subject area. Therefore deployment of a unique service architecture that can yield
specific services beneficial for a particular group of users. In a similar manner even apart from
implementations that are in the industry may have specific requirements and service that needs to
be provisioned to the users can be provided with a discrete deployment of cloud services as
indicated with the studies above. There are various studies that have been conducted by researchers
in the past related to service models and the need for improvisation and conception of new service
models apart from basic cloud service models which are Infrastructure as a Service (IaaS),
Platform as a Service (PaaS) and Software as a Service (SaaS). The deployment of the service
models will result in the provisioning of services that may not be directly possible with the basic
cloud service models.
3. Methods
Stage 1 collecting responses and analyzing data
This section consists of the questionnaire given to various students and teachers of the English
Language in a higher education institution who belonged to different levels in the foundation
program. The questionnaire was designed to reflect the individual aspirations of students and
teachers for access to specific kinds of resources, which may enhance the teaching and learning
experience in an effective manner. The questionnaire was given to faculty members and students
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of English courses, and approximately 59 respondents provided information for five different
aspects of resources that are currently available to them in terms of IT infrastructure. The inputs
were based on the Likert Scale from 1-5 with values ranging from Strongly Agree-Strongly
Disagree. The results of the data that was analyzed using SPSS is shown below with a table and
diagrams.
Table 1. Statistics of Questionnaire
Statistics

N

Valid
Missing
Mean
Maximum

Current IT
infrastructure is
providing
sufficient feature
for Language
Students and
Teachers, and no
further
improvisation is
desired
59
0
1.75
3

Existing
Current
Infrastructure
Infrastructure is
effectively
The IT resources appropriate and provides access to
provide Artificial facilitates the
the latest
Existing
Experience by
features of
applications and
Infrastructure is
providing
Virtual Reality
tools that are
appropriate and
database
and Augmented
available for
facilitates Flipped resources and
Reality to
assistance in
teaching and
experiences of
enhance the Language courses
learning in
senior faculty
learning
for Improving the
English Language members in the
experience in
learning
courses
English Language Language courses
experience
59
59
59
59
0
0
0
0
1.81
1.76
1.58
1.80
3
3
3
3

Table.1 provides comprehensive statistics of the questions that were provided to the respondents
as a part of the questionnaire. The statistics reveal that on a Likert Scale, the results are not so
convincing as the mean of all the questions is less than or equal to 1.81, and the maximum value
that has been recorded in any of the questions posed is 3. This implies that all the respondents
either strongly disagree or disagree with the problems that have been posed, with some of them
being neutral. There are no respondents out of 59 who strongly agree or agree to the questions.
This provides a sense of understanding that mostly the academic fraternity in English Language
courses collectively believe that the infrastructure provided currently is not sufficient and
appropriate. The individual question response is depicted with the bar chart shown below for each
question.

Figure 1. Current IT infrastructur
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Figure 2. Flipped Teaching

Figure 3. Artificial Experience

Figure 4. Virtual and Augmented Reality
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Figure 5. Latest Applications and tools
The analysis of inputs received from students and teachers of English courses indicates that there
is a vast scope for improvement of these services, and lesser satisfaction level is found in the
academic fraternity towards the IT resources and technological aids that are currently available
and at disposal to them. The skewness of the responses also indicates that the reactions are
clustered significantly on the left-hand side of the arithmetic mean. The analysis entirely and
comprehensively suggests the requirement for enhancing of IT infrastructure and services and
technological aids and tools that can be used in language courses for enhancing the learning
experience. The upgrades and the cloud framework to accommodate these IT features and
technical aids are discussed in the next section of the proposed framework.
4. Stage 2 Proposed Framework for Cloud appropriate for English Language
As it is evident from stage 1 analysis that IT infrastructure and services currently available to the
students of English language is not sufficient and appropriate to meet their requirements
comprehensively, it is imperative to allocate and deliver IT services to students of English
language that specifically enhances the learning experience, and support teachers, and students of
the English language especially the non-native speakers. This stage of research proposes a cloud
framework or a service model which specifically takes into consideration the requirements of
English language courses, students and faculty members and provisioning of services appropriate
to English language is done. The proposed framework is explained with the below-provided
exhibit.
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Figure 6. Cloud Architecture providing LgRaaS (Language Resources as a Service)
Figure 6 provides a framework/ service model that may deliver services to the students and
teachers of Language courses as appropriate to enhance the learning experience. The service model
includes the layer specifically for services which are desired for Language courses. This layer,
which is referred to as LgRaaS (Language Resources as a Service) consists of different modules
that enable features that are selected for the Language courses by the students and teachers. The
layer consists of four modules, which are English Information Module (EIM), Artificial
Experience Repository Module (AERM), Language Application Module (LAM), and Virtual
Reality Module (VRM). Before going for the explanation of these modules, let us look into some
previous and recent research that has been done in the related field by the academicians and
researchers to establish the problem and provide an optimum solution for the same. According to
(Bhat A. Z., BhatMeer Inspirational Model for Student-Centered Teaching and Learning, 2012 ),
there is a need for the creation of Artificial Experience in the education sector, especially the higher
education, where experiences of senior faculty members in the form of delivered lectures, prepared
lecture notes, specialized and specific examples for teaching a particular concept, teachers
comments for explaining specific concepts and related material can be gathered in a database and
would be very useful for teachers who will deliver similar kind of topics in future. A parallel
arrangement can be made for the Language courses, and cloud services can be implemented for
that; the artificial experience module will be responsible for protecting the experience of senior
and experienced faculty members, and these resources can be made available to new faculty
members and academicians. In a similar manner, the English Information Module (EIM) would
have comprehensive solved examples of English-related material on millions of topics with a
variety of data like videos, audio, slides, text, etc. The availability of these resources would inspire
students to deeply understand the concepts related to a particular topic for lifelong learning. It is
undoubtedly essential to inspire students besides providing appropriate teaching and learning
resources (E & R, 2002) (Bhat A. Z., Inspiring Creative Minds, 2013). Virtual reality and
Augmented play a critical role in modern education, and higher education, in particular, has
benefitted a lot from these advanced technologies (US Patent No. US3050870A, 1961) (Freina &
Ott, 2015). In the recent past, virtual reality has facilitated an excellent technology for better
comprehension of various critical and challenging concepts. The virtual reality has also reduced
the novices to very minutely and closely observe certain aspects of topics that were not possible;
otherwise e.g., an automobile engineer getting access to critical resources, a learning surgeon
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getting access to the patient virtually, and similar kind of stuff (Wickens, 1992). The teaching and
learning applications and tools are now often used in various subjects for better comprehension of
lectures. These tools and applications effectively contribute towards a better understanding of
concepts; however many faculty members and academicians are finding it difficult to avail the
benefits of these tools and applications due to unavailability. The cloud with Language Application
Module (LAM) will provide access to modern devices and applications that are being used in the
related teaching and learning area, which would benefit both students and teachers. The LAM will
also provide the guidelines and demo videos for using these applications and resources effectively
in a particular setup of a classroom.
Cloud computing in the recent past has been utilized for a variety of different purposes
(Ahmed, 2016) (Dang, Piran, Han, Min, & Moon, 2019) (Bhat A. Z., 2018) (Zameer, Saqib, &
Ahmed, 2019) (Bhat, Shuaibi, & Singh, Virtual private network as a service—A need for discrete
cloud architecture, 2016). Recent research shows that cloud implementation has been done in
healthcare, government, education, Marketing, e-commerce, and several other fields. Cloud
computing has been very useful in facilitating the latest technologies and resources vital for the
functioning of innovative systems. It has played a crucial role in providing availability of
resources, which is very critical in the current scenario, availability in modern times means 24x7,
and cloud computing has proven utmost vital in providing resources without any downtime
(D.Rauta, B.Gardas, & Priyadarshinee, 2017).
The above cloud architecture is beneficial for higher education institutions that are having
foundations studies and deliver Language courses at the onset of a diploma or a bachelor’s degree.
The cloud architecture provides specific features that are desired by the students and teachers of
Language courses. Figure 6 shows three service models that are typically used in cloud computing,
which are IaaS (Infrastructure as a Service), PaaS (Platform as a Service), and SaaS (Software as
a Service) (Mell & Grance, 2011). The last layer shows LgRaaS (Language Resources as a
Service); this layer is a part of SaaS however, it is responsible for the delivery of specific services
to the students of Language courses that are not otherwise available to the cloud users. The
Language Resources as a Service considers the particular requirements of students and teachers of
Language courses and enables the provisioning of infrastructure, applications, tools, repository,
resources, and any hardware & Software that may be essential for the enhancement of Language
courses. The users of such cloud services from Language courses can avail of different resources
depending upon a specific topic or subject matter. The availability of these resources certainly
enhanced the satisfaction of students and faculty members, which is reflected from the survey
results that were collected and analyzed. The survey results are shown in the next section of the
result analysis.
5. Findings
The result analysis indicates that students and faculty members of Language courses have attained
a lot of features and are much more satisfied in various aspects. The statistics of the survey that
was conducted post-implementation of the cloud features with the respondents who were provided
the cloud services is shown in the below-provided table.
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Table 2. Statistics of Questionnaire after Cloud Implementation
Statistics
Current

N

Existing

Infrastructure

The IT

Infrastructure

effectively

Existing IT

resources

is appropriate

provides

infrastructure is

provide

and facilitates

access to the

providing

Existing

Artificial

the features of

latest

sufficient

Infrastructure

Experience by

Virtual reality

applications

feature for the

is appropriate

providing

and

and tools that

Language

and facilitates

database

Augmented

are available

Students and

Flipped

resources and

Reality to

for assistance

Teachers and

teaching and

experiences of

enhance the

in the language

no further

learning in the

senior faculty

learning

courses for

improvisation

English

members in

experience in

improving the

is much

Language

the English

Language

learning

desired

courses

Language

courses

experience

Valid

59

59

59

59

59

0

0

0

0

0

3.66

3.85

3.92

3.63

4.14

5

5

5

5

5

Missing
Mean
Maximum

The mean of the statistics for the questionnaire shows the value of 4.14 maximum and 3.63
minimum. The skewness indicates that the responses are significantly clustered on right side of
the arithmetic mean, which suggest that most of the responses have either agreed or strongly agreed
to the questions asked and, there are individual reactions which are neutral however very few
reactions have indicated that they disagree or strongly disagree to the questions about the
satisfaction of IT services and technological aids. As far as the individual reactions are concerned,
the question about the applications and tools has been able to score a maximum mean of 4.14,
which on the Likert Scale is an excellent value that can be interpreted as a high level of satisfaction
from the respondents. Again the question that is related to Artificial experience has been able to
achieve the score of 3.92, which certainly is in the category of excellent as well as far as the Likert
scale is concerned. The question related to Flipped learning achieved the mean value of 3.85, which
again is very good. The two inquiries pertaining to overall IT infrastructure and Virtual Reality
have gained the lesser mean value of 3.66 and 3.63 respectively; however, on the Likert Scale,
these values are still positive. The individual results of each of the questions asked in the
questionnaire are provided below in the form of bar charts which represents each of the questions
asked in the questionnaire after the implementation of cloud services and for which users (Students
and Teachers) have provided their inputs after getting access to these services.
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Figure 7. Current Infrastructure

Figure 8. Flipped Teaching

Figure 9. Artificial Experience
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Figure 10. Virtual Reality

Figure 11. Latest Applications and Tools
The analysis reveals that the satisfaction level of students and teachers has significantly increased
due to the cloud services that were offered appropriate to the Language courses. All the responses
to different questions have shown significant improvement in terms of satisfaction levels and
benefits that students and teachers have yielded from the cloud services.
As indicated in the literature review, the enhancement of cloud services can take place by the
deployment of discrete services that can be provisioned to users seeking specific IT services related
to their field of expertise, the results obtained from this research study reveal that enhancement of
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services can happen if appropriate cloud architecture is deployment. The results reiterate the
findings that are completely consistent with the literature findings.
6. Conclusion
Cloud computing has emerged as innovative 21st-century technology in the field of Information
and communications technology and has revolutionized the IT world. The support of this
incredible technology for innovative technologies like big data, the internet of things, AI, and other
technologies is significant. All these technologies may not be effective to isolation. Cloud
computing has also contributed to other sectors like healthcare, education, e-commerce, egovernance, aviation, marketing, and most other major areas. Cloud services and technologies
have evolved, and have been moderated and altered to yield specific benefits for various
implementation scenarios in different fields. This research paper presents a situation of desired IT
infrastructure, resources, applications, tools, and repository by students and academicians of
English Language in higher education institutions, and it presents a case study that was conducted
on a sample population of 59 students and academicians from a particular higher education
institution. The research has shown a positive impact of cloud services provisioned for a specific
group of Language courses fraternity. The analysis after implementation reveals that cloud services
specifically for the English Language students and teachers would yield significant benefits to
enhance the overall teaching and learning experience. The research has a vast scope for future
development and further study, as there are certain limitations of this research work. This research
study is an effort to contribute towards the learners and teachers of English, mainly non-native
speakers, by providing them appropriate learning resources with the delivery of technological aids
using cloud implementation.
7. Limitations of the Research Work
The research work which has been conducted to measure the effectiveness of the cloud
implementation for providing services to Language courses has shown a positive result which
indicates that cloud services model specifically for Language courses is desired and enhances the
satisfaction levels of users; however there are some evident limitations of the research study which
includes and are not limited to the following.
i.
The Sample size of responses is not significant to infer that user satisfaction in any
other academic environment will attain the same answers as achieved in the current
research study. The number of reactions need to be enhanced, with the inputs coming
from a diverse fraternity of academicians and students belonging to different
institutions, and various courses of English Language.
ii.
The questions that were posed to the students and teachers were limited to certain
aspects of teaching and learning may need a comprehensive review based on the
inputs provided by the academicians, teachers, and experts in the related field to make
them more thorough and useful to ascertain the critical information that would be
useful not only in the addition of more services to the cloud architecture however to
the appropriateness of this research study holistically in other environments as well.
iii. The overall development of a cloud framework appropriate for Language courses
may require an in-depth, minute and meticulous study taking into consideration the
diverse nature of Language topics and subjects taught at various universities,
colleges, institutions, and academic establishments. The comprehensive research
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study may include a diverse set of problems faced by students and teachers, desired
resources based on the diverse nature of requirements, different levels of students and
teachers, and their specific requirements. The meticulous research study would not
only require monetary resources, however, but it will also need a dedicated research
group with a diverse set of resources and multiple locations for the collection of data.
The significant research study would also require a qualitative feedback collection
from experts in Language courses to effectively shortlist the service that would be
part of the cloud framework. This would undoubtedly provide a broader prospect for
the research study to be valid in a specific context or environment; however, it may
holistically apply to the diverse fraternity of English learners and academicians.
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Abstract
Problem Based Learning (PBL) is used in various fields of study. However, there is a dearth of
use of PBL and its relevance in English Language Teaching (ELT). Thus, this exploratory study
focusses on the use, relevance and implementation of PBL in ELT. It describes how PBL
empowers English for Academic Purposes (EAP) learners by engaging them in real-world issues.
The insights gained from self- classroom observations of the teacher-researcher were integrated
with insights obtained through extensive literature review. This study was done over eight
semesters with around 300 students in each semester. The study showed that in English for
Business 1(an EAP course), PBL fosters self-directed learning as the students make choices and
take decisions about current economic problems in accomplishing the various milestones of the
process throughout the semester. It also showed that EAP learners can take charge of their learning
and make their connections with authentic business material. The study further showed that the
use of PBL approach in English for Business 1 course helped learners reﬂect on the way they had
learnt, improved their research skills, gave the confidence to do teamwork, helped them identify
relevant research tools and inculcated self-management and time management skills in them. The
study, thus, showed that the use of PBL encourages active learning and makes EAP learners
become responsible for their learning as they indulge in reflective critical thinking about what is
being learned, which in turn makes them life-long learners. The study makes several
recommendations for an effective PBL class, including allowing students to choose their groups,
providing feedback at the right time, encouraging the use of reflective journals, etc.
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Introduction
Problem Based Learning is a teaching model that emphasises the use of task-based
problems to engage students in active and multidisciplinary learning. According to Barrows and
Tamblyn (1980); Boud and Feletti (1991), the PBL model emerged in the 1950s in medical schools
of Case Western Reserve University in the United States of America in the late 1960s and in
McMaster University, Canada. The underlying philosophy of the PBL was to help physicians
solve real-world problems through the use of critical thinking skills in class and beyond. PBL is
frequently used in engineering schools, educational leadership programs, business school curricula
and secondary, middle and elementary school classrooms. However, there is a dearth of use of
PBL in language teaching probably because it is a non-content subject and teachers tend to spend
time on the prescriptive aspects of the language (Hayati, 2005). This exploratory study is an
attempt to fill this gap and see how PBL engages and empowers Omani EAP learners.
The Purpose of the Study:
In light of extensive use of PBL across different disciplines and levels of study, this study seeks to
explore its effectiveness in an English for Academic Purposes (EAP) context. The study derives
its data from the implementation of PBL in English for Business 1 an EAP credit course at Centre
for Preparatory Studies (CPS) at Sultan Qaboos University (SQU). The study thus employs both
primary and secondary research, and has the following aims:
1. How is PBL defined in literature across various disciplines?
2. What are the requirements of PBL?
3. How is PBL approach different from the traditional approach to teaching?
4. How does PBL motivate EAP (English for Business 1) learners?
5. How does PBL (English for Business 1) engages and empowers learners?
Literature Review:
In the field of pedagogy, several PBL definitions have been proposed. According to Watson
(2001), in PBL, “students work with classmates to solve complex and authentic problems that help
develop content knowledge as well as problem-solving, reasoning, communication and selfassessment skills”. PBL is a teaching method in which complex real-world problems are used as a
vehicle to promote student learning of concepts and principles as opposed to direct presentation of
facts and concepts (Duch, 2001). PBL is a student-centred approach in which students learn about
a subject by working in groups to solve an open-ended problem (Nilson, 2010). In a PBL model,
students engage in complex, challenging problems and collaboratively work toward their
resolution (Woods, 2020). PBL is about students connecting disciplinary knowledge to real-world
problems - the motivation to solve a problem becomes the motivation to learn. The problem is
what drives motivation and learning.
PBL engages students in intriguing, real and relevant intellectual inquiry and allows them
to learn from these life situations (Barell, 2007). Boud and Feletti (1997) state that the problem is
the most important element of PBL, and it is the focus of the whole approach. Therefore, the
problem comes first followed by the introduction of content in the context of complex problems
that represent real-life situations. In other words, through problem-based learning, students learn
how to solve problems that are ill-structured, open-ended or ambiguous. PBL, thus, exposes
students to real-world challenges, higher-order thinking skills, interdisciplinary learning,
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independent learning, information mining skills, teamwork and communication skills. The
following steps broadly cover the approach: problems are carefully constructed by the teacher
according to the course syllabus, the teacher facilitates the process by facilitating group formation,
scheduling research work, classroom discussions, write-ups, presentations, journal writing, etc.
Thus, real learning takes place in a 'process' focused problem-based learning classroom. It is in
this learning environment that learners learn how to work cooperatively, collaboratively and think
critically with others (White, 1996). Once these skills are nurtured, learners apply them across
disciplines in the long term. Because of the huge developments and advancement in the field of
technology, the internet provides a plethora of reading material for the students to read and thereby
take control of their learning (Evensen& Hmelo, 2000).
Problem Based Learning is an educational approach where the problem is the starting point
of the learning process (Graff & Kolmos, 2003). Problem-based learning classrooms do not occur
in a vacuum. Some of the requirements for PBL to happen are as follows:
• The problem acts as a stimulus for learning.
• Students bring prior knowledge, assumptions and experiences which help them to ﬁnd
meaningful entry points into the problem.
• The collaborative team setting provides a platform where learning takes place through the
negotiation of meaning and decision making.
• Students handle team dynamics, consciously applying strategies to deal with.
• Learner centeredness, learner autonomy, self-directed discovery and questioning remain in
focus throughout.
• Critical thinking and reﬂection are ongoing throughout the learning process.
The rapidly changing world with economic competitiveness, transitioning economic and financial
scenes, globalisation, industrial and workplace demands, employers' expectations and excessive
use of Information and Computer Technology (ICT) show that our learners live in a millennium
which has unprecedented development in knowledge and technology. These advancements
demand an educational paradigm that can equip the learners to meet the current challenges. They
need an entirely new set of skills to function in this world. The traditional approach to education
which sees learners as receivers with a focus on teacher-directed content learning seems inadequate
to address the needs of the 21st century. Eubanks (2006) calls the present learners as Generation
Y learners and raises serious concerns about teaching them through traditional approaches.
Similarly, Barnes, Marateo and Ferris (2007) talk about adopting an approach where
digital literacy, interactivity, collaboration, and connectivity can be infused. Skiba & Barton
(2006) advocate a fundamental shift from a teacher-centred approach to a learner-centred
movement, which is away from disseminating knowledge through lectures. They further view that
students learn by doing as they enjoy working in groups through collaborative learning. As they
are engaged in activities, they look for guidance and mentoring (McCrindle, 2006). Brown (2005)
promotes an instructional strategy where the teacher is a mentor in the process of understanding,
constructing, discovering knowledge through active engagement of learners. Problem-based
learning is an instructional approach that incorporates all these elements with a greater scope for
flexibility in teachers' and learners' roles. Norman and Schmidt (1992) provide evidence that PBL
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enhances learning skills, integration of concepts, transfer of concepts to new problems, intrinsic
motivation and self-directed learning. Adendorff (2006) and Kgaphola (1999) show that PBL
makes students independent and self-directed.
In contrast to all these elements of PBL, the traditional approach according to Engelbrecht,
(2001) leads to a superficial understanding with no scope for reflection or self-direction, making
the learner dependent on the teacher in the process. The traditional approach views teaching as
‘transmission’ of knowledge and learning as ‘acquiring’ that knowledge. The assesments focus on
‘recall’ rather than ‘application’ or ‘creation’. These differences between PBL and traditional
approach have been summarised in Table one.
Table 1: The differences in PBL and traditional approaches to teaching.
Problem Based Learning
Traditional Approach
Focus on learning
Focus on teaching
Flexibility in teacher’s and learners’ roles; Limited or no flexibility in teacher's
the role of the teacher is that of a
and learners' roles; the teacher plays
facilitator, guiding and mentoring learners the role of a content expert.
Change in power dynamics: the teacher
becomes one of the participants like the
other students. Perhaps sometimes, the
learners bring in new perspectives that that
may not have occurred to the teacher.
Divergent way of thinking, leading to
multiple right answers.
Learning by doing: understanding,
constructing, discovering knowledge;
leads to self-directed learning; so learners
are intrinsically motivated
Process and performance-oriented
learners; learners work individually and
collaboratively
Encourages critical and reflective thinking
Assessments are focussed on 'application'
and 'creation': learners answer questions
through an exploration
Alternative forms of assessment: both
product and process are assessed via
reports, (poster) presentations, journals,
reflections, performances, elevator pitches,
self/peer evaluations, etc
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extrinsically motivated.
Mastery oriented learners; learners
work individually.
Very limited or no scope for critical
or reflective thinking
Assessment is focussed on 'recall':
learners answer questions based on
knowledge learnt.
Traditional forms of assessment
methods where only the product is
assessed
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The discussion in the above table illustrates that PBL is a learner-friendly teaching and
learning methodology that equips them with the demands of the 21st century. PBL appears to
enhance engagement, motivation, reflection and critical thinking by participating in discussions
and collaborations (Donnison, 2007).
Methodology:
This is an exploratory study that derives data from both primary (researcher's observations as
teacher-researcher) and secondary research (literature review and online research). The course, in
this study, is first of the three credit courses offered to the students of the College of Economics
and Political Sciences (CEPS) at SQU. The PBL component constitutes 30 hours of a total of 90
hours English for Business 1 EAP course. There are about 300 students each semester, which lasts
for 15 weeks.
The primary data is obtained through close observation of the researcher while teaching
PBL component over eight semesters in an EAP course. The data so obtained is compared to the
available literature on PBL in the field and conclusions drawn about the aims of the study.
Discussion:
This section describes the use of PBL in English for Business 1, provides relevant insights from
research done in the field of PBL and relates it to the rationale of using PBL in the given course.
It also shows how different elements of PBL (collaborative learning, intrinsic motivation, selfdirected learning and critical thinking) are carefully incorporated in English for Business.
Moreover, the effectiveness of these elements of PBL is discussed in relevant sections.
PBL in English for Business 1
Teaching English for Business 1 through the traditional teacher-centred approach would
produce an environment where the teacher disseminates information (Peyton, More and Young,
2010) and the students are passive receptors of knowledge (Freiberg, 1999). Biggs (2003) notes
that PBL encourages deep learning as students learn for understanding and seek meaning, whereas
the traditional teacher-centred approach promotes surface learning with little understanding.
At the Centre for Preparatory Studies (CPS), Sultan Qaboos University, English for
Business I, a credit course, uses a problem-based learning approach to engage and empower
learners.
This course is offered to the first-year business students of the College of Economics and
Political Science. The general objective of this course is to introduce students to the fundamentals
of business English, strengthen their understanding of a variety of business issues, while at the
same time, consolidate their reading and writing skills. The speciﬁc objectives of the course are to
provide the students with the vocabulary and the language to cope with the academic material
related to their new field of study. This, it is hoped, will help them understand and familiarise
themselves with complex business and economic concepts in the business world. It will further
support students to speak and write accurately about this new field of knowledge to make progress
with their college courses. It is a semester-based course over 15 weeks. The text for the course is
an in house material: English for Business 1. The contents of the textbook include topics such as
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globalisation, motivation at work, taxes, monopoly, job seekers in Oman, critical skills for
employability, social media and the impact of the fourth industrial revolution.
Procedure
In English for Business 1, PBL has a weighting of 25% of the total grade, and the students
and the teacher meet up for this component once a week of the three contact classes. The students
are presented with a number of problem scenarios about business, management and economy of
Oman to choose the one they can identify with (sometimes the problem is generated by the
students); they work in groups, which forms the platform for the students' learning (Moesby, 2002).
The students collaborate and provide three to four solutions to the problem depending upon the
number of students in each group. One such problem, given by the teacher is in Table 2, and the
possible solutions generated by the students are given in Figure 1.
Table 2: A problem for the students to discuss
The Problem: You are a group of economists. You have been approached by the Ministry of
Finance as Oman has a huge budget deficit. You have been asked to solve the current problem by
suggesting solutions. To do this, you need to submit a proposal outlining your suggestions and
recommendations in the form of a report

Figure 1: Suggested solutions
The teacher, in the process, acts as a facilitator and does not engage in any direct teaching
of content, but acts as a cognitive coach. The teacher facilitates the process by scheduling research
work, classroom discussions, providing reflection prompts and leading to group write-ups and
presentations. The teacher aids students by guiding them to identify, deﬁne and analyse the
problem. The teacher also provides scaffolding tasks to generate ideas and strategies to solve the
problem. When students in English for Business 1 research and expand their knowledge to propose
solutions, they learn to adopt an interdisciplinary approach to problem-solving (Sternberg, 2008).
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This mirrors the real working world where solutions to real problems require a range of knowledge
and skills, and it is in line with one of the objectives of the course which is, " Evaluating opinions
by making judgments about information, the significance of ideas or quality of work based on a
set of criteria" (Comprehensive Curriculum Document, 2019).
As the problem is based on contemporary business issues of Oman, the students are
required to research relevant readings, discuss the problem in groups, survey or interview people,
keep a journal and write reflections. In groups of three or four, students brainstorm and examine
the problem, identify gaps in their knowledge about the problem and formulate possible
hypotheses and identify issues they intend to investigate. The groups then employ research
strategies to collect relevant information, research for potential solutions, design a questionnaire
or an interview, administer it through google survey or face to face. When they have solicited the
data from the questionnaire or the interview, they discuss their ﬁndings and peer-teach what they
learn. The group members then develop an outcome for the problem, present their ﬁndings to other
groups and answer their questions. Students reﬂect on the various skills such as research,
collaborative and organisational skills. Finally, they submit a group report.
Some features of PBL project in English for Business 1:
The PBL project in English for Business 1 is ingrained with features that engage and
empower the students to deal with the challenges of the 21st century. Some of these features are
discussed here.
Collaborative work
PBL nurtures students to work effectively in teams. According to Barrows (2002),
teamwork in PBL involves resolving discrepancies, negotiating group actions, establishing
common grounds, and making informed decisions. As students articulate their ideas in groups, it
assists in productive collaboration and enhances learning too (Webb & Palincsar, 1996). As
students work in teams, they get familiar with each other and experience a sense of belonging.
Working in small groups breaks the ice between the teacher and the students as well as amongst
the students. The teacher becomes more approachable, leading the learners to express their views
more openly and honestly, however unsophisticated they might sound. As a result, the authority
of the teacher figure being a "sage on a stage" diminishes, causing them to take the roles of being
participants. Thus, team dynamics affect the power relations between the teacher and the learners.
According to Leong (2009), PBL approach includes students taking responsibility for their
learning, learning how to build on prior knowledge and focusing on the process of knowledge
acquisition (rather than on the product), enabling students to engage in collaborative decisionmaking and team-building skills as they learn to solve the problem through group negotiations.
In English for Business, measures are taken to ensure that students participate meaningfully
and appropriately. Both individual and collaborative contributions are planned and suitably
assessed. Individually, they identify an issue, write inquiry questions, find answers to their
questions and take notes in their journals. Having researched and explored the issue, the students
go around the class looking for teammates who are passionately interested in similar topics. They
interact with several peers to negotiate and decide on the topic and team. The purpose of this
exercise is to ensure there are no free riders and all of the team members are equally passionate
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and involved in the issue. The students are guided through weekly milestones of the process which
indicate individual and collaborative tasks throughout the semester. They collaboratively work on
google docs towards group reports and presentations, but individually keep their journals and write
reflections. There is an ongoing peer reviewing and peer assessments.
Self-directed learning
Problem-based learning fosters self-directed learning as the learners work their way
through various tasks and activities spread across the semester. In the beginning, it might be
challenging and sometimes frustrating too to some students as they are not used to self-directed
learning materials, but gradually all students experience some proud moments on their
achievements. They have had opportunities to develop self-directed learning and working
collaboratively. They develop the strategies of self-directed learning, in various stages, as they
make choices and take decisions concerning current economic problems by selecting appropriate
learning resources, keeping individual journals (to document process), taking notes from their
research, bringing their notes to group discussions, administering questionnaires/interviewing to
field experts, writing reflections and planning throughout the semester. Moreover, because of the
huge developments and advancement in the field of technology, the internet provides a plethora of
reading material for the students to read and thereby take control of their learning (Evensen &
Hmelo, 2000). During this self-directed learning, students work together, discussing, comparing,
reviewing and debating what they have learnt (Wilkerson, 1996). Learners are offered choices at
every stage. It is not the teachers, but the learners decide on the problem they would like to research
and provide potential solutions. Similarly, the sources are selected by the learners, although some
essential readings with scaffolding tasks are posted on Moodle to get the students to start.
Intrinsic Motivation
Douglass and Morris (2014); Radovan and Makovec (2015) showed that learners' intrinsic
motivation is directly proportional to the extent of control students have over their learning
process. Since PBL inculcates self-directed learning in learners, they get inherently motivated in
the learning process. Hung 2011; Savin-Baden, 2003 suggested that students must be intrinsically
motivated to engage in self-directed learning successfully. Similarly, Sungur, Tekkaya and Geban,
2006 explored that intrinsic motivation leads to self-regulation. PBL aids learners to self-regulation
as they identify goals, adopt appropriate strategies and monitor progress. Murray & Summerlee,
2007; Prosser & Sze, 2014 show that student motivation and engagement in PBL course material
is much higher than in the traditional mode of teaching as they acquire transferable skills such as
critical thinking, collaboration, and problem-solving (Klegeris & Hurren, 2011). PBL allows
students to control their learning process in small group collaborations, where they work on
scenarios. According to Douglass & Morris, 2014; Masek et al., 2011, intrinsic motivation
emanates from an environment which encourages autonomy, competence, and relatedness. PBL,
according to Radovan & Makovec (2015), provides a perfect combination of these elements as
learners take responsibility for collaborative learning to investigate a relatable problem.
PBL in English for Business 1 provides learners with a conducive environment where they
learn by doing, i.e. they adopt active learning approach in addressing real problems that are related
to their college studies as well as to their daily life (as exemplified in other section here).
Throughout the process, the learners are provided with an open and supportive climate where they
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articulate their opinion freely; however, unsophisticated they might be as there is no one correct
answer. The students are engaged and inherently motivated as they work on local issues and
challenges of their interest and level. Ferrari and Mahalingham (1998) and Leontiev (1978)
believed that PBL motivates students as it involves them in personally meaningful tasks; as a result,
they value what they are learning.
Critical thinking
Ennis et al. (2005) view critical thinking as rational and reflective thinking that focuses on
deciding what to believe or do. According to Facione (1990), thinking critically is one of the
higher-order thinking skills apart from problem-solving and decision making. Critical thinking
aids effective thinking and problem solving (Treffinger et al., 2006). Since research shows, critical
thinking skills can be systematically taught (Jianzeng et al., 1997), teaching critical thinking has
always been the ultimate goal of education (Spendlove, 2008). Sendaq and Odabas (2009) have
highlighted the effectiveness of PBL in enhancing critical thinking ability. PBL is often speculated
to promote students' higher-order thinking skills, especially reasoning skills (Savery, 2006).
In the context of PBL in English for Business 1, where collaboration, reflective thinking
and questioning are of paramount importance, critical thinking is a skill that is bound to develop
as Bailin et al., (1999); Facione (2006) define it as an analytical process of arriving at judgments
based on logical, rational, and reasonable problem solution. In this course, learners discuss,
negotiate and explore the solution to the economic problems on hand which is how Paul and Elder,
(2003) see critical thinking as the process of where is an individual is taught to reason in improving
the solution. Students develop their critical thinking as they go through the several stages of
problem-based learning over the semester. As they research various potential solutions to combat
the economic, business or management issues at hand, they need to decide which international
strategy might be suitable in the Omani context. They evaluate and recommend the fittest solutions
with evidence from their data. They weigh feasibility and practicality concerning the demographic,
geographic, political, economic, social, technological and legal aspects of Oman. Furthermore, the
learners provide justifications of their decisions.
Facione (2006) proposed a framework of critical thinking skills which has six elements,
namely analysis (identifying and examining ideas and arguments), inference (drawing
conclusions), interpretation (clarifying meaning through categorisation and translation), selfregulation (self-assessment and reflection), explanation (justifying results, arguments or
procedures) and evaluation( assessing arguments). The PBL in English for Business 1 course at
SQU nurtures critical thinking skills through researching, brainstorming, discussions, debating,
expressing opinions freely through group presentations, feedback, sharing, evaluating proposed
peer solutions, arriving at informed decisions, teaching others and doing reflective writing (Grady
& Alwis, 2002). During the 15 weeks long PBL semester, the teacher acts as a mediator probing
the learners' meta-cognitive thinking to make decisions and arrive at one best possible solution for
the problem at hand (Wee, 2004). As learners, in English for Business 1, are involved in exploring
knowledge through researching, discussing, debating and proposing a solution, they learn thinking
strategies by solving a problem (Hmelo-Silver, 2004). The course reinforces the fact that there is
no one right answer and in the process encourages them to use analysing skills, think out of the
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box, arrive at a consensus, formulate solutions, give justifications and become reflective/ critical
thinkers.
Conclusion
In English for Business 1, the PBL curriculum is designed to expose learners to a broad
range of skills that prepare them to engage in activities that facilitate ongoing learning and problem
solving thereby empowering them to cope with the needs of today's world. The learners are truly
empowered throughout the process. Firstly, it is they who decide or identify a local Omani problem
to research. Having researched and pondered about the issue, they choose two to three teammates
to work with after negotiations. The decisions at all of the milestones are taken by the students
themselves, making them more involved and empowered. The paper shows that the specific
processes of PBL in English for Business 1 theoretically support students' critical thinking
development. The implications of adopting PBL approach in this course is that the PBL curriculum
must be carefully designed to ensure its effectiveness. The other factors that need special
consideration are the role of the facilitator in mediating students' learning, ways of triggering
students' meta-cognitive thinking, ways of engaging students and ways of making them
independent learners. If all these are carefully considered, PBL may be successful as what has
been reported in the literature.
The paper showed that it is possible to engage and empower students provided appropriate
problems of interest to the learners are selected and integrated into the curriculum, learner roles
and responsibilities in the collaborative groups are clearly defined and emphasised, and teachers’
role is changed from knowledge dispensers to facilitators of knowledge construction and
transformation as shown in this study.
Recommendations for an effective PBL class
It is imperative that PBL is implemented in the curriculum in a way that enhances learner
engagement and empowers them to cope with the demands of today's world. The experience from
English for Business I helps in providing the following recommendations for effectively
implementing PBL in the classroom:
• Allow students to choose their groups.
• Allow a good time for students to do research and discuss ideas.
• Provide feedback when required (making use of office hours)
• Encourage use of reflective journals (make it part of the assessment)
• Invite other teachers and other students during student presentations
• Clarify that ‘free-riders’ do not get marks
• Ensure students monitor their progress
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Abstract
Teacher online collaboration has recently attracted more and more attention and interest in many
parts of the world. Unfortunately, very little research, if at all, has been conducted so far in the
Sultanate of Oman. The present paper sought to fill this severe gap in research by asking and
finding answers to this central question: What beliefs and opinions do faculties hold towards online
collaborative projects (OCPs)? It used a quantitative method approach through a questionnaire
administered to a group of PgCert student-faculty group (n=50) from Middle East College to get
to know about their perspectives concerning the questions set above. The results obtained revealed
(a) a high positive feedback on the part of the study participants as to their involvements in online
collaborative projects, (b) very different reports on issues faced when working on online
collaborative projects, and (c) varying degrees of impacts of OCPs on their teaching practices. The
results of the study will have tremendous significance to teachers in all fields of specialization who
are/will be engaged in OCPs. The potential implications of these and other results on teacher
practices and involvement in such OCPs are discussed.
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Introduction
The concurrency of both constructivist principles to learning and the introduction of
information and communication technologies (ICT) have led to what is now called online
collaborative learning (OCL). OCL is a model of education in which students play an active role
in learning and are encouraged to work together as a team and create knowledge (Harasim, 2012;
Ha & Jeroen, 2018).
Within the literature in the OCL field, there seems to be a strong consensus whereby
education has to shift away from the teacher-centered instructional practice to student-centered
pedagogy. The ultimate objective is to place the focus on students and encourage collaboration
among them (Barab, 2004; Graham, 2019).
Quite recently, there have been renewed debates about the rationale for including online
collaborative projects and their reportedly resulting positive learning outcomes for teachers
(Cockerill, Craig, & Thurston, 2018). The discussions also concern the potential effects on teacher
participants’ viewpoints and beliefs about pedagogy (Kalaian & Kasim, 2017). The issues raised
in these debates are crucial since teachers engaged in online collaborative projects are often
required to make learning student-centered in their classroom practice (Weinberger & Shonfeld,
2020).
As in many other nations, Oman has shifted teaching practices towards constructivist
methods, including student-centered learning approaches. Unfortunately, despite the continuous
efforts provided by the Ministry of Higher Education to foster more collaborative knowledge
building practices, documented cases of computer-supported collaborative learning applications
(CSCL) in Oman are rare. Many higher-education courses still employ traditional constructivist
teaching methods with relatively limited use of collaboration work in class. Indeed, students are
almost usually expected to acquire, rather than construct, knowledge together with their peers and
instructor (Porcaro & Al Musawi, 2011). There is still a need to encourage the use of CSCL tools
and enhance collaborative knowledge-building (Porcaro, 2011).
An exemption seems to be there with Middle East College (MEC), one of the top five HEIs
in the Sultanate of Oman, where (OCPs) are practiced. In partnership with Coventry University,
this institution offers a program to its staff called Post Graduate Certificate (PgCert) to foster this
notion of learning collaboratively in a virtual environment. One of the PgCert modules concerns
the conduct and realization of online collaborative projects in partial fulfillment for the
requirements of this certificate’ award.
There is no research that investigates explicitly work on (OCPs) from Middle East College
(MEC) faculty opinions. This study, therefore, tried to address this gap by exploring the views of
student-teachers in Middle East College, which is the only institution in the country where OCPs
are conducted to the best of our knowledge. This study posed the following research questions:
RQ1. What do faculties involved in online collaborative projects (OCPs) think about this
type of project?
RQ2. What issues, if any, do they report they have faced when working on OCPs?
RQ3. What impacts do they state OCPs have had on their teaching practices?
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The objectives of the above-stated questions were
• To identify the conceptions of the research participants on OCPs,
• To get to know about the various issues they faced while being engaged in OCPs, and
• To propose a set of suggestions and recommendations that would help enhance further
involvements in OCPs and solve any problems that would arise in the course.
Literature Review
Online Collaborative Projects (OCPs)
Abundant literature is now available on face-to-face, non-Internet-mediated collaborative
projects (CPs) (see, for example, Al-Balushi & Al-Aamri, 2014; Kokotsaki, Menzies, & Wiggins
2016; Tims, 2009). This type of CP refers to an instructional model that organizes learning around
projects (Thomas, 2000). According to Bell (2010), it is "a student-driven, teacher-facilitated
approach to learning" (p.39), whereby students drive their learning through inquiry and
collaborative work to reflect their knowledge. In Tims’s (2009) view, it is an instructional
approach that explicitly allows the theory to be transformed into practice through meaningful
hands-on activities or projects. In the same vein, Han, Yalvac, Capraro, and Capraro (2015)
defined CPs as “an interdisciplinary, student-centered activity with a clearly defined project
outcome” (p.64). For their part, Kokotsaki et al. (2016) consider students’ autonomy, driving
questions, constructive investigations, goal setting, and working together to reflect upon a purpose
within real-world practices are the main characteristics of CPs.
Non-Internet-mediated projects are reportedly very beneficial in the sense that they allow
students to play active roles as problem-solvers, decision-makers, and, or investigators (Patton,
2012). Additionally, many researchers have found that this type of project increases students’ selfconfidence. These views are very much consistent with those of Zheng (2017), who opines that
“an instructional program that emphasizes project-based learning and 21st-century skills instills
confidence and increases achievement in young learners” (p. 31). In this way, the students will
actively control their education and learning processes.
Along with the use of technology tools to communicate, present, and publish students'
projects, the integration of CPs enables the developing of critical thinking skills in learners
(Cradler, McNabb, Freeman, & Burchett, 2002). According to Krauss and Boss (2013),
technology—a tool for research and construction of new meanings and for reaching the learning
communities out of the classes— is one of the conditions that ensures an exemplary
implementation of project-based learning.
On the other hand, OCPs are relatively new. However, they are now witnessing increasing
development thanks to computer-mediated communication (CMC) technologies (e.g., discussion
boards, chat tools, etc.) and the use of social media platforms (e.g., Kahoot, Google Docs, etc.).
Such technologies can provide online environments and play an essential role in supporting
pedagogies focusing on students in OCPs environments. Moreover, students across the world are
embracing learning through social media. A study conducted by Ansari and Khan (2020) revealed
that 67% of Indian students accepted that mobile device and social media play a vital role in their
academic performance and career enhancement.
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In OCPs, students are required and expected to produce authentic language (Ellis & Hafner,
2008). They are equally assessed on how they approach the selected topics, write up their project,
and present it orally in public in front of their peers and assessors. In this way, learners deepen and
extend their academic vocabulary, speed up their language acquisition (Stripling, Lovett & Macko,
2009), raise their interest in learning the target language, and ideally enhance their attitudes and
motivation. Besides, they develop both their critical thinking, problem-solving, and socialization
skills (Xie, 2019).
According to Freedman (2009), creating collaborative knowledge is prone to trigger a
recall. Learners can thus gain more profound comprehension of different topics (Yang & Wu,
2011) and live a successful educational experience (Garrison, Anderson & Archer, 2000). Teachers
can enjoy at least three primary benefits while working on an online group project: the
development of their metacognitive knowledge, the recognition of the value of a supportive
learning community, and the new understanding of the constructive use of online communication
tools (An & Kim 2007).
Many researchers agree that creating online learning environments is more than crucial for
many a reason. To start with, it can provide learners with more privacy and additional time to
prepare for class discussion. It additionally helps them to have the potential to produce more indepth discussions. Besides, it gets them to improve the quality of learning, designing, and teaching
the course—thus, having the practical benefits of encouraging broader student participation (Kemp
& Grieve, 2014; Lundberg & Sheridan, 2015; Yamagata-Lynch, 2014; Zhang, 2013).
Researchers have also found that students get more motivated in participating in online
collaborative tasks provided they are more interested in group topics. According to Vygotsky,
“[a]llowing students to control and direct their learning whenever possible will help them reach a
particular purpose which is specific to their needs and challenges their zone of proximal
development” (as cited in Brindly, Walti, & Blachke, 2009, p.13). This is consistent with Bolkan’s
(2015) view, who reports that students, while working on OCPs, have shown strong signals to
“persist longer on tasks when they are intrinsically motivated.” (p. 81). According to Baker and
Moyer (2018), “students who were more conscientious and intrinsically motivated had more
favorable impressions of online courses” (p. 16). In the same vein, Nayir (2017) stated that
“Extrinsic motivation should in no case be ignored; the more students engage themselves in
academic activities, the more they will increase their academic success” (p. 60).
However, though acknowledging most of the above-stated merits of OCPs, Dirkx and
Smith (2004) believed that OCPs are not without a few inherent shortcomings. They drew attention
because that learners often feel reluctant, frustrated, and dissatisfied with collaborative learning
methods, especially when working within small online groups. According to them, learners
struggle to develop a sense of interdependence and intersubjectivity within their online groups.
Negative interdependence is when students in the group discourage each other ‘s efforts to reach
their goals. No interdependency exists when there is a Lack of correlation among students to
achieve their goals (Johnson & Johnson, 2009).
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Finally, Hron and Friedrich (2003) recommend that online students need to have enough
computer literacy to avoid any possible interference between the technology they use and their
communication. Besides, they advance that students should be provided with a novel and creative
experience to keep them engaged and interested; otherwise, they would become overwhelmed and
frustrated.
Postgraduate Certificate in Academic Practice in Higher Education (PgCert.)
The Postgraduate Certificate in Academic Practice in Higher Education (PGCAPHE) is a
certificate awarded by Coventry University, the UK, in collaboration and partnership with Middle
East College’s Centre for Academic Practices. It runs for twelve months, starting at the beginning
of November. It comprises three assignments to complete in one year. One of these assignments
is about reflecting on online collaborative projects. It was initiated in 2012 and ended in 2020, in
line with MEC’s 2015-2020 vision and mission (Middle East College, 2015).
The PgCert generally aims at enabling staff (a) to develop their professional academic skills
and knowledge within the context of higher education, (b) to equip them with the necessary skills
and practical experience to ensure that they stay abreast of the latest developments in their domain
and innovation, and (c) to familiarise them with contemporary international practices in teaching,
learning, and research.
The PgCert aims explicitly at helping staff (a) to deal with different issues and challenges
they might confront in their academic practice, (b) to develop professional knowledge and skills,
and (c) to become reflective practitioners in a higher education context (Coventry University,
2020).
Methods
This study examined 50 (fifty) student-faculty’ perspectives on the use of OCPs. This
research uses a quantitative approach. According to Cassell and Symon (1994), measurements
collected by the quantitative model are reliable, valid, and generalizable. The researcher utilized a
self-administrated questionnaire to collect data. According to Hennik, Hutter, and Bailey (2018),
this approach allows to identify issues from the perspectives of the participants and to understand
the meaning/s and interpretations that they give to behavior, events, or objects. Therefore, a
quantitative approach was selected in the present research to probe the student-faculty perceptions
and unveil the issues they faced while working on OCPs).
Participants
The current study took place at Middle East College (MEC), one of the fast-growing higher
education institutions in the sultanate of Oman, and in affiliation to Coventry University, the UK;
Wolverhampton University, the UK; and Breda University of Applied Science, Netherlands. It
offers undergraduate and postgraduate programs and courses in Engineering, Computing, and
Business Management.
A total of 50 (fifty) PgCert student-teachers (29 male and 21 female) partook in the study’s
survey. Most of them (76%) had more than five years of teaching experience. Out of 50
participants, 20% were Omanis, and the rest were from different nationalities that include, but are
Arab World English Journal
201
www.awej.org
ISSN: 2229-9327

Arab World English Journal (AWEJ) Proceedings of 2nd MEC TESOL Conference 2020
PgCert Student-faculty Perspectives on Online Collaborative Projects

Cherif

not limited to, Jordan, India, Iran, and Tunisia. The student-faculty were between 25 to 60 years
of age and were from different departments. 70% of them held a Master’s degree (MAs) while the
rest had a Bachelor’s degree (BA) and a Ph.D. An online questionnaire revolving around the three
questions guiding this research addressed the perspectives and opinions of teacher-participants.
The current study used a purposive sampling strategy. Purposive sampling is an excellent
way of seeking in-depth information from those experienced teachers who were in a strong
position to divulge it (Cohen, Manion, & Morrison, 2007; Patton, 2002).
Research Design
The researcher posted an online questionnaire via Google docs and invited all current and
alumni PgCert student-faculty to participate. The purpose was to gather student-faculty
perceptions of the four research questions related to online collaborative projects (see the
Introduction Section). The survey was divided into two sections. Section one was related to the
participants’ background (gender, nationality, teaching, and educational experience), and Section
two consisted of three closed-ended questions and one open-ended question, to better understand
student-faculty attitudes and opinions regarding OCPs (Ellis, 2004). The participants were asked
to comment on the other impacts they thought OCPs would have on them and their students. The
questionnaire was posted online on 1-15 August 2020.
The section to follow will deal with the data analysis and discuss the results of the research
questions set.
Data Analysis
Here below are the findings regarding the research questions posed above, along with a
brief discussion. They will be organized each in turn.
RQ1: What do faculties involved in online collaborative projects think about this type of project?
The table below represents the results given by faculties about their viewpoints about online
collaborative projects (OCPs). Overall, a highly positive attitude among the participants can be
noticed concerning these types of projects.
Table 1 Respondents’ feedback on the efficiency of online collaborative projects (%)
On the efficiency of online collaborative projects
SD D
N
A
SA
(OCPs), I have:
1 an ample perception that the online
collaborative projects are beneficial in
02 06 06 40 46
developing my metacognitive knowledge.
2 enhanced my digital literacy skills
00 07 00 39 54
3 an enhanced impact on my learning
02 00 14 52 32
4 helped me accomplish the assignment with
04 04 00 50 42
higher quality than if I were working alone.
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5

a firm belief in the goals of OCPs as they
foster a collaborative environment for the
00 08 10 36 46
improvement of the ESL instruction in class.
Scale key: SD= Strongly Disagree; D= Disagree; N= Neutral; A= Agree; SA=Strongly Agree
As indicated, the respondents either agreed or strongly agreed that their digital skills developed
thanks to the involvement in online collaborative projects (OCPs)—thus reaching 93%. A more or
less percentage (92%) was also arrived at for Item four, where the students surveyed reported that
the OCPs helped them accomplish their assignments with higher quality than if they were each
working alone. A slightly less percentage can be seen for items one, three, and five, with a margin
of just 2%. The results also show a significantly low rate for disagreement scales and neutrality—
varying between the range of two and 14 for both types of ranking.
RQ2: What issues, if any, do the respondents report they have face when working on online
collaborative projects?
The multiple bar charts below compare the results reported by the same study respondents
regarding the issues they stated they faced while working on online collaborative projects.
Issues faced by respondents while working on the online collaborative
projects
60%
50%
40%
30%
20%
10%
0%
Time constraints

Lack of face to
face interaction

Totally Untrue

Lack of group
and individual
accountability.

Somewhat True

Neutral

Using different Slightly different
online
teaching
communication experiences and
tools
diversity of our
cultural
background
TRUE

Very True

Figure1 Respondents’ feedback on the issues faced while working on online collaborative projects
(%).
Overall, the response frequencies yielded significant fluctuations from one question item to
another. The student-faculty, as clearly shown in Figure one, encountered a considerably large
number of issues—mainly, face-to-face interaction, lack of individual accountability, disparities
in teaching experiences, diversity in cultural background, and differences in using online tools.
Most noticeably, as many as 38 (or 76%) of them stressed that learning collaboratively online on
projects was not enough and negated the integration of face to face interaction. This is aligned with
the student-teachers sentiment, who opined that “during the OCP course, there was an absence or
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lack of social interaction, and for students, there is a possible (dependency on external assistance).”
Other participants (n= 39 or 78%) reported that the lack of group and individual accountability
was not less critical factors that impeded their progress with OCPs. The total number of the
respondents (n= 35 or 70%) agreed that having different teaching experiences and diversity has
some negative impacts on their OCPs.
RQ3: What impacts do they state online collaborative projects have on their teaching practices?
Table two below shows the impact that OCPs have on faculty’ teaching practices. All in
all, it indicates highly positive influences as to their experience with OCPs. As shown, 86% of
them reported that OCPs left a strong and lasting effect on their understanding of the purpose of
these kinds of collaborative projects. As high as 98% stated, their self-awareness of the problems
related to OCPs had increased remarkably.
Table 2 Respondents’ feedback on the impact of OCPs on their teaching practices (%).
As a teacher, online collaborative projects have an
SD D N A SA
impact on
1 my understanding of the purpose of collaborative
00 8 6 34 52
OCPs
2 my self-awareness of the problems involved in
00 00 02 52 46
OCPs
3 my strategies on how to motivate students
00 00 02 56 42
4 my tolerance for working with others from
00 02 12 50 36
different linguistic and ethnic backgrounds.
5 my understanding of the instructions and course
00 10 06 36 48
material.
Scale key: SD= Strongly Disagree; D= Disagree; N= Neutral; A= Agree; SA=Strongly Agree
The same highly positive satisfaction level, with a range of 86-98 percent, was also reported by
the same faculty respondents concerning their tolerance with working with other peers from
different ethnolinguistic backgrounds, their strategies on how to motivate students, and their
understanding of the instructions and course material.
Discussion
Based on the results reported above, it can be affirmed that the teachers surveyed had
significantly different opinions concerning the various items figuring in the questionnaire.
For one thing, the study participants reported a considerably high positive attitude as to the
items for the first research question. This attitude has been witnessed in previous studies. One of
these is the study conducted by Yang and Wu (2011), which concludes that learners who work
together in online discussions and reflections can profoundly understand different topics, and
probably acquire a successful educational experience (Garrison, Anderson, & Archer, 2000). This
is also in line with other investigations which concluded that, in an online collaborative project
context, creating online environments have become essential and fundamental to the student
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experience, curriculum design, and the changing landscape of HE in teaching and learning (Kemp
& Grieve, 2014; Lundberg & Sheridan, 2015; Yamagata-Lynch, 2014; Zhang, 2013).
Besides, the student teachers’ perspectives on whether the OCPs have enhanced their
digital literacy skills and improved the impact on their learning were also positive. These
perspectives go in line with many researchers who have found that the digital environment allows
a group of students to work together to enhance learning. According to Thomas and Brown (2011),
in A New Culture of Learning, learning communities facilitated by technology allow individual
and group students to profoundly broaden their conceptual understanding of curriculum topics.
There seems to be little or no doubt that online environments have an enhanced impact on student
learning, reduce anxiety, and optimize meaningful interaction (Lundberg & Sheridan, 2015). Using
appropriate online technologies and platforms allow greater flexibility in learning, exchanging
ideas, and support (Kemp & Grieve, 2014; Lundberg & Sheridan, 2015; Yamagata-Lynch, 2014;
Zhang, 2013), in particular when implicated in a group project with other students.
Furthermore, this study revealed that most surveyed student-teachers declared that they had
started to feel unprecedented motivation for providing students with numerous opportunities and
useful motivational tools to undertake and encourage collaborative projects online. To achieve
this, teachers should design a learner support system for students and set clear instructions for them
(Pollard, Blevins, Connor & McGovern, 2013). They stated that this would hopefully create a more
prejudice-free atmosphere and a robust online community where individuals trust group members
and feel a sense of belonging as they move to online teaching (Rourke, Andersons, Garrison &
Archer, 2001). This is very critical if teachers wish to make online collaborative communication
smooth for students. It is also very essential if teachers want to empower learner partners to become
not only digital literate but also local and global citizens before they set on work together on a
given online collaborative project (Kreijns, Kirschner & Jochems, 2003).
However, regardless of the positive perspectives reported above, many other factors were
seen to hinder the progress of OCPs from the respondents. The results also show a few relatively
negative opinions on the part of the study participants. A total percentage of 47% (20% somewhat
true, 20% true, and 7% very true) indicated that using many platforms to communicate was one of
the noticeable challenges they faced. The research revealed that this could drive a learner to feel
isolated and anxious due to miscommunication and fragmentation of ideas. As a result, the
flexibility in online contexts will be reduced. This was corroborated by Srichanyachon (2014),
who states that the limitations of ‘online flexibility’ occur when there is a delayed interaction of
users. It is crucial to ask what platforms work, discover the limits, and the reasons behind using
them.
Besides, this study showed that individual accountability was yet another critical issue in
the minds of the study participants. This standpoint very much calls to mind the concept of "social
loafing," whereby individuals, working collaboratively on the same project, fail to provide a muchneeded show of responsibility and efforts for completing the work of other group members
(Latané, Williams & Harkins, 1979). According to the issue above, one of the best-founded
theories explaining the quality of interaction in collaborative learning is the interdependence
theory ((Johnson & Johnson, 2009). A sense of individual mutual accountability and promotive
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interaction can be achieved through positive interdependence among group members (Johnson &
Johnson, 2009).
Not less importantly, almost three-quarters of the participants (n=36, 72%) stated they
encountered some difficulties with their colleagues. They traced back such challenges to the wide
range of subjects they teach, their different personal teaching experiences, and the diversity of their
respective cultural backgrounds, and their massive impact on the group’s priorities of the group as
a whole (Davies, 2009). A female participant commented: “Because of the diversity of our cultural
backgrounds, we decided to put forward some plans to be followed as we were going through the
project.”
The present study has a lot of potential implications when considered from a broader
perspective. It sheds light on essential practices for the exemplary implementations of online
collaborative learning in the classroom. By involving students in online collaborative projects,
they will share not only new information but also build new knowledge. Students will be provided
with support, training, and constructive feedback and give them enough time in class to get positive
outcomes. In some situations, there is a need to use both synchronous and asynchronous
communication; this will not only provide more time but also give them a chance to reflect and
provide constructive feedback.
Timid students with low participation tend to participate more in an online cooperative
environment instead of a traditional one. Instructors would consider computer meetings for
discussion and net test as additions to create a learning community. Student-student interaction
must be structured using appropriate strategies to be highly motivated, have high self-confidence,
and acquire interpersonal abilities. (Johnson & Johnson, 1989).
The collaborative online project will facilitate group work and provide scaffolding to
acquire both confidence and skills. This is supported by Curtis and Lawson (2001): “Providing
students with new skills that are essential to effective online collaboration will assist them in
succeeding in a group environment." Throughout the collaborative process, teachers need to be
close to students by building strong rapport and monitor their group activities by being available
for feedback.
Insofar as promoting students’ motivation in OCPs is concerned, research has repeatedly
shown that both intrinsic and extrinsic motivation can help students to perform better, demonstrate
more remarkable persistence, and lead them to achieve more tremendous academic success
(Bolkan, 2015; Nayir, 2017). In this regard, the role of the teacher in promoting student motivation
cannot be more emphasized. When students involve themselves in OCPs, teachers should be more
than aware of their students’ motivation and self-engagement. They should also proceed by
planning teaching activities that promote students’ active engagement in class, call for challenge
and stimulation, and enjoy the course work.
Learning through collaboration, as compared to individual learning, usually leads to better
psychological connections (caring, support, and commitment), higher achievement, social
competence, more excellent psychological health, and self-esteem (Johnson, Johnson, & Smith,
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1998). In a review study on collaborative projects, Thomas (2000) found strong evidence that
students who use CPs have an equal or better academic achievement than those who use other
learning methods.
Although there are benefits to online collaboration projects, there are also possible
challenges to consider (Bovill, Felten & Cook-Sather, 2014). Simply placing students in small
groups and asking them to work together will not guarantee that they will work collaboratively
(Johnson & Johnson, 2004). It is undoubtedly essential for teachers, to consider students’ diverse
views regarding learning as they have diverse cultural backgrounds and possess different levels of
motivation.
As for individual accountability, this could be addressed through effective scaffolding,
better design, and clear instructions. When designing online collaborative projects, teachers should
assess and provide both formative and summative feedback on the performance of each student in
terms of his/her level of commitment, anticipation, and responsibility. Students involved in OCPs
need to not only learn how to collaborate and to learn how to collaborate, but also be highly trained
and equipped with social skills for trust building within the team.
While working on OCPs, there is always a possible dependency on external assistance, as
noted by one of the surveyed faculty teachers. It is crucial for teachers to raise the students
awareness about the consequences of an academic integrity violation (plagiarism, ghost-writing,
and collusion). It is also crucial to instill in the students’ mind that originality and integrity of ideas
and work are always emphasized and upheld in competitive professional environments.
Conclusion
The present research concerned itself with online collaborative projects, with a particular
focus on the views and attitudes of PgCert student teachers in a private higher-education institution
in Sultanate of Oman.
The questionnaire-driven results showed a highly positive attitude towards involvements
in online collaborative projects, considerable differences about the processes of/while working on
online collaborative projects, and discrepancies in influences of OCPs on their teaching practices.
This study concludes with the firm belief that implementing the online collaborative
projects as an instructional model in higher education contexts would most evidently lead to more
engaged learners and more positive learning outcomes. It also concludes with the not less firm
belief that OCPs develop twenty-first-century students’ and teachers ‘skills and employability
skills.
As is the case with small-scale investigations, the present study had a few limitations.
These mainly concern the relatively limited number of participants and the reliance on one data
collection instrument. As a result, it would not be very reasonable to claim the generalizability of
the conclusions the study has reached. Despite these limitations, this research is believed to have
the merit to draw the attention of practitioners in higher-education institutions as to the urgent need
to encourage work experience for students in a global environment by providing international
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programs and opportunities for extra-curricular pursuits. To this end, it is strongly recommended
to continue with further studies in the same avenue with university students at all levels and in all
disciplines.
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Abstract
For a century, English language teaching has, for the main part, discarded behaviorist-inspired
methodologies such as the Audio-lingual method for constructivist approaches characterized by
the Communicative Approach. Exploring the tension between behaviorist/constructivist
dichotomies and searching for common ground between the two schools of thought can give rise
to alternative approaches. A ‘Principled Eclectic Approach’ to language teaching is one way
whereby a pluralism of methodologies is favored in the pursuit of more effective Second Language
Acquisition. Using Brown’s Post-Method Principles (2002) and Mellow’s Two Dimensional
Model and Centring Principle (2002) as a guide and point of reference, teachers can gauge their
approach and effectiveness in a more dynamic learning environment. A two-part research study
aimed to introduce a more Principled Eclectic Approach to academic English language instruction
in higher education. Firstly, translation aimed to let students bring their mother tongue into the
classroom. The rationale for this exercise being that the more meaningful the encounter with the
target language, the better the acquisition. The second experiment looked to use music as a way
to create a more relaxed learning environment during reading comprehension activities. The
premise being that we acquire language better when we are relaxed. Feedback from the study
revealed that the content was balanced, coherent, met the needs of the learner and the needs of the
wider syllabus. Students were positive when taking part in the lessons as they believed that the
methodologies tested helped them with their English acquisition. Subsequently, they wanted
further exposure to these methodologies.
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Introduction
Over the last one hundred years, many language teaching approaches have come in and out of
fashion.The Audio-Lingual method, which emphasizes behaviorist-inspired, teacher-led,
repetitive drills, was once considered the quintessence of EFL instruction. Nowadays, the
constructivist Communicative Approach, which places the learner at the center of the language
learning process (Prida, 2017), is the standard in most EFL settings in the western world.
These methodological shifts have been inspired in part by the philosophical shift in
communication theory from structuralism to post-structuralism. Structuralism places the structure
as central to deriving meaning (i.e., understanding originates from the rules), while poststructuralism seeks to test defined structures of the language with an emphasis on humanism (i.e.,
meaning is open to human interpretation; hence the human plays a central role) (Chandler, 2007).
Exploring the tension between structuralist/post-structuralist and subsequent
behaviorist/constructivist dichotomies and searching for common ground between the two schools
of thought can give rise to alternative English Language Teaching (ELT) approaches, which are
of benefit to students. For this reason, this study looks at the possibility of applying a ‘Principled
Eclectic’ approach to language teaching (Larsen-Freeman, 2000, Mellow, 2000) whereby a
pluralism of methodologies is favored, rather than reliance on one guiding theory of second
language acquisition (Mellow, 2002).
From a practical and less philosophical standpoint, this study aims to better understand
how teachers in Oman can serve the needs of students in a GE/EAP context. On the CBFS English
language foundation program, students undertake on average a year of study, with approximately
550 hours of classroom contact. Learners enter the program at CEFR level A1/2 and are expected
to leave with high B1/low B2 English language skills. In the academic year 2018/19, 68% of those
undertaking the foundation program progressed to specialization (this figure does not include
summer resits). Considering the intensive nature of 550 hours tuition, this paper attempts to explore
alternative approaches to Second Language Acquisition (SLA), which could increase this
progression rate.
Literature Review
One of the principal arguments in favor of teachers adopting an approach which favors principled
eclecticism is that “it can be seen as an antidote to becoming complacent about one’s language
teaching practices” (Weideman, 2001, p. 10) by opening teachers up to alternative techniques in
the classroom. Brown (2002) complements Weideman’s argument by suggesting that for teachers
to grow, they must assume that their knowledge is never complete and be prepared to incorporate
new techniques into their teaching.
The centering principle
Mellow (2002) suggests that a haphazard approach to eclecticism in the classroom can prove
counterproductive to a student’s SLA, as lessons may lack coherence; (i.e., there is a conflict in
the formal/functional centering of the lesson) and/or sequencing (i.e., activities and teaching
techniques do not provide sufficient contextualization) and therefore lead to confusion. Figure 1
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details Mellow’s two-dimensional model and illustrates how teaching activities can be classified
according to the principles of Form/Function and Construction/Growth.
Construction

metalinguistic
explanations,
grammar
drills,
pron drills

TPR,
memorising
speech acts

Formal

Functional

natural
approach,
universal
grammar

writing a story,
studying
academic
content

Growth
Figure 1. Eclecticism in ELT activities expressed as a two-dimensional model. Adapted from
Mellow (2002)
In Figure 1, the axes are labeled as follows:
Formal –
The structure of language, e.g. phonemes and syntax.
Functional –

Language as an expression of meaning, e.g. past time and commands.

Construction –

Language learning through cognitive processing in attending to and
understanding input (Mellow, 2002) i.e. learners build their language.

Growth –

Language learning through natural processes, much as a plant grows.
Language acquisition is innate, biological and cognitive. Deductive
processing contributes minimally (Chomsky, 1986).

Each quadrant in the model provides examples of activities that combine elements of the
various axes. Activities that are more towards the center of the model, i.e., those which include
elements of form/function and construction/growth, are especially effective for promoting
communication (Mellow, 2002). However, incorporating such activities into a lesson or syllabus
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might not always be possible or realistic, in which case Mellow (2002) suggests that instructors
can sequence classroom activities so that they move from the periphery to the center.
For example, Paulston (1971) proposes the formal/construction to center drill sequence,
where activities are sequenced, so that learners journey from mechanical to meaningful to
communicative. In this example, students engaging in a mechanical drill do not need to understand
the target language to complete the exercise. For the drill to be meaningful, students cannot
complete the exercise without an understanding of the language. Finally, for the drill to be
communicative, the speaker will be able to add new information about the real world (Paulston,
1971).
Post-method principles
A second model that attempts to deal with the question of principled eclecticism in language
teaching is Brown’s guiding principles. To some extent, he rejects the notion of ‘method’ in
language teaching for the following reasons:
• Methods are overly prescriptive, in so much as they assume too much about a context
before a context has been clearly identified; i.e., methods tend to generalize.
• Methods have a tendency to be clearly identifiable at the start yet indistinguishable in their
later stages.
• The term ‘method’ suggests that a teaching process can be empirically tested to produce
‘the best’ pedagogy. Such an assertion does not consider the intuitive, artful nature of
teaching.
• Methods are ideologically driven and therefore have a tendency to favor one particular
political perspective over another.
(Brown, 2002)
In place of one methodology, Brown (2002) proposes twelve guiding principles (Appendix A).
This holistic approach to principled eclecticism focuses on better understanding the learner’s
journey through the language acquisition process. His principles are intended to be referred to
when diagnosing, treating and assessing learners.
Both models proposed by Mellow (2002) and Brown (2002) can work in conjunction with each
other; i.e., Brown’s principles provide a holistic evaluative frame or lesson check-list, while
Mellow’s model provides guidance in sequencing (eclectic) activities so that they are coherent.
Translation In Language Teaching
Translation In Language Teaching (TILT) is based on the oldest known approach to language
teaching, namely, Grammar Translation. For millennia, Grammar Translation was the way by
which people learned/used L2 before the introduction of the direct method in the late 19th century.
Since this period, translation has fallen out of favor in ELT because it is considered: overly
academic, focuses only on declarative knowledge (understanding the rules) and relegates the
importance of procedural knowledge (understanding how to use the language). As a result, in most
language institutions today, there is a strong emphasis on monolingual instruction (Deller&
Rinvolucri 2002).
The strongest argument in favor of embracing activities that use translation, is the
hypothesis that language learners independently translate from language one (L1) to language two
Arab World English Journal
215
www.awej.org
ISSN: 2229-9327

Arab World English Journal (AWEJ) Proceedings of 2nd MEC TESOL Conference 2020
Principled Eclecticism in the Classroom: Exploring the use of Alternative

Brett

(L2) and back again. As language trainers are supposed to empower students with techniques
which they can use outside the classroom, it is therefore important to teach learners how to
effectively translate and exploit the benefits of translation to become more proficient linguists.
The use of translation through Contrastive Analysis (CA) that is, noticing differences
between L1 and L2, can be rewarding as it often generates discussion on socio-linguistic
differences. Additionally, TILT through CA can help predict learner errors and provide a basis
upon which a teacher can design activities (Lado, 1957). TILT, in this case, forces learners to
confront or notice L1/L2 anomalies. According to Schmidt (1990) noticing provides benefits to
SLA, as input on its own is mere noise.
From a professional/personal standpoint, TILT merits a stronger presence in the classroom
as translation has practical, real-world applications (e.g. from playing the role of a mediator during
negotiations between actors with differing L1, to translating for family members on an
international holiday.).
In terms of classroom applications, Task-Based Learning (TBL) could introduce a
translation practice section (Cook, 2010). For example, students could create an L2 translation
summary from a report in their L1. They then must present the key points of the report to a foreign
delegation using only English. Another TBL production activity might be a negotiation role-play
where students A and B are the decision-makers using L1 and students C and D are mediators
using L2. Such examples of TILT could help to demolish the perceived ivory tower of GrammarTranslation.
Suggestopedia
This method is considered an affective-humanistic approach because it places the feelings of the
learner at the center of the methodology (Celce-Murcia, 1991). Developed in the 1970s,
Suggestopedia was the brainchild of Lozanov, a neuroscientist who believed that (language)
students only use a fraction of their mental capacity because they construct psychological barriers
to learning. For example, the fear of failure reduces risk-taking in students and therefore impacts
negatively on SLA (Krashen, 1982).
Suggestopedia was proposed as a way of overcoming psychological barriers and therefore
accelerating SLA. There are variations in the format of sequencing activities, yet the core
principles involve elements of the following:
•
•

Introduction: The trainer provides input in the form of a reading script with translation.
Concert session (active and passive): The teacher reads the script with background
music. The intonation and/or rhythm of the reader follows the intonation and/or rhythm
of the background music. Occasionally students are asked to read and there are moments
when the class just listens to the music. In the passive session, the teacher reads alone at
a slower pace.
• Elaboration: The students sing classical songs, play games or take part in drama.
The rationale behind music in the lesson is that it serves to relax students and provide a rhythm for
the spoken language. As music conveys emotion, Lozanov valued its ability to help students to
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retain vocabulary and structure. Secondly, in this approach, using an L1 translation of the core
text aims to reduce student fears regarding comprehension. If there is something unknown,
learners can quickly refer to the translation. Thirdly, the integration of songs, games and drama in
this methodology is designed to aid retention, on the premise of ‘we learn better when we’re
happy.’ Finally, the class surroundings should be bright, colorful and comfortable in order to make
students feel positive and relaxed (Larsen-Freeman, 2000).
Suggestopedia represents a detour from standard EFL methodologies and has therefore
received its share of criticism. Notably, Lukesch (2000) claims that Suggestopedia is a
pseudoscience insomuch as claims made by Lozanov are not evidence-led. Furthermore, Bauer
(1984) highlights that Suggestopedia ignores or skirts around other central points of acquisition.
In its defense, Krashen (1982) conducted a study that identified Suggestopedia students as gaining
higher overall vocabulary scores than those who followed a standard CLT approach. Krashen
(1982) also observed that Suggestopedia students were superior in terms of communicative
competence.
Today, Sugggestopedia has been consigned to history, yet it has spawned a number of
related approaches, such as Superlearning and Suggestive Accelerated Learning and Teaching
(SALT).
Methodology
This study is based on two self-contained Experimental Practice (EP) lessons inspired by two
different methodologies. The rationale for this ‘eclectic’ approach was to understand the viability
of incorporating distinct methodologies into a syllabus that is primarily based on Communicative
Language Teaching (CLT). Although the lessons were methodologically distinct from what is
usually encountered in the classroom, it is important to stress that the lesson content of the EPs
supported syllabus learning outcomes. In this way, the EPs aimed to provide valid content-driven
instruction.
Subsequently, this mixed-methodological approach is in-line with Brown’s beliefs (2002)
in which the “principal ingredients of old methods still effectively find their way into our array of
pedagogical options for treatment.”
Description of data
The research was based on first-hand accounts in the form of both teacher and student feedback.
Consequently, the study’s data qualifies as primary source data (Saunders et al., 2009).
Furthermore, analysis based on this primary source data is primary research because it is original
and not based on a previously conducted analysis of this dataset (Healey Library, University of
Massachusetts Boston, 2019).
The project followed a methodology that used quantitative data, or “data that have been
quantified” (Saunders et al., 2009, p. 486) and qualitative data or “non-numerical data that has not
been quantified” (Saunders et al., 2009, p. 486). Quantitative data was obtained through the use
of a post-lesson survey, which asked students to rate various aspects of the lesson content and
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procedure (Appendix 3). Qualitative data were obtained from students’ comments and the
teacher’s own observations.
TILT EP rationale and procedure
EP1 was inspired by TILT and focused on the application of CA in the classroom. The main aim
of the lesson was to use L1 in the classroom as a way of cementing a deeper understanding of L2.
The secondary aims of the lesson were: a) to enable students to better understand a selection of
common idioms in English, b) to raise awareness of the dangers of an over-reliance on translation
software such as ‘Google Translate.’
The lesson procedure followed the steps below (rationale included in bold):
1. Students received an Arabic Google translation based on an English text containing a
2.
3.

4.
5.
6.

number of idioms (Appendix 2).
Students read and translated the paragraph back into English (students draw on
previously acquired language).
Learners received the original paragraph in English (to encourage learners to notice any
differences between their version and the original version / to introduce the concept
of idiomaticity – where form and function of lexical units are incongruous).
Teacher issued an exercise which asked students to match the meaning of the idioms to
their respective form (to promote a better understanding of selected idioms).
Students tried to find an Arabic equivalent to the English idioms (to encourage CA/to
generate a discussion on cultural differences regarding Arabic and English idioms).
Learners made sentences with the target English idioms (to provide opportunities for
production using the target language).

Suggestopedia rationale and procedure
EP2 was inspired by some of the concepts of Suggestopedia. Unlike EP1, which was based on
TILT, EP2 was only loosely couched in the Suggestopedia methodology. The decision to conduct
a ‘shallow-end’ Suggestopedia lesson was made based on cultural factors and syllabus constraints.
As such, elements of Suggestopedia which involved singing and drama were omitted, as they were
deemed culturally inappropriate and redundant in terms of syllabus fit.
The main objective of EP2 was to lower the students’ affective filter, make them feel more
comfortable and thus better able to comprehend more challenging EAP content in the form of an
extended IELTS-type reading text.
First, students were asked to get themselves a tea/coffee and relocate to the larger, lighter
common room. In this space, both students and the instructor formed a circle and background
music was played. The rationale behind the changes in these environmental conditions was to
make the learning experience relaxing, novel and therefore introduce a change of dynamic.
The lesson procedure followed the steps below (rationale included in bold):
1. Students received an IELTS reading text.
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2. 1st reading led by the teacher (accompanied by low, background music). At this stage, the

3.

4.

5.

6.
7.
8.

teacher used intonation to emphasize the main ideas within sentences and paragraphs
(active concert session – to provide input linking pronunciation to unknown/less
known vocabulary, to highlight key information in the text).
2nd reading with students volunteering to read individual paragraphs (active concert
session – to further familiarise students with the text and check understanding of lexis
through familiarity of pronunciation).
3rd reading with students highlighting every unknown lexical item in the text. At this stage,
students were allowed to decide on the music selection (passive concert session – students
focus on unknown lexis/take more control of their learning environment).
Students selected a maximum of 10 words from their underlined unknown vocabulary and
guess their Arabic equivalents, marking down their guesses on the handout (to encourage
students to discriminate between unknown language and unknown language key to
the comprehension of the text).
Students checked their guesses using dictionaries on their phones (to provide feedback on
predictions).
Students produced a summary of the main text (to check the global understanding of the
extract).
Students complete accompanying IELTS questions (to link previous activities to real-life
IELTS reading questions)

Findings and discussion
TILT experimental practice
The full results from the TILT post-lesson survey can be found in Appendix 3a. Figure 2 provides
a visual representation of the results.

TILT Feedback
15
10
5
0
Definitely

Yes

Maybe

Not really

Not at all

Was this lesson useful for your learning?
Would you like to do more translation lessons during class?
Is Google Translate an application that you often use?
Will this lesson change the way that you use Google Translate?
Are you interested in learning more idioms?
Is it useful to use Arabic in class?

Figure 2. Student feedback on TILT experimental practice
The survey consisted of six questions designed to gauge student opinions on the use of L1 in the
classroom and elicit learner perceptions of English idioms. Overall, the students were very positive
regarding the lesson content.
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In particular, students responded favorably to the idiomatic content of the lesson. They
enjoyed learning idiomatic multi-word units and would like to encounter more of these vocabulary
structures in the future.
In terms of CA, students expressed a desire to do more translation in class and found the
lesson useful. They believed that the lesson could help them change how they use Google
Translate and approach translation in the future. However, one caveat to this finding is that
students were neither positive, neutral, or negative in their responses to the use of Arabic in class.
On the surface, this suggests that there is an element of contradiction regarding the usefulness of
(using Arabic in) the lesson.
One hypothesis for this contradiction could be that previous monolingual instruction has
had the effect of negatively conditioning students to the use of L1 in the classroom. For example,
it is a common occurrence in the CLT classroom for instructors to discourage L1 use in the learning
environment; be that L1 for productive and unproductive use. Therefore, one stand-alone lesson
which promotes the use of L1 in the classroom may not be effective in changing students’ current
negative perceptions of L1.
In terms of the Centring Principle outlined by Mellow (2002), the lesson followed a
sequence of activities that directed the lesson from formal/growth to more functional/construction.
CA (formal/growth) provided opportunities for students to notice variations between Arabic and
English idioms and draw on previously acquired language. As the lesson progressed, students
were encouraged to construct their own sentences (functional/construction) using the newly
encountered L2 idioms. In this respect, the lesson was balanced, centered and provided a
meaningful encounter with the target language.
Of Brown’s 12 principles of post-method teaching (2002), the following four were most
applicable to this lesson:
• meaningful learning
• language-culture connection
• the native language effect
• communicative competence.
The first three principles are related to the use of both L1 and L2 in the lesson through CA. At
the end of the lesson, students were better able to understand literal and figurative equivalences in
Arabic and English idioms through CA (meaningful learning, language-culture connection, the
native language effect). Furthermore, the lesson generated an animated discussion (in English)
between Arabic and English idiomatic equivalences (meaningful learning, the native language
effect). Finally, students were able to recycle language (communicative competence).
As illustrated above, Brown’s 12 principles can be used as a checklist to be carried out
after a lesson has been conducted. A quick review of the list can inform the language trainer which
areas have been covered and which should be considered in the future, as successful learning
depends on an equal application of all of the principles as the syllabus progresses (Brown 2002).
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Suggestopedia experimental practice
Data collected from the Suggestopedia inspired lesson was based on a qualitative student feedback
survey. This mode of collecting student impressions on the lesson was in keeping with the
subjective nature of the methodology being tested. Post-lesson, students were presented with an
eight-question survey designed to elicit more detailed responses, rather than a quantitative rating.
Nevertheless, the full results of responses from the 13 students who took part in the lesson
(Appendix 3b) show that there was a correlation in student opinions regarding the lesson content.
Overall, the students were very positive regarding the content of the lesson. In particular,
11 of the 13 students thought that the use of background music helped them to relax and feel at
ease. In terms of music volume, the majority of the class preferred it when the music was low.
Finally, almost all participants in EP2 wanted to undertake more lessons that followed this
‘shallow-end’ Suggestopedia format.
Although students responded positively to all questions, there were interesting responses
to the questions which focussed on the use of Arabic during the lesson and the validity of the lesson
in terms of preparing the students for the IELTS reading exam component. One student
commented, “I prefer only in English because English to Arabic takes more time,” while four
students suggested that “It’s better to practice under exam conditions because it’s more helpful.”
That said, all four of these students enjoyed the lesson and wanted further reading practice, which
followed the Suggestopedia methodology.
Using Mellow’s two-dimensional model, the lesson focussed on growth in form and
functional language because there was an emphasis on exposure to more natural input. Reading
inputs 1 and 2 were conducted at a slow pace and students were not asked to undertake any task in
particular. In this section, there was an emphasis on ‘getting a feel for the language.’ Next,
exercises that provided opportunities for translation helped to center the lesson more towards
formal language and construction as students were expected to use more deductive cognitive
processes. Finally, the summary completion exercise required students to use the language in a
more ‘professional skills capacity’; hence this section was anchored more within the
functional/growth quadrant. In this respect, the sequencing and coherence of activities provided
balance consistent with Mellow’s centering principle.
An analysis of the lesson using Brown’s twelve principles (2002) revealed that EP2 was a
more holistic linguistic journey compared to EP1 insomuch as it covered more principles indicative
of meaningful learning. Table 1 provides a summary of the key principles covered in EP2.
Table 1. Summary of Brown’s principles targeted in EP2
Principle

Example

Automaticity

Students were not asked to overanalyze rules. There was an
initial focus on interacting with previously acquired
language.
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Meaningful learning

Obtaining a respectable IELTS score motivates learners.
Therefore the use of IELTS reading texts provided
meaningful input and opportunities for meaningful learning.

Intrinsic motivation

Environmental factors such as music, tea and settings were
designed to blur the work/leisure boundary of language
learning in an attempt to more fully motivate learners.

Strategic investment

The lesson provided a template that could be used by
students when engaging in reading for self-study.

Self-confidence

In the lesson, there was an emphasis on what students
understood. Furthermore, the pace of the lesson and the
collaborative nature of the activities did not pressure
students.

Risk-taking

Students were provided with opportunities to guess unknown
vocabulary before using dictionaries.

Communicative
competence

Learners were given the opportunity to communicate their
understanding of the text by constructing a summary of its
main points.

In sum, student feedback and post-lesson evaluation through Brown’s principles of post method
and Mellow’s two-dimensional model reveal that these shallow-end Suggestopedia styled
activities and lessons can be incorporated effectively into a CLT syllabus.

Conclusion
This study aimed to explore the validity of adopting a more principled eclectic approach to EAP
instruction in a Higher Education context. The rationale behind this aim was to better understand
if a principled eclectic approach could better engage students and thus promote more effective
SLA.
TILT and Suggestopedia were selected as trial methodologies because they were deemed
eclectic in the sense that they represent methodologies that do not follow standard CLT dogma.
To better understand whether these approaches can be incorporated into a CLT syllabus and
therefore become ‘principally eclectic’ (i.e., alternative, but not haphazard or running counter to
the aims of the overall syllabus), both Brown’s post-method principles (2002) and Mellow’s twodimensional model and centering principle (2002) were chosen as evaluative frames for the EP
lessons.
Findings from analysis of the EP lessons using these models revealed that the content of
EP1 and EP2 was balanced, coherent, met the needs of the learners and the needs of the wider
syllabus. Furthermore, analysis of participant feedback revealed that students were positive of the
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EPs, believed that the methodologies tested helped them with their English SLA and wanted
further exposure to these methodologies.
Despite these findings, a note of caution must be maintained, as data from two EP lessons
should not be considered sufficient to make the assumption that students need to engage more fully
with TILT and Suggestopedia methodologies on a daily, weekly, or even monthly basis.
In light of these findings, it is recommended that a second cycle of principled eclectic
research be conducted to transition this investigation from a one-off, cross-sectional study to a
more longitudinal investigation. In this way, it should be possible to gain a greater insight into the
merits and demerits of incorporating principled eclecticism into an EAP syllabus based on a CLT
approach.
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Appendices
Appendix A
Brown’s twelve principles
Automaticity
Efficient SLA involves the movement in control of a few language forms into an unlimited number of language forms,
without overanalyzing the rules of the language.
Meaningful learning
Meaningful learning will lead to better retention of the language. One example of this is content-centered approaches
to language learning.
The anticipation of reward
Humans are driven to act by the anticipation of reward. These rewards can be intangible or tangible, long, or short
term. Long term success in SLA relies on intrinsic reward, yet moment-by-moment rewards keep the classroom
interesting.
Intrinsic motivation
Some reward-driven behavior is extrinsic (externally administered by someone else) behavior. A more powerful
category is intrinsic motivation. This is motivation that stems from the needs, wants, desires within oneself. The
behavior itself has the potential to be rewarding and learners are more likely to maintain the behavior beyond the
presence of external factors (teachers, parents, etc)
Strategic investment
Success in SLA is dependent upon the student’s own personal investment of time, effort and attention to produce a
number of strategies for comprehending and producing language.
Language ego
As humans learn a new language, they develop new ways of thinking, feeling and acting. This second identity or
language ego that is intertwined with the second language can create a sense of fragility, defensiveness and raising of
inhibitions.
Self-confidence
The eventual success in a learner undertaking a task is partially a factor of their belief in themselves being capable of
them accomplishing the task. Global self-esteem is at the root of eventual attainment.
Risk-taking
Successful SLA involves language learners understanding that they are vulnerable beings, yet being able to take risks
in attempting to produce language that is a bit beyond them.
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Language-culture connection
Whenever a language is learned, so is a complex system of cultural customs, values, ways of thinking, feeling and
acting.
The native language effect
The native language of a learner is a highly significant system upon which predictions regarding the patterns of the
target language are made. These predictions can be both facilitating and interfering (positive and negative transfer).
Interlanguage
Language learners go through a systemic process of development as they progress to full competence in a language.
Successful interlanguage development depends in part on feedback from others or even themselves.
Communicative competence
As communicative competence is the goal of SLA, instruction needs to involve all of its components: organizational,
pragmatic, strategic and psychomotoric. Communicative goals should be set which do not privilege one area, i.e.,
language use/usage, fluency/accuracy, authentic language/contexts, classroom language/real-world language.

Appendix B EP1 student handout Translation time!
A) Please read my google translation below.
 مسا ًء ألنه00:2  كان يحتاج إلى المغادرة قبل الساعة.كان جو ين إنجليش يقطع الزوايا طوال اليوم ح ىت يتمكن من إنهاء عمله قبل الساعة الثانية مسا ًء
 لم يكن جو ين يف وضع جيد يف العمل وبدأت األمور تخرج عن السيطرة عندما.كان عطلة نهاية األسبوع وأراد الذهاب إلى المخيم مع أصدقائه
أسقط أحد
 كاسريًنا ععلىن الجغو ويان أصان يت عالنضو وايلةر الصرابيصطةا نويية طإربلى إاللى ر ئيموسس الكروو، تصرقبريةرا
اللقرسص ل قوأصرةس قل
ً
. سرق ة كمبيوتر الرئيس. ل يس
B) Now, please translate into English below.
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
Original English version
C) Please read, what kind of words are the ones in bold?
Johnny English was cutting corners all day so that he could finish his work before 2:00 pm. He needed to leave
before 2:00 pm because it was the weekend and he wanted to go camping with his friends. Johnny wasn’t on the ball
at work and things started to get out of hand when he dropped a clanger and emailed a top-secret report on British
nuclear submarines to the Russian president.
To cut a long story short, Johnny had to bite the bullet and fly to Moscow to steal the president’s computer.

D) Please match the idiom on the left to its correct meaning on the right.
1)
2)
3)
4)
5)
6)

cutting corners
on the ball
get out of hand
dropped a clanger
cut a long story short
bite the bullet

don’t delay something and just do it
make a mistake
to be direct/to summarise
get out of control
concentrating/paying attention
doing a job quickly and badly

E) Can you think of the equivalent idioms in Arabic?
English idiom
cutting corners
on the ball
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___________________________
___________________________
___________________________
___________________________

F) Please make some sentences of your own with the idioms from the lesson.

G) Discussion questions.
1) What does this exercise tell us about translation?
2) Is there such a thing as a perfect translation?
3) Is translation / interpretation a useful skill? If so, can you think of situations when you need to translate or
interpret?

4) Is using Arabic useful in the classroom?

Appendix 3a

EP survey 1

Definitely

Yes

Maybe

Not really

Not at all

Was this lesson useful for
your learning?

8

7

0

0

0

Would you like to do more
translation lessons during
class?

5

10

0

0

0

Arab World English Journal
www.awej.org
ISSN: 2229-9327

226

Arab World English Journal (AWEJ) Proceedings of 2nd MEC TESOL Conference 2020
Principled Eclecticism in the Classroom: Exploring the use of Alternative

Brett

Is Google Translate an
application that you often
use?

1

5

8

1

0

Will this lesson change the
way that you use Google
Translate?

3

6

3

1

2

Are you interested in
learning more idioms?

12

2

1

0

0

Is it useful to use Arabic in
class?

1

4

2

2

1

Any other comments

It is useful to use Arabic in class.
We need more of this lesson.
Thanks for the interesting lesson.
How the IELTS idioms comes?
These idioms are useful and I am interested to learn more of them.
This is very interesting. God bless you.
It’s perfect to learning (this lesson) and how to speak in idiom.
It was useful for me and I learn new things it will help me a lot.

Appendix 3b
How useful was the lesson for improving your reading skills?
•
•
•
•
•
•
•
•

It was quite useful – translating different words.
This lesson helped me to guess and get words easily (2).
Improved my reading skills (2).
It was useful (3).
The vocabulary was useful.
It helped my ability to focus.
I feel that I’m improving in vocabulary and that I am fast.
Not good IELTS reading is so difficult.

How useful was the music?
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I felt relaxed (10).
It put me in a good mood.
We adapted to the music over time. Concentrated more. Didn’t feel bored.
It helped me to relax because I wasn’t familiar with the music played.

Which volume of music did you prefer?
•
•
•
•

When it was quieter, it was better to concentrate (8).
Medium volume (2).
Makes no difference.
I prefer loud music because it distracts my mind from discussion around me (2).

How useful was it to drink tea in class?
•
•
•
•
•

It refreshed us (4).
It helped me to relax more (4).
Helped me to pay attention.
It gave me a jump start.
Nice new routine.

How useful was it to discuss the summary in Arabic before reporting back in English?
•
•
•
•
•
•

It was easier this way (2).
I preferred this way (3).
Easier to understand the topic (4).
We can understand more in Arabic and translate this way (2).
Both are good.
I prefer only in English because English to Arabic takes more time.

How useful was this lesson to improving your IELTS reading skills?
I feel it’s better to practice under exam conditions because it’s more helpful (4).
I need more practice because I need full marks.
•
•
•
•

It helps me if I can understand everything in the reading.
More practice please because I can’t understand everything when skimming.
Yes, I would like to do it in this way because exam conditions are boring (3).
I would prefer this way because my answers were very close to the questions.

Would you like more lessons like this?
•
•

Yes, sure (11).
Yes because it was new and refreshing.

Any other comments
•
•
•
•

All things in this lesson was nice. we need more lessons like this.
I love the lesson of today a lot.
I want 2 more hours to practice for reading and writing.
Thanks for your hard work (2).
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Abstract
Pakistan is linguistically a diverse country. The language policies of successive governments
resemble a kind of educational apartheid, where local languages have continuously been
neglected. The paper reviews the various language policies in Pakistan, and then, critically
examines the existing language policy, and its implications on medium of instruction. The
analysis suggests that linguistic cohesion with multi-linguistic policies are needed to adopt a
multi-lingual approach in language planning policy in Pakistan. A more pluralist approach to
language planning and policy (the mother tongue and regional language for local/regional
communication, Urdu for national use, and English for national and international communication)
may present a range of implementation challenges. The study is significant because it will shade
light on the linguistic situation in Pakistan, and on the government language policy. It will also
try to figure out how Pakistan can develop an ecologically valid model for bi/multiliteracy for
such complex linguistic context.
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Introduction
Linguistically, Pakistan is a diverse country. The National language is Urdu, whose native
speakers form just eight percent of the total population, and the official language is English, with
just 2.5 percent speakers (Mansoor, 2009.) Pakistan has five other major indigenous languages.
Those five main vernaculari languages are: Punjabi, Sindhi, Pashto, Siraiki,and Balushi, but
Grimes (2000) and Rahman (2009) have also recognized many other minority languages at the risk
of disappearance, mainly in the northern part of the countryii. The choice of a national language in
multilingual communities is generally agreed to symbolize the country’s unity (see, e.g., Holmes,
2001). In the Pakistani context, the adoption of Urdu as The national language has led to political,
linguistic, and social problems. One of these problems was indicated by Jahan, (1972), who
pointed out that this policy had generated resistance and violence especially from the other major
indigenous language groupsiii. The problems of language and ethnicity have been recognized in
the Pakistani context by a number of authors. Speakers felt marginalization of their ethnic
languages, and is evident in a number of incidents. There has been unrest between Bengali speakers
and the government on Urdu as the national language, which led to the split of Bangladesh into a
nation of its own in 1971iv. Ethnic language unrest in Pakistan was highlighted by the incidents in
January 1971 and July 1972, when Sindhi speakers resented the teaching of Urdu in Sindhi
schoolsv.
English was supposed to continue as the official language in Pakistan, until settled national,
local language replaced it. However, in practice, no national language has emerged to substitute
English. Moreover, English is well-established in the domains of power in Pakistan as it has been
since partition. The primary reason for this dominant position suits the ruling elite of Pakistan,
who prefer English for the sake of modernization, and the country’s development. But in fact, it is
a policy that is political and ideological, and has been used to suppress other languages ’rights.
The national and official language choice in Pakistan has always been instrumental in stopping
local languagesvi. Apart from the official and the national aspect of language in Pakistan, there are
also the problems of language and its use in administration, education, higher commerce, and the
media, which are also dominated by the use of Englishvii.
This paper will focus on English as a medium of instruction in Pakistan. Since the partition
of India, and Pakistan in 1947, English has been used as the medium of instruction in the elitist
private schools. The vernacular languages, Urdu, Sindhi, and Pashto, have been used in
government, religious, and non-elitist schools. Although since 1947, successive governments in
Pakistan have formulated different language planning policies, their policies remain highly statusorientated. Some governments intentionally supported the division in the medium of instruction,
others tried to change from English to Urdu, and others pretended to make English accessible to
the masses in government schools, still, all governments have used language as a political agenda
to gain the blessing of the groups in their voting campaigns.
The paper will review language policies in Pakistan since independence. Then, it will
critically analyze current government policy regarding English as the medium of instruction. It
will also shed light on the failure to consider local language seriously, which has resulted in
sociolinguistics problems. Finally, it will offer recommendations as to how planning can create
national cohesion, and can still maintain language diversity in Pakistan.
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Literature Review
Historical Background
Pakistani government language policy has always favored English as the medium of
instruction in elite private schools, and restricted the use of vernacular languages (Urdu, Sindh,
and Pashto) in government schools. Generally, British colonizers’ language policies in the Indian
subcontinent have created a divide in the schooling system, in which the children of the British
and Indian elites study in English private medium schools and the rest learn in vernacular schools
where the medium of instruction was the indigenous local languages. That policy remains in use
to date in Pakistan. Pakistani government language policy has been well documented by Rahman,
(1996) and Mahboob, (2002).
From 1947 to 1977, Pakistani governments adopted the same policy as outlined above. In
1958, Field Marshal Ayub Khan suggested that the medium of instruction in primary and
secondary schools in the public sector should be changed to Urdu, while English should continue
to be the medium of higher education. During his rule, the language policy towards the medium
of instruction was a status one that prevented the masses from reaching higher education viii. In
1977, General Zia-ul-Haq took over the government in a military coup and tried to make Urdu the
medium of instruction in all the Pakistani schooling system, including the elitist private schools
which had always adopted English as the medium of instruction. His plan failed, due to the
government’s inability to provide Urdu texts in all subjects taught in schools. Moreover, elite
parents objected strongly to such a policyix.
The period from 1989–1999 in Pakistan had seen political confusion during the
governments of Benazir Bhutto and Nawaz Sharif. In 1989, Benazir Bhutto had decided to make
English compulsory in all schools from Grade one. She wanted to make English accessible to the
masses in the government schools from first grade. The implementation of this policy failed
because the teaching of English in government schools needed the investment of appropriate
research and considerable amounts of money. The government was not able to afford such
investment. So, the medium of instruction remained the same in the government schools, (Shamim,
2008).
In 1999, General Pervaiz Musharraf assumed power through a military coup. He attempted
to adopt the same policy as the last government, in which English teaching started since grade one
in government schools. Still, the policy was not successful, due to local conditions, non-availability
of the quality of teaching materials, insufficient investment, and also unavailability of trained
English teachers see (Jalal, 2004). Thus, language planning policy has stated its intention of
making English the medium of instruction in government schools, but the government had not
implemented the policy. (For full details, see Qureshi & Shamim, 2009).
The next section discusses the sociolinguistic controversies towards the medium of
instruction divide between both elitist private schools and government schools in the light of
current planning policy.
Sociolinguistic Controversies in the medium of instruction
English Language Teaching Inequalities
There are Brief descriptions of the teaching and learning of English in Pakistan Blundell
(1989) and Rahman, (2002). In terms of education and achievement in general, and English in
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particular, a few in-depth studies on English language teaching at the classroom level have been
conducted in government and other lower-performing schools in Pakistan by Shamim (1993, 2006)
and Shamim and Allen (2000). The findings of those studies reveal that in government schools,
teachers mainly concentrate on “doing a lesson” or “doing grammar,” irrespective of class size. In
this regard, Shamim (1993) has said “Doing a lesson” mainly comprised a predictable set of
activity types: reading the text (lesson) aloud by the teacher and, or the students; explaining the
text, often in Urdu or the local language, giving the meanings of “difficult words” (p. 187) in
English and, or Urdu/the local language; and getting the students to do follow-up textbook
exercises in their notebooks.
Proficiency of English of The majority of teachers and students, in government schools, is
relatively low. Inadequate proficiency in English encourages the teachers and learners to cope by
using strategies such as code-switching in the classroom. It promotes rote memory -based
approaches for teaching and learningx. Meanwhile, learners in relatively high-income Englishmedium schools are more fluent in English than in government schools, probably due to the
difference in the range of opportunities available for them to learn and use English both in school
and in their homes and communities outside. The teaching methods in these schools are more
modern, innovative and, interesting than in the local language medium schools and books are
printed abroad, and have pictures and more general knowledge than existing in locally designed
textbooks (Rahman, 2004).
Linguistic Genocide and Discrimination towards Local Languages
English is the language of power in the world. It spreads as the language of the colonies of
Britain in African and Asian countries (Brutt-Griffler, 2002). When Britain left those colonies,
English became even more widespread because of global economic changes and the spread of
world media and international commerce. This globalization of the English language has created
a “linguistic genocide” (Phillipson, 1992) in many countries where people try to be skillful in
English and even ignore their local language. Which is condemned and considered “linguistic
imperialism” by Phillipson (1992: p.38) and Tove, (2000), who call English a “Killer language”
(p. 46.)
In Pakistan, the government supports the policy of language divide, which has led to drastic
consequences for the indigenous languages in the country. The other local languages spoken in the
provinces, including Punjabi, Sindhi, Pushto, and Balushi, were either ignored or relegated to an
inferior status, and lack institutional support. A case in point is Punjabi: it is the mother tongue of
about 50 percent of the citizens of Pakistan, but the government does not include it as a subject at
school. Thus the children of Punjabi families cannot read or write in their mother tongue and are
cut off from the rich literary heritage of their language. To a lesser extent, this is true of other
Pakistani languages as well, a fact which is recognized by Rahman,(2009) and Mansoor (2009).
Thus, the English language is the language of the media, quality education, military, commerce,
and other powerful institutions, which has led to the marginalization of indigenous languages.
Language Shame
The elitist schools are mostly composed of students from wealthy classes. The medium of
instruction in these schools is English, and the books they use are used in British schools, whose
contents do not include anything about Pakistani culture. Moreover, Pakistani government
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language policy has created a generation who undervalue their local languages and literature
(Rahman, 2004). Also, and as Metha, (2003) indicated, elite groups encourage the continuation
of English as the medium of instruction in their schools because it differentiates them from the
masses; “it gave them a competitive edge over those with Urdu-medium or traditional education;
and, above all, was the kind of cultural capital which had snob value and constituted a class-identity
marker” (pp. 261-264). Moreover, it is not only the elite who are ashamed of the local languages
and their literature, the middle class also feel uncomfortable towards their local languages, mainly
in the attainment of education, because of the realities on the ground which favor English in all
aspects of power. They are willing to send their children to English medium school apparently
because of the status the English language enjoys.
The government supports other types of schools called “non elicit private schools,” which
have mushroomed all over Pakistan and pretend to be English medium. However, as analyzed by
several Pakistani researchers, such as Quddus (1990) and Rahman (1996). These schools, which
are mostly used by middle class and low-income parents, use English foreign books, but the
methods of teaching English are ineffective, and the teachers have not received adequate training
in English language. This policy of creating private schools that adopt English as a medium of
instruction for middle and low-class masses has weakened the local languages, and lower their
status in their countries, and prevent linguistic diversity in the country.
Mansoor, (1993) has documented a study about the issue of language-shame or being
embarrassed about one’s language about the Punjabi language. She indicates that there is a
widespread shame among Punjabi people about the use of Punjabi languagexi.
Language Death
Rahman (2009) made it clear that negative attitudes towards local languages have a
“squeezing effect” (p. 7) on Pakistani languages. According to him, Urdu is safe because it is the
national language in Pakistan. Punjabi has the largest speakers in Pakistan, but it suffers from
cultural humiliation and abandonment. Sindhi to some extent, is the language of power and
education and is the primary language used in rural Sindh. Pashto is an identity marker in Pashto
speaking cities, and is a language used in some domains of power in Afghanistan. The language is
now primarily mixed with Urdu words. It seems that the language is under pressure. Whereas,
Balochi and Brahvi are much smaller languages, and these are frequently under pressure from
Urdu. However, there is enough consciousness among educated Balochi speaking classes to
protect and preserve their language. Balochi and Brahvi languages are not in power domains; the
chances are that these will survive as informal languages in the private field. It seems that city
varieties of these languages will be highly Urdufied, (Rahman, 2009).
The fifty-plus small languages of Pakistan Rahman (2009) recognized that, mostly in
Northern Pakistan, which are under tremendous pressure. The Karakorum Highway, which links
these areas to the plains, has put much pressure on these languages. Urdu and English words have
already entrenched themselves in “Shina” and “Burushaski,” and, as people immigrate to the cities,
they are shifting to Urdu. Even in Karachi, the “Gujrati” language is being abandoned, at least in
the written form, as young people seek to be literate in Urdu and English.
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In short, under pressure languages of Pakistan are under threat, and any policy which can
help them cope with the dangers of internal linguistic pressure, and globalization should be
welcomed, for details on this issue (Grimes, 2000).
Access to the Digital World
The digital world functions in English in Pakistan, but not in other local language. The
majority of students study in government schools where instruction occurs in vernacular
languages. That is why, most students’ English skills are weak. Moreover, since there are no
localizations of digital programs in Urdu or any local language, the result is that, as Rahman (2007)
states: “most Pakistanis are either excluded from the digital world or function in it as handicapped
aliens” (p. 1). Besides, since only the wealthy can afford personal computers, and very few people
go to educational institutions which use computers, the number of Pakistanis students who benefit
from computers is small.
Limited Access to Higher Education
Apart from its linguistic effects, Pakistan’s government language planning policy has
resulted in a significant social problem, namely that those who get an education in elitist private
schools have more highly paid jobs. Globalization increases the power of English and opens up
more jobs for those who graduated in English. Jobs are controlled by multinationals, and the
dominant language of business is English, which increases the demand for English schooling.
English language domination increases the pressure on all the languages of the world, especially
the neglected indigenous languages not taught in schools, and not used in good jobs (Mansoor,
2009; Rahman, 2009).
Governments develop language policies, but poorly implement them mainly based on
extra-linguistic considerations, and poorly implemented, which increase levels of illiteracy in
general in English. The result is the disempowering of the masses by limiting their access to the
benefits of English language education. Brock-Utne (2000) asserts that even “the concept of
‘education for all’ becomes an empty concept, if the linguistic environment of the essential learners
is not taken into account” (p. 141). Hence, the urgent need for developing a viable model for
bi/multiliteracy and serious implementation strategies in Pakistan is very crucial.
Discussion
Most studies are consistent in their findings that there exist language inequalities, low language
proficiency, and poor teaching practices. The local languages are continuously neglected.
Successive language policies adopted by previous governments give the impression that the
governments by and large supportive towards making the English language instruction widely
accessible to the majority of students, at least in government schools. However, the ground
realities, implementation of language training of teachers, national literacy and other education
and language indicators suggest poor state of affairs of language learning environment in Pakistan.
Conclusion
English is the language of scientific, technological development, and economic
advancement. The language policy of successive governments in Pakistan has deprived the masses
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of any realistic chance of learning this vital language. Furthermore, the approach resembles
educational apartheid, where English is preferred and the local languages not.
For linguistic cohesion in the country, Pakistan needs to adopt a multilingual approach in
its language planning policy. English-medium education is essential for individual and national
development, which is confirmed by Vavrus (2002), who argues that the sociopolitics of English
does not mean the banning of teaching of English in post-colonial countries because of fears of
reproducing social inequalities. On the other hand, Pakistan should adopt a bi/multilingualism
policy which permits the teaching of local languages as well as English (Clegg, 2007; Imam, 2005,
and Mahboob, 2002). A more pluralist approach to language planning and policy, similar to the
one undertaken in other contexts such as South Africa, with a focus on learning at least four
languages – the mother tongue and regional language for local/regional communication, and Urdu
and English for international and international communication, respectively – may present a range
of implementation challenges, in addition to those noted above. Implementing a pluralist language
education policy in less developed, and developing countries such as Pakistan will be very
challenging due to their highly complex linguistic, educational, social and political contexts. There
is a need for further research to develop an ecologically valid model for bi/multiliteracy,
(Hornberger, 2002), for such complex linguistic contexts.
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Notes:
The term vernacular is used in sociolinguistics to refer to languages in multilingual communities which have not been
standardized and which does not have official status and which are often used for a relatively narrow range of informal
functions, (Holmes, 2001).
ii
Some of these languages are already dead (for details see Grimes, 2000) and (Rahman, 2009).
iii
Rahman (2009) also indicated that “favoring Urdu was for the sake to create a vernacular-medium education that
costs less than English-medium education” (p. 8).
iv
For full details, see (Jalal, 2004; Bughio, 2006).
v
For full details on this issue see: (Ahmed, 1992; Rahman, 1996, 1997, 2009).
i

For full details on English as an official language in Pakistan and its impact on local languages; see (Hussain,
1979; Rahman, 2002).
vii
. See: (Mansoor, 1993; 2010; Malik, 1996; Faroz, 1998).
vi

For full details on this planning policy, see, Shamim, (2008).
For full details about his planning policy and its failure, see (Haque, 1993; Rahman, 1996; Mahboob, 2002).
x
See Shamim (2008) and Qureshi and Shamim (2009).
xi
Parents and teachers in the elitist English-medium schools in Lahore showed their embarrassment about students
who speak Punjabi, and there were even policies forbidding students from speaking the language in the schools.
viii
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Abstract
Students’ active engagement and participation in the learning process has always been the most
desirable factor in English Language Teaching (ELT) classes. Yet, it remains challenging for
educators to engage students and make them participate. This qualitative research addresses the
potential for exploiting gamification and interactive activities to achieve improved engagement in
ELT classes. The integration of technology in education enables educators to use web-based games
and interactive activities in ELT classes to get students’ engagement. An analysis of the research
done in the related fields proves that games and interactive activities, integrated with technology,
can be more effectively used in ELT classes to deliver better outcomes, which include enhanced
motivation, active engagement, and willing participation of learners in the learning process.
Another observation is that the current scenario has reinforced the need for using gamification and
interactive activities in online classes. For instance, pedagogical applications like Forum (Moodle),
Nearpod, Kahoot!, and H5P can be used in both regular face-to-face classes and in online classes.
A careful analysis of some research findings proves that educators face a number of difficulties
such as lack of training and insufficient time to prepare. However, the researchers in the field have
also provided some possible solutions such as collaboration at different levels. The present
scenario demands new approaches as online classes necessitate the implementation of modern
techniques such as web-based gamification and interactive activities in order to actively engage
students in ELT classes.
Keywords: gamification, interactive activities, pedagogical application, students’ motivation,
technology integration, web-based games
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Introduction
Students’ active engagement and participation in the learning process is essential. Many
researchers have concluded that the desirable results in language learning can be achieved only
when the learners are actively engaged (Mackenzie, 2014). As stated in Astin’s Theory of Student
Engagement, the best learning environment is the one in which it is possible to increase students’
engagement (qt. in Akbari, Naderi, Simons, & Pilot, 2016). However, engaging students and
making them participate in class activities has always been challenging. This challenge has
increased with the current scenario of teaching online. Educators need more techniques to motivate
their students to participate in online (synchronous/asynchronous) class activities. Some of the old
techniques do not impress or sufficiently engage the present generation of students. Therefore, to
achieve a better level of students’ participation in ELT classes, educators deploy various
techniques such as integration of technology and gamification, which is not an entirely new
concept to language teaching (Flores, 2015). As this technique is significantly important in the
current scenario, this research aims to find the appropriateness of exploiting gamification and
interactive activities to achieve better students’ engagement in ELT classes.
Researchers have identified reasons why there is a need to use technology and also the need
to use technology in games and interactive activities. Implementing the extensive use of
technology in all fields has, without question, brought new dimensions to gamification since there
are numerous possibilities online to gamify ELT classes. Also, the majority of students who now
study in higher educational institutions belong to Gen Z. In other words, they are ‘digital natives’;
the internet and social media have been a constant part their upbringing. Therefore, gamification
has gained immense popularity as teachers have also realized the potential that games offer to their
students. This present generation of students has different learning styles and new attitudes to the
learning process and higher requirements for teaching and learning (Altuntaş, 2020). However,
factors such as selection, creation, and implementation of web-based games and interactive
activities need to be scrutinized in order to get successful results. There have been studies in the
recent past about gamification and interactive tasks. This paper is an attempt at analyzing key
research to cover key areas such as: technology integration, the importance of interaction,
differences between games and gamification, benefits of using web-based gamification and
interactive tasks, the effectiveness of using technology-oriented pedagogical applications with
some examples, challenges, possible solutions, and recommendations.
Literature Review
Technology Integration
The impact (both direct and indirect) of technology has impacted on all areas in life, and
ELT is no exception. In connection with technology, Chapelle (2020a) covers three broader
societal trends: the connection between technology and language, the connection between
technology and learning, and the connection between technology and the English language.
Though these trends are, to the greater extent, happening outside the classroom, these trends do
provide various opportunities for educators to use technology for English language teaching and
learning. According to Altuntas (2020), the trends in education, reinforced by technology, require
the implementation of new approaches and techniques such as gamification to implement active
learning. Fortunately, most ELT professionals realize that incorporating technology in teaching
and learning is inevitable need as it improves student engagement in the learning process. Although
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technology provides many new ideas and possibilities for teaching/learning English, educators
need to be able to efficiently integrate them into the curriculum and materials that they use
(Chapelle, 2020b). Technology undoubtedly is an advantage to educators. Warlow (2016) agrees
with this notion and points out that technology can be used as a tool to create and present engaging
and relevant content. Consequently, students become engaged and active in the learning process.
Therefore, educators can use technology-oriented pedagogical applications for this purpose.
Importance of Interaction for Language Acquisition
Interaction is necessary for language acquisition. Rivers (2000) premises her argument on
the need for interaction when she asserts that communication derives essentially from the
interaction. In a similar vein, Ellis (2004) argues that there is a natural development route to
language learning only through an integrated and interactive framework. Thakur (2014) agrees
when he says that if language teachers consider communication as their primary objective,
interaction should always occur in ELT classes. Interactive tasks and activities help to facilitate
meaningful communication. As per the language-focused strand described by Nation and
Macalister (2010), interaction probably leads to improved accuracy and explicit attention to
language learning. According to Courtney (2020), “Interactive activities require students to use
their L2 to complete a shared task.” Therefore, educators must choose and design learner-friendly
communicative tasks and activities to ensure improved learner motivation and participation. They
also need to think about innovative ways of using interactive tasks in language teaching
classrooms.
Games and Gamification
Games, or game-based lessons, means using games for the purpose of teaching and learning
process (in ELT). This technique has been in practice for a long time. However, gamification is a
comparatively recent development. The term ‘gamification’ was first used by Nick Pelling (a
British computer programmer) in 2003. It is the concept of adding game elements to a non-game
situation (Isaacs, 2015). In other words, in a gamified lesson, some, many, or all of the elements
of curriculum and instruction correspond to the aspects of game mechanics (Cassie, 2016).
Gamification is widely used by corporate sectors for: gaining the involvement of their employees,
identifying hidden talents, assessing skills, and getting consensus on disputed issues. Thus, there
is vast scope for gamification. With technological advancements, gamification has become more
challenging for educators, but at the same time, there are increased opportunities to be creative.
According to Coponetto et al., gamification in education refers to the introduction of game design
elements and gameful experiences in the design of learning processes (As cited in Dichev &
Dicheva, 2017). This adoption supports learning in various contexts to address related attitudes,
activities, and behaviors. The method of gamification in education can easily be comprehended by
looking at the ‘Educational Gamification Five-Step Model’ of Huang and Soman (2013).

Figure 1. Educational Gamification Five-Step Model (Huang & Soman, 2013)
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Fundamentally, games are based on four essential elements: a set of rules, a clear objective or goal,
an element of competition, and an element of chance. In addition to these, gamification includes
elements that engage and motivate through the use of points, badges, levels, leaderboards,
feedback, and challenges (Albrecht & Cherrington, 2019).
Gamification in Teaching/Learning English as a Second Language and as a Foreign Language
Veljković Michos (2017) urges educators to use gamification “to enhance motivation,
concentration, effort, and other positive values common to all games.” The benefits of gamification
stated here make it easy for foreign language/second language educators to create a conducive
environment in the language classroom. According to Flores (2015), when game elements are used
in L2 classes, learners take charge of their learning. In other words, learner autonomy is achievable
through gamification. Flores (2015) further argues that learners move out of a reserved, less
engaged stage to a more motivated stage. After studying twenty-two publications dating from 2008
through 2019 for their research, Dehghanzadeh, Fardanesh, Hatami, Talaee, and Noroozi (2019)
corroborate the positive effects of gamification on learners’ learning experience and their learning
outcomes. They list four targeted learning outcomes of gamified Learning English as a Second
Language (LESL): content language learning, engagement, motivation, and satisfaction. Hence,
implementation of gamification in foreign language learning as well as in LESL is applicable as
educators need to motivate and engage the learners at the learning process.
Game-based Learning and Game-based Language Learning
There is also a concept called game-based learning. A simple definition to game-based learning is
‘learning that is facilitated by the use of a game’. In other words, it is the adoption of games for
educational purposes. Although a simple definition, game-based learning has various functions,
types, and purposes. For instance, game-based learning can be used at a pre-school level (for
children under 5) and at a university for advanced level students. It can be just a simple game
played face-to-face or a complex one using modern devices. Moreover, game-based learning can
be used for any learning. According to Plass, Homer, and Kinzer (2015), game-based learning
“involves the use of game elements, such as incentive systems, to motivate players to engage in a
task they otherwise would not find attractive.” Clearly game-based language learning is an
effective method because games create a positive learning atmosphere in language learning
classes. It ensures the active role of learners, which determines the success of language learning.
Dehghanzadeh et al. (2019) assert that gamified LESL environments have become a promising
field.
Benefits of Using Gamification and Interactive Tasks
Many researchers have found that there are benefits of using gamification and interactive
tasks, particularly in foreign/second language learning. According to Yolageldili and Arikan
(2011), there is a special role for games in any foreign language teaching programme as they
facilitate learning. Flores (2015) lists many benefits: increasing students’ participation, motivating
learners by game elements and techniques, giving immediate feedback, and creating a sense of
empowerment and engagement among students. He concludes his research ‘Gamification to
Enhance Second Language Learning’ by saying that “the use of Gamification in L2 learning
contributes positively to the learning experience”. Motivating students is the most significant
benefit from this list. Boyinbode (2018) argues that if learners are highly motivated, they will find
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a way to solve a challenge they face. Some other benefits of gamification are making learning
enjoyable and interactive, increasing learner engagement, and improving knowledge absorption
and retention (Chinyelu & Esther, 2019). According to Bower (2017), students can get experiential
learning when educators effectively incorporate gamification in language teaching. Another
noticeable benefit of using gamification or interactive activities is that learners lose some
inhibition. Students’ sense of embarrassment is lessened, and the aspect of peer scrutiny is reduced
(Yunus & Azman, 2019). Studies prove that gamification also reduces the stress level of students.
Gamified activities promote participatory approaches, collaboration, self-guided course, more
manageable and more effective assessments, and student creativity and retention (As cited in
Dichev & Dicheva, 2017). Moreover, gamification offers features such as badges and leaderboards
that motivate students. According to Natalie (2015), leading institutions find that awarding Open
Badges is an effective way to increase motivation. Schindler, Burkholder, Morad, and Marsh
(2017) found that digital games provide the most far-reaching influence across different types of
student engagement.
Interactive activities/tasks also return positive results in language learning as the
fundamental purpose of using any language is communication. According to Wilkie, Zakaria,
McDonald, and Borland (2018), interaction has an indispensable role in developing the language
ability of learners as Online Interactive Activities cause benefits in Blended learning. They also
provide opportunity for educators to use active learning methods for delivery of teaching. With
these methods, instructors can use activities that students do both in-class, and pre-/post-class.
Teachers need to promote learner interaction in their classes so that the learners learn the target
language effectively. There are also possibilities to encourage teamwork, cooperation, and
collaboration among learners if educators design and incorporate the appropriate gamification and
interactive tasks in teaching. Interestingly, when gamification and interactive activities are
enhanced with technology using the right platforms, students are highly motivated. They willingly
take part in the learning process. These web-based gamification and interactive activities are
adaptable for regular face-to-face classes and online synchronous and asynchronous classes.
Selection Criteria for Gamification and Interactive Tasks
As covered previously, there are many benefits of using gamification and interactive tasks
in ELT if educators carefully and effectively integrate them with technology. The onus is on
educators to select appropriate lessons/activities for gamification and interactive activities. There
is no need to gamify each activity. According to Biech (2015), the learners’ success lies in teachers’
selection of the right mode to the right objective. It is applicable for selecting and designing tasks
for gamification and interaction.
Effectiveness of Using Technology-oriented Pedagogical Applications
Although there are many technology-oriented pedagogical applications or websites for
gamification and interactive activities, four such applications are used as examples for a brief
analysis here: Forum (Moodle), Nearpod, Kahoot!, and H5P.
Forum (Moodle)
Researchers recommend that educators need to explore the possibilities of creating more
and more opportunities for students’ interaction. There are various types of interaction occurring
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in regular face-to-face classes. However, it is essential to integrate technology, that will
enhance/substitute classroom interactions. For instance, ‘Forum’, available with Moodle, or a
similar type of discussion board offered by various websites such as kialo-edu.com can be used as
a good platform for interaction. These media/websites provide multiple options: posting questions
for discussion, broadcasting video, uploading word or pdf files for relevant information, posting
individual comments, using comment threads, etc. Forum discussions can be incorporated
efficiently in teaching/learning to attain better results. Ginosyan and Tuzlukova (2015) concluded
their research on using Moodle forum for teaching English by demonstrating that Moodle forum
supports writing fluency. They also found that forum contributes to the development of language
learners’ communication skills’ through an online language learning environment by responding
to online assignments and commenting on others’ work or comments. Moreover, forums can
create the opportunity to engage in online discussions (an important 21st century skill), create better
in-class discussions as follow-up, give fair and ample opportunities for all students, especially for
introverted students (who otherwise do not normally participate in regular classroom discussions),
give plenty of time to think at one’s own pace, provide chances to share one’s ideas and comment
on others’ points of view, bring a sense of responsibility (as all comments are recorded), and use
it as a part of assessment when required. Gurung and Kadel (2018) list more benefits such as
possibilities for creating dynamic webpages, linking to a particular posting – technically known as
permalink, viewing the discussion by all users, and setting deadlines for discussion. Also, an online
forum/discussion board is suitable for any type of class. For example, it is an excellent tool for
flipped classroom use. It can save a lot of time in a synchronous class as students have prepared
themselves for the lesson prior to the synchronous class. Although there is a long list of benefits,
no complicated technology is required at the implementation stage. The users only need to open
an account and create a discussion on their favourite platform by following simple, selfexplanatory guidelines or tutorials. Although there are many websites to offer forum, Moodle,
according to GOUNANE (2020), provides a safe environment as in most cases it is set up as an
official educational platform.
Nearpod
Nearpod is a multifaceted student engagement platform. Nearpod Silver edition is free;
however, more features are available with Gold and School versions, which are not free.
Sanmugam, Selvarajoo, Ramayah, and Lee (2019) find Nearpod user friendly and highly
interactive. They also recommend the use of Nearpod, as educators can improve student
engagement and monitor students’ progress in real time. There are many advantages of using
Nearpod. First, it can be plugged into existing learning management systems (LMS) like Moodle.
So, it is easily accessible. Next, there are many collaborative and engaging activities available
with Nearpod, which can be exploited to ensure interaction in ELT classes. Virtual reality,
simulations, and gamified quizzes are some other options that can be incorporated with Nearpod
lessons. In addition, interactive activities can be designed by having students draw on a
map/diagram, respond to open-ended questions, take a multiple-choice quiz, and post a note or an
image to a collaboration board. It is a good platform for formative assessments, too, as records can
also be maintained. Nearpod also has a library of pre-made Nearpod presentations (shared by a
network of teachers), which can be either as is if appropriate or customized to suit
teachers’/students’ needs. Furthermore, the lessons created in Nearpod can be presented in three
teaching modes: live participation (suitable for synchronous classes), student-paced (useful for
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assigning as homework tasks for any type of classes), and front of class (for regular face-to-face
classes). Another feature is that students can design their slideshows and use them to teach others.
Therefore, the wide range of interactive activities provided by Nearpod make this tool very useful
for ELT classes. Burton (2019) recommends the use of Nearpod in classrooms to increase student
engagement. He observes that even more reticent students willingly participate and ask questions.
Kahoot!
Kahoot! is a game-based learning platform. According to Sartor (2020), Kahoot! gamifies
learning by creating engaging quizzes. It is available in free and paid versions. Veljković Michos
(2017) describes Kahoot! as ‘a student response system’ as there are options such as quizzes,
discussions, and surveys. These options challenge students to learn and make them participate. In
Kahoot!, there are two modes of play: the first one is ‘live game’ as items are shown on
teachers’/presenters’ screen, and students/participants answer using their devices. Alternatively,
games can be sent as homework tasks, and students can answer them in their own time. In both
cases, immediate feedback is given and a leaderboard is shown to encourage competitiveness.
Yunus and Azman (2019) call the ‘leaderboard’ a core game element in Kahoot!. Another clear
advantage with Kahoot! is it can be used at any time during a lesson to engage students in the
learning process or to assess them (formative assessment). Furthermore, with few simple
instructions for students and teachers, Kahoot! is user-friendly (Wichadee & Pattanapichet, 2018).
Similarly, it is accessible on smartphones, tabs, and computers. Interestingly, ‘BYOD’ (Bring Your
Own Device) is the new approach followed at many institutions so that the availability of devices
is less of an issue.
There are many benefits when we use Kahoot! in ELT classes. Veljković Michos (2017)
lists some of the benefits: promoting active learning of students, students’ engagement,
participation in the class, collaboration with other students, and sharing knowledge. The first step
to use Kahoot! is to create an account and prepare materials on kahoot.com. Teachers can
alternatively choose suitable gamified activities or quizzes from over 40 million freely accessible
Kahoot! games. Teachers then share a system-generated code with their students which they then
use at kahoot.it to play these games using their name and the provided code. Currently, there are
four different types of Kahoot!: quiz, jumble, survey, and discussion. Kahoot! quizzes are popular
among users as marks are given based on accuracy and speed. There are two options available for
players (students): classic mode – Player vs. Player and team mode – Team vs. Team. In short,
Kahoot! has adopted prime gamification elements such as feedback, points, leaderboard,
teamwork, and performance graphs. Veljković Michos (2017) concludes the research
recommending Kahoot! as a gaming tool for educational institutions.
H5P
H5P, a free and open technology designed to create and share interactive (HTML5) content
of thirty types, is available on smartphones, tabs, and computers. It is highly compatible as it can
be plugged into most existing LMSs and course management systems (CMSs). The users are
required to create an account, and start exploring/exploiting all the options available. There are
many tutorials available online to learn about H5P. According to Sartor (2018), “The H5P format
is also useful for English language students. Students are engaged with relevant technology while
learning English”. As per the research by Wilkie et al. (2018), H5P has a variety of interactive
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activities. Educators can use H5P to make rich interactive web experiences by creating and editing
interactive videos, presentations, games, etc. For instance, while creating an interactive video task
on H5P, users can make it more interactive as H5P provides various unique options such as
automatically pausing the video for getting a response, setting actions for right or wrong answers,
giving different types of feedback, providing extra information (in the form of pictures, links, and
labels), assigning a summary task, etc. The option of setting automatic replay of a particular part
of the video (when a wrong answer is given) is useful for self-correction. Thus, a simple video can
be adapted to be a rich (technology-enhanced) task. It can either be directly shared with students
(just by sending the link) or linked with the existing LMS, as mentioned earlier. These types of
interactive videos are motivating for learners, especially for language learners. Sartor (2020)
agrees by saying that the students of the present generation learn more via video than text. She
asserts that the importance of using tools like H5P cannot be underemphasized as it is suitable for
different levels and students are able to learn in different ways and at different speeds.
Challenges
Although there are some challenges encountered by teachers and students while using
technology for education, researchers have identified the most important ones related to
gamification and interactive tasks (using technology). Johnson, Jacovina, Russell, and Soto (2016)
have classified challenges into two types: external and internal. The external challenges include
access constraint, the challenge of inadequate training, and the support constraint. For example,
some students and teachers have a poor internet connection. In addition, some teachers need proper
training on how to integrate technology with their teaching. On the other hand, most students
(certainly those considered digital natives) also face problems with technology while using some
LMSs or e-platforms such as G-Suite or Moodle if they have not received proper training. Some
of the websites with advanced options for gamification and interactive activities provide paid
services for partial or full options. The internal challenges, such as teachers’ attitudes and beliefs,
have also been listed in their research. For instance, since most educators are digital immigrants,
they are likely to encounter more challenges using such technology. The next serious issue is when
teachers want to create gamified as well as interactive tasks/activities using platforms such as
Nearpod, Kahoot!, or H5P, they need more time, which will, in turn, affect the timely completion
of their other academic duties. In his research article, Atabek (2019) lists many challenges which
include inadequacy of physical and technological infrastructure, insufficiency of in-service and
preservice training and content support.
Discussion
More than ever, gamification and interactive activities are now popular in the field of ELT
thanks to the research done in those fields. Research findings prove the positive effects of using
web-based gamification and interactive activities. For instance, Altuntaş (2020) has found that
gamification enhances motivation and learning. The use of technology in language teaching is
now common. Yet, there is not enough empirical evidence to show the direct effects of using a
particular application in language teaching/learning. Flores (2015) agrees with this point and calls
for more research in order to increase empirical evidence. In addition, more research is needed in
finding the specific gamification elements which are related to the learning outcomes. In support
of this argument, Dehghanzadeh et al. (2019) conclude that none of the twenty-two publications,
that they studied for their research, reported specific gamification elements associated to the
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learning experiences and outcomes. Moreover, the research done in this specific area focuses
mainly on regular face-to-face classes. However, since the global scenario has changed due to the
current pandemic situation, online learning has become a necessity. In both asynchronous and
synchronous classes, the students’ learning environment is different. Most students may not be
able to set up a conducive classroom atmosphere at home. Moreover, the motivation level of
learners is not at the same level when they attend online classes. Some of the effective techniques
such as pair-work or group-work cannot be effectively conducted by educators in online classes.
Educators need to give special attention to asynchronous classes as learners need to be motivated
and involved in the learning process. To highlight the significance of motivation in virtual classes,
Selvi (2010) states that motivation is the key variable that affects students’ learning. She also
insists on the necessity of external motivation for students to stimulate their learning and to support
their participation in a virtual learning environment. Therefore, the need for using gamification
and interactive activities is essential to motivate students. Subsequently, web-based games and
interactive activities will be the natural choice as the classes are online.
Findings of some research prove that students find web-based gamification tools and
interactive activities more interesting. Wichadee and Pattanapichet (2018), for instance, consider
Kahoot! a good digital game option because it increases students’ interest in language learning. It
also makes learning more fun. Sartor (2018) finds H5P a useful application to create interactive
videos. She also predicts more interactive videos will be created in the future to teach language.
There is clearly still scope for further research on the actual effects the tools and principles
mentioned above have on students and their learning in online classes using gamification. For
instance, there is a need for research on the effectiveness of using H5P interactive tasks for
listening and speaking skills.
Possible Solutions and Recommendations
This research identifies the following possible solutions and recommendations for better use
of gamification and interactive tasks:
✓ Teachers who face problems with advanced technologies can first try using the simpler
ones (Kessler, 2020).
✓ Educators should choose a technology that is comfortable for them (Johnson et al., 2016).
✓ Proper training should be given to both teachers and students whenever needed.
(GHOUNANE, 2020)
✓ Activities or materials that are created by a teacher can first be tried with fellow teachers
(as students) to get suitable feedback or to identify any shortcomings. (Kessler, 2020)
✓ Teachers can share materials (such as gamified/interactive activities) among themselves in
order to be more efficient.
✓ Teachers should consider collaborating closely with their peers (Butler, Heslup, & Kurth,
2015). Collaboration at all levels (institutional, local, regional, national, and international)
is essential to provide technology integrated education.
✓ According to Al-Issa (2009), games can be used to motivate even student teachers (preservice teachers) whose motivation level is generally low in Oman.
✓ Students should find the integration of technology meaningful and related to real life. Only
then, will they be interested in it (Bond & Bedenlier, 2019).
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✓ Institutions or competent authorities may consider buying paid versions of useful
applications so that advanced options are available for use.
✓ Educators need to be astute in the technologically advanced world, especially at more
challenging times caused by various factors, such as a pandemic. Language teachers must
keep themselves up to date with new tech tools and trends and continue to identify useful
software and smartphone apps, which will help them align with their required pedagogical
outcomes. (Sartor, 2020)
Conclusion
When learners are actively engaged in ELT classes, they learn better. By keeping up to
date on outside classroom trends and changes, most educators choose technology as a useful tool
to improve student engagement. Students, generally being digital natives, respond positively to
this. According to Sartor (2020), ‘Gen Z’ students constantly use technology and expect their
educators teach them using technology. Gamification and interactive activities help teachers fulfil
their students’ expectations and achieve the outcomes in a desirable manner. Games are different
from gamification as the latter is the concept of adding game elements to real-world or productive
activities. There are many benefits of using gamification and interactive activities if the activities
are carefully selected, designed, and used in teaching/learning. For instance, Nearpod and Kahoot!
are considered good choices for gamification. Similarly, Forum (Moodle), Nearpod and H5P are
useful for creating interactive activities. The effectiveness of games and interactive activities has
been established by research. For instance, as a concluding remark to their research on
effectiveness of teaching grammar using gamification, Yolageldili and Arikan (2011) recommend
that games can be used in materials, and by presenting alternative games, foreign language
teaching can be enriched. Shamsutdinova, Khakimzyanova, and Melnikova (2017) argue that
interactive activities motivate students to be attentive and participatory, and they also help
educators create interesting lessons. However, there is not currently enough research to establish
the effectiveness of using specific web-based games and interactive activities in ELT online
classes.
Although techniques such as web-based games and interactive activities are used by some
educators, there is an urgent need to use them in online classes to gain learner motivation. The
success of asynchronous classes depends on learners’ interest, motivation, and involvement.
Research conducted by Selvi (2010) concludes that students’ involvement in online classroom
learning determines the success of the learning process. Hence, it is highly recommended that
educators use web-based games and interactive activities to achieve the desired results through
increased student engagement. Whilst there is general concern about the difficulties faced in real
time use of games and interactive activities and there are challenges in using gamification and
interactive activities in ELT classes, careful consideration and execution of the solutions and
recommendations mentioned above will solve them.
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Abstract
This research work explores the impact of the COVID-19 pandemic on classrooms teaching in
school and colleges and on finding e-learning solution to ensure the continuity of the teaching
process. The physical presence of the student in the classroom has been hampered by the COVID19 pandemic. The only way in which the classes can continue is through online teaching
programmes. This research tries to examine how effective is online teaching in a higher
educational institution in Oman and worldwide. Here we will see the three dimensions of online
education, namely (a) preparation, (b) execution, and (c) verification. Verification leads to
negative and positive results. These results reflect real-life experiences and ideas shared by the
stakeholders, the instructors, and the students who participate in online classes. We will also
explain and examine various challenges and solutions involved in making this system more
effective. This study gives us an insight into the mechanism, dimensions, and strategies of Elearning.
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1. Introduction
The pandemic of COVID-19 has thrown the world into a period of uncertainty. It has affected
all facets of life, including the educational institutions. The fear of exposing ourselves to the virus
has made it imperative for us to maintain social distance and to wear masks all the time when we
are in a public space. Therefore, it has become virtually impossible to access public transport and
attend classroom teaching programmes without the fear of contracting the virus. This has led to
the closure of schools and colleges, leaving the teacher and the students no other option but to
continue with online classes. E-Learning is, therefore the need of the hour. Lederman (2020) justly
stated that due to the COVID-19 crisis, teachers and students both find themselves in a situation
where they felt compelled to embrace the digital academic experience as the summum bonum of
the online teaching-learning process. Some educational institutions were not well equipped or
prepared for such an emergency. The reasons must have been from the non-availability of technical
resources to untrained staff and students. Through this paper, we will get to the core of the
mechanism of the e-learning process. The initial part will indicate the various stages of online
teaching and learning.
In the second part, its positive and negative aspects are analyzed, followed by the
challenges. Data taken from stakeholders in the process of e-learning is used in this presentation.
2. Literature Review
The COVID-19 pandemic has affected education, and teacher education in particular, in various
ways. As a result of the closure of universities and schools, teachers and students had to rapidly
adapt to remote teaching. Teacher education is no exception. The need to create learning
environments for student teachers doing their teacher education preparation implied decisions,
choices and adaptations in order to meet not only the expectations of students but also the
requirements of teacher education as well as the conditions in which both universities and schools
had to operate (Flores and Gago 2020).Researchers anticipate that physical distancing and
pervasive feelings of anxiety over the COVID-19 pandemic have initiated a wide array of
challenges in education including poor academic performance (Sintema, 2020), concerns over the
physical health and well-being of students (Rundle, et al., 2020; Van Lancker & Parolin, 2020),
and negative disruptions to internal and public assessments (Burgess & Sievertsen, 2020). In the
21st century, the E-learning creates a more significant impact on all types of the student, much as
the part-time and Full-time or distance learning student in the higher education institution (Azhari
and Ming 2015). In this light, the COVID-19 pandemic has forced the universities to close faceto-face education and send the students home. This forces the universities to introduce courses
through online portals. Also, education industries are adopting the technologies available such as
digital Video conferencing platforms like Zoom, Microsoft platform, and Webex Blackboard and
Google Classroom (Larry 2020). Therefore, this will be enhancing E-learning globally (Chen
2010; Yengin et al. 2011; Larry 2020). The flexibility of E-learning is a solution for people’s
commitments to their family or work, which may increase the number of people who enroll in this
type of education. In fact, this goes beyond the learners; it gives flexibility also for the instructors.
In addition, educational institutions reimplementing E-learning technologies to improve the
communication among learners and instructors for better knowledge exchange as well as to
strengthen the learning community to accomplish personal objectives (Njenga, J.K.; Fourie,
L.C.H. 2010) identified 10 myths about e-learning in higher education, extracted from the
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emerging educational practice, information provided by technology providers, and the academic
literature: (1) E-learning is a very powerful instrument and all educational institutions should adopt
it; (2) e-learning may replace human interaction; (3) e-learning reduces the economic costs of
education; (4) increasing the academic offer and large amounts of information are beneficial for
learning; (5) digital technologies should be the main learning means or resource in higher
education; (6) leisure (including games and entertainment) and learning are separate activities; (7)
e-learning will make university institutions more competitive; (8) defining the infrastructure
(hardware and software) in e-learning is the most difficult task; (9) e-learning will be the end of
traditional campuses; and (10) e-learning may decrease absenteeism and the dropout rates among
university students.
3. Course Plan
We have to be clear in our minds that the e-learning is not a replacement for the classroom
teaching. The E-Learning class is a virtual classroom without the physical presence of individuals
interacting at a human level. The teacher cannot walk up to the students’ desk to talk to them;
neither can the students look forward to getting together and chatting in the canteen over some
snacks. Thus, nothing can replace physical human interaction. The student and the teacher need to
feel connected. There is a need to form a different course plan for e-learning to make the virtual
class resemble the real classroom as much as possible. Examining the features and principles of
Universal Instructional Design (UID) and Universal Design for Learning (UDL), Rao and Tanners
(2011) advised instructors designing courses to consider not only the course objectives but also
how to adapt strategies and technologies for achieving the goals. Courses should be well organized
from the very start, providing the students with detailed instructions and expectations. Instructors
should anticipate areas of potential misunderstanding and dismiss unclear directives before the
beginning of the course. Misunderstandings can be minimized through a very detailed syllabus,
course calendar, useful links, and course information is chunked into digestible pieces (Thomson,
2010). For example, in a reading class, most of the learners are passive while being online. While
one student is reading a passage or answering a question, the other students do not feel connected.
Therefore, a debate on the topic of the text may draw the attention of all the students towards the
issue. 7 out of 10 students felt that a discussion on the subject matter rather than merely reading
the text during the online lecture would be better. They preferred to answer the questions on the
topic as homework. So, the plan adopted for classroom teaching may not be very useful for elearning. Executing lectures online requires a well-set technical service in every institution like
reliable and fast internet services and suitable software and hardware.
Table 1. Feedback on course plan by the stakeholders
Question

Total

Do you think that the
plan followed for the
conventional classes
suits online teaching?

10

Yes
3

No
7

4. The Three Dimensions
The three steps adopted to execute online classes are (a) systematic, (b) foolproof, and (c)
dependable. They are time savers and mostly accurate.
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4.1 Preparation
Preparing for an online class can be a big task for those who are not so tech-savvy. But with
proper and continuous training in this field, it can be a fun-filled and enjoyable experience for the
teacher. In order to make a plan, the academic staff should be timely given a schedule at the
beginning of the semester. Then a vigorous technical training is given to the academic staff,
acquainting them with each aspect of e-learning. According to (Hodges, Moore, Lockee, Trust,
and Bond 2020), well-planned online learning experiences are meaningfully different from courses
offered online in response to a crisis or disaster. Colleges and universities working to maintain
instruction during the COVID-19 pandemic should understand those differences.
Students can use features such as voice recognition and interactive multimedia exercises
through mobile services. The data suitable for various subjects and skills is collected and saved
like videos, presentations, audio, online games, and used while the online classes are in progress.
4.2. Execution
The Execution part of online lectures and pedagogy to hold the students' interest and
communicate the subject can be challenging as it forms the primary duty or responsibility of a
lecturer. Calling out names for attendance as done in conventional classes is still the best way to
ensure the accurate number and authenticity of the learners. Explanation with the help of teaching
aids is a dire necessity for online teaching. The challenge before a lecturer is that he must adopt
various technical methods like digital texts to ensure that learning takes place and yet all this while
the students remain attentive in class. For example, the use of online learning-based games from
seat time, favoring a structure that generates flexibility, allows students to progress as they
demonstrate mastery of academic content, regardless of time, place, or pace of learning (Walberg,
& Twyman, 2013).
4.3. Verification
Assessments form another critical aspect of online teaching and learning. Instructors can
monitor the progress of the students through specialized software. They can assess the students
and put up their results online. This saves a lot of paper and reduces wastage. Though it is a big
task for the invigilators to invigilate a class of students while the exam is on as there are several
risks involved in this method:
• Integrity
• Sizeable class strength
• Technical failure
• Untimely exam completion due to technical glitch or unfamiliarity.
• Low levels of digital literacy among teachers and students.
Table 2. Feedback on the digital literacy of the stakeholders
Question
How technically sound are
you relating to virtual
classrooms?
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With such lapses, maintaining quality can be formidable for educational institutions. But
on the other hand, exam preparation is less time consuming for the teachers and more accurate.
Also, the process of grading is more reliable as it involves automation. The satisfactory level of
the students on the results was higher than the conventional way of attaining them. This becomes
clear by the low percentage of exam review forms received from the students. In the 1990s, the
first set of studies found little difference in academic achievement between people who took faceto-face, online, and hybrid courses. But this research was marred by the problem of self-selection:
Students who chose online courses were probably more comfortable in that format and tended to
perform better in it. (Zimmerman, 2020)
5. Highlights
However, the learners and teachers had their inhibitions before the commencement of online
lectures, but by adopting this method, we made sure that learning can never stop at any cost.
Overall, results from Means, Toyama, Murphy, Bakia, and Jones (2010) indicate no significant
differences in effectiveness between distance education and face-to-face education. Distance
education, when it is the only option available, can successfully replace face-to-face instruction. It
has shown many positive aspects of sharing knowledge, as acknowledged by the stakeholders. Its
felicities are innumerable:
• E-learning has proved to be a dominant risk mitigation instrument in an emergency.
• The study materials and exams are easy to review and edit.
• E-learning and teaching have proved to be more economical than the traditional way.
• It is highly systematic and organised as it involves automation.
• Teaching and learning are not confined to one place.
• It can be executed and availed 24/7.
• E-learning is technologically trendier and more useful during emergencies like COVID19.
• Assessments are less strenuous.
• The re-evaluation of the exam papers is effortless.
• It is incredibly reliable and convenient for data referencing.
6. Lowlights
While Online Teaching has witnessed many accolades, it has many shortcomings as well.
Several potential limitations are also found in online learning by the students, the instructors, and
the tenured faculty, namely the need for start-up funding, adequate time, organizational
preparedness, student readiness, different stages of team development, crisis management, faculty
learning curve, members with limited language skills, technical support, team effort, synchronousor asynchronous-classroom contexts, costs, accessibility to course materials, delayed feedback,
and evaluation and assessment (Bar-tolic-Zlomislic & Bates, 1999). Some lapses that have been
observed by the stakeholders during COVID-19 need to be examined to make this method of
learning more unabated in the future. Some of its impediments experienced by the stakeholders
during this pandemic are:
• It can be challenging for technically challenged stakeholders.
• There is a possibility of data loss due to its complete dependence on technology.
• Passive approach of the learners.
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There are limitations on the type of questions that can be set for assessments.
The stakeholders may face difficulties due to technical snags and sluggish internet.
It has proved pricey for the unprivileged.
The debate on integrity during an assessment remains unresolved.

7. Alleviation
Some of these problems witnessed during online teaching and learning in this pandemic could
be handled promptly and efficiently. Mitigating the risk factors will ensure quality in education.
Following are a few possible recommendations:
• To provide thorough and continual technical training to the staff and students.
• To have a backup plan and an alternative ready in case of technical failure.
• To come up with suitable course content for online lectures to hold students' interest.
• To form policies and norms for online teaching and learning and linked matters.
• To generate a credible solution for maintaining integrity during exams.
Table 3. Feedback of the stakeholders on online teaching and learning during COVID -19
Question
Total Supportive Not Supportive
How supportive are you towards e-learning
during COVID-19?

10

8

2

8. Conclusion
Through this research, we have gathered that online teaching and learning has become an
inevitable part of education during an emergency in the digital world. Virtual mobility has
enhanced the mode of teaching and has made the task of sharing knowledge more credible. It has
also encouraged the teachers and the students to update and prepare themselves for the digital
society.
Top pedagogical experts endorse the idea of blended learning and virtual learning
classroom management system. By embracing this change, we have learned that e-learning is
organised, well-structured, and dependable. It is preparing us for an era of technology where
blended learning will soon replace the conventional method. Online language classes have opened
doors that allow all the students to have access to it. It has helped a lot of students to understand
the language in a better way and has aided the teachers to complete the syllabus on time. So, the
evolution of classrooms and teaching methods are moving in the direction of technology. New
technology-integrated classroom systems have become a part of language learners in the present
times.
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Abstract
Despite the numerous benefits presented within Critical Media Literacy (CML) in understanding
societies, cultures, and even our values globally, the lack of teacher preparation, including English
language teachers, in teaching (CML) skills remains noteworthy. Such education could arm
teachers with sufficient media literacy competence to pass on to students’ capabilities in
democratic self-expression and social progress. The research gap that exists, therefore, leads to
this qualitative research study where the aim is to explore how a group of five College EFL teachers
in a Middle Eastern institution in Oman relate to critical media awareness. This is by
deconstructing a US film entitled ‘Freedom Writers’ (2007) to discuss issues related to social
injustice, prejudice, and violence in society. The method used to collect data was semi-structured
interviews. The interview questions, guided by a semiotic Inquiry Graphics (IG) approach, aimed
to capture those EFL teachers’ interpretations, values, and beliefs relevant to CML and their
subsequent intentions to teach CML in their future English classrooms. The findings suggest that
although the teachers demonstrated positive attitudes and increased awareness of CML, they
lacked confidence in applying it and needed to expand their perceptions of CML further. Generally,
they viewed CML as being helpful for students in its ability to develop their criticality and
citizenship. However, the teachers stressed the harsh realities of a packed curriculum and
restrictive program requirements that may obstruct any comprehensive implementation of CML
education at a university level, an issue that merits further consideration.
Keywords: Critical media literacy (CML), EFL teachers, social justice, semiotics, inquiry graphics
(IG) approach
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Introduction
Critical awareness of a range of media formats (Bergstrom, Flynn & Craig, 2018) is crucial to
promote education, democratic self-expression, and social progress (Dominguez, 2019). The media is often
a vehicle for the promotion of problematic ‘ideologies’ that may perpetuate social injustice, prejudice, and
violence often portrayed via racism, sexism, and ethnocentrism (Marlatt, 2020; Kellner & Share, 2005).
The goal of critical media literacy is to build awareness of the suggestive character often imbued in such
media by analysing how such messages are constructed, delivered, interpreted, and reinforced, leading to
an understanding of their impact on society (Jiang & Vetter, 2020; Hobbs, 2011). Educators, including
English teachers, can play an essential role in preparing English Foreign Language (EFL) learners to
critically navigate media landscapes while developing their language proficiency.
However, the challenges of nurturing critical media awareness through instruction exist since the
process of empowering young people to be meaningful and critical participation (Jenkins, 2006) can be a
daunting task. In other words, to understand media critically, the pedagogue needs to ensure the appropriate
lens is deployed. It can focus on the essential crux of political, social, economic, and environmental
tethering of the issues encountered (Marlatt, 2020; Moore, 2013). Another serious challenge exists, that of
instructors themselves being mostly unfamiliar with CML and the reasoning as to why their students may
benefit from it. Inan and Temur (2012) report that formal teacher training in CML lacks in many parts of
the world, including, in the author’s experience, the Middle East region. Schmidt (2015) declares that
teachers who lack academic training in the field will feel unprepared to introduce it, let alone critique it.
Furthermore, Fuxa (2012) describes teachers who do not understand the complexity of the multimedia
landscape and careful consideration of media forms, those who lack a working knowledge of the
idiosyncrasies of how widespread the media is, at socio-political/economic disadvantage (Azevedo, 2019).
Thus, inevitably, a deficit exists amid the pedagogical framework of teaching techniques based on inquiry
approaches to infuse critical media thinking (Rogow, 2011).
Rationale and significance of the study
Initiatives to incorporate critical media analysis into the core curriculum is still in its infancy
globally (Jiang & Vetter, 2020, Bordac, 2014), and especially so in the Middle East. This creates a gap in
the literature and a significant need to investigate how teachers consider CML education approaches, and,
in particular, whether it takes place in a selected HEI in one of the Middle East countries, Oman. It is
noteworthy to say that the rationale behind the qualitative study is to explore CML implications in teaching
practice, especially in language classrooms. The following related research questions are addressed in the
study:
1. What are EFL teachers’ opinions of the critical US film Freedom Writers (2007) in terms of i) its
meanings and potential pedagogical application in the classroom and ii) it’s link to (CML)?
2. What CML practices have teachers enacted in an EFL classroom if any?
3. How do teachers relate to and evaluate the (IG) approach of media to support CML in an EFL
classroom?
The objective of the current study, therefore, is to examine a group of EFL college teachers relationally to
a critical awareness of media through analysing the US film titled ‘Freedom Writers’ using an Inquiry
Graphic (IG) approach.
Literature Review
The notion and importance of critical media literacy
According to Freire (1974), who first introduced critical awareness in language education, being
critically aware of media involves an in-depth engagement and analysis of ‘problematised’ media texts
where participants can actively reflect on social, political, and economic contexts in the media they
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encounter (Share & Mamikonyan, 2020). Furthermore, it involves the process of non-neutrality analysis of
media texts by critically examining the purpose, audience, and representations of people/communities they
portray. Kellner and Share (2005) also provided a comprehensive definition of CML adopted here, which
is: “it involves cultivating skills in analysing media codes and conventions, abilities to criticise stereotypes,
dominant values, and ideologies, and competencies to interpret the multiple meanings and messages
generated by media texts” (p.372).
Thus, acquiring the skills above helps learners to use media intelligently by discriminating and
evaluating media content, and critically dissecting media forms in the investigation of media effects and
uses (Mouza, 2020). Media messages can be found in the forms of photographs, videos, advertisements,
news, and films that are mainly social constructions that can reproduce messages related to specific history,
culture, and ideology (Kellner & Share, 2007). Luke (2012) further described media as a portrayal of
particular versions of human identity, human action, races, and social class. Similarly, Kellner and Share
(2007) portrayed media as “ideological notions of white supremacy, capitalist patriarchy, classism, and
other oppressive myths” (p. 62).
CML can contribute to the development of greater awareness of and sensitivity to the social and
political injustices perpetrated by media texts based on gender, race, and other sociodemographic factors
(Mouza, 2020; Torres & Mercado, 2006). Furthermore, this could shape the literates’ values, beliefs,
identities, and behavior (Bergstrom et al., 2018) and strengthen their cognitive capabilities for high-order
thinking skills and critical engagement in today’s heavily mediated society. Ferire (1974) also stressed the
importance of actively assisting students in discovering/exploring a level of consciousness about
themselves and the world while not pontificating their worldview. This would contribute to pupils’
cognitive development with personal insight towards understanding diversity, culture, ethical issues, and
community needs (Marlatt, 2020; Gehlert, 2018). Finally, CML can also promote multicultural literacy
conceived as understanding and engaging the heterogeneity of cultures that constitute an increasingly global
and multi-cultural world (Weil, 1998).
Practices and challenges of critical media literacy in higher education
A small amount of literature exists on CML in Higher Education, as its incorporation and
assessment in college classrooms have received limited scholarly attention (Bergstrom et al., 2018). It is
therefore understandable that there is a paucity of research documenting how teachers view or teach CML
outside media and communication programs, especially in language classrooms (Deal, Flores & Sears,
2010). Studies linked to EFL teachers and CML in HE are relatively rare.
However, such research as there is on the effects of CML initiatives reveals that college students
improve their overall media competencies, concepts, and can demonstrate an increased knowledge of CML
across HEI curricula (Share & Mamikonyam, 2020; Schmidt, 2015). To add on to the corpus of CML, and
when it comes to engagement with film, a study conducted by Azevedo (2019) found that CML engagement
attained watching movies and documentaries can support students’ multicultural understanding and
emotions. College students developed empathy towards issues they have not experienced before but seen
in movies, such as the lack of fundamental human rights, hunger, and poverty. They became more critical
in the media environment heightening their critical awareness of media structure, content, and impact.
Another research study on teacher training bases, Dominguez (2019), investigated how pre-service
EFL teachers developed CML as they critically analysed advertisements in public spaces and engaged in
the active reflection within a particular English classroom setting. Teachers gained critical awareness of
hidden messages and developed a deeper understanding of the non-neutral nature of media.
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Mass and digital media are interactive in nature and omnipresent, exhorting a persuasion power of
ideological indoctrination, especially with the recent conceptualisation of media and social media as
contributing to the new era of ‘post-truth’ (Lacković, 2020; Peters, 2018), stressing the need for teacher
training in new literacy even more (Parker, 2010). However, teacher training in media instruction still lacks
in many parts of the world: Tiede, Grafe, and Hobbs (2015) found that CML education was not consistently
integrated into teacher preparation of education courses in many places worldwide. The lack of CML
implementation globally can probably be linked to conservative governmental silencing of the political
dimensions of education. In other words, CML is not a so-called ‘traditional pedagogy’ that has firmly
established principles and teaching procedures (Mouza, 2020; Kellner & Share, 2007). Hence, the lack of
critical media set pedagogy leaves teachers short of the competencies required for the holistic formation of
any discipline. As this is related to media information provided to students, they are denied experiential
proficiency in incorporating visual literacy, applying semiotics (how media make meaning), and
multimedia production (Goodman, 2013).
Other challenges underscore integrating CML in higher education when many majors have packed
curricula (Carnevale, Smith & Melton, 2011). This means that there can be added pressure to ensure that
CML is connected with professional content outcomes of subjects that may not be overtly related to media
and communication. As a result, university teachers report that university students who are spending more
time with media lack most basic media literacy skills and analysis competencies beyond only access content
(Ashley, Lyden & Fasbinder, 2012). This forms a significant gap, where a real need exists for CML
pedagogical practices to help university students develop a broad range of understandings that support a
lifetime of learning about mass media, popular culture, and digital technology (Jiang & Vetter, 2020;
Schmidt, 2015). This also suggests a gap exists between the societal rationale for learners to become media
literate and any sustainable preparation of teachers (Gretter & Yadav, 2018). Henceforth, it is vital for
teachers to understand and develop their CML and reflect on its improvement before putting it into
pedagogical practice. For this purpose, the current qualitative study will explore College teachers’ critical
examination of the US film ‘Freedom Writers’ as a tool for teaching and learning language, critical analysis,
and literacy skills (Hobbs & Jensen, 2009).
Semiotic analysis and Inquiry Graphics as a critical media literacy strategy
The study could adopt various approaches to examine media, for example, from media and cultural
studies. However, this study adopts a semiotic perspective aligned with most recent practices in developing
the semiotic theory of learning (Stables, Nöth, Olteanu, Pesce, & Pikkarainen, 2018) and a renewed interest
in the material cultures, the so-called new materiality (Fox & Alldred, 2017). This is aligned with the
pictorial turn and focuses on meaning-making and interpretation as staples of education (Lacković, 2020).
Semiotics can be observed as an emerging theory of learning and knowledge that promotes a relational
ontology in understanding human positionality in the world and cosmos as intrinsically related to other
humans and the environment, and how meanings are constructed with all these different world entities
interacting (Stables et al., 2018).
In relating this to the domain of educational research, this approach has been adopted as it is the
closest to the field of Higher Education and EFL teacher training. Besides, semiotics, which has been
mentioned as the study of signs and how meanings are socially constructed from the structural relations in
sign systems, has significantly contributed to CML (Lacković, 2020; Kellner & Share, 2005). This study
will apply an Inquiry-Graphic (IG) that builds on Peirce’s semiotics; the semiotic approach regarded among
most semioticians as the foundational approach for logic, learning, and knowledge development (Lacković,
2018). The IG analysis “provides interpretative guidelines to support researchers in multimodal,
edusemiotic coding and analysis of video data” (Lacković, 2018, p.1). Building on the mentioned Peircean
triadic semiotic coding, the IG approach of visual semiotics/multimodality constitutes three domains which
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are an inference (Interpretant, here with two layers of denotation and connotation as inspired by Barthes’
semiotics) about a sign’s given form of (Representamen) referring to its (Object) (Peirce, 1991). This
approach will be utilised to explore teachers’ perspectives and interactions with the film from a novel
perspective to provide a new conceptualisation of their understanding and method of transformative
reflection to CML pedagogy.
Methods
The exploratory study adopts a social constructivist paradigm of research since it is grounded by
the assumption that human beings do not find knowledge but rather construct it (Schwandt, 1994). It further
develops a natural qualitative approach since the study seeks to explore, understand, and create meaning
from the perspective of participants involved in a natural setting (Yilmaz, 2013). In specific terms, the
researcher sought to analyse how a small group of EFL college lecturers relate to the film as they critically
engaged in exploring it, understanding if there are any implications in their teaching practice for CML. The
method applied was an interview with teachers mediated by a teacher-chosen scene of the mentioned film,
which the researcher analysed in a descriptive theme analysis aligned to the research questions.
The Setting, procedure, and participants
The study was conducted in one of the HEIs in Oman, specifically the Center for Foundation
Studies. The researcher interviewed five college teachers who are studying their Master’s Degree in
TESOL, aged from 27-35, and are teaching college students at the foundation level. Three were females,
and two were males, with most of them having teaching experience of not less than four years. The five
faculty members mostly teach the English language with the four fundamental skills, which are Reading,
Writing, Listening, and Speaking. The teachers were first asked to watch the film to raise awareness of the
controversial issues covered, such as race, ethnicity, and sexual orientation, mirroring a diverse set of social
relations (Marlatt, 2020). After that, the interview sessions were conducted individually in English and
lasted for 40-50 minutes maximum in the dedicated participants’ offices. The semi-structured interview
consisted of two parts, first to capture teachers’ perspectives on the film relating to CML, and second to
apply IG analysis following the Peircean semiotic and interpretation model on the lecturer-chosen scene to
illuminate their semiotic diagrammatic understanding.
The semi-structured interview reports were audio-taped and transcribed verbatim. The interview
protocol was used to provide detailed examples (Creswell & Creswell, 2017) to portray how the participants
viewed the socio-cultural issues of the movie through CML associated with its potential application in their
EFL classrooms. Findings were ordered to facilitate the discovery of themes and patterns, as well as subtle
messages the lecturers attributed to CML.
The film Freedom Writers (2007) as a critical media literacy tool
The reason why the film Freedom Writers (2007) was chosen is first that its topic is closely linked
to EFL teaching, and EFL teachers are the participants. Second, it is based on a true story, although the very
notion of ‘truth’ needs to be considered critically revolving around themes of teaching and learning that are
affected by social, political, economic, and historical factors, hence presenting an overt case for CML
exploration. Third, it is set in a racially charged atmosphere where a group of mixed-race students who are
at risk of being expelled are assembled in a class and deemed incapable of learning. The film is abundant
with scenes where the teacher (with a different background to students) has to teach an English class and
overcome their racial stereotypes, school-promoted power relations, poor discipline, socioeconomic issues,
and other socio-cultural restraints, prejudice, and myopic bureaucratic policy that have resulted in the
students behaving negatively towards their teacher, school, educational system and in their life in general.
Therefore, the film is profoundly rich in its coverage of racial and social injustice, equity, ethnocentrism,

Arab World English Journal
www.awej.org
ISSN: 2229-9327

263

Arab World English Journal (AWEJ) Proceedings of 2nd MEC TESOL Conference 2020
Investigating Omani College Teachers’ Perspective on Critical Media Literacy

Al Aufi

and diverse cultural issues. These can (and do) act as an informative tool for introducing CML to EFL
teachers.
Ethical considerations
The qualitative study adheres to the university’s ethical procedures by the HEIs Ethics Committee.
Consent forms were distributed to participants debriefing them about the nature of the study and assuring
their anonymity and confidentiality. They were made aware of their right to withdraw at any point during
the study, where the researcher was not in any position of power towards them.
Analytical approaches
The inductive data analysis applied in this study yielded relevant patterns, topics, and later codes
and themes (Braun & Clarke, 2006). Upon transcription and coding of the reflection reports and interview
data, the initial analysis revealed general patterns, with subsequent analysis yielding more specific topics
(Tesch’s, 1990). These generated thematic similarities that were classified according to the research
questions as follows:
1. EFL teachers’ opinions of the critical film Freedom Writers (2007).
2. College Teachers CML practices in EFL classrooms.
3. A critical evaluation and IG analysis of the scene most chosen.
Inquiry graphics analysis
As mentioned earlier, the participants were asked to choose their best scene to critically analyse via
Inquiry Graphics (IG) approach. This is where critical evaluation took place to pinpoint key concepts,
understand emotional engagement, identify visual cues, determine speaker’s stance and expressions
representing epistemic and deontic modes through analysis of “gesturing, gaze, body posture, and
proximity, the sound of voice, and movements” (Lacković, 2018, p. 22). The five participants chose similar
scenes to analyse. The most repetitive was the ‘courtroom scene’; hence this scene has particular salience
and is demonstrated here as an analytical example conducted. When teachers made their interpretations, the
researcher supported them by explaining some aspects below, pointing at some elements they did not
consider.

The scene most chosen by the participants

Figure 1. Courtroom scene Paco did it
For the semi-structured interview, the participants were asked to reflect on the meanings
of the film, apply the IG approach to their chosen scene, define CML, recall memories of the CML
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application in the classroom, discuss their attempts, challenges, and implications at integrating it
into their future curriculum.
Table 1. Inquiry graphics approach analysis
Representamen Led (Representational Focus): Interpretant (Interpretation Focus):
List of Elements:
- The woman is sitting on a chair, gazing towards the
- Chairs
viewer. Her gaze is fixed in a manner to show a
- Tables
particular emotion. The woman wears informal
- Row
clothes (black colour) and a necklace and cross
- Wooden panels
pendant. Her hair is black with slight curling, neatly
- Wooden walls
put in a ponytail.
- Woman (face, upper body, eyes,
- The microphone is in front of the woman, and Man
eyebrows, mouth, hair, necklace, cross
X. Man X is wearing a tie, white shirt, and a jacket.
pendant, cardigan)
His hair looks neatly combed. He is gazing at his
- Man
X
(face, upper body,
hand and the paper in front of him. He is writing
eyes,
something down on the form.
eyebrows, mouth, jacket, shirt, tie)
- The man is sitting on a chair. He looks young, he is
- Man Y (face, upper body, eyes,
wearing orange overalls, his gaze is very focused,
eyebrows, mouth, white t-shirt, orange
lips tight.
overalls)
- The people are sitting behind the two men in three
- People (about 9)
rows, separated by a wooden panel. They seem to
be looking at the two men.

-

Microphone (2)
Dial Telephone
Notebook
Pen-Paper files

-

The dial telephone, papers, and notebooks are on
the table

Descriptive Connotation:
The court witness, a young woman named Eva, is sitting in the testimony chair at a trial of an African
American youth who is the suspect for murder and trailed at court in front of a jury. She is hesitant to falsely
testify against the suspect who is racially identified (African American) in a murder case. She is of Hispanic
origin, and the wearing of the cross suggests Catholic religious’ affiliation, commonly associated with Latino
communities in the US. She looks worried. In this scene, she has to decide to choose between the real
murderer, one of her gang members (Paco), and the African American boy. From the film context, we know
that she was raised to protect her ethnic group no matter what. In this scene, and after learning about
meaningful values from Ms. Gruwell’s (teacher) class, she finally decides to do the right thing and testifies
against one of her tribes, even if this was against her traditions and ethnic rules. This scene is crucial for
showing the transformation of Eva informed by her school experience, which affected her inner belief/morals
as a person for a good cause.

Results and analysis
EFL teachers’ opinions of the film Freedom Writers (2007)
Most of the college teachers found the film interesting, particularly in how it mediated messages
ubiquitously representing the world and to attract attention to; purpose, authorship, bias, values, lifestyles,
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points of view, omissions, and power. The EFL teachers successfully decoded the symbolic signs of the
media culture, which advances sexism, racism, ethnocentrism, problematic ideologies, and questionable
values, promoting a dialectical approach to the media. Moreover, the participants found the interview
session provided ample opportunities for a greater understanding and rich critical analysis. This was mainly
depicted in the social and educational themes related to teaching and learning. The sub-themes emerging
are discussed below:
Teacher’s role in supporting students’ citizenship development through effective T&L methods
Primarily, the film demonstrates multiple teaching and learning approaches/methods to be applied
in the classroom in the diversity of students’ ethnicities and backgrounds. Since media’s sole purpose is
usually to sell a product, influence an opinion, or provide information, Freedom Writers seems to be
primarily produced to craft possible educational pedagogies representing CML as a form of inquiry. As
such, the EFL teachers believed that the film is rich with diverse social learning theories and teaching
methods that encompass the diversity of ethnic cultures and power relations of students to support their
citizenship development, ethics, and compassion. For example, teachers’ conceptualisation of the social
cognitive theory used in the film raised their awareness that it could act as the mental process that
encourages pupils to discover modified behavioural characteristics, beliefs, and ethics by observation and
imitation in a relevant social context (Bandura, 1986). To contextualise, the participants’ CML allowed
them to envisage notions of theory-in-practice, where learning can take place via cognitive process to
acquire new behaviour, and develop inner beliefs and character through observation and imitation of a
model, within a context of social interactions and experiences. One of the respondents further explains:
“Students’ violent behavior has come to an extreme change with the help of their inspiring teacher,
applying social cognitive theory, as they have learnt to abandon their society’s racial division and
start thinking of their future studies and achievements.”
Another prominent learning approach observed could be classified in the constructivist paradigm and subclassified as experiential learning, suggesting that humans construct knowledge and meaning from their
own and others’ experiences (Morrell, Dueñas, Garcia & Lopez, 2013). Thus, it could be recommended
that learning is best attained through experience. The following quote offers further elucidation on the
teacher’s perspective regarding the approach:
“Ms. Gruwell uses experiential learning as a teaching strategy through making her students watch
movies, understanding media and novels, go to field trips, and produce their diaries. Such a strategy
can enormously enrich the learning process because it puts the learner at the center where he\she
senses learning”.
Through the practice of CML, teachers conceptualised the approaches mentioned above to be effective in
a multiracial classroom of diverse cultural and social backgrounds, which contributed to raising awareness
in terms of adopting effective pedagogical mechanisms when facing similar circumstances. However,
although the interviewed teachers managed to analyse the teaching and learning methodology in the film
critically, they were challenged to understand the identity representations of race and ethnicity, including
the otherness stereotypes portrayed in the film. They also failed to observe any critical theory relevance of
the film, which might signal that they had not engaged with it, although critical theory is a vast field closely
connected to CML.
College teachers’ CML practices in EFL classrooms
None of the teachers knew CML by definition, though they were familiar with its general concept.
They had never implemented it in the classroom, at least not as a part of a curriculum. Although the teachers
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have an appropriate personal understanding of CML, they lack the pedagogical content knowledge to
translate the material to their students effectively. As such, lack of teacher preparation not only robs students
of the opportunity to understand the global village, but also contributes to a deficiency in comprehending
and critiquing media. Teachers’ responses on this matter are categorised into the sub-themes below.
Implementation of partial CML and semiotics in EFL classrooms
The findings confirm that the incorporating of multimodality, edusemiotics, and CML into
educational technology mediation in classrooms is underrated. However, the EFL teachers did use
movies/video clips to enhance the fundamental English skills of their EFL learners in all four primary
English skill areas, yet not promoting CML. Since those teachers are not familiar with the practice of CML,
they mainly reported using short videos or sections in films as a visual aid to activate students’ schemata
regarding specific themes in reading, writing, or also developing vocabulary and expressions. Others use
films in classrooms as an authentic audiovisual program to represent English as a first language to enhance
communication practices in classrooms. The fact that teachers or practitioners have incorporated
audiovisual clips to invite authenticity in task, language, and situation through learners’ interpretation,
offers an opportunity to include CML in future English classrooms. This is depicted in one of the
interviewee’s response:
“I use movies and images, which I consider as crucial elements of teaching to bring life,
engagement, and fun to the class. Through movies and images, a new topic or vocabulary can be
introduced. Students can also reflect on an image or a video that will require them to discuss and
speak.”
Other teachers stepped further to show their students films to touch on social justice themes, yet not practice
CML comprehensively. Their primary aim was to construct knowledge and experience of the world across
different cultures for bi/multi-cultural adaptations. The teachers confirmed that the movies watched by their
students raised their critical awareness of social justice issues, women’s rights, racism, and power relations.
This has been captured in the transcript of the interview:
“I practiced CML partially, I showed them a film called ‘Akeelah and the Bee’, there was a theme
on social justice, and we touched on that. The other movie I showed them is called ‘Breadwinner’;
which portrays women’s rights, and we touched on these issues. We did it informally just for a
discussion, and each would express their own opinion and have the ability to reflect and criticise
such topics.”
Discussion
Teachers’ application of multimodality and iconic texts in the classroom depicted in the results
section can be regarded as the multiplicitous view of literacy (Mouza, 2020; Azevedo, 2019) and a gateway
to critical media analysis to develop students’ in-depth content knowledge. This also represents teachers’
positive attitude to enhance their learners’ CML. Yet, these process skills are scarce, given the lack of CML
training for teachers, whose pupils assert that this will endanger the media literacy fundamentals as students
learn it without the encouragement of critical analysis (Jolls & Wilson, 2014). This is discussed further in
the next section.
Challenges for CML Practice in EFL Curricula
The participants’ agreement on using the film as a useful tool to practice CML reflects how they
value and appreciate CML. They recognise its potential benefits and liabilities and have the interest and
willingness to incorporate CML into their future professional practice, however resistant to apply or embed
it into the curriculum (Share & Mamikonyan, 2020). This is because there are several challenges that hinder
the implementation of CML in classrooms, such as the difficulty of adding anything more to the prescribed
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curriculum, let alone teachers’ lack of training to teach such pedagogy. As a result, teachers’ opinions lie
at the level of understanding CML as a skill to be practiced detaching the holistic meaning of it that involves
integrating CML as a mode of thinking and living in all aspects of life. Other reasons for CML hindrance
application in the classroom is aligned with Marsh’s (2005) study, that reflects contextual obstacles such
as time constraints, prescribed curricula, institutional policies, low proficiency of English Language, and a
lack of resources that can best convey the theoretical foundation to develop pedagogical content towards
an understanding of CML. However, Deal et al., (2010) suggest that regardless of pedagogical constraints,
CML content knowledge can be peripherally integrated into the curriculum. Media instruction might
involve concentrating on only a particular dimension of CML as a practical and effective alternative English
class might address CML while analysing themes in a film. Henceforth, it is clear that it could be possible
for educators in middle eastern HEI contexts to address specific dimensions of CML to encourage
developing a range of foundational CML competencies and a broader understanding of the modern mediasaturated world (Marlatt, 2020).
A Critical evaluation on IG analysis of the scene most chosen by the teachers
IG Analysis of the prominent scene chosen “The court scene”: Inquiry/reflection object
Going back to the court scene, the film heavily relates to Critical Race Theory (CRT), where the
categorisation of race, law, and power is portrayed in that particular scene. The emergence of CRT marks
an essential point in the history of racial politics in the US (Taylor, 2009). It has proven to become an
essential analytical tool in the field of CML education especially, offering critical perspectives on race,
racism, inequity, and the dynamics of power and privilege in society. The Latinos and African Americans
depicted in the scene reveal how people of colour are constrained and disadvantaged from their rights in
society (Semetsky, 2007). On a larger scale, the scene advocates for social justice for people who live in
marginalised communities and tries to illuminate any discrimination towards the minority groups giving
voice to those victimised. Moreover, the societal power relations’ revealed in the scene show that one group
can impose power over the powerless (oppress the oppressed) (Foucault, 1980), in this case, the African
American (defendant). The scene also draws on issues related to culture and power interwoven to
demonstrate how a dominant culture can impose superiority over an inferior one.
Evaluation of IG in relation to CML
In the study of semiotics and IG approach, the college teachers analysed the film through the
existence of dual meanings of signs: denotation as the more literal reference to content and connotation as
the more associative; subjective significations of a message based on ideological and cultural codes
(Marlatt, 2020). The college EFL teachers found applying the IG approach to scenes of the film to have
allowed them to engage in an in-depth analysis and critical reflection of concepts related to socio-political
and multiracial conflicts. Their positive attitude about applying the IG approach to interpret their chosen
scene was developed during the interaction to construct social meanings. Furthermore, they evaluated IG
as an analytical framework that allowed them to reflect on the semiotic power of media, demonstrating their
social interpretations based on their experiences and via their lenses (Jiang & Vetter, 2020). In other words,
IG analysis mediated their interaction with CML to reflect on cultural artifacts making sense of a world that
is profoundly and socially constructed (Mouza, 2020; Morrell et al., 2013).
Nevertheless, since those teachers were not familiar with the approach and did not practice it, many
of them struggled to reflect on the connotative meaning of the chosen scene, failing to link it to the sociocultural aspect of the provided context. They also struggled to identify denotation. Their lack of ability to
associate meaning from Representamen and Interpretant, and not being able to link them to CML reveals
the fact that they could be helped further to practice the approach in critiquing media. However, the findings
still show that those college teachers have demonstrated enhanced critical thinking as they showed an
increased understanding of CML using the film as the tool to portray topics of gendered and racial media
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representations (Share & Mamikonyan, 2020; Bergstrom et al., 2018). Yet, not adopting CML holistically
as a way of living and engaging with the world to understand, process, and critique any media information.
Their thinking is limited to scale down CML as a separate set of analytical skills to be instilled in their
students.
Thus, empowering students through critical thinking inquiry is essential for them to challenge the
power of media, especially in recognising that specific texts can have multiple meanings depending on the
interdiscursivity of context from which viewers interpret it (Fairclough, 1992). This enhances the process
of negotiating to mean and can contribute significantly to potential CML. Moreover, Kellner and Share
(2005) describe the moment of reception of media “as a contested terrain of cultural struggle where critical
thinking skills offer the potential for the audience to negotiate different readings” (p. 375), essential in
today’s multi-cultural and troubled societies.
However, since CML is not explicitly practiced in Omani HEIs classrooms, the findings call
attention to the need for expansion of CML interventions in classrooms to understand more fully the
complexities of media portrayals and to promote understanding of multiform socio-cultural issues in all
contexts, including local ones (Jiang & Vetter, 2020; Hobbs, 2015).Yet, the question of what type of
readings, discussions, and assignments best convey a theoretical foundation to build a thorough
understanding of CML should be considered. To this end, promoting critical autonomy yet solidarity
(Ferguson, 2001), which acknowledges the social dimensions of personal thinking and analysis, will
support the individual’s capability to interpret information and communication within humanistic, sociopolitical, historical, and economic contexts. This will enable them to create their meaning in
interrelationships and identities, to become independent critical thinkers in shaping and transforming the
social conditions of their cultural society.
Limitations
The qualitative study has its limitations, despite the insights it has sought to provide an in-depth
understanding of participants’ perspectives on CML and IG approach. It falls short with the qualitative data,
which sampled a minimal number of participants conducted in a single HEI. Furthermore, the findings are
more descriptive than in-depth and themed, as this is the first step in understanding teachers’ opinions and
experiences. Other approaches could also be considered and combined with the one adopted, as any lenses
chosen are limited. Future studies could adopt a particular view, such as building on a specific critical theory
(e.g. the Frankfurt School or post-colonial and colonial perspectives), which has not been done here.
Conclusion and recommendation
The current exploratory study sought to explore college EFL teachers’ opinions of CML and its
potential application in English classrooms. From the findings, it is apparent that they expressed positive
attitudes towards CML and demonstrated increased critical media awareness while applying the IG analysis
to the film Freedom Writers, which ably acted as a powerful tool to address issues of social injustice and
inequality. Via the IG approach, the teachers succeeded in engaging in in-depth reflections about various
socio-cultural concepts to negotiate different meaning representations and experiences that enhanced their
critical multimodal and visual literacy at the skills level.
However, the participants believed that being media literate is insufficient to provide effective
critical media education since they need to have the required pedagogical-didactic competencies and
appropriate professional development to promote CML among learners. Although all the EFL teachers
valued CML skills as a set of thinking skills to be taught for students’ career and life readiness, they
expressed their lack of preparation to transfer or embed their knowledge of CML to effective pedagogy in
future classrooms. Therefore, EFL teacher education programs should promote incorporating critical media
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approaches to language education in the curriculum to facilitate continuous professional development,
practice, and critical reflection, to nurture a critical awareness of media in their instruction for their future
classrooms. This can deepen students’ reflexivity, critical thinking, and communication competency, which
can be considered to be centrally essential skills for life.
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Abstract
Due to the world pandemic, COVID-19, higher education institutions (HEIs) have found themselves in an
unprecedented situation. Like no other time before, this pandemic has posed a serious test of resilience of
HEIs – hence, the current study sets off to seize this opportunity to study the resilience of Omani HEIs.
HEIs in Oman have devised contingency plans in light of the directives and declarations received from the
government Supreme Committee responsible for handling the impact of COVID-19. The study aimed at
examining the directives received by Omani HEIs against the framework of the securitization theory in
order to identify the substances of the basis on which HEIs built their teaching and learning plans. The
study was also planned to closely investigate the individual experiences of various stakeholders directly
involved in the implementation of the contingency of the teaching and learning plans. Data were collected
using document analysis and analysis of reflective texts. Discourse content analysis was applied in order to
understand the lived experiences of stakeholders and to identify what shaped their experiences. The
discourse of the collected data was analysed using the approach of thematic analysis which helped to
identify recurrent patterns concerning the teaching and learning plans of some Omani HEIs during COVID19. A number of challenges along with the challenges of other HEIs worldwide were identified, such as
uncertainty and lack of resources and experience in online teaching and learning. The discussion of the
findings in this study revealed dichotomies, as well as agreement, in the way stakeholders perceive aspects
of the contingency plans of teaching, learning and assessment. On the basis of this finding, the study calls
for a more nuanced approach to strengthen the resilience of higher education. Particularly, the study
recommends incorporating processes of normalization of teaching and learning as well as of assessment in
HEIs delivery modes as a way to consolidate HEIs’ resilience.
Keywords: educational resilience, face-to-face securitization theory, face-to-face education, online
teaching and learning, normalization
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Introduction
Resilience is a term in education concerned with the readiness of educational institutions to
respond to challenging and unpredictable conditions. One of these conditions is the nowadays,
rapid spread of COVID-19, to the extent that the World Health Organization (WHO) classifies it
as ‘pandemic’. Such a spread has put the HEIs worldwide in an unprecedented situation that they
had to respond to. The World Economic Forum (2020) suggests that COVID-19 pandemic has
demonstrated the necessity for educational institutions to review the skills and traits their students
need in such challenging and unforeseeable circumstances. The Omani HEIs are no exception.
Thus, most of the HEIs in Oman activated what can be called as "Emergency E-Learning" by
transitioning to distance learning as a way to respond to this pandemic. Despite of this activation,
this situation is still posing questions about the readiness of these institutions to respond to such
pandemics.
This research paper aims to study the concept of "Emergency E-Learning" and how it is
featured in official announcements from decision makers (i.e., the Supreme Committee entrusted
to handle the developments resulting from COVID-19 pandemic, the Education Council and
Ministries of Education & Higher Education) in terms of definition, rationale, support, etc. It also
investigates how such directives are perceived and operationalised by stakeholders (i.e. admins,
teachers, students, and parents). For the former aim, document analysis will be implemented
whereas open-ended reflections for the latter. Carrying out such a study in the current time of
COVID-19 has the potential to provide uniquely rigorous data. As a result, by studying aspects of
resilience in the Omani HEIs system, this research project can effectively contribute in guiding the
Omani HEIs to better prepare their stakeholders and programmes for any unpredictable and
challenging conditions. Such guidance can be attained, for instance, through developing the
educational policy that ensures building resilience in the Omani HEIs, which in turn could ensure
readiness and adaptability to respond to similar situations in the future.
COVID-19 and the emergency of online teaching and learning
The sudden outbreak of the novel Coronavirus has posed profound challenges to all forms of social
interaction and organisation. As soon as WHO declared COVID-19 a pandemic and a global health
crisis (on March 11th, 2020), most governments around the world, Oman included, declared the
temporary closure of their educational institutions in an attempt to contain the spread of this
pandemic. In a survey based on 424 higher education institutions (HEIs) from 109 countries
conducted by the International Association of Universities, it was reported that almost all
respondents stopped all on-campus activities (Marinoni, Land, & Jensen, 2020). These nationwide
closures impacted over 91% of the world’s student populations (UNESCO, 2020). Oman was no
exception as it was announced by the Supreme Committee to handle the developments resulting
from COVID-19 pandemic that all schools and HEIs were to be closed and that all types of study
were moved to be online. The decision came into effect in Oman starting from March 15th, 2020
and remained so for the Spring and Summer terms in all HEIs. Compliance with this directive has
impacted Omani HEIs in various ways as shifting to online teaching and learning requires, besides
the infrastructure, systems in which teachers are sufficiently adept in managing the use of the
multitude of learning and communication software and online platforms. The pandemic
undoubtedly has challenged the ability of HEIs to adapt and to be resilient. In the rest of this section
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of the study, a variety of experiences of HEIs from around the world are discussed. We also explore
the impact of the pandemic on HEIs globally and the opportunities it may bring about.
As a mitigation measure to the threat posed by COVID-19 pandemic to the traditional faceto-face instruction, HEIs worldwide witnessed a rapid transition to online mode of instruction.
The swift transition was presented as an alternative to the traditional face-to-face delivery mode
in the statements and decisions from Government bodies and HEIs authorities responsible for
regulating procedures to contain the spread of the Coronavirus. In a study that included 25
American universities, such decisions were examined from the perspective of securitization theory
(Murphy, 2020). Securitization theory has been broadly described in the literature as a conceptual
framework to explain (1) the security character of public problems (e.g., COVID-19 outbreak); (2)
and the social commitments resulting from the collective acceptance that a phenomenon is a threat
(Balzacq, Léonard, & Ruzicka, 2016). This theory helps to study security speech acts issued by
authorities such as university presidents and chancellors. According to the theory, an issue is only
securitized if the speech act presents a problem as a security threat and if it is accepted as such by
the audience. In that study, the issue to be securitized was to continue the face-to-face mode of
instruction and the security threat was COVID-19 pandemic. It was found that the rhetorical
framing and precise timing of the 25 American HEIs’ announcements tended toward the same
result that face-to-face schooling could not continue. Although the framework of the theory of
securitization might seem to be simplifying the issue at hand, it is useful for the current study as it
provides a framework that helps to examine the characteristics of statements and decisions and to
establish regularities regarding handling the impact of this pandemic on Omani HEIs. Particularly
useful for the current study is the examination of the rhetoric of securitization directives - hence,
the decision in the present study to frame its methodology within the parameters of discourse
analysis.
In studying this movement to online learning contingency plans, a number of challenges
have been identified worldwide. Among these challenges, two stand out as common; these are
uncertainty and inequality. The uncertainty surrounding the disease behind this unprecedented
situation has led to regulations that kept changing almost on a daily basis (WHO, 2020). With the
information about the daily update of the pandemic, it followed that regulations adopted by various
HEIs were changing constantly and expected to continue so resulting in very short-term plans
stirring the uncertainty about the line of actions to follow (Allen, Rowan & Singh, 2020; Murphy,
2020; Zhu & Liu, 2020). The other common challenge worldwide is the inequality of learning
opportunities resulting from the rapid shift to emergency online teaching and learning. Such a shift
intensified the workload of teachers because it did not only require uploading teaching materials
online but also learning on the go about how to handle online teaching (Allen et al, 2020).
Another form of inequality that emerged amidst the move to emergency online teaching
and learning is students’, as well as teachers’, access to devices and network (Murphy, 2020;
Marinoni et al, 2020; Mohmmed, Khidhir, Nazeer, Vijayan, 2020). In the COVID-19 IAU Global
Survey Report (Marinoni et al, 2020), it was found that most of the HEIs that completely cancelled
teaching and/or postponed exams were from various regions of Africa. The report following the
survey explains that this was due to the lower degree of access to technology in the studied African
regions when compared to the other regions of the world. However, access was still found
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problematic in regions where 97% of the respondents reported that they had the necessary
infrastructure in place but they still faced challenges in maintaining systematic communication
with students. This finding suggests that access is not only linked to infrastructure but most
importantly to being able to sufficiently mange and plan communication streams and platforms
(Dhawan, 2020). Related to planning and managing is the issue of teachers’ competence to handle
online teaching and learning. Challenges also include lack of holistic quality assurance systems
that help ensure achieving not only learning outcomes, but also social and emotional development
of students (Schlund & Weissberg, 2020; Zhu & Liu, 2020). Studies of the challenges of HEIs
from around the world elucidate the relation between the rhetoric used by HEIs stakeholders in
describing their experiences with emergency online teaching and learning and with educational
planning and resilience – hence, the decision in the current study to examine HEIs resilience in
relation to how stakeholders perceive certain aspects of online teaching and learning.
The discussion of the challenges brought about by implementing emergency online
teaching and learning in the scholarly literature above was also followed by recommendations to
develop policies and strategies that “frame the widespread adoption of online learning under
COVID-19 as a pathway to a new normal rather than an emergency response” (Murphy, 2020, p.
500). Those studies have also highlighted that HEIs would benefit from a framework of
competences through which they could provide professional development programmes for their
staff in their attempt to normalize emergency online mode of instruction (Blumenstyk, 2020; Zhu
& Liu, 2020). Such mitigation measures could help HEIs become more resilient to any type or
from of crises in the future, not only pandemics.
Methods of data collection and analysis
This research paper utilized a qualitative approach as it aimed to gain in-depth understanding of
the state of resilience in the Omani HEIs systems. This depth of understanding was achieved by
analysing and integrating qualitative data, from written discourse of documents and reflections,
within the methodology of discourse analysis. Thus, a reflection form was designed and uploaded
online about the stakeholders’ practices, perceptions, and experiences of emergency online
teaching and learning and towards directives issued on the COVID-19 outbreak. Bryman (2016)
argues that one of the most appropriate methods for studying the target practices of any particular
group, such as teachers or students, is to analyse a collection of authentic texts. Such an instrument
is an example of ethnographic methods that focus “not just on the text itself [but also] on the
context of production and reception of that text” (Flowerdew, 2002, p. 237).
The textual materials for this study came from samples of reflections of stakeholders and
written directives issued by different HE authorities in the Sultanate. The reflection form seeks
information about emergency online teaching and learning practices during the lockdown due to
the pandemic. The form was disseminated between August 4 to 12, 2020 and it was open for one
week for the participants to fill in. All the teacher and student participants were affiliated with
Omani HEIs. In addition to the reflections, eight textual directives were analysed. The textual
directives were a useful source to obtain an idea about how face-to-face instruction was securitized
and emergency online learning was introduced as an alternative.
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The invitation to participate in the study was sent out through social media to a number of
potential participants. Minimizing coercion was the reason why social media were used, not
official emails. The potential participants were sent invitations to take part in this study regardless
of years of experience and institution level whether private or public. A total of ninety-five
reflection forms were retrieved from teachers, students and parents. The completed reflection
forms were all included in the study. The teacher participants were 46, and they were of various
nationalities, such as Omani, British, Indian, and Filipino. Most of them held PhDs and MAs in
education. Their experiences, both in and outside Oman, in teaching ranged from three to twentyfive years. The students in this study were 49 who were regular active students from various Omani
HEIs. Their mother tongue is Arabic. They were selected randomly to represent the Omani HEIs
students. The students were contacted, and they participated on a voluntary basis. To avoid bias
by selecting high achieving students, nothing was known about the students' performance. In
addition to the teachers, the study has also included four parents. This was to understand their
views about the applied procedures in their children’s institutions during the pandemic period. The
participants were asked for their voluntary participation in the study prior to the online
administration of the instrument.
Concurrent with collecting data in each stage, data were also analysed. Data analysis in
this research study was not a self-contained phase that started after data collection had finished.
Rather, it was interactive in the sense that the researchers constantly moved between it and the
different stages and phases of the whole research process. Thematic analysis approach was utilized
as a tool for the analysis of texts. Such analysis was carried out through recognizing emerging
patterns and themes, and interpreting these patterns in line with the research target. This entailed
a coding process of establishing new codes and evaluating the already existing ones. According to
Creswell (2007, p.148), “qualitative data analysis consists of preparing and organizing the data for
analysis, then reducing the data into themes through a process of coding and condensing codes,
and finally representing the data in figures, tables, or a discussion”.
Various significant ethical issues were considered when conducting this research paper.
For example, the participants’ informed consent was gained prior to collecting the data. As the
reflective forms were online, the participants were made aware that by filling out the forms they
give their consent to the researchers to use the data they provide. They were also told that
participating in the research was voluntary and that they were free to withdraw from the research
whenever they felt that they might need to do so. The anonymity and confidentiality of participants
were also taken into account throughout the study as they were assured that their names or
workplaces would not be revealed.
Findings
Almost all the official announcements and statements that were disseminated by Omani HEIs to
their staff started with what can be called “anchor”. The anchor seemed to establish the grounds
for what the announcement is intended to convey. Within the anchor a reference to COVID-19
pandemic and that it is a global issue is explicitly presented. Another feature that is common in
almost all analysed directives is the reference to the government Supreme Committee entrusted to
handle the development resulting from COVID-19 in Oman and that the forthcoming procedures
are in light of the committee’s directives. These features are in accordance with the securitization
theory as they clearly instate and remind the audience (among which is the HEIs’ administration
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and staff) of the ‘securitization actor’ (i.e., the supreme committee) and of the ‘security threat’
(i.e., COVID-19 pandemic). Establishing these grounds where the ‘securitizing actor’ and ‘the
securitizing threat’ are presented is one of the two components of the securitization theory (as in
Murphy, 2020). The other component is the audience acceptance of the directive. The following
sections reveal the acceptance of the audience (teachers, students and parents) and clarify their
responses and reactions to the securitizing of the face-to-face mode of instruction.
The responses from the three groups of participants (teachers, students and parents)
included the use of language that indicated acceptance of the shift to emergency online teaching
and learning. Teachers and students described the shift as “inevitable” “necessary”, “timely”,
“wise”, and a “good idea”. Some participants, both in the teachers’ group and the students’,
justified their acceptance of this shift by referring to the fact that this is a global issue and the same
mitigation step was followed in other worldwide HEIs. The parent participants described how they
felt about this mitigation step as “happy”. This finding confirms the acceptance of the
securitization of the face-to-face instruction and of the emergency online teaching and learning as
its alternative. However, the participants in this study also associated shifting to emergency online
teaching and learning with some challenges as presented in the following sections. These
challenges have been categorized as uncertainty, difficulty and time pressure.
Uncertainty
Upon receiving the decision to shift to online mode of instruction, a number of participants from
all three groups described the situation and/or themselves as being “confused”, “frustrated” and
“uncertain”. According to the language used by the participants in explaining why they felt
uncertain, it appears that the feeling of uncertainty was fueled by the lack of logistics (e.g., Devices
and network) as well as online teaching and learning experience. A number of teacher and student
participants highlighted that they felt “anxious” and “apprehensive” as it was a new experience for
them. For teachers particularly, the uncertainty of the situation seems to be mainly concerning the
ways how to handle emergency online teaching and learning.
Table 1.Sample data
Data
Teacher Participant 16: I thought how would we manage
100% online teaching?
Teacher Participant 33: I didn't know how to reach and
engage with the students except through the social media
and one or two online teaching platforms;
Teacher Participant 4: Challenging experience for us
since we didn’t introduce the idea of online teaching to
the students.

Area of uncertainty
Uncertain about how to
handle emergency online
teaching and learning.

However, teacher and student participants expressed that the uncertainty of the situation
improved over time. They explained that as they went on with it, they gained knowledge and
experience. According to previous studies, this independent learning endeavor intensified the
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workload of teachers (Allen et al, 2020). What seems to be different in the data provided by the
students from those by the teachers is that some students described the uncertainty of the situation
as unfair (e.g., participants 19, 22, 23 and 29). For some students, the shift being unfair seems to
be a conviction and justified belief. This is clear from the data from students where they used
language (such as “it is the reason for my low grades”) by which they explicitly linked the shift to
their lower grades in the Spring semester in explaining why they think it was unfair.
Difficulty
The word “challenging” is used by all three participant groups in describing the shift to emergency
online teaching and learning. Some participant teachers described the situation as being
“overwhelming”. This is attributed, according to the teacher participants, not only to the lack of
training in some institutions but also to the students’ attitudes which were described as “not
cooperative”. The issue of lack of training was also mentioned by students as they used language
by which they expressed their dissatisfaction with how some of their teachers handled online
teaching. Students as well as parents pointed out that there was a clear need for training for teachers
and students alike. Some teachers who claimed they received training called their experience with
the online mode of instruction “successful”. The three participant groups expressed their concern
about the ease and availability of the Internet access. A number of the student participants who
mentioned access described it as “unavailable”, “unaffordable”, and/or “expensive”. Parents
suggested providing devices and free cellular data for emergency online teaching and learning to
work well. Due to these difficulties, the majority of student participants, unlike teachers, explicitly
requested not to continue with emergency online teaching and learning and to find other
alternatives taking into consideration social distancing if and when there is a need for it.
Timing
Particularly for students, and also for some teachers, the timing within a semester or a programme
in which the shift happened influenced how it was perceived by students. Some students described
it as “bad news” because it happened when it was but a week to the end of the term. Other students
described it as “very bad” because it delayed their graduation. Some teachers claimed it was “not
suitable” for foundation students who needed more of face-to-face instructions. When it comes to
the timing of the shift to online mode of instruction, it seems that all participant groups agree that
for it to happen in the beginning or end of the semester added to the difficulty of implementing it.
Discussion
The findings from the document analysis and from the reflective texts of stakeholders reflect an
overall acceptance of the suspension of the face-to-face mode of instruction and of the shift to
emergency online teaching and learning. Yet, the findings reveal that the embrace of emergency
online mode of instruction by HEIs came with a number of challenges. One of these challenges is
the level of uncertainty surrounding the situation posed by COVID-19 pandemic. While this
echoes similar findings in other studies conducted elsewhere, such as North America (Murphy,
2020), Australia (Allen et al, 2020) and China (Zhu & Liu, 2020), the study provides more details
about what it is exactly that teachers were uncertain about. The findings show that the teachers
were particularly unsure about: (1) how long the emergency online teaching and learning was
meant to last; and (2) how to go about the online teaching mode; yet, by time, their plans as well
as the HEIs infrastructure improved. This suggests that Omani HEIs were in a constant revision of
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their emergency online plans and were committed to improvement – a conclusion confirmed by a
number of teacher participants (e.g., Teacher participants 16 & 30). Improvement over time was
also highlighted by students (e.g., Student participants 10 & 13).
Teacher and student participants have pointed out that the difficulty of their experience in
shifting to the online mode of teaching and learning was greatly influenced by whether or not they
used online teaching and learning before the lockdown. While this might sound like stating the
obvious, it still underscores an essential element of education resilience. That is, for HEIs to
achieve a sustainable resilience in education, incorporating online teaching and learning is not a
mere option as it impacts the level of readiness of the system and competence of teachers to handle
teaching and learning in times of struggle and emergency.
Resilience may only be demonstrated in times of adversity (Doney, 2013) … teachers
require ‘everyday resilience’ (Gu & Day, 2013; Gu & Li, 2013) to manage uncertainty as
well as the ongoing intellectual and emotional challenges of their work. Everyday
resilience involves more than bouncing back from particular difficulties, rather, it is the
capacity to manage ongoing and multiple challenges over time, while continuing to grow
and thrive professionally (in Mansfield, Beltman, Weatherby-Fell, & Broadley, 2016, p.
85).
The findings here have indicated that issues with access such as unavailability of cellular network
or not possessing a device that supports online teaching and learning platforms did add to the
difficulty in shifting to online mode of instruction. Access is the only common issue that the three
participant groups had in common. This finding is in line with findings in other studies where
access was found particularly problematic for people in rural areas and for those who are in
financial hardships (Murphy, 2020; Marinoni et al., 2020).
Both teacher and student participants have claimed that the timing when the shift to online
teaching and learning took place made it even more difficult. For teachers, it is found that it was
particularly difficult because, according to a number of participant teachers, the shift to the online
mode of teaching happened when it was but one week to the end of the semester. For students, it
was not only the time within a semester that was to their dissatisfaction but also the time within
their programme. Students who were in their last semester or those who had one semester to
graduate described the situation as “unfair”. Some students explicitly blamed the shift for their loss
of grades. It is clear from these views regarding the timing of the shift that it is an issue of not only
teaching but also assessment. It can be concluded from these views that to improve the resilience
of an education system, not only online teaching that needs to be incorporated within regular HEIs
teaching and learning programmes but also online assessment.
Recommendations
In light of the findings concerning the emergency online teaching and learning, Omani HEIs would
benefit from maintaining their practice of revision and improvement while implementing
emergency online teaching and learning. It was evident in the data provided by teachers as well as
students that there was improvement in terms of utilization of online platforms and software. Yet,
there seems to be a need for further improvement of the infrastructure needed for online teaching
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and learning. This might not be directly within the control of HEIs as it requires efforts from the
providers of cellular services. However, it still could be done with more cooperation with higher
education policymakers. This cooperation is what IAU, based on their Global Survey Report
(2020), called “multilateral cooperation” that takes place within the higher education sector and
with policymakers – cooperation that could result in “evidence-based policy making mechanisms
and more user-friendly digital learning systems” (Zhu & Liu, 2020, p. 4).
As securitization of face-to-face instruction is only temporary, Omani HEIs and others
would benefit from setting programmes that blend traditional face-to-face and online modes of
instruction. While this is an idea that has been proposed almost two decades ago (Bax, 2003), it is
becoming more evident now in the ways COVID-19 pandemic has been handled by various HEIs
worldwide. Adding to what previous studies suggested, the current study would push for blending
not only teaching but also assessment; that is, incorporating online teaching and online assessment
is integral components of the teaching and learning process, not forced into it; i.e., normalized
online teaching and assessment. Prior to normalizing teaching and assessment within an
emergency online teaching and learning programmes, HEIs would also benefit massively from
perpetuating endeavors towards equality of access to and competence in technology, for all.
Conclusion
This paper examined the discourse of COVID-19 announcements and directives that concerned
the operations of Omani HEIs. Alongside studying these announcements, various stakeholders
were involved in the study by reflecting on their own experiences with regard to the ways in which
HEIs responded to the announcements of the Supreme Committee during the time of COVID-19
pandemic. The findings of the research paper indicated that the analysed directives were in total
accordance with the securitization theory. There also seems to be a mix of opinions regarding the
effectiveness of emergency online teaching and learning plans that HEIs adopted. Yet, there is a
clear consensus when it comes to the challenges that students and teachers faced whilst applying
emergency online teaching and learning – i.e., uncertainty due to COVID-19, difficulty of the
infrastructure and experience in online teaching and learning, and timing as to when the shift
happened. The study argues that the way forward for Omani HEIs in their pursuit of resilience is
in setting contingency plans that strive to achieve higher levels of normalization of online teaching
and learning and of assessment.
Limitations and future studies
Since all research studies are confronted by a number of limitations, in this study time was a a
challenge as collecting data was limited to two weeks of distribution through the use of electronic
questionnaires. This constraint contributed to the fact that a small, but sufficient, number of
completed surveys were received. Because of COVID-19, we had to rely on the use of electronic
questionnaires and because of confidentiality, it was not possible to follow on with interviews.
Future studies could benefit from looking into the issue identified by this study. For
instance, a replication study could be used within a single HEI by which each of the highlighted
issues in the current study is to be examined in more details. Also, future studies could benefit
from investigating the same issues in this study but using mixed methods such as questionnaire,
interviews, observations and actual results of students’ performance on exams.
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Abstract
The main aim of this paper is to explore the impact of globalization processes on higher education
institutions, with a particular focus on Colleges of Technology (CsoT) in Oman. To achieve this
aim, this paper first defines and illustrates the concept of globalization and then draws upon the
World Systems Theory and Dependency Theory to contextualize Oman in terms of its global
position. Through the lens of these theories, the paper explores the consequences of implementing
English as a medium of instruction (EMI) policy at CsoT. The findings reveal that English
language is still considered a foreign language, yet EMI is implemented at higher education.
Moreover, despite the challenges faced by students, some exhibited a positive attitude towards the
implementation of the EMI policy. For instance, many students perceived learning and using
English as a means of endowing them with high international status, referencing its utility in
relation to global communication, development, and employment. Such an impact is arguably
linked to semi-colonialization. A link is then made to the concept of memorization, which is
historically associated with the Islamic culture of Oman. The paper explains how the memorization
strategy could be misunderstood. The paper contends that memorization is the first step in learning
and understanding, not a substitute. A link is also made to the EMI policy, in which the low levels
of achievement among students at these colleges have driven them to memorize and does not
reflect a lack of critical thinking skills.
Keywords: Colonialization, dependency theory, English as a medium of instruction, globalization,
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Introduction
The aim of this paper is to shed light on how globalization processes have impacted higher
education institutions in Oman, particularly through the use of English as the medium of
instruction (EMI) and the concept of memorization. It also presents and explores several examples
from Colleges of Technology (CsoT), local higher education institutions, through the lens of World
Systems Theory (WST), Dependency Theory (DT), and the processes of globalization.
Colleges of Technology were seven branches in Oman, but the Royal Decree No. 76/2020
calls for establishing the University of Technology and Applied Sciences. The seven colleges of
technology and the colleges of applied sciences have been merged under the purview of this
university. However, this paper explores CsoT; henceforth this will be used throughout this paper.
CsoT provide programs in engineering, IT, pharmacy, and business. All these programs are taught
in English language. Students are taught by lecturers from various nationalities, such as British,
American, Indians, Syrians, Sudanese, and Filipinos.
This paper will first define the concept of globalization and provide insight into its role in
shaping higher education. WST and the notion of dependency will then be expounded upon to
illustrate their linkages to education in Oman within a global educational system. The concluding
section will then recap the main points.
Literature Review
Globalization
Globalization is a complex concept that has been defined in various ways according to the
field, context, and perspectives of different researchers and stakeholders. For instance, Held,
McGrew, Goldblatt, and Perraton (1999) defined globalization as:
A process (or set of processes) which embodies a transformation in the spatial organization
of social relations and transactions—assessed in terms of their extensity, intensity, velocity,
and impact—generating transcontinental or interregional flows and networks of activity,
interaction, and the exercise of power (p.16).
Alternatively, Roland Robertson defined globalization as “a concept [that] refers both to the
compression of the world and the intensification of consciousness of the world as a whole” (Steger,
2017, p.15), which refers to the world becoming smaller as a result of globalization.
These definitions firstly show that globalization is a set of processes, such as the hegemonic
bloc installed by the US and the “movement of physical artefacts, people, symbols, tokens, and
information across space and time” (Held et al., 1999, p.16). These processes have created and are
still creating networks (e.g., social networks) through which traditional political, economic,
cultural, and geographical boundaries are being erased. Secondly, they show how globalization is
expanding and extending social relations, activities, and connections around the globe. Thirdly,
these definitions depict the intensification and hastening of social exchanges and activities
connected to globalization, which facilitate increased communication. An example of social
networking is the use of applications such as Facebook. These social media applications enhance
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communication and have not only become a platform for education, but they also constitute
everyday routine activities.
To understand the impact of the processes of globalization on education, a number of
researchers, including Portnoi (2016) and Harber and Davies (2005), have drawn on the notion of
dependency within the WST, which will be discussed and explored in the following sections.
Theoretical framework
This section focuses on the notion of dependency within the WST, that is developed by
Wallerstein (1984). It will elucidate the position and situation of the higher education system in
Oman within the wider global education system.
World Systems Theory and Dependency Theory:
Portnoi (2016) explained that WST “expands and builds upon dependency theory” (p. 65)
and thus they share common themes, although the latter differs from the former in its focus on
‘exploitation’. He claimed that WST and DT are used interchangeably, although other scholars
have challenged this view as can be seen in the following quote:
…unlike dependency theory, world-system theory portrays international power relations
as constantly changing. For instance,… the United States, currently a dominant core nation,
has already entered a period of decline such as that experienced by previous core powers.
As a result, world-system theorists do not assume, as do dependency theorists, that
contemporary periphery nations are permanently locked in dependency relationships with
a contemporary core. (Clayton, 1998, p.480)
WST and DT both divide the world into core (e.g., the USA) and peripheral states (e.g., Nigeria
and Pakistan) in which the latter are less developed, often as a result of colonialism, a point that
will be elaborated upon later. When DT was expanded upon by WST, a semi-peripheral zone was
added (Portnoi, 2016). This houses nations and regions that do not necessarily fit into the more
concrete descriptions of developed and least developed nations. According to Skocpol (1977),
“semiperipheral states act as buffer zones between the core and periphery and have a mix of the
kinds of activities and institutions that exist on them” (as cited in Lozny, 2011, p. 35). This division
will help us understand where Oman fits within the overall global framework.
WST suggests that certain regions of the world, particularly the United States, Western
Europe, and even current day China, are the primary drivers of global society in terms of
economics, politics, and cultural influence. To attain higher levels of development, other regions
of the world are compelled to be financially and politically dependent upon these nations, which
can result in their exploitation (Portnoi, 2016). Global organizations such as the International
Monetary Fund, the World Bank, the World Health Organisation, and the United Nations play a
highly influential role in determining the progress and stability of the least developed nations.
However, these international organizations are largely financed and managed by a small circle of
economic and politically powerful nations; hence researchers have incorporated the full extent of
this relationship into DT (Portnoi, 2016). It is worth noting here that the notion of dependency
within WST continues to be relevant to this era and, furthermore, “the world-system theory is still
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relevant as long as unequal relations between parts of the world persist” (Van Hamme & Pion,
2012, p. 68).
According to Hoogvelt (1997), Olatunji (2018), and Ghosh (2019), dependency represents
an unequal or ‘asymmetric’ relationship between two sets of countries: the core of developed
capitalism (The Global North) versus the periphery or underdeveloped countries, the latter of
which are “mainly those in the postcolonial Global South” (Portnoi, 2016, p.65). Dependency is
also considered a mechanism by which the causes of development and underdevelopment can be
understood. Underdevelopment is due to ‘apoplexy’ in the core countries and ‘anemia’ in those
that are less developed (Ghosh, 2019). Some researchers argue that development and
underdevelopment are two sides of the same coin (Friedmann & Wayne, 1977; Olatunji, 2018),
constituting phenomena “which could be explained through material history of the two kinds of
the societies – the colonialists and the colonized” (Olatunji, 2018, p.143). Jreisat (1997) mentioned
that “for the dependency paradigm, domination [or dependency] is rooted in the structure of the
world economy” (p. 9).
DT explains the power of central capitalism in controlling, dominating, and shaping the
society and economy of periphery countries. Scholars of DT asserted that its primary concern is
with the impact of imperialism and neo-colonialism on the economy, society, and educational
practices and systems of underdeveloped countries. They also contended that DT is able to explain
the worldwide control of the capitalist system throughout the neo-colonial age by referring to
underdeveloped countries (Ghosh, 2019; Olatunji, 2018).
Some researchers elaborated further on the relationship between the core countries and the
periphery. This relationship indicates that powerful countries drain physical and human resources
away from countries in the periphery and semi-periphery, while in return, these countries receive
what is called a ‘backwash’ (Ghosh, 2019; Portnoi, 2016). These effects should be favorable and
should stimulate new growth with respect to technology, market, demand, and so on. However, as
a result of domination, exploitation, unequal exchange, and serving the interests of the Global
North, they become poor and underdeveloped (Harber & Davies, 2005). This is because peripheral
countries depend on the core countries for technology, economic and financial aid, and export
markets of goods and raw materials (Ghosh, 2019; Portnoi, 2016). This dependence has created a
widening inequality between the core and periphery countries. The power core countries exercise
enables them to control the terms of trade in goods and services (Harber, 2014; Tikly, 2004). For
instance, they buy raw materials below the market value and draw a surplus from peripheral
countries (Ghosh, 2019; Clayton, 1998); their exploitation and domination of which can be seen
in providing them with lower value goods. Portnoi (2016) also contended that “global governance
organizations are part of the process of prescribing a hegemonic set of values for the rest of the
world” (p. 66). The actors that constitute global governance organizations are International
Organizations (IOs) such as the International Monetary Fund and the World Bank. These serve to
prescribe education policies that diffuse a global culture of schooling. In terms of a link to
dependency on education, Harber and Davies (2005) explained that:
because of the power of world languages such as English, developed countries’ publishers
are able to sell textbooks and educational resources at competitive rates… The textbooks
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and the Northern examining boards drive the curriculum and local assessment, and schools
become more locked in a cycle of neo-colonial education which may not fit the cultures or
needs of their people. (p. 86)
Although some have criticized DT and WST “for their emphasis on the material and economic
dimensions of their explanatory model, as well as for the seemingly deterministic nature of the
explanations of development processes” (Hout, 2016, p.30), Ghosh (2019) summarized the
following ways in which underdeveloped countries depend on powerful countries: policy
dependency, financial dependency, market dependency, human resources dependency, consumer
dependency, bio-dependency, environmental dependency, military dependency, academic
dependency, and cultural dependency. The final two are now elaborated on further as they relate
directly to the scope of this paper.
Academic Dependency
In peripheral countries, the education system, comprising the curricula, knowledge,
thinking processes, evaluation processes, and problems and suggested solutions, are all dependent
on the Western educational system. Mechanisms identified by Dale (1999) such as harmonization,
dissemination, standardization, and imposition function as external globalization processes that
affect education in peripheral countries. These mechanisms can be linked to the shaping of
educational policies in Oman through the notions of academic imperialism and dependency.
To elaborate on these mechanisms, ‘harmonization’ occurs when regional organizations
initiate a regional level policy. ‘Dissemination’ takes place when policy agendas, indicators, and
targets are set and diffused through publications, guidelines, and conferences, or through agencies
such as the World Bank. ‘Standardization’ refers to Western educational norms and standards that
are disseminated throughout the globe, demonstrated, for instance, in the concept of ‘a universal
curriculum’. Finally, ‘imposition’ refers to the process by which donor agencies such as the World
Bank force ‘recipient countries’ into adopting a specific policy (Le Mat, Altinyelken, Bos, and
Volman, 2019; Tikly, 2001). The educational systems in several countries, Oman included,
continue to largely follow the structure of the British colonial era (Troudi & Jendli, 2011). These
educational systems are maintained because their citizens aspire to live in Europe, or they wish to
establish Western quality in their own academic institutions. The cultural norms of more dominant
societies also play a role in developing the educational infrastructure that is dominant across the
world.
These mechanisms shed light on how the education system in Oman relies on the Western
education system to standardize it by transferring, imposing, and/or adopting policies and
practices. An analysis of existing literature on Colleges of Technology (CsoT), that will highlight
the implications of such mechanisms within notions of imperialism and dependency, will be based
on Carnoy’s (1999) analysis and framework.
Carnoy (1999) presented five terms in which to analyze the impact of globalization on
education: 1) financial terms, 2) labor market terms, 3) educational terms, 4) information
technology, and 5) globalized information networks. Educational terms center around the
argument that the quality of education is globally paralleled or standardized across the world
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(Carnoy, 1999). This results in an increasing focus on the math and science curriculum, and
English language as a foreign language (EFL). There is also a primary concern with standards and
testing. This paper will focus on the use of EFL and link it to the EMI policy. This will be followed
by a discussion of cultural identity with specific reference to the memorization concept, in which
Troudi’s (2009) analysis will be followed. The following will discuss cultural dependency.
Cultural Dependency
Cultural dependency, which can be linked to academic dependency, explains the cultural
dualism and identity crises that arise in peripheral countries as they depend on powerful Western
countries for guidance in socio-cultural ways of life and values. Tikly (2001) highlighted “the
importance of education in spreading Western cultural forms during the colonial era… [with which
it] provided an important mechanism for the consolidation of Western hegemony during the period
of contemporary globalization” (p. 167). With reference to Golding (1977), Al-Garni (2000) stated
in his study of the Saudi context (another Gulf country) that “cultural dependency and imperialism
analysis is predicated on the interrelatedness of economic (including technological) structural
relations, and ideological-cultural relations, between advanced capitalist or industrial societies and
those of most of Africa, Asia and Latin America” (p. 40).
In support of Al-Garni’s (2000) argument, Tikly (2001) stated that cultural identities are
reshaped through “processes of migration, diaspora formation and cultural hybridization [which]
have transformed individual and group identities and created ‘new ethnicities’ based on fluid rather
than fixed identities” (p. 167). The creation of these “new ethnicities”, which are less stable, has
made such countries more vulnerable to the influence of Western cultural identities. In which case,
its significance lies in the fact that it increases dependency. Moreover, according to Reeves (1993)
and Al-Garni (2000), neo-colonial or neo-imperialism denotes the phase when ideological-cultural
impacts are extended across indigenous classes through the transnational corporations of powerful
core counties. A key assumption of the imperialism/dependency model is that indigenous cultural
identity is overthrown and demoralized, leading to adoption and imposition of the values and
cultures of powerful Western countries (Al-Garni, 2000; Reeves, 1993). This seems to have been
the case in Oman. The following sections will show how Oman fits into this theoretical framework.
The Case of Oman
According to Ferrante-Wallace (2008), Oman is situated in the semi-periphery economic
zone. However, the author would place Oman within the periphery zone (Piana, 2006). To make
it more straightforward, Ferrante-Wallace’s (2008) allocation was based on his definition of semiperiphery economies and referred to the economic situation in Oman in 2008. He argued that semiperiphery economies are “moderately wealthy and diversified but have extreme inequality. They
exploit peripheral economies and are in turn exploited by core economies” (p. 215). FerranteWallace defined all Gulf countries (e.g., Qatar, the UAE, Kuwait, Saudi Arabia, Oman) as semiperiphery as their core economy relies on oil and they depend or rely on the labor of the periphery.
Indeed, the economy in Oman was strong in 2008.
However, Ferrante-Wallace’s allocation might no longer be accurate. For instance, Oman
is highly dependent on oil and gas revenues, the price of which in 2020 was 31.38 USD compared
to 101.1 USD in 2008 (Ministry of National Economy, 2010; Oman News Agency, 2020). Second,
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Ferrante-Wallace (2008) indicated that within a semi-periphery, there is extreme inequality, which
is not fully accurate in Oman. Arguably, there are inequalities within the country, but not extreme
(Feighery, 2012; Brandenburg, 2013). Hence, both factors (i.e., economy and extreme inequality)
suggest that Oman is not one of the semi-periphery countries.
Placing Oman within the periphery zone might, however, link it to a ‘colonialist’ history,
although Oman was never colonized. This might be termed ‘semi-colonialization’ because
although the military and administrative role of traditional colonialism is lacking, there has been a
strong influence of British culture, understanding, and institutional practices. Nevertheless, the UK
has been involved in several aspects of Oman’s history, including its education system (AlBusaidi, 1995). In fact, core countries, mainly the UK and the US, have also controlled, shaped,
and affected the economy, politics, education, and culture of Oman through the processes of
globalization.
Within the scope of this paper, the author will elaborate on some historical factors that
caused English spreading in Oman. Prior to 1970, and even onwards, Oman depends on
expatriates, mainly those whose Arabic is not their mother tongue. Those predominating labor
force use English for communication; in fact, English was their official language (Abdel-Jawad &
Abu Radwan, 2011). Migration is another factor in which “the return of Omanis to Oman from
East Africa resulted in a major increase in the use of English in the labour market” (Al-Busaidi,
1995, p.95), who then became in leading positions in many sectors such as education and oil
companies. Another factor is the entity of Indians in Oman, perhaps since the 16th century (AlBusaidi, 1995). They roleplayed as local representatives between Europeans and the Arabs due to
their technical and linguistic knowledge of English language, but more importantly their roles in
education and other English media means (Albakri, 2017). A major factor that the UK plays part
in is after 1963, when oil was discovered in Oman. Up to now, one of the major companies working
in oil in Oman is British Petroleum, where British were dominantly working there, and those who
speak fluent English (mainly Omanis who came from East Africa). This is part of the business
relationships that Oman has been developing, in which English was the language used in
communication.
The other goals within the philosophy of teaching English language in Oman are:
globalization and Omanisation. Globalization as “Oman was facing the challenge of preparing its
nation for life and to enter a global workforce created by the modern global economy; therefore,
it was important to provide them with the relevant skills and languages” (Al Abrawi, 2018, p.7).
Omanisation as Oman’s goal is to educate its nationals for aiming to decrease dependency on
expatriate workforce (Al Abrawi, 2018). Overall, English language is seen as a crucial source for
the country’s development and thus received a great attention in the Omani context, and education
notably.
Discussion
Globalization’s Impact on Higher Education in Oman
In this section, the impact on CsoT, along with the processes of globalization, will be
examined based on Carnoy’s (1999) analysis and framework and Troudi’s (2009) analysis.
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EFL and EMI
As a consequence of globalization processes, English has become the dominant language
across the world (Pennycook, 1998; Harber, 2014). This has led to an international transformation
of policies in which English has been used as a lingua franca or as an official language, as is the
case in India (Trudgill & Hannah, 2008). In Oman, English language is still considered a foreign
language (Al-Jadidi, 2009). In its public schools, English language is taught as a subject for
approximately 35 minutes a day and is rarely practiced or used outside the classroom (Al-Jardani,
2012). Conversely, in its private and bilingual schools, most of the subjects are taught in English.
The author, therefore, argues that globalization processes have made it easy for those who are
wealthy and live near private and bilingual schools to access the opportunity to undertake higher
education. The motivating factor in this respect is that students at these schools will gain access to
global networks and will have better opportunities in higher education: for instance, the
government will offer them scholarships abroad. Thus, globalization has arguably created a level
of inequality in which poor people and those who live in rural areas are not afforded the
opportunity to learn and use the English language.
All graduates of Omani public, private, and bilingual schools are required to learn their
subjects in the English language when they join higher education institutions in Oman, except for
a small number of specializations that are taught in Arabic. In CsoT (the focus in this paper), EMI
is implemented in all subjects (Albakri, 2013). The EMI policy thus refers to the policy of
implementing and using the English language when teaching and testing subjects at higher
education institutions (Albakri, 2013). The author also argues that because the intakes of these
CsoT primarily come from public schools, the implementation of this policy presents a challenge
for these students.
Albakri (2013) investigated the perspectives and experiences of Omani students at CsoT
in relation to EMI. She achieved this through 10 semi-structured interviews and 5 classroom
observations. She found that students prefer to study in English rather than in Arabic as this, for
instance, will enable them to pursue careers in global companies whose principal language of
communication is English. Despite the challenges faced by students, the attitude of some of the
students towards EMI was not ultimately negative. Many students perceived learning and using
English as a way of endowing them with high international status, referencing its “role in global
communication, development and employment” (Albakri, 2013, p.61). Some students also viewed
speaking fluent English as a sign of being well-educated and an indicator of prestige and a superior
social status. Arguably, such an impact could be linked to the role of the Omani government in
politically, economically, socially, and legislatively supporting the English language as a “resource
for national development and as a means for wider communication within the international
community” (Ministry of Education, 1987, p.2).
However, the author would argue that this creates tensions between the status of the Arabic
language serving local needs, which is potentially marginalized or considered ‘educationally
marginalized’ (Troudi, 2009), and the English language serving global needs. Several researchers
have reported this perceived threat to the Arabic language (e.g., Troudi, 2009; Albakri, 2013). For
instance, Albakri (2013) mentioned that “if the national language such as Arabic is not seen as
adequate for higher education, then, inevitably this renders Arabic to a lower status than English”
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(p. 58). In Oman, the threat to the Arabic language can be seen in CsoT as Arabic has been
increasingly replaced by the English language in the teaching of subjects. Globalization processes
have, by contrast, made English the language of modernity, higher education, science, technology,
and power, as has been noted by numerous researchers (e.g., Troudi, 2009; Troudi & Jendli, 2011).
It could be claimed that the thinking of policymakers in Oman may have been influenced
or inspired by Western intellectual traditions such as Marxism or Modernisation (see Tikly, 2001).
However, a large body of literature believes that such a situation mirrors colonialism (Troudi,
2009; Findlow, 2006) or, as previously noted in relation to Oman, ‘semi-colonialism’. The use of
the English language in Oman and the nature of the British identity could be linked to what
Pennycook (1998) refers to as the neo-colonial mode, which is “the continuing relationship
between English and the discourses of colonialism” (p.19). Nonetheless, Oman was not colonized
by Britain, but it has had a strong relationship with and involvement in Oman since 1800 (AlBusaidi, 1995). As stated previously, Oman’s philosophy of teaching English language can be seen
in the current discourses and policies, such as the one relating to EMI (Albakri, 2017). Shahjahan
(2016) shows that it could also be linked to the influence of international organizations such as the
World Bank. Alabri (2011) contended that the World Bank has influenced higher education
policies, underlining how key elements of economic globalization have affected Oman. This could
be a result of the country’s autonomy and the limited and weak power of its government.
The colonial legacies illuminate the superior status of the English language over Arabic in
the higher education context in Oman. Such legacies mean that, at a local level, policymakers in
Oman copy and impose policies onto the Omani education system, as it seems they have done in
CsoT, so that they can develop to a Western standard. Nevertheless, the author acknowledges that
learning English increases the ability to access global networks (Tikly, 2001). This leads on to the
following section, which explains how culture is impacted by the processes of globalization.
Cultural Issues and the Use of Memorization
Based on an understanding of colonialism (academic and cultural imperialism), and in line
with the EMI policy of using EFL in Oman, the author argues in this section that the power of the
West, exerted through political, economic, and epistemic tools as well as through globalization
processes, has impacted on cultural aspects around the globe (Shahjahan, 2016). This impact can
also be linked to the notion of “approved cultural norms”, inherently Western, that are evident in
the educational context (Findlow, 2006, p.22). With respect to the Omani educational context,
particularly CsoT, the following section will focus specifically on the memorization aspect.
Brummer (2013) conducted her Ph.D. in one of the CsoT in Oman. She investigated how
these CsoT prepare students for the transition from school to work with reference to globalization.
As part of her research, she interviewed students, staff, and people from across the community.
Students and staff also completed a questionnaire survey. The influence of approved cultural
norms and the perceived legitimacy of the Western epistemology is evident in Brummer’s claim
that “adult Omanis were not exposed to learning culture as the West knows it” (p. 62). She
explained that “Chinese traditionally believe an educated, civilized person can memorize the
classics word for word as a way of showing respect (Chan 1999), and comparably, Muslims are
expected to memorize Islamic religious scriptures at school” (Brummer, 2013, p. 23).
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Although the author agrees with Brummer’s (2013) claim to some extent, it seems she did
not elaborate on and discuss it in terms of the history of Oman and past cultural influences on
learning among Omani Muslims. Muslims generally memorize Islamic religious scripts (the Holy
Quran) word for word as requested by the Prophet, as it was revealed to him by Allah [the God]
to memorize in this manner (Boyle, 2006). They believe that “the Quran as the father of the other
sciences, the element that could develop… [their] kids mentally physically, spiritually and
intellectually” (Boyle, 2006, pp.487-488). Memorization has long been seen as a habit or a
common effective strategy. However, “in Islamic education, memorization of the Quran is
generally considered the first step in understanding (not a substitute for it)” (Boyle, 2006, p.488).
In other words, memorization has thus been perceived as an effective and habitual means of
learning within the Islamic culture. It is therefore unsurprising that this has been transferred to the
context of education and the learning of English as a second language, even though this may be at
odds with learning strategies globally accepted as optimal. It could be argued that memorization
has been redefined and misunderstood, which is due to the impact of globalization processes in
increasing the hegemony of the Western culture. Boyle (2006) warned that “a key source of this
mis-understanding concerns the role that memorization plays in relation to knowledge, learning,
understanding, and reasoning, all of which have nuances in Islamic education that do not inhere in
Western conceptions of these words” (p. 480).
Albakri (2013) found that, in CsoT, memorization was utilised due to a language barrier or
difficulty with content, which indicates the “linguistic imperialism that perpetuates the hegemony
of English” (p.55). She further added that “this shift to a different approach to education was found
by some students as challenging” (Albakri, 2013, p.64). She perceived the shift from schools,
where Arabic is the medium of instruction for all subjects, to higher education institutions as
contributing to the problems associated with the EMI policy.
Albakri (2017) also carried out her EdD thesis in the CsoT. This time she only collected
data on students’ perspectives, analysing data from 328 questionnaires, 14 interviews, and 14
classroom observations. Regarding memorization, she noted in one of her observations that
students seem to be taught the skills of paraphrasing and summarising. However, she found that
students continue to depend on memorization due to the difficulties they have faced since EMI
was first implemented in these CsoT. This relates to the language barrier or content difficulty
described earlier. Through her dialogue with the students, she revealed that students face
difficulties in understanding the content. Hence, they were forced to memorize it in order to pass
their exams. In her questionnaire, Albakri (2017) found that 62.8% (n = 206) of the students use
memorization as a strategy to pass quizzes and exams. Similarly, she observed that “more than
half of the interview participants indicated that they have to memorize the content written in the
handout. The need to memorize was related to the limited ability to express ideas in English,
especially during exams” (p. 149).
This underlines the difficulties such as students were experiencing in using English in line,
presumably, with the neo-colonialist requirements of education. Thus, they resort to a tried and
tested strategy for success that does not facilitate the deeper understanding they would acquire
when using their own language.
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Nonetheless, the author argues that we should appreciate and understand the intention of
memorization in such an educational context. It is simply the first step in learning, understanding,
and reasoning and is “ultimately meant to lead the student to greater knowledge of the world”
(Boyle, 2006, p.494). However, the power behind the processes of globalization, “whose
epistemology forms the basis” (Shahjahan, 2016, p.13), has led to memorization becoming
misunderstood or “confounded in the West” (Boyle, 2006, p.480). In this sense, it can be argued
that failing to comprehensively define memorization and to acknowledge the level of English
language and knowledge of the participants (i.e., students), who were mainly graduates of public
schools and thus received a low level of English language input, may have led readers to
misunderstand this cultural aspect (i.e., memorization). In an environment where EMI is
implemented, the outcomes and achievements of these students should be lower than those of
private and bilingual school graduates. Another point to note is that the epistemes of researchers
in peripheral states in general, and the researchers and policymakers in CsoT in particular, may
have been academically imperialized and controlled (see Shih, 2010): in the words of Alatas
(2003), they seem to be under academic neo-colonialism.
Conclusion
The aim of this study was to shed light on how processes of globalization have affected
higher education policy and practice in Oman. It highlighted the use of EFL and the
implementation of the EMI policy and their effects on students’ learning and experiences. One of
the impacts is that students face challenges due to the EMI policy, yet their attitudes towards
learning in English language were positive. Students at CsoT consider those who speak good
English as well-educated and have high prestige and a superior social status. Moreover, studies
found that students at CsoT consider learning in English is important for their future, as it would
enhance their employment opportunities.
The discussion also explained how memorization, a strategy used by a large number of
students in CsoT, is understood within the implementation of the EMI policy. Due to this policy,
students had to memorize, as they face language barriers and challenges with the content.
Memorization, however, was criticized as it is not a critical-thinking skill. Yet, some researchers
emphasized that memorization is the first step of learning and understanding. The students at CsoT
used memorization, but the context matters and makes a difference, as these students were
graduates of public schools, and they rarely had a sufficient and effective input of English language
during their years in schools. English subject was taught for 35 minutes a day, and all the other
subjects were taught in Arabic. Thus, when these students joined CsoT, where all subjects are
taught in English, they had to memorize to pass their exams. A further study is recommended to
deeply investigate the perceptions of the policymakers, academic staff and students on this EMI
policy, and memorization as a strategy, as it could contribute to recommending solutions to
enhance the learning/teaching processes at CsoT.
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Abstract
Memes are a viral phenomenon in the contemporary digital culture. The modern, digital definition
of memes depicts them simply as pictures with texts circulated in social media platforms that tackle
a particular issue in a humorous way (Chen, 2012; Rogers, 2014; Shifman, 2014). Due to its
growing popularity, memes have been considered as a tool to negotiate cultural-social norms
especially among teenagers (Gal, Shifman & Kampf, 2016). However, not much research has been
done on memes in relation to other fields. Therefore, it is important to examine how the educational
field could benefit from utilizing memes in discourse analysis and English teaching. To be more
specific, the study aims at investigating the perceptions of Omani students at Middle East College
of the utilizations of memes in the education. The present study seeks to answer the question: how
do Omani undergraduate students perceive the use of memes inside the classroom? Primarily, data
was collected through observing 29 semester three students in a higher education institute by
giving them five different memes to infer their pragmatic meaning. After the observation, a short
questionnaire was distributed to students to investigate their perception of memes. The findings
revealed that most students were able to infer the pragmatic meanings embedded in memes. In
addition, students held positive attitudes towards the use of memes in their study. The paper
concluded with some practical implications on the best methods to utilize memes in education, and
suggestions for future research. This exploratory study was significant since it contributed more
to the body of literature that is done on the field of discourse analysis and memes.
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Introduction
Internet memes are a rapidly spreading phenomenon that is becoming increasingly popular
in social media platforms. Memes are pictures; however, they are different from ordinary pictures
in that they incorporate texts within them. Thus, a picture with a text is a medium to deliver a
message, and the population of social media users has gained interest in this notion, delivering a
message through memes in a humorous way. Not much research has been done on memes in
relation to other fields. So, it is significant to examine the impact that memes might have on the
educational process instead of the regular pictures. Therefore, the main purpose of this small-scale
exploratory study is to investigate Omani undergraduate students’ perception of memes in a private
higher education college (Middle East College). The study seeks to answer two main questions:
To what extent are students able to infer pragmatic meaning embedded in memes? how do students
perceive the use of memes in the classroom? The objectives guiding the current study revolve
around examining learners’ ability to infer the pragmatic meaning embedded in memes, and how
they perceive memes as an educational tool inside the classroom. Both qualitative and quantitative
tools are used respectively in this exploratory study to answer the two main domains of research
mentioned above. The results of this study add more data to the narrowly explored field of research
concerning memes and education.
Literature Review
Semantic and Pragmatic Meaning
In discourse analysis, the two concepts of semantics and pragmatics are interrelated.
“Taken as properties of sentences, semantic properties are on a par with syntactic and phonological
properties” (Bach, 2004, p. 27). To explain, semantic meaning refers to the literal meaning of
words in a spoken or a written discourse with complete disregard of the context. So, it can be said
that when a person utters a sentence, the semantic meaning would be the structural aspects that
modify the sentence itself. On the other hand, pragmatics is defined as the use of context to infer
the intended meaning of an utterance (Fasold, 1990). Context in spoken discourse in this case, as
explained by Cutting (2002), has three main types which are situational context, co-textual context,
and background information; situational refers to the elements around the interlocutors, co-textual
refers to the linguistic environment that surrounds an utterance, and background information refers
to both interpersonal and cultural knowledge (O’Keeffe, Clancy & Adolphs, 2011).
Memes and Internet: Emergence of Memes
Despite what is commonly perceived in the digital age, memes were not always pictures
with texts. The term meme was first introduced in 1976 by the British biologist Richard Dawkins
to refer to the cultural behaviors that resembles the behavior of particular human genes called
“selfish genes” (Rogers, 2014). Therefore, Dawkins said that memes are cultural information that
multiple for their own benefit, and Rogers (2014) defined memes as the transmitted ideas,
behaviors, skills, or phrases from one person to another by means of oral, or visual communication.
This notion of categorizing memes continued until the 21st century when internet started providing
a suitable habitat for the creation and distribution of memes; thus, the concept “internet memes”
came to light (Rogers, 2014). Internet memes are perceived as “memes that emerge within the
culture of the Internet, gained popularity, bringing renewed interest to the meme concept [and]
spread from person to person through imitation, typically by e-mail, social media, and various
types of Web sites.” (Rogers, 2014, para. 5). Due to their wide spread in recent years, Chen (2012)
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considered memes to have a significant impact on social and cultural values; this resembles the
notion implied by Richard Dawkins when he stated that memes are highly contagious ideas
transferred from individual to another. However, Rogers (2014) explained that Richard Dawkins
and other scholar consider internet memes to be different from the original concept coined by
Dawkins because internet memes are altered on daily basis to communicate new ideas; whereas,
Dawkins’s original meme was perceived as transferred ideas without change. As a result, a new
type of memes was brought to the world through the internet which is called internet memes. Since
internet memes could include pictures, videos, and graphic interchange formats, this study
singularly examined picture memes only. Therefore, the present study perceived memes as a
humorous socio-cultural digital product of the internet used to transfer different ideas rapidly
among internet users.
Research on Memes and Education
Because internet memes are a relatively new field to be examined in relation to discourse
analysis, it was challenging to find pragmatic-based studies on memes. However, I managed to
find few recent studies that discussed memes, discourse analysis, and education.
Harshavardhan, Wilson and Kumar (2019) asserted upon the importance of motivation and
attentiveness inside the classroom. Therefore, their paper suggested engaging technology native
learners using digitally oriented methods of teaching English language skills. Researchers
proposed using memes in teaching English to bridge the generation gap between digital native
students and digital immigrant teachers. According to Harshavardhan et al., (2019), the humorous
nature of memes could help lower the affective filter inside the classroom, thus increasing students’
willingness to participate. The researchers found that memes can be used to teach different areas
such as grammar, pronunciation, vocabulary; it all depends on how to teachers’ ability to adapt
memes to their lessons. However, it is worth mentioning that students’ comprehension of memes
depends on how well they are aware of popular culture and media consumption. Therefore,
students’ understanding and ability to form memes might be hindered by their incapacity to form
connections between movies, popular media culture, social and political matters, semantics of
memes and so on. Teachers must take these factors into consideration when trying to use memes
in the classroom.
Similar to Harshavardhan et al., (2019), Purnama, Desiarti and Aflahah (2018) attempted
to explore methods of motivating learners by utilizing memes in the classroom. The aim of the
study was to bridge the gap that might occur between students’ in-class performance and the rapid
development in educational technology using memes. 50 EFL students were observed while
creating memes on different themes related to their study. After the end of the lesson, email
interviews were employed to examine students’ impression of memes. The findings of the study
showed that students enjoyed the activity of memes creation and had overall positives attitudes
towards the use of memes in the classroom. It was suggested that future research could focus on
the use of memes in different settings considering variables such as students’ language proficiency,
classroom size, and length of activities.
Another study that examined the use of memes in the classroom is Purnama’s (2017). The
researcher attempted to incorporate Instagram memes to improve students’ participation in the
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class. The study collected data from 23 college level, EFL students through observation and preand post-questionnaires. In groups, students were asked to create memes related to different topics.
The findings indicated that students had an enjoyable time creating these memes. Memes creation
in groups enhanced students’ communication with each other and the teacher. According to the
researcher, this kind of activity could help integrate the use of mobile phones and technology in
the language-learning classroom. Despite the overall positive attitudes, the researcher recommends
further research to examine the effectiveness of memes in language development.
Romero and Bobkina (2017) had a different perspective in mind when attempted to
examine memes in their study. They had a sample of 20 secondary school teachers completing
their master’s degree. The study aimed at enabling teacher to create memes-based lessons for their
secondary school students as part a master’s workshop. The workshop lasted for four weeks
through which different lessons were created to promote visual literacy in the class. One random
lesson was selected that implemented visual literacy to teach listening skill. Memes were used as
a 20-minute warm up activity for the listening lesson with the experimental group, whereas the
control group worked on the activity in a top-down approach. The results showed that the
experimental group slightly outperformed the control group in answering the during and post
listening questions. Nevertheless, further research is needed to establish the effectiveness of
memes in language skills acquisition.
In an empirical study of memes and education, Huang (2016) examined the extent to which
memes help college students develop their writing skill. In specific, the study inspected the role
played by memes language on the development of English writing skill with Chinese Tertiary
learners. The study included 52 students who are separated into an experimental group and a
control group. Huang used a pre- and post-test after the implementation of memes with the
experimental group. The results showed that there was a significant improvement in the writing
skill of the experimental group in comparison with the control group who used a traditional way
of teaching English writing skill. The researcher suggested that memes could be tested against
other types of writing styles besides the argumentative type used in this study.
Milner (2012) in his exploratory research investigated memes, discourse, and identities
formation. In particular, the purpose of Milner’s study was to get a fuller picture on identity and
discourse in relation to memes and their producers. The project used a critical analytic discourse
method to examine three aspect of cultural interaction: politics, processes, identities. The
preliminary results showed that: memes need literate people to create them, some memes creators
were discriminated against by others, and political memes occur in a narrow perspective. The
researcher finally found that memes are a product of interaction and disparities.
Overall, the review of literature revealed that memes are gaining increasing momentum
inside today’s classrooms as a tool for language learning or discourse analysis. Both
Harshavardhan et al., (2019) and Purnama et al., (2018) studies examined the effectiveness of
memes in motivating students, and their main findings were similar indicating that today’s
digitally-native students are motivated to work with memes in their language learning classes.
However, memes in these two studies were only used as a tool for motivation and not language
acquisition. On the other hand, Romero and Bobkina (2017) and Huang (2016) observed the
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effectiveness of developing listening and writing skills respectively. Their results revealed positive
correlation in using memes to develop the targeted skills. Although these preliminary results seem
promising, these studies were merely cross-sectional studies in need for further evidence.
Therefore, more longitudinal, extensive research is needed to prove the effectiveness of memes in
targeting and developing specific language skills.
The present study differs from the above discussed studies in two main aspects. Firstly,
this small-scale exploratory study aims to investigate the extent to which college students are able
to infer the pragmatic meaning of memes, which has not been attempted by previous studies.; thus,
focusing more on students’ higher thinking and elicitation skills rather than learning language
skills. Secondly, the study attempts to examine students’ attitudes towards using memes in the
classroom as a learning tool in an Omani context which is a context rarely explored. The present
study focuses primarily on pragmatics and memes in Omani settings. Therefore, it can be safely
assumed that the findings of the current study will further contribute to the body of literature related
to memes and discourse analysis.
Research Questions
This study is guided by two main research questions:
1- To what extent are students able to infer pragmatic meaning from memes?
2- How do students perceive the use of memes in the classroom?
Methodology
Participants & settings
This small-scale exploratory study used both qualitative and quantitative methods for data
collection and analysis. The sample of the study included 29 semester three undergraduate students
from a private, higher education college in Oman (Middle East College). The researcher asked
permission from the teacher to include her students in the study, whereas other classes were
excluded because their timetable clashed with the researcher’s. Students’ consent was ensured
through a verbal and written consent form.
Instruments & research procedure
The researcher employed two tools to collect both qualitative and quantitative data. Firstly,
an observation was used to examine students’ ability to infer the pragmatic meaning embedded in
memes, the researcher divided the sample into six groups, gave them five different memes and
observed each group individually. The research asked each group to try and infer the intended
meaning in each meme. The memes were specifically selected to cover different disciplines such
as music, education, and politics to check whether students have enough exposure to uncover the
hidden meaning in various memes. At the end of the observation, the researcher gave the students
a paper-based questionnaire that included 10 agreement statements to explore their perception of
memes as a learning tool. The observation and questionnaire data were analyzed qualitatively and
quantitatively respectively.
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Results Analysis
Observation
At the beginning of the class, the sample of students was divided into six groups. The
researcher asked the groups if they are familiar with the term “memes”, and only six participants
out of 29 recognized the term and were able to explain its meaning. Then, the researcher illustrated
for the rest of the participants the difference between memes and pictures and explained the
meaning of “pragmatic meaning / implied meaning”. Oral concept check questions were used to
make sure that the participants understood what was explained to them.
After that, the researcher gave five memes one after the other and asked the groups if they
can tell what is intended meaning of each meme. The teacher recorded the groups’ answers in an
observation grid. Table one shows the observation grid used by the researcher to determine
whether the six groups of participants are able to infer the hidden meaning of all the five memes
given to them. The answers in table one are recorded in three formats:
1- Correct: given if all students in a group can correctly guess the pragmatic meaning of a
meme.
2- Partial: given if some students in a group guess the meaning correctly and the rest
incorrectly, or if students provide a close answer to the pragmatic meaning of a meme.
3- Incorrect: given if all students in a group cannot guess the correct meaning of a meme.
Table 1: Observation grid
Group one Group two Group three Group four Group five Group six
Meme one
Correct
Correct
Incorrect
Incorrect
Correct
Correct
(homework)
Meme two
Correct
Correct
Partial
Partial
Correct
Correct
(music)
Meme three
Correct
Correct
Correct
Correct
Correct
Correct
(education)
Meme four
Partial
Correct
Partial
Correct
Correct
Correct
(USA, oil)
Meme five
Partial
Incorrect
Correct
Incorrect
Partial
Correct
(poverty)
Each of the six groups was given the same meme and was asked to try and infer the pragmatic
meaning hidden in the meme. Two minutes were given to all groups to discuss and figure out the
implied meaning of each meme. After that, the researcher discussed each group’s understanding
of memes. The results came as shown in table one. Below is a brief description of what the groups
concluded on each meme.
Figure one shows the first meme that was given to all the six groups. The pragmatic
meaning of this meme is (your friend does not want to send you a picture of his/her homework, so
he/she intentionally sends you a blurry picture).
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Figure 1. Meme one (homework)
By looking at table one, it is concluded that groups one, two, five, and six were able to infer the
pragmatic meaning of the meme by saying that this friend is not cooperative with others, or he is
not willing to share his homework. However, groups three and four said that there might be a
problem with the camera. Other participants of these groups said that maybe the friend was in a
hurry, so he took a blurry picture. Their interpretation of the meme is quite rigid without
considering the text, the picture, and its humor.
Figure two shows the second meme that was given to all the six groups. The implied
meaning of this meme is (my friend’s taste of music is not good)

Figure 2. Meme two (music)
By looking at table one, it can be noticed that meme two is easily understood by the majority of
participants in all the groups. Their interpretations were that “his friend has a bad taste in music”,
“human have different tastes in music”, and “his friend’s music is basically rubbish”. On the other
hand, there were few participants from group three and four who thought that the man was crazy
for putting his headphones in the rubbish. These students were not able to relate the text, the
picture, and its humor to elicit the correct intended meaning, again showing direct interpretation
of the picture only.
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Figure three displays the third meme that was given to all the six groups. The pragmatic
meaning of this meme is (the educational system does not pay attention to the individual
differences between leaners)

Figure 1. Meme three (education)
By looking at table one, it can be concluded that the six groups were able to accurately infer the
pragmatic meaning of this meme. This is probably due to the fact that this is considered a classic
meme which portrays reality regarding the educational systems around the world, and since they
are students, they were able to relate it to their educational settings. Some participants said that the
meme indicates that the person sitting in the chair is the wrong man in the wrong place, and that
he should be removed from his position. Other participants explained that the animals in the meme
refer to leaners from different levels, while others said that the animals could also indicate
minorities or different ethnicities that exist inside the classroom. Overall, the students provided
accurate interpretations of the meme.
Figure four illustrates the fourth meme that was given to all the six groups. The pragmatic
meaning of this meme is (America is always acting as a friend when it comes to oil). It has a
political background.

Figure 2. Meme four (USA & oil)
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From table one, it is noticed that the majority of participants in all of the groups were able to infer
the implied meaning in meme four. In general, they believed that the meme shows America as a
thief hiding in the cloth of a friend to steal oil, and others claimed that America is just using the
Arab countries and stealing their oil. Moreover, some participants also indicated that America
behaves as a friend when something is of interest to them. On the other hand, few participants from
group one and three were not able to infer the pragmatic meaning. They said that the meme shows
America as a customer wanting to buy oil from those countries; whereas one participant from
group three asked an unusual question which is “what is the relation between America and oil?”
This might indicate that some participants lack the adequate background knowledge in relation to
the common political perspectives in the Gulf area.
Figure five reveals the fifth meme that was given to all the six groups. The pragmatic
meaning of this meme is (the guy in the picture is coming from a poor country where they cannot
find food to eat).

Figure 3: Meme five (poverty)
This meme has an ambiguous, embedded meaning within it. First, I thought that the participants
will not be able to infer the pragmatic meaning, yet groups one, three, five, and six were able to
recognize the implied message of the meme. Some participants from the aforementioned groups
claimed that this meme is offensive because it shows that black people coming from “Somalia”
for example do not have anything to eat. In contrast, participants from groups two, four, and five
could not infer the implied meaning from the meme. Some said that the meme shows a person
coming from a country where they do not have traditional food. Others claimed that the black man
does not know where he is originally from, so he does not know any traditional food. Few
participants said that it is difficult for them to infer the pragmatic meaning from this meme.
Questionnaire
After the observation, a questionnaire consisting of 10 agreement statements was handed
to the participants to examine their perception of memes. Table two illustrates the analysis of the
questionnaire:
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Table 2. Questionnaire results
NO.
1.
2.
3.
4.
5.

Statement
Memes are usually funny.
I think memes discuss important ideas in a funny way.
Memes have hidden meanings. (pragmatic messages)
The hidden meaning in memes is easy to infer.
In my opinion, memes are good to teach students how to
infer hidden meaning (pragmatic meaning).

6.

Some memes require background information in order to
understand them.
Memes only address political issues.
Memes are different from ordinary pictures.
I want more memes to be used in the classroom.
I think memes should be used more than pictures in the
classroom.

7.
8.
9.
10.

Agree
83%
72%
86%
55%

Neutral
14%
28%
14%
35%

Disagree
3%
0%
0%
10%

86%

10%

4%

66%

24%

10%

27.5%
86%
73%

45%
7%
24%

27.5%
7%
3%

76%

21%

3%

The following figures demonstrate with results and explanation the various perceptions of
memes indicated by the students.
Memes are usually funny.

14%3%

agree
neutral

83%

disagree

Figure 4. Statement one
As shown in figure six, the majority of participants (83%) consider memes to be humorous;
whereas 3% disagree, and 14% are neutral. Many participants are aware of the humor delivered
by memes, but some participants are neutral probably because they consider some memes to be
offensive or difficult to understand; thus, perceived as not funny.
I think memes discuss important ideas in a
funny way.

28%

0%

agree
neutral

72%

disagree

Figure 5. Statement one
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As can be seen from figure seven, not less than 72% of participants believe that memes tackle
central ideas in a funny way. On the other hand, 28% are neutral when it comes to the same notion.
It appears that none of the participants disagree with this statement. Despite the fact that there are
participants who see memes for the first time, the majority still consider memes to be of great
importance in particular notions such as shedding light on matters like political issues, world
famine, or educational systems.
Memes have hidden meanings (pragmatic
messages).

14%0%
agree
neutral
disagree

86%

Figure 6. Statement three
The researcher explained to students the meaning of pragmatic meaning before the observation.
About 86% of participants believe memes have pragmatic meaning. None of the participants
disagree with this statement, yet 14% are still neutral. This neutrality is probably due to the fact
that some learners in some groups were not able to conclude the pragmatic meaning in memes
leading them to think that some memes might possess surface meaning only.
The hidden meaning in memes is easy to
infer.

10%
agree

35%

55%

neutral
disagree

Figure 7. Statement four
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As evident from figure nine, nearly 55% of participants think that pragmatic meaning inference
from memes is easy; however, 10% disagree with this. On the other hand, 35% of the total
population is neutral probably because some of the memes given to them in the observation process
vary in difficulty. Clearly, few students are facing difficulty with meaning inference especially
some participants from groups three and four (see table one).
In my opinion, memes are good to teach
students how to infer hidden meaning
(pragmatic meaning).

10%4%

agree
neutral
disagree

86%

Figure 8. Statement five
Figure 10 indicates that 86% of participants believe that memes could be used as a tool to teach
leaners pragmatic meaning inference, 10% are neutral, and 4% disagree. Therefore, there is an
overall positive attitude towards using memes to teach pragmatic meaning and develop critical
thinking skills.
Some memes require background information in
order to understand them.

10%
agree

24%

neutral

66%

disagree

Figure 9. Statement six
As can be elicited from figure 11, 66% of participants consider knowing more background
information about memes important in inferring their implied meaning. On the other hand, 10%
disagree, and 24% are neutral to the statement. About a third of the participants are natural or
disagree with the statement maybe because as Omanis, students are not fully aware of the true
nature of memes.
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Memes only address political issues.

27.50% 27.50%

agree

neutral
disagree

45%

Figure 10. Statement seven
Even though participants were given memes from different fields beside politics, still 27.5% think
that memes only concentrate on political issues only. However, 27.5% disagree, and 45% are
neutral to this statement. So, only quarter of the students believes that memes are created on various
fields including politics, whereas the majority are uncertain probably because the lack exposure to
memes from different genres.
Memes are different from ordinary pictures.

7%7%

agree
neutral

86%

disagree

Figure 11. Statement eight
Although the researcher explained the difference between memes and pictures, 7% of participants
think that memes and pictures are the same. However, 86% consider memes to be different from
pictures. In my opinion, these varying results are due to differences in students’ perception of the
idea of memes.
I want more memes to be used in the classroom.

3%
agree

24%

neutral

73%

Figure 12. Statement nine
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As shown in figure 14, nearly 73% of participants would like their teachers to use more memes in
the classroom; in contrary, only 3% do not want this. The rest of the participants are neutral. This
could be interpreted as a need to include internet memes inside the classroom where students could
work collaboratively to create or explain memes.
I think memes should be used more than
pictures in the classroom.
3%
21%

agree
neutral

76%

disagree

Figure 13. Statement 10
Almost similar to the results in statement nine, the majority of participants, 76%, think that memes
should be used more than picture in the classroom, while 3% disagree with this suggestion. 21%
of participants are neutral in this matter maybe because this is mainly a new method to be
implemented in educational settings, so they are cautious about it.
Discussion
The main goal of this study was to examine students’ ability to infer pragmatic meaning
included in various types of memes. In addition, the study explored students’ perception of memes
being used as an educational tool inside the classroom. Overall, students expressed positive
attitudes towards memes and were generally able to elicit hidden meaning in memes. Some of the
reviewed literature have similarities with the findings of this study as discussed below
Most participants could infer pragmatic messages hidden in memes by taking under
consideration the amount of background knowledge these participants possess in relation to
memes. In addition, it is noticed that when memes move away from mainstream fields related to
learners such as education, music, and friendship towards more complex notions such as politics,
and world poverty, learners tend to face difficulty in inferring pragmatic messages. As
Harshavardhan et al., (2019) stated in their paper, students’ comprehension of memes depends on
how well they are aware of popular culture and how much they consume media on regular basis.
So, maybe that is why some students were not able to understand memes related to politics or
international poverty.
It is noteworthy that in some instances, some students had to explain the pragmatic meaning
using L1 because they thought that it was difficult to explain the meaning in English. Although
these students were semester three undergraduates, their English proficiency needs improvement
since they were only required to simply explain meaning of memes in a few words.
Some participants wrote in the comments section that memes helped them learn English in
a funny way. Others wrote that memes are useful in improving their memories, and a few
participants said that they look at memes in their free time and it helped them improve their
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mentality. As stated by Harshavardhan et al., (2019), digital-native students spend considerable
amount of time examining different genres of media in their free time.
Moreover, memes usually tackle complex ideas in a funny way, so they require people to
link the written text the picture and the context to infer the pragmatic meaning. That is why some
participants believed memes to be helpful in developing their mental skills. In addition, most of
the participants held positive attitudes towards the utilization of memes as an educational tool
inside the class. This kind of positive attitude towards memes was reported in other studies as well
(see e.g. Purnama et al., 2018; Purnama, 2017).
Conclusion and Recommendations
This exploratory study examined students’ perception of memes. Being a relatively less
researched field in relation to education, the influence of memes was the center pillar of this paper
by examining how memes might influence the educational process. The methods used in data
collection and analysis revealed some interesting findings.
In general, learners held a positive perception of memes, and they expressed preference of
using memes more often in educational settings. Also, by looking at the observation data, most
leaners were able to infer the pragmatic meaning used in memes. Therefore, it is recommended
that memes should be used as a tool to teach pragmatic meaning inference. Moreover, according
to leaners feedback on the questionnaire, memes are useful in developing critical thinking skills
when working on meaning inference. Milner (2012) and Harshavardhan et al., (2019) stated that
memes creation and interpretation requires knowledgeable people of what is popular in media
culture. So, memes interpretation could help students develop an understanding of sociolinguistic
satire on the internet by piecing together the meme context and the possible alterations to reach
intended meanings.
In addition, students showed interest and positive attitudes towards using memes in a
language classroom. Huang (2016) used a framework to teach writing through memes, whereas
Romero and Bobkina (2017) studied the possibility of utilizing memes in teaching listening, and
both of their results were promising. Linxia and Ziran (2006) explained the importance of memes
in language development by arguing that memes provide a quick and an effective way to enrich
human languages through replication and transmission. So, it is recommended that memes be
integrated inside language classrooms as warm up activities as the case with Linxia and Ziran
(2006), or as meme-based lessons as used by Huang (2016). Memes could help foreign language
learners absorb and learn the transmitted language phrases as they encounter memes on daily basis.
However, some limitations were faced while conducting this small-scale study. First, due
to time constraints, the researcher had to conduct the study on a small sample which might not be
representative enough. Moreover, there is a considerable lack of literature in the field of memes
and education, so there is not enough data to support the findings of this small-scale exploratory
study. Therefore, more research should be carried on this field, and larger quantitative samples
could be studied to gain more solid insights into the subject of memes and education. In addition,
comparative studies could be of great importance to decide on memes’ suitability to teach different
levels of learners and different language skills.
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Abstract
The main goal of this study is to indicate the strategies' types that are employed by Iraqi EFL
students to learn Vocabulary. To achieve this aim, the author wants to show which methods that
are employed most repeatedly by Iraqi EFL students at University of Technology? Tests of
vocabulary(pre/post-test) were adopted in this research to get the aim of the experiment. The
author used tests to indicate the influence of meta-cognitive methods on the process of learning
English vocabulary. Tests of this study relied on Nation's multiple-choice test of vocabulary
knowledge (1990). The researcher asked thirty Iraqi EFL students from University of Technology to be
as participants in the current study. Fifteen was the number of male and the same number was for female
students. The results indicated that determination strategies were most frequently employed than other
types among Iraqi EFL students . On the other hand, using metacognitive strategies were the least
frequently among the students.
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Introduction
Effective vocabulary learning strategies would enhance students' proficiency and greater
self-confidence. on the other hand, it is not easy for all language learners to learn and acquire the
meanings of new words, to store them in their memory and remind them of a desire, to use them
in a suitable situation, or to expand their knowledge for vocabulary size (Siriwan, 2007). It is very
important for Iraqi EFL learners to be taught many kinds of vocabulary learning strategies as well
as to receive the appropriate training to help them to cope in a successful way with unfamiliar or
unknown words (Siriwan, 2007; Zhao, 2009).
It is also a common practice in Iraq English classrooms that the Arabic language is used
to achieve most activities within this teaching method, with few activities included in the English
language. Therefore, educators, administrators, and curriculum designers have the obligation to focus on
this deficiency to develop effective learning of English in Iraq. They must be interested and be passionate
to improve the teaching and learning of English in Iraq. New methods and techniques ought to be explored
in the search of the most appropriate methods to be adopted in teaching Iraqi EFL learners.

In Iraq, English is as a foreign language and its importance is unlimited to the process of
university entrance selection purposes. Most of the works were out of the Iraqi EFL context
(Zughoul & Husain, 1985; Zughoul, 1991; 2003; Al.Khataybeh, 1992; Khuwaileh & Shoumali,
2000; Mugableh, 2016) of Iraqi EFL students have a weak level in the English language.
According to Mugableh( 2016)meaning cannot be conveyed without vocabulary. Most of
the previous studies emphasize the importance of vocabulary in conveying the exact meanings and
expressing ideas. However, many schools, in the field of Linguistics, suppose that the amount of
words is one of the central factors in the foreign language learning (FLL) (Laufer, 1989, Nation,
1997).
Over the past few decades, a lot of researchers have altered their focus relating to the field
of English vocabulary learning and teaching with a greater emphasis on the process of learning
and learners rather than on the process of teaching and teachers (Rabadi ,2016 ). For O'Malley and
Chamot (1990), it is a rational goal for EFL teachers to help their students to have the autonomy
level in the process of English learning. Introducing different vocabulary learning strategies can
help strengthen English learning, particularly in vocabulary learning. Moreover, vocabulary
learning strategies assist Iraqi EFL students to be active and have autonomy in their English
vocabulary learning (Marttinen, 2008).
Thus, this study has a significance in the field of English vocabulary learning methods. It
provides a wide investigation of the types of vocabulary learning strategies used by Iraqi students
at three colleges (Medicine, Engineering, and Agriculture). Up to the researcher‘s knowledge,
there are no empirical research researches on VLSs are used with Iraqi students. The current study
offers a broad investigation on the frequency of employing English vocabulary learning methods
and its relationship with four independent variable factors: gender, language proficiency, academic
major, and strategies or vocabulary learning at earlier times.
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It is hoped that the present investigation is valuable providing the next researchers with
new information about employing various types of English vocabulary learning approaches by
Iraqi EFL university learners. However, it is impossible to judge this study is without
shortcomings. Some limitations have appeared as follow: participants are asked to fill in the items
of VLSs questionnaire depended on their self-report. Caution must be taken into consideration
when a report is involved in the instrument of this study. Participants have to have to understand
and followed to obtain more accurate data.
The current research employed a questionnaire to elicit learners’ use of VLSs. These
research methods have suffered some limits during justifying the results of the study.
In this study, the questionnaire was depended on the study of Schmitt & McCarthy (1997)
using taxonomy of VLMs, which is comprehensive and dependable to be conducted in this
investigation. In contrast, other VLMs taxonomies should have been included in the VLMs
questionnaire of this study to provide a wide range of VLMs for Iraqi EFL learners to choose. The
results are not meant to generalize the kinds of English vocabulary learning strategies among Iraqi
studies. It shows the preferences of using VLMs among Iraqi EFL learners at belong to three
colleges only
Literature Review
It is important for EFL teachers to explore the challenges students face in the receiving and
producing the English language because of having a limited amount of English words. As Cook
(2001a) shows that these difficulties occur because students are unmotivated and unconfident in
their English. One of the main fields of vocabulary learning is the study of the role that affects the
process of learning vocabulary. These affective factors influencing the students' success in learning
vocabulary gender, language proficiency, precedenting vocabulary learning strategies, and
academic major are important factors (Chen, 1998; Cook, 2001a;Jassim,2016 b;Jassim
&DZkiria,2019). As mentioned above, there are other variables which may affect the use of
vocabulary learning strategies, such as year of study, age, learning style, motivation, preceding
language learning experience, course level, and hlanguage studied (Green & Oxford, 1995).
However, the characteristics of prior studies conducted on the factors affecting the use of different
strategies for learning vocabulary are inconsistent and inconclusive results (Gallego, 2012). The
reader of books and articles related to vocabulary acquisition is often left with more doubts than
certainties (Catalan & Gallego, 2010;Jassim a,2016).
Another main area in the learning of vocabulary is the function of employing certain
strategies in enhancing learners’ autonomy. For Littlewood (2001), the learners’ active
metacognitive strategies are the key component to achieve learning autonomy. For Littlewood, it
referred to as learning strategies. Although there are many benefits for metacognitive strategies
are used among EFL learners, practitioners still know few about the relationship between using
metacognitive strategies and the process of learning and recalling vocabulary (Zhao, 2009).
Therefore, a study which examines the impact of teaching metacognitive strategies on the
vocabulary used particularly in promoting the meaning of autonomy among EFL students could
provide shed light on the possibility of creating autonomy among Iraqi EFL students.
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The English language plays a significant role in various fields of human life such as
commerce, Economy as well as politics. Alatis and Straehle(1997) claimed that one learn English
to escort the succeeding developments around the world. According to Alatis and Straehle, English
is the official or foreign language in over 60 countries and it has a vital role in the life of people in
twenty countries. It is the main language of presenting scientific studies, technological rebellions,
and computer industries. He also discussed the importance and broad usage of English. He reveals
that 70 % of the linguistic journals in the world are published completely in English, 85% of
international associations make: official use of English, 80 %of the electronically- stored
information in the world is currently in English, 85percent of the world - film market is in English,
and 85 % of the scientific articles are written in English. In other words, English is widely
integrated at most of the academic studies.
Nagy& Scott (2000) carried out a study on the importance of English in academic
institutions. The participants of this study involved 357 secondary school students in the United
Arab Emirates. The students responded to a questionnaire and 75 percent of the students stated
that they liked studying English because of its importance as an international means of
communication in all domains such as business, media, and economy. This, in its turn, it would
enable them to pursue their studies, and for keeping them to get in touch with a high - status target
culture.
Another study was conducted by Alatis and Straehle (2017) to show the reasons for
learning English among Swiss school children. The results of this study revealed that 97 percent
of the students liked to learn a foreign language because it can be employed in all field of the
world. The other reasons documented were because English is considered as the language of
business 65 percent; English is the language of tourism 60 percent; English increases the job
opportunities 55 percent; English is the language of science 51 percent, and English is the
language of entertainment 28 percent.
Methods
This research aims to study the influence of meta-cognitive methods instruction on the use
of methods for learning English vocabulary. Therefore, Tests of vocabulary(pre/post-test) were
used in order to achieve the purpose of the experiment. In this regard, tests were used to show the
influence of meta-cognitive methods on the process of learning vocabulary.
Participants
The researcher asked thirty Iraqi EFL students from University of Technology to be as
participants in the current study. Fifteen was the number of male and the same number was for
female students. Those students were learning English in foreign classes. The researcher chose
those students randomly to attain availability and convenience. The participants who were Iraqi
students from three colleges which are Medicine, Engineering, and Agriculture. The researcher
selected these faculties to get different students' characteristics and totally different areas. The
researcher has taken into consideration that the participants should not be big to be manageable.
Through informal correspondences with the heads of Medicine, Engineering, and
Agriculture departments, the researcher was informed that the number of Medicine students is
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433 (male=301, femaleg=132), Agriculture students =625 g(male=468, female=157), and
Engineering students= 1224 (male=867, female=357) in that order. The participants were Iraqi
EFL students. The English language placement test was taken as the entrance exam for the
university to test the students’ performance in the English language. The students’ age was from
19 to 22 for Agriculture Students, 19 to 24 for engineering students, and the same for Medicine
students. This study is based on vocabulary tests (pre/post-tests) depending on Nation's (1990j)
vocabulary test were employed to study the influence of teaching meta-cognitive ways on
employing of methods for English vocabulary learning. Most of the students who participated in
the current study began their English learning at the fifth grade and had learnt English as a foreign
language for seven years.
Research Setting and the Participants
The present research was conducted at selected University of Technology. In Iraq, English
is taught as a foreign language. The participants selected for the study were Thirty undergraduate
students from Iraqi University of Science and Technology participated in this study. There were
fifteen male students and fifteen female students. All of the participants were learning English as
a foreign language. The subjects were selected randomly, so, they have learnt English language
for eighteeen years, sufficient to understand the requirements of the present research. Also, the
rationale behind the selection is that these students have gained knowledge of English language
and are ready to make use of a wider range of vocabulary items, either for further studies or for
their own business. In any case they need to be autonomous vocabulary learners. The selected
students are suitable for data collection through tests.
Research Design and Procedures
The most famous ways are used to examine vocabulary learning methods in the previous
studies were interviews, questionnaires, observation and think aloud tasks. This study is based on
vocabulary tests (pre/post-tests) depending on Nation's (1990j) vocabulary test were employed to
study the influence of teaching meta-cognitive ways on employing of methods for English
vocabulary learning.
Data Analysis
A statistical method was used for identifying the significant differences between the
students’ overall vocabulary learning methods employed concerning independent variables such
as gender, language level, and previous vocabulary learning strategies instruction.
Howitt and Cramer (2019) show that the difference analysis is a method of statistical analysis
employed to state many differences among the means of more than groups of a variable. In the
present study, this statistical approach was used to show the relationship between Iraqi EFL
students’ vocabulary learning ways used regarding the independent variable.
Based on the results of T-Test, Table one shows the following: the mean, standard of
deviation, and difference of students’ using of vocabulary learning methods in the five categories.
Table two reveals that the findings of the independent participants T-Test in order to
indicate if there were significant differences in the use of VLMs in the five categories in relation
to gender.
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As demonstrated in the Table one, females employed approaches of English vocabulary
learning more recurrently than males counterparts using three categories: determination (Mean=
3.19, Std. Deviation= .572), social (Mean= 3.01, Std. Deviation= .659), and memory (Mean= 2.92,
Std. Deviation= .616). Both female and male students used cognitive approaches at the same level
of the frequency (Mean= 2.76, Std. Deviation= .758, .790) respectively. On the other hand, males
employed meta-cognitive approaches more frequently than females (Mean= 2.78, Std. Deviation
= .870).The independent participants' findings in T-Test as stated in Table two reveal a significant
difference in between males and females in the using of determination approaches (t = 9.219, df =
613.703, p < .001). Females were better than males in the use of determination category (p < .05).
Though, no significant differences were in employing of social (p > .839), memory (p >
.917), cognitive (p > .373), and meta-cognitive approaches (p > .127).
The method of analyzing the collection data of this study can be valuable and helpful to
guide other researchers in conducting, practicing and analyzing similar kinds of documented data.
Lastly, a quasi-experimental design was used to examine the effect of meta-cognitive ways
instruction on English vocabulary learning. A pre-test was used to investigate the homogeneity of
the two groups in English vocabulary knowledge, while a post-test was employed to discover the
impact of the method on the Iraqi EFL learners’ vocabulary learning. There are no previous studies
focused on investigating such a relationship in general, and in the Iraqi context in particular.
Results from the Data Collected
The Findings of both tests were marked. The learners’ answers have been inserted in the
SPSS program regardless of being wrong or right. Then, the researcher gave one mark for students'
correct answer, and the entire test was computed employing SPSS. The final scores were calculated
for each learner, and for the test. A pre-test was used to ensure the homogeneity between the two
groups in vocabulary learning before the meta-cognitive ways for education. The findings of posttest were different from the findings of the pre-test which were conducting by independent
participants post-test statistical process.
Table three summarizes the results of present study. It states the descriptive analyzing for
the vocabulary learning approaches used by Iraqi EFL learners. It states that determination and
social ways were found to be the most frequent strategies that JUST learners tend to employ in
their vocabulary learning. Memory approaches were in the third place, cognitive approaches and
meta-cognitive approaches were found to be the less frequent ways to be employed by JUST
learners comparing with other approaches.
The Use of Determination Methods by Iraqi EFL Learners
This part shows the determination ways were employed by the Iraqi EFL learners to
learn English vocabulary. Determination approaches were nine. Table four states the
frequency of using each way
Table four indicated nine items under determination category for learning vocabulary.
Seven were reported being used at the high level of the frequency, one at the medium level,
and one strategy at the low frequency level.
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Students’ Use of Social Strategies
This section reveals the social strategies which have been employed by the students.
Social strategies contained eight individual vocabulary learning strategies. What follows is
the frequency of the individual social strategies for vocabulary learning among JUST students.
Table five demonstrated that four out of eight strategies reported being employed at the
high frequency level. Four out of eight strategies reported being employed at the medium
frequency level.
Students’ Use of Memory Strategies
This section shows the memory strategies which were reported being employed by the
students under the present research in order to learn vocabulary. Memory strategies consisted of
twenty-eight individual vocabulary learning strategies. The following is the frequency of each
strategy use under the memory category.
Table six demonstrated that only seven out of twenty eight four strategies reported being
employed at the high frequency level. Twenty-one out of twenty-eight strategies reported being
employed at the medium frequency level. No strategies have been found to be employed at the
low frequency level.
The findings of the analysis state the least frequent memory strategies employed by the Iraqi
EFL students were (image word meaning, i.e., Mean=2.71);( image word form, i.e. Mean=2.68);(
connect word to preceding personal experience, i.e. Mean=2.50);( association of the word with its
coordinates, i.e. Mean =2.30) and study the spelling of words .i.e. Mean= 2.26).
Table four demonstrates the frequency of using cognitive strategies which were
reported being employed by the students under the present research in order to learn vocabulary.
Cognitive strategies contained nine individual vocabulary learning as you can see from
the table seven, most of the individual strategies under the cognitive category reported being
employed by the students were at the medium frequency level (seven out of nine strategies).
Only two strategies have been reported to be used at the high frequency level.
Students’ Use of Cognitive Strategies
This section shows the frequency of using metacognitive strategies among students under
the current investigation. Metacognitive strategies contained five individual vocabulary learning
strategies.
As revealed in Table seven, all the strategies under metacognitive category reported being
employed by the students at the medium frequency level (Continue to study word overtime, Use
spaced word practiced, Skip or pass new word, Use English language media, and testing oneself
with word lists) respectively.
In relation to the aims in the current research, the participants showed a medium frequency
level of strategy use. Also, the students used a medium degree of strategy use in all five main
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categories of vocabulary learning strategies with reference to the determination category, followed
by social, memory, metacognitive, and cognitive category. The most frequently used strategy was
'guess the meaning from textual context', while the least frequently used strategy was 'using flash
cards' With regard to the research question number three on the variations of vocabulary learning
strategies use according to four variables (gender, language proficiency, academic major, and
previous vocabulary learning strategies instruction), the results revealed no significant differences
in the use of vocabulary learning strategies and two variables (gender, and academic major),
although significant variations were found in the use of VLSs in relation to language proficiency
and previous vocabulary learning strategies of the education system. For the significant differences
in using of the five categories of vocabulary learning strategies, significant differences were in
the use of determination category according to gender, the use of determination and metacognitive
factors in relation to language proficiency, using determination category depending on academic
major, and employing determination and social categories according to previous studies relating
to vocabulary learning strategies.
Recommendations
The experiment conducted by the researcher could be replicated by other researchers, on a
larger scale, in a wider variety of settings, within Iraq as well as elsewhere in countries where
English is taught as a foreign language. Conducting such studies we would arrive at a better
understanding of VLS and their influence on the learning achievements of EFL students.
The relationship between leaner autonomy and rate of success in learning a new language needs
to be explored further. The researcher observed that success in learning new English vocabulary is
somewhat linked to learner autonomy, i.e., those who achieved higher level is the learner autonomy,
were more successfully achieved in acquiring new vocabulary. But, it needs further exploration by
experimental study.

Another interesting aspect of vocabulary learning, not explored in Iraqi contexts, is the
effect of learners' enhanced collection of lexical items in a foreign language on their understanding
of the syntactical structures of the language. Yet another significant topic of related research is the
possible correlation between an enhancement in learner autonomy and its effect on fluency and
accuracy in the target language. The assumption behind this thought is that learner autonomy and
fluency may be directly proportional. Investigating the relationship between EFL learners’ age and
autonomy learner’s level in terms of vocabulary learning. Another interesting investigation can be
conducted in examining the effects of keyword instruction on the student’s attitude towards
autonomous vocabulary learning. In addition, it is recommended to discover the effectiveness of
teaching of keyword method in improving four skills of the English language . It is also better to
Compare between the influences of the keyword method and using synonyms on the word
retention.
Conclusion
The participants in the current study showed a medium frequency level of strategy use.
Also, the students used a medium degree of strategy use in all five main categories of vocabulary
learning strategies with reference to the determination category, followed by social, memory,
metacognitive, and cognitive category. The most frequently used strategy was 'guess the meaning
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from textual context', while the least frequently used strategy was 'using flash cards' With regard
to the research question number three on the variations of vocabulary learning strategies use
according to four variables (gender, language proficiency, academic major, and previous
vocabulary learning strategies instruction), the results revealed no significant differences in the
use of vocabulary learning strategies and two variables (gender, and academic major), although
significant variations were found in the use of VLSs in relation to language proficiency and
previous vocabulary learning strategies of the education system.
Based on the findings and discussions of the present study, the following points can be
concluded that Iraqi EFL students university students are medium VLSs users. The most preferred
VLS category among Iraqi university students is determination category. On other hands, females
are superior to males in the use of VLSs showing affective, biological, and social maturity. The
higher proficient students, the more frequently learners employ strategies among Iraqi university
students. Agriculture Iraqi EFL students are more active users of VLSs than their counterparts
from other faculties. Remarkably in this study, the more experienced students, the most learners
utilize certain learning strategies. Significantly, The students who received training are frequently
using strategies. The results presented an in-depth profile of vocabulary learning strategies use by
Iraqi EFL students at University level. This study can be considered as one of the best attempts to
provide answers to all three research questions by using quantitative data. The results from the
present study have provided more insights on how Iraqi university students approach to their FL.
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Appendixes
Table 1 : Variation of Students’ employing of VLMs in the Five major Categories by Gender
TStudent’s Gender

N

Mean

Determination

Male
Female

378
360

3.06
3.19

Std. Deviation
.
65016
.57272

Level of Use

Social

Male
Female

378
360

2.93
3.01

.66070
.65982

Medium
Medium

Memory

Male
Female

378
360

2.82
2.92

.62120
.61643

Medium
Medium

Cognitive

Male
Female

378
360

2.76
2.76

.75858
.79059

Medium
Medium

Metacognitive

Male
Female

378
360

2.78
2.74

.87025
.84265

Medium
Medium

Medium
Medium

Table (2) Independent Samples T- Test of Using VLSs in the Five Main Categories by Gender
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Table 3. The Frequency of employing the five categories of VLM
Category

N

Mean

Determination
social
Memory
cognitive
metacognitive

30
30
30
30
30

3.22
3,03
2,76
2,68
2,31

Standard
Deviation
1,174
1,248
1,281
1,325
1,094

Rank
1
2
3
4
5

Table 4. Students’ use of determination strategies

analyzing
speech
Analyzing roots
and affixes
Examine for
students' L1
cognate
Analyzing by
available pictures
or gestures
Guess meaning
from textual
context
Use bilingual
dictionary
Use monolingual
dictionary
Word lists
Flash cards
Valid N(list wise)

N

Minimum

Maximum

30

1

5

30

1

30

3.20

Std
Deviation
1.375

Frequency
Category
High use

5

3.03

1.351

High use

1

5

3.67

1.155

High use

30

2

5

3.37

828

High use

30
30

1
1

5
5

4.07
3.03

1.081
1.299

High use
High use

30

1

5

3.80

1.215

High use

30
30

1

5

2.67
1.83

1.213
1.053

Medium use
Low use
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Table (6) Students’ use of memory strategies
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Table (7). Students’ use of metacognitive strategies
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Abstract
The speculation, that the Saudi EFL learners with less exposure to the target language exhibit more
mother tongue influence on their second language speaking, is apparent. The phonetic similarity
of two languages helps EFL learners to grasp the lexical accent with the accurate articulation of
the words from the second language. However, the difference in sound patterns in various
languages prompts the learners to mispronounce the words more frequently. This critical study
endeavors to evaluate the influential aspects of the mother tongue on the EFL learners’ second
language (L2) discourse. This research is carried out through a qualitative method for critical
discourse analysis to answer the main question; what significant errors students make that reflect
their mother tongue influence? For a comparative study, the participants are the Saudi
undergraduates from multidimensional sections of female colleges in King Khalid University and
the non-native English-speaking teachers from five different nations, who also manifest the
influence of their mother tongue on English language speaking. Their recorded presentations and
conversations were analyzed to identify the interference of their mother tongue on their English
language performance. The language patterns of both students and the teachers eventually affect
their English language efficiency. The significant outcome of this study reveals the possibility of
the pros and cons of the mother tongue on L2 learning. The data also revealed that the inability of
faculty members to produce the flawless accent of the English language has a significant effect on
Saudi learners’ oral performance.
Keywords: Discourse analysis, interlingual errors, mother tongue influence, non-native teachers,
Saudi EFL learners
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Introduction
One of the four language skills, the speaking skill for EFL (English as a Foreign Language)
learners is a most remarkable, hence considered as a productive skill. The undergraduate colleges
of Saudi Arabia may provide EFL learners with more exposure to English languages (L2),
considering the fact that approximately 20-40% of the teaching faculty constitutes non-native
foreign teachers. In other circumstances, where most of the teachers are Arabic speakers, the
students experience less exposure to the English language.
The prevailing situation of Arab students in many Saudi Universities, studying the English
language, or studying other courses with English as a medium of instruction, is crucial and pathetic.
Speaking proficiency inevitably involves accuracy in pronunciation, proper use of vocabulary, and
correct grammar. Accuracy in speaking is preferential by many as compared to language fluency.
Nevertheless, the excessive use of pauses, stammering, repeated filler words or showing hesitation
while speaking L2 may worsen their oral performance. It is difficult for Arabic speaking learners
to substitute Arabic equivalents for English vowels because of minimal vowels in Arabic
alphabets. The misarticulating of vowel sounds is primarily due to their first (native) language on
L2 learning. It can be inferred from the discrepancies between Arabic and English languages that
the Arab students “may not produce some English stops accurately, especially regarding the
aspiration or voicing” (Abdelaal, 2017, p.8).
This research is based on discourse analysis to figure out the number of errors made by Saudi
students in their English language speech. It also proposes to examine the consequences of
excessive use of the native language (L1) for classroom instructions and the interaction between
teacher-students and student-student, as well as to measure the negative impact of MT on their oral
proficiency. It could be due to the learners’ mother tongue influence or the teachers’ native
language accent on their English language speaking, or the least interaction between teacher and
students, that causes the low proficiency of English speakers. The problem that the Saudi learners
have to deal with in the English language speaking is having the least exposure to the target
language. Usually, the students prefer to communicate in the Arabic language (L1) with their peers
and with their native teachers. Simultaneously, while communicating with the non-native foreign
teachers whose native language is one other than English, they find themselves unable to articulate
in L2 with the fear of committing mistakes. Often, in such situations, they either try to avoid any
interaction or take someone with them as a translator. In their struggle to communicate in the
English language, practically, the majority of them speak incoherently using both L1 and L2.
It appears that they strive to translate the words from Arabic to the English language to express
their ideas and thoughts. The underperformance of the learners’ oral proficiency in the English
language can be attributed, in one way or another, to numerous factors. One of those apparent
factors is the excessive use and influence of their mother tongue during their learning process. At
this point, the language teachers have to guide the learners, hence being facilitators. It is uncertain
whether the instructors, using the English language as the only medium of instruction, have to be
English native speakers to put more influence on their language skills. As the students have more
interaction with the teachers and their peers during their learning process in schools and colleges,
they adopt what they receive. Therefore, the spoken language competence of the concerned
teachers also influences students’ oral L2 proficiency.
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There have been numerous studies conducted in the field of second language acquisition (SLA)
in particular. These research studies on second language learning help to diagnose the errors made
by ESL/EFL learners. They also help teachers to evaluate and find out the possible solutions for
the improvement of their L2 proficiency. Though a significant part of these researches carried out
on the use of mother tongue by Arab students are demonstrated from the teachers’ perspectives.
The purpose of this analytical research is to explore the influential aspect of mother tongue on
English language speaking, examine the extent of influence of the mother tongue on the EFL
learners’ speaking performance, and figure out the types of errors that students make while
speaking in the English language in or outside the classrooms. It is hypothesized that the excessive
use of mother tongue in EFL classrooms and Saudi students’ in-campus communication does affect
their L2 oral proficiency. It is also presumed that the factors that influence the Saudi students’ low
performance in English-speaking might vary according to their learning environment and the
amount of language exposure. The proposed study strives to answer the following questions:
•
•
•
•

How does the mother tongue influence Saudi EFL learners’ oral performance in the
English language?
What are the types of errors they usually make in English language speaking?
What could be the influential factors that have adverse effects on their English language
speaking?
Does the English language proficiency of non-native teachers affect the learners’ oral
performance?

Literature Review
After reviewing the previous studies, it had been established that EFL learners have to face
language learning issues with the profound effect of their mother tongue. The L1 of the students,
which influences the acquisition of the L2 in several divergent situations, may have different
phonological and morphological systems. These differences between the L1 and L2 may depend
on the intensity of resemblance between the two languages (Al-Busaidi & Al-Saqqaf, 2015). The
sound pattern of both languages may differ. Arabic, being a phonetic language, has the same
pronunciation as it is written or spelled, does not create confusion in the English language, as many
English words are not pronounced the way it is spelled. Most Saudi EFL learners’ pronunciation
errors are the outcome of “their phonetic and phonological misperception and shallow relevant
awareness” (Al-Rubaat & AlShammari, 2020, p. 64).
Sources of Errors in Learners’ L2 Oral performance
Being conversant in multiple languages somehow gives an individual some additional
advantages in many spheres of his life. Language acquisition processes involve many factors, in
particular, the cognitive, social, and linguistic aspects of learning. In the words of Dijk (1995),
“Discourse is not limited to verbal action but also involves meaning, interpretation, and
understanding” (p.21). It is essential to identify speech errors to analyze the language skills of L2
learners. The interference of L1 on learning of L2 is termed as the transfer errors, or interlingual
errors (Ridha, 2012). The interlingual error “results from language transfer, which is caused by
the learner’s native language” (Rong, 2019, p.1091). Students commit mistakes from language
transfer. It is only due to their native languages’ interference, besides several other factors such as
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students’ “personal characteristics and environmental factors” (Alahmadi 2014, p.85) that
influence the language learning process and “can be counted as the main sources of error
production” (p.85).
The influence of the mother tongue can be both boon and bane for learners. Likewise, the effect
of L1 on L2 learning can be both positive and negative. Xhemaili (2017) clarified the
complimentary transfer of L1 to L2 as “positive transfer occurs when the meaning of items that
are transferred is in line with the native speakers’ notion of acceptability” (p.8). Contrarily, the
negative transfer of language predominantly results in speaking errors. Unable to apprehend the
differences between the two languages, the L2 learners conventionally make errors while
pronouncing the words in the English language the way it is written or spelled. It usually occurs
when the learner’s native language does not have any linguistic similarity; hence there are chances
of negative transfer, thus, committing more errors.
Fundamentally, the present investigation is associated with the interlingual errors, resulted
from the influence of learners’ native language or the mother tongue on their learning of L2. In
learning a second language, the learners deal with many challenges while giving an effectual
output through speaking skills. Usually, they lack the confidence to speak in public or with many
audiences, with a lack of vocabulary or grammar knowledge. Analyzing Saudi students’
grammatical errors, Alahmadi (2014) reported that quite a few errors were “assumed the result of
language transfer and the transference of some Arabic elements to the English language”. On the
other hand, Nisa (2018) in her study on EFL Indonesian students highlighted some salient errors
with the influence of mother tongue.
Another source of errors that are found in their speech is intralingual errors that resulted from
inadequate practice and erroneous perception of language. Contrary to this, the interlingual errors
are committed from the mother tongue influence (Rong, 2019). Such kind of errors includes the
wrong pronunciation, incoherent sentences, and the incorrect use of the subject-verb agreement,
etc. In a similar study conducted on the students of King Khalid University, Al-Tamari (2019)
reported the same categories of errors committed by the participants. All these errors included both
interlingual and intralingual errors. The intralingual errors found in their L2 speaking may relate
to several factors, and the lack of exposure to L2 is one of them. There are wider differences
between the learners’ L1 (Arabic) and L2 (English). Therefore, they tend to face challenges in
acquiring the target language accurately and they are more likely to experience major obstacles
(Alzenaidi & Abdel Latif, 2019). Another interlingual error found in their L2 speaking is the
misuse of definite articles with proper nouns. In the Arabic language, there is no article system
except the article al ( )الthat represents the definite article “the” in the English language (Al-Qadi,
2019; Thyab, 2016). The incorrect use of the definite article “the” is related to the fact that “Arabic
speaking learners overuse the definite article “al” in their Arabic discourse even with some proper
nouns which unreasonably affects their English production” (Al-Qadi, 2017, p. 73). In another
study conducted on the students of King Khalid University, Al-Badawi (2012) reviewed the oral
performances of students in the form of an interview. He found some phonetic errors in which a
majority of his participants “substituted the voiced bilabial /b/ for the bilabial voiceless /p/ in the
initial position while a lower percentage substituted it in the medial position” (p.537).
Arab World English Journal
www.awej.org
ISSN: 2229-9327

332

Arab World English Journal (AWEJ) Proceedings of 2nd MEC TESOL Conference 2020
Significance of Mother Tongue influence on Saudi Female EFL

Rahmatullah

One of the leading factors of EFL learners’ speaking problems is their attitude towards learning
the target language and their low motivation (Naser & Hamzah, 2018). It is observed that Saudi
students adopt native-like accents and intonation more quickly than learners from other nations.
According to the study result of Shen and Chiu (2019), “the successful learners put less focus on
using memorized expressions because they might believe if they could speak with near native-like
intonation and pronunciation, they would feel more proud and become more confident to
communicate with other people” (p.99). As with the many Arab university cases, Al-Busaidi and
Al-saqqaf (2015) pointed out that the linguistic input of learners is limited to the classroom.
Therefore, they get the least exposure to L2. Similarly, Alzamil (2019) reports in his study
outcomes with participants’ inclination towards using the Arabic language within a major part of
their conversation with their teachers.
Teachers’ Contribution to Students’ L2 speaking Skill
Identifying the errors and rectifying them exclusively lies on the shoulder of the language
instructors, who are responsible for correcting them and for letting the learners be aware of their
mistakes. It can be assumed that with the teachers’ vigilant monitoring of students’ oral
communication, many of the errors can be resolved at the preliminary levels of their graduation
program. A practical and conducive learning environment in the classroom provides students with
fruitful interaction between teachers and students, and the classroom presentations help develop
their speaking skills (Yimam, 2019).
It is speculated that the teachers do not usually provide enough time for interaction with
students. The students’ attitude towards L2 acquisition exhibits the unfortunate reality of the
teaching-learning process. Findings from the study of Soomro and Farooq (2018) tell that “teachers
don’t quite often utilize important strategies such as designing good speaking activities, utilizing
learner-centered approach and sparing enough time for ample speaking practice”(p. 323).
Indeed, the teachers are the source of information for the learners in the classrooms. They are
seen as a medium through which the learners expect to learn something. Burdened with several
responsibilities, the teachers need to implement effective strategies in the classroom. The
instruction and teaching techniques used in the institution are more considerable and more
emphasized. However, the medium of instruction that needs to be of more consideration is
neglected in general. To be bilingual in the classroom with more usage of the native language, for
the convenience of students that make the content understandable for them, is disadvantageous for
them. Given the opportunity, the students prefer to communicate in their native language as they
feel more comfortable and can express more effectively. A higher proportion of students tend to
respond in their native language while communicating with the non-native teachers, in fear of
making mistakes as well as to avoid the embarrassment.
One of the critical aspects of speech, the English pronunciation of the EFL learner is affected
by the native accent. Teachers who are inefficient in phonological awareness often lead to
ineffective teaching. In certain scenarios, the responsibility of the learner’s language learning
deficiency is attributed to the teachers (Vančová, 2019). Specifically, the teachers who are
subjected to teach applied linguistics can have a better knowledge of phonemes and morphemes
articulation. However, a handful of non-native teachers with specialties in various other subjects
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use English as a medium of instruction mixed with their mother tongue accents. According to
Ahmad et al. (2018), the bilingual method of instruction could motivate EFL students with low
proficiency. However, it could be partially agreed upon the fact that the use of L1 may support the
students’ learning at an earlier stage.
Native and Non-Native Teachers’ Language Influence on Students L2 Proficiency
Regarding the speakers’ distinct accents, their mother tongues play a significant role. People
demonstrate varied accents due to the impact of their personal and social backgrounds.
Subsequently, it leads to social discrimination among L2 learners. Though, the cultural setting of
learners or non-native instructors makes a good impact on acquiring one’s second language, be it
the English language. However, many a time, this poor articulation in a foreign language results
in socio-cultural discrimination among L2 learners. Substantially, the learning environment with
the learners’ socio-cultural circumstances affects the output of their language acquisition. Yusuf
(2019) observed in his study that “differences in segmental and prosodic features of English
spoken by different groups of speakers” (p.339) give rise to inaccuracy in pronunciation of nonnative English speakers. Dealing with the non-native speakers’ varied accents, Poblete et al. (2017)
expressed that it clarifies the fact that how people generate language variations revealing their
“social identity and a sense of belonging to a particular group of speaker or region” (p.109).
Notwithstanding the students’ language learning competence, Arabic speaking native teachers
use their first language to explain the texts for students’ convenience. They hardly provide
feedback on students’ oral performance. To focus on the students’ language development, it is
mandatory on the teachers’ part to be restricted to the target language to provide more exposure to
L2. The learning process should also include identifying the mistakes, analyzing them, and finding
techniques to tackle such problems. On the contrary, the non-native teachers using the English
language as a medium of instruction display incorrect pronunciation and their native English
accent with the influence of their mother tongue.
Does the teaching efficiency or the language proficiency of non-native English speaking
teachers affect the EFL learners’ overall performance in language acquisition? Ismaiel (2017)
found some discrepancies between native English teachers and non-native English speaking
teachers. He observed that using Arabic words in teachers’ L2 discourse with students makes the
latter more comfortable though affecting their motivation level for L2 practice.
The oral performance of students’ L2 inside or outside the classroom is somehow related to the
teaching-learning process. Accordingly, the teachers play a substantial role in the learners’
achievement. Furthermore, increasing the teacher-student interaction enhances the latter’s
language efficiency if the language used in communication is the learner’s target language.
According to Abdul Qadeer (2019), Native English teachers are somewhat devoted to teaching
and equally “sympathetic to students’ cognitive process of acquiring skill or knowledge, whereas
NNESTs are stricter and have more realistic expectations of students’ learning” (p.140).
Pedagogy and the Second Language learning
One of the several effective pedagogical techniques used in the classroom is dialogical
teaching. Enhancing the EFL learners’ speaking skills, Elhassan & Adam (2017) discussed the
impact of dialogic teaching in the classroom. In their research, they stated that “this type of
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teaching maximizes students' talking time which in turn enhances their speaking skills” (p.60).
The utilization of more dialogues in the classroom may develop the learners’ critical thinking and
problem-solving skills as they are supposed to be passionately involved in interactive activities
with their peers and their teachers.
In the EFL context, teaching speaking skills through the direct method is quite challenging as
it does not require the use of the learner’s mother tongue. In such instances, the teachers must
possess a mastery of the target language (Williyan, 2019). When there is the least exposure to the
target language, the teachers usually apply the bilingual medium of instruction. Hence, both L1 &
L2 are “interdependent and nurture each other whenever the individual’s mother tongues are
permitted in the educational environment” (Suliman, 2014, p.358).
Often in a conversation, the native language (L1) speakers strive to spontaneously translate
their thoughts into the English language (L2). In this attempt, the errors they usually make are the
inappropriate use of grammar while constructing sentences, reflecting the primary influence of
their mother tongue (Abdul-Rahman, 2017). In his study on the English language learning by
Tamil speakers, Abdul-Rahman (2017) further clarifies that the “direct translations are seen
everywhere in their use where the errors are bounded to mother tongue (p.676)”. In Arabic
speaking, the word to word translation is more unlikely in learning the English language, with the
differences in the grammatical rules in both languages. For any language learning, the grammatical
rules cannot be ignored. With the absence of appropriates syntactical patterns, the sentence appears
meaningless. The rules and practices of the two languages might be different; hence, the effect of
L1 is evident on the transfer of L2. Al-Busaidi and Al-Saqqaf (2015) express in their research that
“When transliterating from one language to another, we should note that the rules that govern the
correspondence between letters and sounds in the source language should not necessarily be the
same in the target language” (p. 183).
The mother tongue of a person is his first language (L1) to which he is exposed since his birth.
With the least exposure to L2, the impact of the learner’s first language becomes much stronger
with heavy influence on L2 learning. Though the L1 of a learner helps in the acquisition of the L2,
it also has a negative effect on the learner’s L2 performance with its excessive use in several
situations. One of the grammatical errors found in their speech is the misuse of the third person
pronouns (he, she, it) while referring to the specific gender. Another mistake is in the form of thirdperson possessive pronouns (his, her, and its) besides other syntactical errors (Alahmadi, 2014).
Methods
Participants
The leading participants are a hundred female Saudi undergraduates studying various courses
in one of the female colleges of King Khalid University, Saudi Arabia. The mean age of participant
students is 21. The study levels of participants vary between level-one to level-eight. These
students belong to different departments: English, Computer science, Information technology,
management system, Islamic Studies, and Public health.
Besides, twenty-five faculty members from different departments of different Asian
nationalities participated in the study to respond to a questionnaire.
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Research Design
The study aimed to investigate the significant factors that influence students’ oral English
language performance, specifically the influence of one’s mother tongue. To identify the major
errors that were resulted from their L1 impact, the qualitative approach is followed. The data for
this discourse analysis is collected from three resources: (1) the recorded presentations submitted
by the students from levels five to eight of the graduation program as their summative assessment;
(2) the observational study carried out on students of all upper-levels during two semesters; and
(3) the perception of the teachers regarding students’ English speaking performance received
through a survey questionnaire. The obtained qualitative data were represented in descriptive
information with the mean value of errors found in their oral performances.
The questionnaire
The questionnaire was employed to get the responses of faculty members on their perception
of Saudi students’ oral performance in L2 during their interaction with students and their conscious
observations on students’ classroom verbal participation.
Recorded Presentations
The study sample from students consists of their recorded presentations submitted prior to the
final examination as the summative assessment from the English department (60 recordings) is
separated from other departments (40 recordings) to make a comparative study to evaluate their
language performance. The total number of recorded presentations collected from different
departments is 100. The duration of the recorded presentation is five-ten minutes. Other than the
recorded presentations, the researcher recorded the conversations between her and the students
during their online interactions.
Recorded Interviews
Besides, for a comparative study, the institution’s non-native teachers’ oral English language
proficiency is assessed through recorded interviews. These non-native teachers belong to nations
like India, Bangladesh, Pakistan, Sudan, and Egypt, and Saudi Arabia. The recordings comprise
the casual conversations and some discussions between the researcher and the sample participants.
These recordings are kept highly confidential on personal grounds.
Results and Findings
The analytical data collected from these recordings reveal that the significant errors the students
made in L2 speaking are the incorrect pronunciation of even two-syllable words and incomplete
sentences. However, these recordings do not represent accurate data as most of the presentations
are based on online readings.
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Figure 1.Significant Errors in Students’ L2 oral presentations
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The data depicted in figure-one is gathered from the students’ discourse in the form of recorded
presentations as a part of their summative assessment process. Among various errors the students
committed in their English language speaking, only five major types of errors are displayed in
figure one. One of them is the incorrect use of verb tenses by students with an English major (M=3)
lesser than those with other majors (M=4.2). It is evident that the major errors made in their
sentence structures are of subject-verb agreement (M=3.7/M=4) and in pronouncing the words
incorrectly (M=4/M=4.2). The least number of errors we find is the misuse of definite articles with
proper nouns (M=2.3/M=2.5).
If we compare the performance of students from different departments, we find that students
with English made lesser mistakes in each category as compared to others. It can be speculated
that students studying other courses have less interaction with the English language as they are
usually taught in bilingual mode.
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Figure-2: Teachers’ perception regarding Students’ L2 speaking performance
The obtained data from the questionnaire are displayed in figure-two, which reveals the students’
high level of confidence (M=3.5/M=3) in speaking L2, even in mispronouncing the content words.
Whereas talking about accuracy and fluency in L2, the participant teachers seem to disagree.
According to the result, students have good command over word stress and intonation, and the
majority of students demonstrate a native-like English accent (M=4.3/M=4).
Discussion
The focus of the study is to identify the extent of mother tongue influence on the learners’
speaking performance. Therefore, the difference in students’ study levels is not taken into account.
While watching students’ online oral presentations, it is noticed that an average of 70% of students
is merely reading the slides. They are perceived to be unable to explain the content of the
presentation on their own. While reading the slides, nearly 80% of them mispronounced the words
(pronouncing the words as they are written phonetically.) The errors in consonants and vowels are
found in almost a majority of them. To distinguish the number of pronunciation errors, the data in
figure-one reflect the higher amount of errors in the pronunciation of longer words that might be
correlated with their lack of listening skill or lack of practice.
Some of the consonants sounds that the students find difficult to utter are /p/ pronounced as /b/
and /j/ as /g/. Moreover, data testifies the pronunciation errors that are discovered in replacing the
phonemes /p/ as /b/ (as in process), /ʊ/ as /ɒ/ (as in book) etc., and inserting extra vowels in learn
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pronouncing as/lɪərin/ instead of /ləːn/ /, and against as /ageinisit/ instead of /əˈɡeɪnst/, and so on.
Besides, the phoneme /i/ in live (verb) is pronounced as / /lʌɪv/, and finite as /finit/ instead of
/ˈfʌɪnʌɪt/ by nearly majority of them. Such type of errors is committed by students more frequently
from almost all levels. Furthermore, around 40% of them omitted a part of words, particularly a
cluster of consonants and vowel sounds to generate their pronunciation, only to make their speech
appear fluent and native-like.
The observational study reveals that students prefer to communicate in their native language.
However, they begin their communication in L2 and soon come back to L1 to express their point
of view. For classroom presentations, they struggle to memorize the content of the slides or
practice to read the slides efficiently. On the contrary, in discussing a topic in the classroom they
find themselves in trouble as they either lack the vocabulary or feel hesitant in uttering more than
two and three sentences coherently. A similar observation is located in the study of Soomro and
Farooq (2018).
The study is carried out on the Saudi students whose mother tongue is Arabic (a phonetic
language that is spoken as it is written). Some of the factors that are related to the pronunciation
issues can be attributed to the inability to follow the proper stress and intonation besides the
changes in the articulation of some consonants and vowels. The errors cannot be predicted as it
varies according to students learning aptitude. Correspondingly, analyzing the pronunciation errors
among Saudi students, Alzinaidi and Abdel Latif (2019) discussed the causes of errors and related
one of those causes to their inadequacy in awareness building while pronouncing the morphemes
–s and –ed. In pronouncing the consonant clusters, the participants usually insert a short vowel
that makes it sound awkward, illustrating with the pronunciation of the word "terms" [tərmz] as
[tərmɪz] or [tərɪmz].
Contrary to the pronunciation errors, the errors found in the form of the subject-verb agreement,
misuse of plural –s with the singular third person, and inappropriate use of verb tenses show the
negative influence of students’ L1, as evident in other studies (Alahmadi, 2014; Nisa, 2018). Also,
the data shows so many pauses taken by students during their presentations. In this context, such
errors as using too many pauses in a sentence or inserting the repeated filler words illustrate the
learners’ inefficiency in speaking L2.
Regarding the English language accent, the students outdo the English language competence of
non-native teachers. The Saudi students exhibit skilled performances in the English accent rather
than their language instructors who have a mix of their mother tongue accents. However, it cannot
be ascertained that the imperfect language performance of non-native teachers does affect the
successful L2 oral performance of Saudi students. These non-native teachers rarely use diphthongs
to pronounce the vowel sounds and stressing more on consonants such as voiced and voiceless
plosives, particularly /d/, /p/, /t/, and /k/. Being inefficient in articulating L2 with appropriate stress
and intonations, they are more likely to pronounce the words erroneously. It reflects the significant
influence of their mother tongue on their second language discourse. However, the study
ascertained that the language proficiency of Non-native English speaking teachers does not affect
the students’ learning achievement, though somewhat it may cause the learners’ language
development. To support this idea, Abdul Qadeer (2019) in his major findings verified the learners’
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favoritism for Native English speaking teachers with the notion that they are more efficient than
Non-native English teachers. At the same time, students disclosed their preferences for the latter
for their improved academic achievement.
At the preparatory levels of all the graduate programs at the concerned university, the students
are offered to learn all the four basic language skills to prepare them for using the English language
as the medium of interaction at a later stage. Being unable to communicate effectively in the
English language, the students showed a lack of basic knowledge of the L2 and a lack of motivation
to learn. Though the students exhibited more confidence while speaking, they committed more
intralingual errors than interlingual errors.
As perceived by the researchers, the Arabic speaking students do have difficulty in producing
the sound /p/, as justified by Abdelaal (2017). However, the present result reveals the missing of
the /p/ phoneme in many of the participants’ speech, and the concerned sound is replaced by /b/
while uttering the words such as happy as ‘habby,’ park as ‘bark,’ PowerPoint as ‘borboint’ etc.
Such errors might occur due to the native language’s interference as the phoneme/p/ is not found
in the Arabic alphabets; hence the students put more effort into producing this sound. Similar
phonetic errors were identified by Al-Badawi (2012) in his study on King Khalid University
students.
It is contemplated that without an understanding of some English words, the learners tend to
memorize the content without realizing the use of words in their real contexts. The majority of
students are observed to be focusing more on fluency than accuracy, while those with good L2
proficiency struggle to maintain more accuracy than concentrate on fluency to make their speech
efficient and successful. They would like to emphasize using correct grammar, proper intonation,
and accurate pronunciation (Shen, 2019).
With limited language input, the students exhibit the fear of making errors while speaking the
target language. It is ascertained that students who take more opportunities to speak in L2 by
interacting with their peers or teachers and participating zealously in classroom activities are more
likely to improve their oral language proficiency. Eventually, the research hypotheses that the
students’ L2 oral performances immensely reflect the L1 influence, and that is due to their
hesitance in conversing in L2 are proved to be true. In addition, their disinclination towards
practicing the language in the classrooms is one of the hypothesized influencing factors.
Conclusion
The present discourse analysis acknowledges the influence of mother tongue on their L2
speaking performance. The complexities of syntactical learning make the Saudi learners
inattentive and unconcerned towards L2 acquisition. The data analysis demonstrates that the
students committed both interlingual and intralingual errors equivalently. Moreover, the sample
recordings manifest the incoherent speech of students in L2 produces meaningless communication.
To overcome these errors and attain the required learning outcomes, frequent interaction between
peers and teachers is essential for L2 learners. It is a possible way to gain more opportunities to
enhance their language skills. Another possible way to overcome the language obstacles that come
in the learners’ lack of exposure to the second language is to be monolingual in the entire institution
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campus unless required to use the native language. It is justifiable for teachers to discourage
students from using their mother tongue in classrooms if the subjects they are studying are to be
taught in the English language. It is evident that the excessive usage of the English language by
the native or non-native teachers, inside or outside the classroom as a medium of instruction or to
interact with the students, might lower the effect of mother tongue on the English language
speaking.
With the non-availability of native English speakers, the researcher couldn’t compare the effect
of native and non-native English accents of teachers on students learning. It is also noticeable that
the learners’ perception of their non-native English teachers varies depending on their favored
attitudes.
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Abstract
Curriculum development has been carried out to improve English as a Foreign Language (EFL)
courses in Saudi public schools; however, EFL learners still have difficulties in writing. This study
examines the difficulties that Saudi female EFL learners face in writing in secondary high schools.
The study also aims to identify 12th grade female EFL learners’ needs in improving their writing
skills. The research findings might help curriculum designers and EFL teachers to make
improvements to a curriculum that meet EFL learners’ needs. The participants were 216 female
EFL learners studying in public schools in Jeddah. A questionnaire including closed items on a
Likert scale and one open-ended question were used to collect data, which were then analysed
quantitatively and qualitatively. The results illustrate that female EFL learners’ main difficulties
in EFL writing are mechanics, use of proper vocabulary, and organization of texts. Additionally,
female learners expressed their needs and suggestions for improving their writing skills which are
related to the specific difficulties they face. Accordingly, the researchers suggest establishing a
well-designed writing program which provides learners with sufficient training in writing skills by
increasing the number of hours given to writing.
Keywords: curriculum design, difficulties, high school, needs analysis, Saudi female EFL learners,
writing skills
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Introduction
Writing is an essential productive skill that foreign language learners need to acquire. It is
a means for researching and communicating in the target language, which are the primary purposes
of learning any foreign language. Therefore, developing learners’ writing skills is a fundamental
aim for many foreign language teachers and researchers.
In the Saudi context, the focus of researchers is mainly on developing English writing skills
because English is the most used and most popular foreign language in Saudi Arabia. It is also a
mandatory subject in Saudi public schools and many Saudi universities. Despite that, some
researchers point out that Saudi learners face many difficulties in English writing (e.g.,
Alluhaydan, 2016; AlKhairy, 2013; Sawalmeh, 2013). Therefore, researchers and teachers in
Saudi schools need to make more effort to enhance learners’ English writing skills. Curriculum
designers in Saudi Arabia also need to be familiar with the difficulties that learners face in English
writing to design and adopt a suitable curriculum that meets learners’ needs. The most appropriate
and valid method to identify writing difficulties is through conducting a needs analysis and asking
the learners themselves about their needs and the difficulties they face in writing using
questionnaires, interviews, etc.
Although many studies have been conducted to examine English writing in the Saudi
context, there is a need to consider Saudi EFL learners in high school which is a very important
stage that prepares students for higher education. Therefore, the current study aims to analyse
secondary high school female EFL learners’ difficulties and needs in English writing in Saudi
Arabia using an online questionnaire. Moreover, the study also attempts to provide English
language institutions in Saudi universities with a useful report on learners’ writing difficulties and
needs so that these institutions can consider them when designing English courses. The final aim
of the study is to help Saudi curriculum designers identify learners’ needs that should be considered
in future curriculum adjustment and design. The findings of the study can shed light on learners’
writing needs that should be considered in the future development of the Saudi curriculum. In
addition, the results of the study can be used to give recommendations to the English language
institutions in Saudi universities.
The current study aims to answer the following research questions:
• What are the difficulties in writing for high school female EFL learners?
• What are the needs regarding writing skills for high school female EFL learners?
Literature Review
Writing Skills
Writing in English is difficult for individuals who are learning English as their second
language. A remarkable consensus regarding general principles, methods of textual construction,
and grammatical and lexical features found in academic writing manuals have suggested the
existence of a common framework that describes writing skills (Bennett, 2009). In contrast, in
English-speaking countries such as the United States, Canada, and the United Kingdom, native
speakers have shown stronger writing skills in essay examinations, assignments, and resumes
when compared to non-native speakers of English at the same level of education (Andrade, 2009;
Arnold, 2017; Berman & Cheng, 2010). It is also noticed that a learner’s first language has a
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significant effect on his or her writing skills (Solano et al., 2014; Answo & Lao, 2017; Chokwe,
2013; Lanauze & Snow, 1989; Yigzaw, 2013). For example, in Saudi Arabia and Iran, having
Arabic and Farsi, respectively, as a first language affects the English learners’ writing skills, as
they are found to have problems with subject-verb agreement and word order, which affects their
productive writing (Alkhudiry, Al-Ahdal, & Alkhudiry, 2020; Alluhaydan, 2016; Alsharif &
Alyousef, 2017; Sawalmeh, 2013).
When it comes to improving writing skills, some who learn English as a foreign or second
language focus on surface-level issues, while others concentrate on meaning-level matters
(Alsharif & Alyousef, 2017), so learners are likely to vary regarding the approaches and strategies
they use to enhance and perfect their writing skills. Therefore, it is essential to use a writing
strategies questionnaire (WSQ) to assess writing strategies for learners using different data sources
(Petrić & Czárl, 2003).
Needs Analysis
The use of needs analysis in writing has attracted the interest of many researchers and
scholars. As Nation and Macalister (2010) indicated, needs analysis is a process of examining what
learners know and what they need to learn in a course to ensure that the course contains relevant
and useful content. Needs analysis is used for different purposes; for example, Holliday (1995)
considered needs within an institutional context because both the culture and the interests of an
organization influence the process of teaching and learning. In addition, Gea-Valor, Rey-Rocha,
and Moreno (2014) implemented a needs analysis to understand the reasons for the poor writing
of published Spanish scholars and how to improve it.
Lung, Moraru, Balazsi, Both, and Aluaş (2014) find that many previously published articles
focus on writing skills more than developing writing competencies among learners across a wide
range of text genres. Thus, the authors have indicated that considering the writing needs of learners
is a highly valuable tool that enables adaption of specific teaching approaches and enhances
learners’ learning experiences and learning outcomes.
Many writers have investigated learners’ need to and strategies to improve writing skills.
For example, regarding teaching strategies used to improve EFL learners’ writing skills according
to their needs, Yusuf, Jusoh, & Yusuf, (2019) have found that cooperative leaning improved
learners’ writing skill. In addition, the results of Sánchez, & Pinzón, (2019) have shown that the
process-based approach enhanced third grade learners’ writing skills. On the other hand, Teng’s
(2020) findings “underscore the importance of enhancing metacognitive regulatory skills for
university EFL learners’ writing performance” (p. 436). Concerning the tools that might be used
to motivate learner’s, Saleh, (2019) suggested using “WhatsApp English-medium groups provide
students with opportunities for practising a natural language, especially in written communication,
outside the classroom and motivate them to learn mutually” (p. 61).
Raimes (1983) established fundamental categories to produce clear, fluent, and effective
ideas for a piece of writing. She includes content, the writer’s process, audience, purpose, word
choice, organization, mechanics, grammar, and syntax. These categories can aid researchers and
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educators in evaluating and assessing learners’ writing with established criteria which can be used
to implement suitable strategies and approaches to improve learners’ writing skills.
EFL Learners’ Difficulties in Writing in English
Difficulties in writing in English vary from one context to another due to the influence and
culture of the first language and a lack of training in writing. Shukri (2014) stated “The
organization of the ESL/EFL writings is influenced by the writer’s cultural background” (p. 201).
In Iran, most junior high school EFL learners cannot express themselves either orally or in writing
(Akbari, 2015). A quantitative study on learners’ perceptions conducted in Bangladesh by Karim,
Maasum, and Latif (2017) on university learners studying basic English concluded that learners
need to be given more instruction on the three different writing stages; planning, writing, and
editing. Similarly, in Mainland China, another study on learners’ perceptions showed that learners
demand more courses in the types of writing that will help them in their academic careers (Cai,
2017). According to Graham and Harris, the approaches to applying writing skills and strategies
while planning an essay differed from novice writers to expert ones (as cited in Cai, 2017). Thus,
the learners’ perceptions of these pinpointed studies has indicated that there is a need to spend
more time practicing the stages and skills of writing.
Some studies have reported that Saudi EFL learners do not develop appropriate writing
strategies and practices, which negatively affects their writing skills. According to Deacon (2017),
Arabic learners of the English language have spelling problems that need explicit spelling
instruction, especially when it comes to connecting vowel phonemes with multiple graphemes.
Additionally, Saudi Arabian learners in American and New Zealand universities have difficulties
in writing English texts because they get insufficient practice beyond their academic assignments
(Alhojailan, 2015; Ankawi, 2015). English as a second language (ESL) learners in Saudi
universities lack adequate writing skills because they tend to memorize written texts to pass exams
rather than apply recommended approaches to develop their writing strategies (Barzanji, 2007;
Mohammad & Hazarika, 2016).
Several studies also have indicated various difficulties that Saudi learners face in writing.
In a review based on contrastive rhetoric, Alluhaydan (2016) has found that ESL learners in Saudi
Arabia have various grammatical and content issues when writing in English because they are
thinking in Arabic; these problems include word repetition, parallel constructions, and overuse of
specific grammatical structures. Moreover, English-major undergraduate learners in Saudi Arabia
have been found to make many errors when writing English texts because of not having proper
writing skills for sentence-level and paragraph-level writing and not differentiating between
various types of essays (Al-Khairy, 2013). Saudi EFL learners also face difficulties in using correct
verb tenses, word order, and punctuation (Sawalmeh, 2013). However, more hopeful findings
emerged from Alnooh’s (2015) experiment on the effect of an integrated approach instruction
(process, genre-based, content-based) on male Saudi EFL high school writing performance, which
lasted for 13 days. The experimenter utilized
Duxbury High School’s rubric for writing to evaluate both pre- and post-tests. The results
of this study have indicated that EFL learners in Saudi high schools improved their writing
performance, motivation, and attitudes towards writing in English. Additionally, the integrated
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approach to teaching writing has increased Saudi learners’ awareness of using metacognitive
strategies (Alnooh, 2015).
Another experimental study was conducted by Alharbi (2019) to identify writing
difficulties and needs of EFL learners in a Saudi university through employing a pre-questionnaire
and a pre-test which revealed that learners face difficulties in mechanics particularly. Accordingly,
the learners were given a writing course, designed by the author, focusing on mechanics. At the
end of the course, the participants have completed a post-questionnaire and a post-test. The
findings have indicated learners have improved in applying mechanics in writing. Alharbi (2019)
has concluded that “Writing instructors need an analysis of students’ writing weaknesses
beforehand, to identify the difficulties they face, and then to design the syllabus accordingly” (p.
585).
The Gap in the Literature
To the best of the researchers’ knowledge, it remains unclear what high school learners in
Saudi Arabia need to improve their writing skills and the difficulties they face in writing. This
shows that there is a gap in the available literature on the challenges and needs of Saudi high school
EFL learners that needs to be addressed through further research.
Methods
This research uses a mixed-method design to identify the difficulties and needs of high
school female EFL learners in the 2017–2018 academic year. The results of the study can assist
curriculum designers in improving the writing curriculum to better meet high school learners’
needs.
Participants
The sample was chosen via the convenient sampling method where the questionnaire was
distributed via social media, including Snapchat and WhatsApp. All participants were volunteers
and were informed that the information they provide is used only for the research purpose. They
were from female 12th grade EFL learners studying in public schools in Jeddah, Saudi Arabia. The
216 participants, age range 17-18, had different levels of proficiency in English, and Arabic was
their first language. Participants were taught the National Curriculum, approved by the Ministry
of Education, by Saudi teachers. The learners were taking five EFL classes per week, in which
writing was practiced everyday through a range of activities. However, the curriculum only
allocated one writing lesson per module, and each module rotated every two weeks. Therefore,
learners were only required to submit one piece of writing every two weeks.
Instruments
A questionnaire (see Appendix) was designed in the Arabic language to collect data about
Saudi EFL learners’ perceived needs for improving their writing skills. Based on Raimes (1983),
the questionnaire consists of 25 Likert scale closed items to represent the quantitative data and one
open-ended question to represent the qualitative data. The closed items are divided into eight
dimensions: mechanics, vocabulary, organization, topic development, task and purpose, grammar,
structure skills, and content.
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A pilot study was performed to ensure the reliability of the questionnaire. Moreover,
English teachers provided feedback on the questionnaire items, which helped the researchers to
improve the wording and structure of the items. After receiving approval from the research
supervisor, the participants got the questionnaire’s link via WhatsApp and Snapchat. On the
questionnaire, participants were asked to choose their preference on a five-point Likert scale:
strongly agree, agree, neutral, disagree, and strongly disagree. Finally, both the quantitative and
qualitative data were transformed into two different Excel spread sheets, and then the quantitative
answers were interpreted into numbers.
Analysis of Method
Participants completed the closed items on the questionnaire to provide the quantitative
data, which was analysed using SPSS 21.0 to extract Cronbach’s alpha and ensure reliability.
The internal consistency was calculated, and the correlation between each item and the
total score of the questionnaire was examined to ensure validity. SPSS 21.0 was also used to create
the descriptive statistics, including the means, standard deviations, and frequencies of the eight
dimensions of the questionnaire to give an overall estimation of the difficulties that EFL learners
face in writing.
The qualitative data were collected by including an open-ended question asking
participants to write needs or suggestions for improving their writing skills. The question was sent
via Google Forms, and then the answers were translated into English and analysed thematically.
One of the authors manually coded each piece of information and categorized relevant data
accordingly. Additionally, data were grouped into different themes in Excel to calculate the total
and the percentages of answers under each theme. Moreover, the themes, codes, and percentages
were revised by another author to ensure reliability. Finally, the answers were then interpreted to
present the needs and suggestions of EFL learners for improving their writing skills.
Reliability and Validity
After organising the data, Cronbach’s alpha was used to test the reliability of the scale, and
the results demonstrate a high level of reliability (Cronbach’s alpha = 0.94). Internal consistency
was also examined via a series of Pearson’s correlations between the scores of each item and the
total scores of the scale for all participants. All correlations were considered significant (p < 0.001).
Additionally, correlations were performed between individual items and the totals of their
dimensions. All items demonstrated a high level of correlation with the related dimension. See
Tables one and two for scores and levels of significance.
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Table 1. Correlations between items and the total score of the scale
Item Correlation
1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25

0.57*
0.46
0.65
0.68
0.76
0.74
0.76
0.64
0.73
0.71
0.70
0.79
0.69
0.77
0.71
0.68
0.71
0.69
0.66
0.69
0.76
0.79
0.78
0.71
0.78

*All
values
are
significant at p < 0.001

Table 2. Correlations between items and the total score of each dimension
Dimensions Item
Correlation
Mechanics
1
0.74*
2
0.78
3
0.79
Vocabulary
4
0.88
5
0.90
Organization
6
0.84
7
0.87
8
0.77
Topic
9
0.86
Development
10
0.88
11
0.87
Task
& 12
0.79
Purpose
13
0.84
14
0.82
15
0.72
16
0.81
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Grammar

17
0.78
18
0.76
19
0.86
20
0.85
21
0.90
Structure
22
0.89
Skills
23
0.85
24
0.85
Content
25
0.90
*All values are significant at
p< 0.001
Results
Descriptive Statistics
The mean scores and standard deviations for each dimension were calculated, presented in
Table three. It appeared that most of the difficulties that learners face in writing are related to the
following dimensions: mechanics, vocabulary, and organization. Further analysis was performed
on each item to calculate the frequency of responses which are presented in a percentage format.
For ease of presentation, the two positive responses are collapsed into one response, and this is the
case for the negative items, as well. See Figure one for percentages of positive, neutral, and
negative responses.
Considering participants’ responses to each item of the questionnaire, it can be seen that
learners expressed difficulties in two items related to the mechanics dimension. These are
difficulty in using correct spelling (item two) and difficulty in applying capitalization rules (item
three), with 60% agreement for both items. For the vocabulary dimension, learners faced
difficulties both in using vocabulary in context (item four) and using connecting words between
sentences (item five), with 56% and 50% agreement, respectively.
For topic development skills, the most obvious difficulty for participants was expressing
the ideas of the topic; 58% of participants agreed on the difficulty of such tasks (item 10).
Additionally, roughly half of the participants agreed on having difficulty in writing the topic
sentence (49%; item nine) and in developing and detailing the ideas of the topic (43%; item 11).
Table 3. Means and standard deviations for each of the eight dimensions
Dimension
Mean
Standard
deviation
Mechanics
3.39
0.90
Vocabulary
3.37
1.0
Organization
3.27
1.1
Topic Development
3.2
1.1
Task and Purpose
3.2
1.0
Grammar
3.0
1.1
Structure Skills
3.1
1.1
Content
3.0
1.1
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In relation to the grammar dimension, learners showed high agreement on facing difficulty in using
the proper verb forms (item 18) and in applying grammar rules in their writing (item 16), with 58%
and 55% agreement, respectively. Participants reached 46% agreement regarding on the difficulty
of matching the subject with the verb (item 20). On the other hand, 37% of learners indicated no
difficulties in using pronouns, and only 41% mentioned any difficulty in using articles.

Figure 1. Percentages of positive, neutral, and negative responses to each item
The difficulties related to task and purpose were not as obvious as in other dimensions. In
this dimension, it seems that only item 14, ―I have difficulty in evaluating and reviewing my
writing‖ received 50% agreement from the participants. Regarding organization skills, fewer than
half of the participants reported difficulties in organizing ideas in a paragraph (47%; item seven),
connecting ideas in logical sequences (47%; item seven), and writing a topic sentence (44%; item
8). Similarly, difficulties in structure skills from the learners’ perspectives were not as pronounced
as for other skills; agreement for the items in this dimension did not reach 50%. This was the same
for the content dimension, which targeted clarity, originality, and cohesion. In the content
dimension, in some items (item 24, for instance), the percentage of disagreement (42%) was higher
than the percentage of agreement (33%).
Responses to the open-ended question, asking learners to write needs or suggestions that
could help improve their writing skills, varied. Some participants commented on fundamentals that
they need to learn and practice, while others provided practical suggestions such as changing the
teaching environment or giving extra writing courses (see Figure two).
The data analysis revealed that 47% of responses supported the need to have extra training,
whether by enrolling in writing courses, increasing the number of English course hours, or
receiving intensive training. Additionally, 12% of the responses suggested that reading books,
novels, and short stories helps improve writing; as stated by one participant, ―Reading must be
enriched by providing different authentic resources and allowing regular, intensive reading to
maintain gradual writing improvement.‖ In addition, 4% of participants emphasized the importance
of implementing better teaching strategies, whereas 8% emphasized the need to have qualified
teachers with a high level of English proficiency who can assess learners’ performance and provide
the support needed to increase their writing level. Some responses suggested activities to improve
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writing skills such as visual aids (6%), free writing (3%), and translation (2%). Practicing
vocabulary in context was the most needed skill (6%), the need for more grammar instruction came
next (4%), and the least needed skills were spelling and organizing ideas (1%). Other participants
suggested that English should be taught from first grade, and they encouraged a motivating English
environment for better English learning.

Figure 2. Percentages of responses to the open-ended question
Participant Responses
Each participant gave several suggestions; some are related to the fundamentals they need,
and others are practical suggestions. In relation to the practical suggestions, learners’ answers
focused on extra training for both learners and teachers. Below are examples of two representative
answers:
Participant 1: “Continuous training greatly improves my writing skills, especially when it
provides vocabulary that will enhance my writing.”
Participant 2: “There is a need for teachers to have professional development so that they will
effectively improve EFL learners starting from young ages.”
Discussion
Based on the findings, the difficulties Saudi female EFL learners face most frequently are
related to the mechanics of writing (spelling, punctuation, and capitalisation). This finding is
parallel to the finding of Alharbi`s (2019) study which reveals that Saudi EFL learners face
difficulties in the writing mechanics. Sawalmeh (2013) also finds that Saudi learners have
punctuation errors in their English writing, which shows that Saudi learners have difficulties using
accurate punctuation. Moreover, Saudi female EFL learners have spelling difficulties when writing
English texts. Spelling difficulties in English are prevalent among all native Arabic speakers and
not only Saudi learners (Deacon, 2017). This could be due to the spelling differences between the
two languages (Arabic and English), in that Arabic spelling represents the exact sounds of the
words, which makes spelling Arabic more intuitive, while English spelling does not always
directly represent the sounds of the words. Deacon (2017) suggests that Arab learners need explicit
instruction in English spelling.
The second difficulty that Saudi female EFL learners face in English writing is using
appropriate vocabulary to connect sentences and express meaning in different contexts. This could
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be a reason for the misuse of vocabulary and word repetition, which are identified as common
English writing problems among Saudi learners (Alluhaydan, 2016).
The third writing difficulty among Saudi female EFL learners is the organisation of writing,
including organising content in paragraphs, connecting ideas in logical sequences, and writing
topic sentences. This finding is consistent with Al-Khairy’s (2013) study, which reveals that EFL
learners in Saudi Arabia have difficulties in sentence-level and paragraph-level writing as well as
in writing different types of essays, which implies that Saudi learners face difficulties in organising
their writing.
On the other hand, Saudi female EFL learners face fewer difficulties in the following
dimensions: topic development, task and purpose, content, structure skills, and grammar.
Regarding the grammatical difficulties in English writing, our data analysis reveals that the most
difficult grammatical task for learners is choosing appropriate verb forms. This difficulty has been
previously identified as one of the Saudi learners’ obstacles in English writing (Sawalmeh, 2013).
In the literature, some studies identify other grammatical and structural errors that Saudi learners
have in their writing. For instance, Saudi learners misuse parallel constructions and overuse certain
grammatical structures (Alluhaydan, 2016). They also have difficulties in ordering words
appropriately (Alluhaydan, 2016).
Furthermore, most Saudi female EFL learners responded affirmatively to having
difficulties in generating ideas for the writing topic and in writing tasks in general, which could be
due to the learners’ lack of practice and training. In the open-ended question, most learners
mentioned the lack of writing training and practice in Saudi schools. Forty-seven percent of the
learners emphasised their need to have more practice, training, and instruction in writing. In
addition, it is acknowledged in the literature that EFL learners in Saudi universities lack adequate
writing skills because of the traditional teaching methods that focus on passing exams, such as
memorizing answers rather than developing useful writing skills (Barzanji, 2007; Mohammad &
Hazarika, 2016). Moreover, Saudi EFL learners in American and New Zealand universities face
difficulties in writing English texts accurately because they lack writing practice (Alhojailan, 2015;
Ankawi, 2015).
Participants also confirmed their need to practice using vocabulary in different contexts;
for example, one of the participants stated that ―continuous training greatly improves my writing
skills, especially when it provides vocabulary that will enhance my writing.‖ This emphasizes the
finding revealed by the questionnaire that learners face more difficulties in employing appropriate
and meaningful vocabulary. Moreover, 12% of learners suggested that reading books, novels, and
short stories might help them to improve their writing: ―Reading must be enriched by providing
different authentic resources and allowing regular intensive reading to maintain gradual writing
improvement, as stated by one of the participants. Providing good reading resources for learners
might be an effective strategy that allows learners to encounter vocabulary in different contexts
and to acquire good writing habits.
Finally, the learners suggested that they can achieve writing progress if teachers are well
qualified and if they employ visual aids in teaching writing; for instance, one of the respondents
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affirmed: ―There is a need for teachers to have professional development so that they can
effectively improve EFL learners starting from young ages.
Pedagogical Implications
The respondents to the open-ended questions emphasized their need for extra training and
practice of academic writing. This implies the need for implementing extra writing classes in the
public high schools. However, due to limited English classes, curriculum designers might face
difficulty in allocating extra writing classes because equal attention should be paid to the other
language skills. A suggested solution might be providing extra training through distance learning.
Technology might be incorporated in the curriculum, such as blogs and Padlet, to provide students
with extra writing practice under the supervision of their teachers. On the other hand, providing
useful reading resources for learners (as suggested by participants) might be an effective strategy
that allows learners to encounter vocabulary in different contexts and to acquire strong writing
habits.
Conclusion
To conclude, the current study conducted needs analysis to identify the English writing
difficulties among Saudi female EFL learners in high schools. An online questionnaire was sent to
the learners which includes statements that describe writing difficulties in eight dimensions.
Learners were asked to describe their level of agreement with each statement. The most reported
writing difficulties were related to mechanics dimension which is using correct spelling and
applying capitalization rules. Regarding the vocabulary and development skills dimensions, more
than half of the learners faced difficulties in using vocabulary in context, and expressing the ideas
of the topic. For the grammar dimension, the most reported difficulties were using the proper verb
forms and applying grammar rules in writing. The difficulties related to task and purpose,
organisation skills, structure skills and content received less agreement by the learners. Regarding
the open-ended question, about half of the learners express their need to have extra training to
improve their writing. Reading books, novels, and short stories was also suggested by the learners
as a good strategy to improve their writing.
Finally, there are some limitations to the study. Male Saudi learners need to be considered
in future research and investigation because the participants in the current study were all female.
Another limitation is that the study does not take into consideration the proficiency level of the
participants, which is another aspect that could be addressed in future research. Future research
also might investigate the most effective teaching strategies to help learners overcome the
identified difficulties in the current study.
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I find difficulty in connecting ideas in logical
sequences.
I find difficulty in writing a topic sentence
I find difficulty in expressing the idea of the topic.
I find difficulty in developing and detailing the
idea of the topic.
I find difficulty in starting writing.
I find difficulty in understanding instructions
related to the topic.
I find difficulty in evaluating and reviewing my
writing.
I find difficulty in writing.
I find difficulty in completing tasks in a specific
time.
I find difficulty in applying grammar rules.
I find difficulty in using pronouns.
I find difficulty in choosing the appropriate form of
the verb.
I find difficulty in using the articles.
I find difficulty in applying subject-verb
agreement.
I find difficulty in constructing the sentence.
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Organizatio
n

I find difficulty in organizing content in paragraphs.

Topic
Development

I find difficulty in using connectors between
sentences.

Task and purpose

I find difficulty in applying capitalization.
I find difficulty in using vocabulary in context.

Grammar

I find difficulty in writing the correct spelling.

St
ru
ct
ur
e
sk
ill

I find difficulty in applying punctuation.

Vocabul Mechanics
ary

Strongly
agree

Agree

Neutral

Strongly
disagree
Disagree

Difficulties
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I find difficulty in choosing appropriate style

Conte
nt

My writing lacks clarity
My writing lacks originality
My writing lacks cohesion
Write suggestions and needs to improve your English writing skills.
………………………………………………………………………………………….
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Abstract
Learning Management System (LMS) has become an integral part of education technology in
every institution. Almost all the Higher Education Institutions (HEIs) are using LMS to facilitate
their teaching and learning processes. The study aims to evaluate the effectiveness of LMS and the
basic perception of students on the usage of LMS and various plugins to support their learning
process not only to ensure its quality but also to evaluate different strategies for its future
enhancement. Hence, this study adopts a developmental evaluation framework to assess students’
satisfaction and perception of using the (LMS) in their experiential Flipped Learning (FL) of
English language modules. The methodology follows the pragmatic paradigm based on Dewey’s
theory to allow for mixed-method instruments to be employed for a better understanding of the
LMS, exploring its challenges and opportunities. This small-scale evaluative study involved a
survey of 70 respondents and a focus group of ten students in a private HEI in Oman to explore
their FL experience in English modules. The depiction of this experience represented positive
responses emphasizing how FL technology-enhanced individualized/experiential learning
reinforced in life-long learning skills suitable for career practice. Recommendations are offered
for LMS to facilitate enhanced flipped teaching implementation, promoting a student-centered
environment ideal for a broader approach of active learning in HEI contexts.
Keywords: Developmental evaluation, education technology, experiential learning, flipped
learning, learning management system (LMS)
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Introduction
Higher Education Institutions (HEIs) are challenged to improve student-learning
experiences demonstrating program effectiveness. Al-Zahrani (2015) asserts that enhancing
student’s engagement and active learning is a critical task for HEIs. Traditional classrooms are no
longer effective in developing learner’s capacity to apply knowledge in real life (Mazur, 2009).
Thus, policymakers, scholars, and advocacy groups strive to enhance higher education quality
using active methodologies to graduate students with life-long learning skills essential for the labor
market (O'Flaherty & Phillips, 2015). Active learning is defined here as “the process of having
students engage in some activity that forces them to reflect upon ideas and how they are using
those ideas” (Michael, 2006, p.160). It is also known as the shift from lecture/didactic/route
memorization ‘surface learning’ to constructive/analytic/critical ‘deeper learning’, i.e., the change
from a teacher- to student-centered paradigm (Ritchhart, Church, & Morrison, 2011). This is in
line with the new millennial learning preference, born as digital natives exposed to information
technology (IT) from infancy. Furthermore, the use of technology positively affects student’s
ability to construct their knowledge, now considered a critical standard of learning (Roehl, Reddy,
& Shannon, 2013; Poloju & Naidu, 2020). HEIs, internationally, have recognized the potential
value of utilizing IT in pedagogical approaches and curricula, typically to promote studentcentered education allowing students to become actively engaged in higher-order thinking (Kim,
Kim, Khera, & Getman, 2014).
As one of the emerging pedagogical approaches, Flipped Learning has been increasingly
utilized to foster the student-centered environment via technology (Strayer, 2012). Research do
not indicate one definition of flipped learning, but rather multiples developed through custom
practices. The American educators Bergmann and Sams (2012) developed the concept of ‘flipping
your classroom’, viewing the pedagogy as a reversed traditional classroom approach in which
lecturing and classroom activities followed by homework for a conventional teaching setting are
changed (Reyna, 2015). In flipped classrooms, theoretical material is studied before the class
individually (information transfer) and mostly asynchronously using technological tools such as
Learning Management System (LMS) to watch and listen to lectures in self-study. This leaves
classroom time to be devoted to problem-solving, researching, crafting, and creating (Stöher &
Adawi, 2018), fulfilling a variety of practical tasks (information assimilation) that promote active
learning (Hung, 2015; Sharma, Lau, Doherty, & Harbutt, 2015). FL’s approach has been adapted
to multiple disciplines such as Medicine, Engineering, English, and Business studies across HEIs
internationally, proving able to strengthen learner’s capacity in higher cognitive skills aligned to
(Bloom’s Taxonomy, 1956). That is by not only promoting individualized education but also
promoting practical conceptual analysis combined with a fully participative classroom (Sage &
Sele, 2015).
Latest technologies such as Machine Learning-based plugins on LMS could take up the
teaching and learning experiences to the next level. With supervised machine learning plugged
into the LMS such as Moodle, student’s progress could be monitored, and proactive measures
could be taken to enhance the learning experience apart from speeding up the tedious tasks. (Naidu,
Singh, Farei, & Suqri, 2020).
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The Rationale of this study
Given the burgeoning use of LMS for flipped learning in HEIs, there is a need for a
comprehensive and more in-depth understanding of the opportunities and challenges the
pedagogical technology might project towards instruction and its impact on students’ lifelong
learning English modules. Measuring the degree of students’ learning satisfaction plays a vital role
in evaluating the effectiveness of LMS in Flipped Learning (Wu, Tennyson, & Hsia, 2010). Thus,
the primary objective of this study is to understand if the current practices in higher education in
terms of technology implementation, is good enough for the flipped teaching approach. In
consideration of the formation of questions for this study, a series of one-to-one meetings were
conducted with the FL end users. These included both faculty and students in the private HEI
understudy in Oman. Based on these meetings, common problems were identified to evaluate the
potential use of LMS from students’ perspectives on their flipped learning experience, becoming
the core object of the evaluation.
Research questions:
1. What are the students’ perceptions of the use of LMS to aid their Flipped Learning (FL)?
2. What are the benefits and challenges in the implementation of LMS for FL in the selected
HEI?
3. How can the use of LMS be improved to facilitate FL implementation across the HEI?
4.
The following section will include a literature review, which will focus on crucial recent
research to situate the study’s context. Subsequently, the methodology section will outline the data
collection instruments used and explain the analytical framework. In the data analysis section, the
results will be informed, followed by a discussion of the main findings. The study will conclude
with recommendations and suggestions for further research scoped in the areas of the active
learning pedagogy researched.
Literature review
Evaluation approach
Since the use of LMS is considered an innovative contemporary practice within the
institution to facilitate flipped learning, as an evaluation approach that seeks to go beyond surface
understanding in how LMS operates in a societal and dynamic environment is essential. Thus,
Developmental Evaluation (DE) has been chosen as the study evaluation approach in its offering
of a deeper level of analysis, known as double-loop learning (Patton, 2010), which can aid in the
process of understanding the role of LMS in building students’ learning skills and the stakeholders
(work in progress) development of the practice. Despite the inherent limitations of the DE model,
such as its lack of providing an evaluation for certainty (neither supports summative evaluation
nor accountability), it does not measure merit, worth, and validity - there remain significant
advantages in its utilization. It facilitates the development of scalable innovation for a dynamic
and changing situation.
So, in clarification, utilizing DE allows the evaluator to ask, ‘what is happening?’ in realtime data/knowledge-gathering, to analyze the online instructional tools (Saunders, Sin, &
Dempster, 2015). This is to inform continuous decisions about what to modify for further
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adaptation and enhancement (Patton, 1994) within the redesign of the specialized materials, tools,
and course content.
Flipped learning approach
A growing body of literature confirms a positive relationship between the FL approach and
students’ engagement. Many studies have proved that the flipped classroom provides a higher
quality of learning by strengthening students’ ability to construct their knowledge from research,
individual lessons, and peer-peer interactions (Wong & Chu, 2014). In the generation of digital
natives, implementing technology such as multimedia (LMS) to a flipped class can be beneficial
and necessary to develop creativity and collaboration skills (Sharma & Naidu, 2020). Neto,
Gomes, and Titton (2017) define the flipped classroom, incremented by technology, as an
‘enhanced flipped classroom’ fostering student ownership of learning by completing assigned preclass work online can become more interactive in class. It is important to note that in FL, students
can achieve knowledge for competency through training to find, analyze, and acquire. This
transition from ‘education for life’ to ‘lifelong learning’ where a continuous self-motivated search
for knowledge to ‘learn how to learn’ empowers their professional personality for future
specialization (Bristol 2014; Fischer, 2000). Figure one demonstrates the components of Flipped
Teaching and Learning:

Figure 1. Flipped teaching and learning (Adapted from Meks, 2014)
Several studies from different international HEIs evaluated FL technology’s impact on
students’ performance and perceptions in various disciplines, such as Nursing, Engineering,
English, and Business Studies. Results concluded that flipped learners performed significantly
better in projects and final examinations (Bristol, 2014; Brooke & Lister, 2016; Ilgu & Jahren,
2016; Ponikwer & Patel, 2018; Wozny, Balser, & Ives, 2018). It is found by some researchers that
some e-tools can provide a profound impact on the outcomes of the students, which were measured
through student’s feedback (Poloju & Naidu, 2020). Other research indicated that LMS and online
sources improved students’ performance to demonstrate profound knowledge and more conceptual
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understanding, maintaining a positive attitude towards the FL model (Sharma & Naidu, 2020). The
pedagogy aided with technology also enhanced students’ task value and peer tutoring compared to
traditional classes (Neto et al., 2017). However, some students demonstrated a negative attitude
towards the use of LMS by stating that it is an extra pre-class workload (Kim et al., 2014). Bristol
(2014) believes that such students are often unprepared for class, acting as a barrier to flipping the
classroom. Other flipped learners complained about the lack of instructor’s availability for
reactionary and immediate feedback when reviewing the course content (Stöher & Adawi, 2018).
Overall, however, there is conclusive evidence that the flipped approach reinforces the
understanding of course content, increase self-study motivation among students, provides
performance improvement, and contributes to building lifelong learning (O'Flaherty & Phillips,
2015). Flipped pedagogy can be an experiential/active approach to learning and emphasizing the
functional role of the learner in constructing and reflecting their knowledge. According to Dewey’s
(1981) theory of experiential learning, “knowledge is a way of experiencing” (p.242), and thus,
“education must be conceived as a continuous reconstruction of experience” (p.442). Hence, the
use of LMS provides ample opportunities for students to explore, prepare, and shape their learning
of the course content before class and develop their self-regulated strategies in education.
A flipped teaching approach involves collaborative efforts, and hence an appropriately
designed framework is needed to accomplish this task. Students learning on collaborative
platforms, especially in online mode, must ensure about other peers that everyone gets an equal
opportunity to participate and contribute within a group (Al Kalbani, Naidu, Gupta, & Al Sawafi,
2020).
Methodology
Developmental evaluation can take any form of research methodology and design (Patton,
2010). This small-scale evaluation study adopted a mixed-method approach to investigate the
impact of the educational pedagogy (LMS) on students’ learning and satisfaction. The
epistemological outlook of the survey follows pragmatism. According to Dewey’s theory (1948),
the paradigm opens doors to the use of multiple methods in social sciences to allow for systematic
exploration of the inquiry creating theoretical and practical judgments (Johnson & Onwuegbuzie,
2004). The utilization of pluralistic approaches (qualitative and quantitative) enabled triangulating
multiple data sources to provide an optimum understanding of the Research Questions (RQ’s)
proposed in the earlier section. In other words, the complementary data collection instruments
helped to counteract the weaknesses of each method while showing the convergence of results
(Yilmaz, 2013) to achieve the convergence validity and establish trustworthiness and consistency
in the interpretation of results (Creswell, 2009).
Situating the study
The HEI under-study is one of the leading private higher educational institutions in the
Sultanate of Oman, in Muscat, affiliated to three universities for bachelor and master’s level
programs. With over 5000 students spread around different academic departments including, IT,
Business, and Engineering, the HEI seeks to promote active and student-led learning as the main
Institutional Teaching and Learning Strategy (2015-2020), shifting classroom pedagogy from a
teacher- to student-centered. Due to economic constraints on national funding, Flipped Learning
(FL) was introduced as the optimal cost-effective approach to be practiced building a community
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of learners with high order thinking skills relevant to professional competence (Bino, Rajalakshmi,
& Ramaiah, 2017).
Classrooms were designed to be suitable for group and other collaborative exercises within
FL. This adaptation relies on a web-delivered platform LMS (Moodle), a flexible tool to provide
content online (Crews & Butterfield, 2014; Little, 2015). Class time is expected to be devoted to
areas of application, analysis, synthesis, and evaluation. The instructor is asked to spend more time
on modeling, discussing, solving problems, and correcting students apply concepts, making the
learning interactive and inclusive (Sage & Sele, 2015).
Participants
The study was carried out among the participants in a well-reputed higher education
institution, and the participants were selected based on their varying levels of knowledge: basic
level, intermediate level, as well as, advanced level. This provided a right mix of responses from
various perspectives.
The sample size of the satisfaction survey was constituted of 70 students studying English
modules from multiple specializations such as Computing, Engineering, Business, and
Management. They represented different academic semesters (see figure five and figure six), and
the sampling was done based on Cronbach Alpha formula (see figure two).
Instruments and procedure
Instruments of data collection in this study includes a questionnaire and two focus group
interviews. The questionnaire comprised (20) highly structured questions inviting responses to
students’ perspectives and satisfaction with the effectiveness of LMS in FL. It mainly consisted of
(2) demographic questions, (14) Four-Point-Likert scale closed to queries, (3) multiple-choice
questions, which were useful to generate frequencies of response amenable to statistical analysis
(Cohen, Manion, & Morrison, 2007). There was also (1) open-ended question, which asked the
learners to provide a depth of response on ways to improve the facilities of LMS in terms of
enhancing their flipped learning.
During the analysis of the survey, the Likert scale items were assigned the numerical
values, (1) for Strongly Disagree (SD) to (4) for Strongly Agree (SA). The core survey consistency
reliability was calculated by using (Cronbach alpha) formula (figure two). Analysis of the
quantitative data was statistically descriptive in which tabulated percentages, mean scores, and
standard deviations are presented in graphical form in the next section.

Figure 2. Cronbach Alpha Formula (Dolinar, 2015)
For qualitative analysis, 10 of the 70 respondents who study English modules participated
in focus group interviews to offer more detailed insight into issues forthcoming from the survey
by providing comprehensive elicitation of their personal views, understanding, and experience
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(Creswell & Creswell, 2017; Wilkinson, 1998) on the use of LMS. A focus group approach was
chosen to depict authenticity, richness, and honesty of answers that were not captured in the
questionnaire (Cohen et al., 2007) and to provide a high quality of data in a social context with
reasonable speed (Patton, 2002).
The (10) students were divided into two groups (five participants in each group) to
participate in the focus group interviews. The two sessions were conducted in a regular classroom
and took an average of 30-60 minutes. The participants were encouraged to interact with each
other freely and not merely responding to the moderator, so that range of complexities in beliefs
and attitudes could emerge (Gorman, Clayton, Shep, & Clayton, 2005). Audio recordings were
done of both focus group sessions. These were transcribed verbatim and manually coded to
recurring themes/categories for a rich and detailed analysis (Braun & Clarke, 2006). To generate
credible findings, the qualitative data were triangulated with the quantitative survey to identify
several themes closely linked with the RQ’s - which are discussed in the results and analysis
sections.
Research ethics
The small-scale evaluation took place after adhering to the guidelines following the
university’s ethical procedures. Permission was granted from the concerned HEIs’ Ethics
Committee to conduct the study, and consent forms were distributed to all the participants involved
in focus group sessions. The participants were also debriefed about the nature of the study and
were assured of their anonymity and confidentiality. They were made aware of their right to
withdraw at any point during the evaluation study.
Results and analysis
The Cronbach alpha of the survey was calculated, and the value was found to be 0.799,
which indicated that the internal consistency of the survey is generally good (figure three).

Figure 3. Interpretation scores for reliability (Tavakol & Dennick, 2011).

Figure 4. Number of respondents in each specialization
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Figure 5. Different semesters the respondents represented
Figure four shows the total number of respondents from multiple disciplines, primarily 36
(51.4%) from Science and Technology, and 26 (37.1%) from Engineering. The least was eight
(11.4%) from Business and Management. In figure six, the majority of respondents, 22 (31.4%),
were in semester three and four, which was considered as their second academic year of study. 12
(17.1%) were in their final academic year, and 18 (25.7%) were graduates. The reason why the
questionnaire also targeted graduates is that it was assumed that this is the group of learners who
would have the most extended learning years of the flipped approach, therefore, the most decadent
experience to reflect upon.
The quantitative and qualitative analysis of data yielded the following key themes of findings:
i. Students’ perception of the use of LMS for Flipped Learning (FL)
ii. Evaluation of the effectiveness of LMS in FL
iii. The challenges faced by the learners on the use of LMS
iv.
The ways of developing the facilities of LMS for the enhancement of FL implementation.
Students’ perception of the use of LMS for flipped learning in English
One of the technology platforms widely used in an inverted classroom approach, especially
for pre-class preparation, is the LMS, as mentioned earlier (Neto et al., 2017). Many flipped
classroom studies document the type of online resources utilized within LMS, such as pre-recorded
screencasts, podcasts, and captured videos, together with interactive videos from online sources of
which YouTube is frequently used. In the present study, most of the respondents, 58 (82.9%) chose
the option videos, audios, PowerPoint presentations, and 38 (54.3%) picked YouTube videos as
the medium mostly utilized on LMS for their flipped learning. The use of interactive media, such
as online quizzes and pre-reading texts, were chosen by 31 (44.3%) of students (see figure seven).
The delivery of asynchronous instruction in the growing number of flipped classrooms offers the
opportunity to create an e-learning environment in which students undertake their own
autonomous learning in a self-directed, self-timed, and reflective means (O’Flaherty & Phillips,
2015). This has been captured in the focus group findings, where participants revealed positive
attitudes towards the use of the LMS:
Moodle provides an introduction of the course content and an overview of the learning
outcomes of the module. So basically, LMS gives us the most important things we need to
know and prepare for our modules. [F]
Arab World English Journal
www.awej.org
ISSN: 2229-9327

367

Arab World English Journal (AWEJ) Proceedings of 2nd MEC TESOL Conference 2020
Students’ Perception of the Use of Learning Management System

Al Aufi & Naidu

Using LMS for flipped learning is very beneficial. I mainly rely on Module Information
Guide (MIG) to guide me through the topics that I am going to study in detail and take
notes on the important dates of the assessments plan. After that, it is just a series of videos
and PowerPoint presentation slides uploaded by the teacher to enhance our learning
experience in depth. [A]

Figure 6. Students’ response to the different online materials used mainly on LMS (Moodle)
From the evaluation study, 28 (40%) learners use other databases/applications available on
campuses such as ‘Socrative’ and ‘Kahoot’ for revision and feedback, as well as, 15 (21.4%) who
use tools such as ‘Padlet’ for notetaking (see figure six). One student further elaborated in the focus
group interview how she expanded the use of online sources, saying:
I appreciate that LMS provides us with additional links to videos and books for those who
are interested in digging deeper in content knowledge. I like to watch more videos and use
the library to search for the book I want to read. [B]
To further evaluate the effectiveness and acceptability of the LMS in the flipped approach,
a survey of several statements was created to measure students’ satisfaction, interest, and the use
of LMS. Its main findings are summarized in the next section.
Evaluation of the effectiveness of LMS in FL for English modules
The present small-scale evaluation study shows that 66 (94.3%) survey respondents agreed
that LMS materials facilitating flipped learning were in line with the course content, and 50
(71.4%) agreed that the modality sufficiently covered the course learning outcomes. Moreover, 56
(80%) survey respondents agreed that viewing LMS materials such as the visual enhancements
contributed to their understanding and learning of more profound content concepts, and 60 (85.7%)
positively agreed that learning course content through LMS helped in improving their analytical
and cognitive skills, including applying concepts, solving problems, and discussing ideas in class.
The significant reoccurring comments from students regarding the effectiveness of the online
modality were:
With the help of videos and readings on Moodle, it enhances my individualized learning
and deepens my understanding of codes and concepts. It also develops my
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critical/analytical skills through implementing the concepts were taught in my assignments.
[B]
Self-learning is the best thing! I use LMS as my guide in personal study time to plan and
organize when to watch the videos according to my learning needs. Then I go to class and
participate cognitively well because I am already familiar with the content. [H]
Several qualitative comments were provided by the flipped learners to reflect on the
experience of their flipped learning, appreciating that the innovative pedagogy has promoted in a
more significant innovation in their learning approaches through empowerment, development, and
engagement of content knowledge:
Lots of discussions are going on during class. We usually try to solve problems, discuss,
and apply concepts to understand in greater depth. This helps us build our interpersonal
skills, become better communicators, and build the critical thinking that will help us in our
future career. [J]
The good thing about the videos is that I feel empowered and in control. I mean, I can
pause, rewind, replay and review at my own time to make sure I have understood the
content entirely. It is very efficient. [G]
Most respondents, 62 (88.6%), agreed that enhancement of class preparation through LMS
increased their motivation and confidence in interaction during class, allowing for more
peer/instructor feedback that can lead to an enhanced social learning experience and improved
academic performance.
Another flexibility that LMS offers for FL are the availability of online lectures that can
provide more opportunities for learners to plan and work ahead for content preview. LMS materials
can also allow for content review that satisfies the range of learner revision styles. The various
sources of social media outlets clipped on LMS allowed a total of 60 (85.7%) of respondents to
engage in testing their knowledge of the subject matter through performing quizzes/exams,
submitting assignments, and evaluating their peer’s work. Focus group findings, perhaps
unsurprisingly, corroborate students’ belief that their best learning occurs through revision:
The good thing about LMS is that it replaces the teachers’ availability; if the materials are
available and accessible. I can review the things I need to concentrate on, as it helps me
develop my self-study and makes me feel comfortable when I revise in my learning style. [I]
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When you study independently with the help of online materials, you kind of understand your
learning type and needs, you get to link your thoughts with the content available, and it all
makes sense; I find this as a kind of reflective learning. [D]

Figure 7. Summary of the highest-ranked benefits of LMS selected by the respondents
Overall, according to students’ perception, they acknowledge that they have developed
several learning skills from LMS. This included the ability to take charge of their learning as 39
(55.7%) respondents confirmed that flipped pedagogy democratized their dynamic learning
environment in providing more significant opportunity to optimize learning. Further evaluation of
the graph above suggests that flipped technology provided an enhanced opportunity to develop
verbal communication skills and improved problem-solving performance; the two most highly
ranked benefits were confirmed by 37 (52.9%) and 32 (45.7%) respondents. Finally, 36 (51.4%)
believed that LMS fostered student-oriented study, found to be the best source for revision and
assessment preparation:
LMS increases our productivity in learning. It allows us to have our education on the go. It
is convenient for revision, especially if I missed classes, the resources are always available,
which has made a positive impact on me. [A]
Most students 65 (92.8%) view the utilization of LMS as a positive experience for their
flipped learning and would happily recommend the pedagogy to other HEIs in Oman.
Nevertheless, they also expressed awareness of some challenges they faced with LMS, which may
have negatively affected their flipped learning experience to some extent. The next section
discusses the main issues regarding the use of LMS in flipped learning.
The Challenges faced by the learners on the use of LMS
One of the significant challenges students reported is the low quality of online materials,
precisely, videos uploaded. Although they facilitated content comprehension, memorization, and
retention, 30 (42.9%) respondents complained about their quality and audibility.
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Figure 8. Summary of students’ responses to the challenges they face, with the use of LMS for
their flipped learning
This issue has been reported worldwide, with many students complaining about online
resources not being firmly integrated with class activities. In other words, the online and in-class
exercises are not sufficiently tailored to prepare students for the later in-class activities (Kim et al.,
2014; O’Flaherty & Philips, 2015). From the current study’s results, this represents a larger
problem in self-directed learning. The effect of disjointedness between online and face-to-face
activities can demotivate students from completing their assigned tasks in-class preparation. As
such, the importance of technology alignment with flipped learning goals cannot be stressed more.
Learning how to integrate technology meaningfully into pedagogy is more important than mere
technology use. The current study’s result reveals that having fewer students engaging in pre-class
activities that lack interactivity and coherence can result in variable student preparedness leading
to a lack of pedagogical integrity. Recurring comments from focus group findings reported that:
Some of the videos were not easy to understand. They were too long, strongly accented,
and irrelevant to the content. The teachers should guide us to watch the specific sound
quality of videos, which are meaningful and can help us with our studies [G]
Sometimes we are in a time crunch, and having to go for a long hour video is tedious to
just get a tiny bit of information; this is such a waste of time, not to mention that some of
the videos have low quality, you can’t hear clearly, the audio is terrible. [J]
Another limitation of the innovative approach is that learners could not seek clarification
of the videos or other online materials as they watched alone. 17 (24.3%) complained about the
lack of instructor’s availability while preparing for class sessions, and 14 (20%) considered LMS
as a poor mechanism for feedback. The negative comments summarized below highlighted the
loss of real-time interaction and feedback with lecturers:
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Sometimes we need clarification on what we are watching for preparation or immediate
feedback for exam revision. Still, when we email the teacher, there is no response, causing
a delay in communication. [C]
Technical problems such as poor Wi-Fi connection and Internet access were reported by
36 (51.4%) of learners as main challenges on the use of LMS. The analysis revealed these technical
challenges faced by the learners:
We have a lot of cases where Moodle shuts down or is under repair. It gets stuck frequently
when we want to submit our assignments via Turnitin, which could be massive files
incapacity. It also shuts down during practical exams. [H]
During the preparation of exams, LMS locks down and blocks the users from accessing
online materials; this hampers our preparation for exams since everything is taken away
from Moodle near examination dates. [J]
To ensure better implementation of the institutional policy practice, the concerns discussed
above must be addressed by the HEI under-study to enhance the smoothness of the FL transition.
Thus, the next section will propose ways to strengthen the development of the LMS facilities for
better-flipped learning enactment in the HEI.
Discussion - LMS for enhanced FL implementation for English modules
Several suggestions emanate from the qualitative findings to improve the LMS features,
aiding the flipped pedagogy. First, e-learning tools must provide more than just the opportunity
for students to access resources based on their needs. It should also provide online materials, which
are engaging, interactive, resourceful, and meaningfully connected with face-to-face activities
(Bristol, 2014). Students from the focus group suggested having short, interactive videos, and
games, strongly related to in-class discussions fulfilling the learning goals (Al Kalbani et al.,
2020). Besides, Hamdan et al. (2013) declare that consistent reflection and additional clarification
of the modules can alleviate the lack of connection in a flipped class and help develop a
professional relationship between the student and the instructor.
Secondly, motivating students to regulate their learning behavior without rewards (grades,
prizes) or punishment (failure) can be challenging. Abeysekera and Dawson (2014) believe that
incentivizing students through quizzes or research entry questions is a useful mechanism to
increase motivation to complete the assigned preparation before class and to assess understanding.
In other words, online activities should be part of the students’ grades as a motivational factor. In
Moodle, there are many plugins and add-ons, such as Digital Certificate and Digital Badge, which
could help this task (Sharma & Naidu, 2020). Moreover, since instructors are aware that flipped
teaching is a fundamental change in learning methodology and resource management, precisely
what is required of students in their self-directed learning, warrants explicit instruction. This is so
that the learners’ conceptions of FL are initiated and periodically reinforced sufficiently to allow
them to form a clear image of the amount of effort they need to put in (Roehl et al., 2013).
However, since students complained about workload burden, pre-class activities should be
carefully planned according to the convenience of the students’ study time and space. There is no
conclusive prescription on the amount of the assigned pre-work from previous literature; however,
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studies suggested that it depends on the individual social and contextual factors (Stöher & Adawi,
2018; Tang et al., 2017).
Lastly, technical issues in the online activities that created discomfort and frustration to
students learning experiences should be reduced to a minimum if not eliminated (Ilgu & Jahren,
2016). Learners also suggested accessing online materials in off-campus mode, by providing
offline access to all documents needed for learning purposes. Further comments from the focus
group recommended mobile-friendly applications, allowing teachers and students to have easy,
fast, and constant access to the materials.

Conclusion
This study has explored students’ perceptions of the effectiveness of using LMS to support
their flipped learning experience. Thus, a developmental evaluation framework has been employed
to address all three questions stated in the introduction section.
It was found that an overwhelming consensus exists among the students that the use of
LMS provided excellent opportunities to enhance their learning experience in different disciplines
and the development of life-long learning skills relevant to the labor market. Students were
incredibly contented with the flexibility afforded in, for instance, the ability to access learning
materials in their own time, which meant that they could assume responsibility for their learning
and engage with learning activities at their own pace.
LMS was found to offer excellent opportunities to facilitate student learning and
substantial pedagogical benefits for the English language learning process. Students recognized
FL benefits and suggested that teachers should continue its use, ensuring upgraded learning
materials. Also, the importance of ensuring effective communication between teachers and
students to clarify using the learning materials became apparent.
As noted earlier, this study is small in scale and evaluative since it is guided by a
developmental evaluation framework. The use of a mixed methodology helped to generate
comprehensive data to address the research questions and has acted to advocate the usefulness of
this pragmatic approach in future work. Though the findings cannot be generalized widely; it
provides a basis for further studies to explore the issues raised in more detail and larger scale
enough to influence policy formulation. Thus, the current evaluative study opens doors to future
research endeavors on this innovative approach and beyond.
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Abstract
A great deal of research is done on teacher training and teacher education worldwide, but a few
studies appeared on teacher’s professional discerning and particularly on teachers’ critical thinking
skills. Critical thinking, with regard to EFL teachers, has not been taken into consideration early
on. This study explores the relationship between EFL teacher’s professional discerning and their
critical thinking in Pakistani context. A quantitative paradigm has been adopted to find out if there
is any relationship between EFL teachers’ professional discerning and their critical thinking. The
participants consisted of 93 EFL teachers teaching English at the university level in Pakistan. The
researcher utilized a professional discerning (identity) research tool taken from Sheybani and Miri
(2019) and a derived Critical Thinking Inventory (DCT) designed by the researcher to collect data.
To analyze the relationship between EFL teachers’s professional discerning and their critical
thinking ability, the data were analyzed by R (statistical program). The results of correlation
analysis unfolded that the sub-constructs of professional discerning questionnaire tools are
predicted by critical thinking. A highly positive and statistically significant correlation was
observed in the analysis. The study highlights the significance and important role of critical
thinking in shaping EFL teachers’ professional discerning, particularly in their teaching context.
The study proves the inventive conduct of EFL teachers in the present era of knowledge and
learning. The study will positively contribute to language teaching and learning, and it would open
up new vistas for EFL teachers, syllabus designers, and academia.
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Introduction
The worth and significance of teachers’ professional discerning and their critical thinking abilities
has been clearly instituted; the dare for teachers exists in strongly furthering students’ critical
thinking skills inside the perimeters of a conventional classroom occurrence. As teachers are
confronted with different issues including lack of professional discerning and lack of critical
thinking abilities to come up with their teaching targets, they are mostly suppressed to make
teaching discretions between enveloping the content, depth of comprehension, and critical
assessment of course content. It is unavoidable to coalesce teachers’ professional wisdom and
skills that can adeptly and competently expand students’ learning and critical thinking.
Present day advancement in technology in the race of globalized era demands efficient and
useful critical thinkers to meet complex challenges intelligently (Pithers & Soden, 2000). Policydesigners around the globe have included critical thinking skills as an integral education goal. In
Pakistan, like other countries of the world, teaching critical thinking skills has been included in
field of education and teachers are required to inculcate critical thinking skill along with the
curriculum. Many studies focused on teachers’ perception of critical thinking skills, but there is a
little body of research, in Pakistani context, which focuses on teaching critical thinking skills.
Teachers cannot enter the new era if they lack professional development and significant
training activities the prospective teachers cannot land in the world of education. This lack of these
activities may hinder the progress of the teachers and it can also stop the academic achievement of
the learners. With the rampant growth in the field of technology, teachers also need to keep pace
with this rapid development of the world.
Everyone can be a teacher but everyone cannot teach. The right choice of prospective
teachers is very crucial in today’s world. Teachers are required to be a referential, effective and
efficient thinker, inspirational, prepared and balanced. The role of teacher has transformed from a
dictator to a facilitator. The baronial and vintage building and infrastructure stand nowhere if the
teacher is not committed, dedicated and an efficient critical thinker. The study suggests that in
order to be efficient and effective teacher, teachers must develop a critical mind to think critically
and have positive attitude. To bring an effective and positive change in society, prospective
teachers must develop the ability of critical thinking. This study will pave the way for the “best”
prospective teachers to be effective critical thinkers. Mere knowledge and degree of a teacher are
not enough qualifications if the teacher lacks in critical thinking skills. The study will be useful in
determining and predicting the measures which affect the proficiency and critical thinking ability
of the prospective teachers.
A great strength of university teachers assert that the progress of critical thinking is the
basic target of their teaching. However a few university teachers could detail critical thinking and
some teachers had restricted or equal to nothing idea of how to connect their professional
discerning (identity) with the development of critical thinking. This dubiousness increases to
troubling dare of forming activities in classrooms to efficiently meet an ambiguous goal. Thus, the
first step of confirming the encouragement of this invisible discerning is to make critical thinking
functional.
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Figure 1 Approaches to teaching thinking (Adapted fromSwartz & Parks, 1994, p. 9)
Conventional thinking skills and teaching techniques have left far behind in this
accelerating age of information and communication technology. Inventive thinking is prone to
determine connections which are not evident and to infer results from the unseen propositions.
Such thinking is not aligned with conventional or direct thinking, which demonstrates and
ascertains things the way they exist and perceives facts in its exclusive nature. Thinking skills
require the teachers to demonstrate unruffled and smooth practice to the students who are the
prospective teachers.
Critical thinking is crucial in every field of the scholarly venture. Like other skills, it is also
earned and learned over time and experience and applied to everyday activities in different areas.
CT becomes a way too long learning ability and a pathway of acquisition of our cognitive domain.
To become efficient and practical critical thinkers, it is necessary to know how to think rather than
what to think.

Figure 2 Paul-Elder’s critical thinking model (Adapted from Paul, Elder and Barrel, 1997)
Arab World English Journal
www.awej.org
ISSN: 2229-9327

380

Arab World English Journal (AWEJ) Proceedings of 2nd MEC TESOL Conference 2020
A Correlation Study of Pakistani EFL Teachers’ Professional

Akram & Mahmood

To upgrade their thinking abilities and skills, the students need to master these two
dimensions of thinking, which are, according to Paul and Elder (1997), essential dimensions of
thinking. The students should be able to identify how to think rather than what to think and to
assess their thinking abilities. Paul, Elder and Barell (1997) stress the elements to determine the
quality thinking ability with regard to reasoning. They consider it the ultimate goal for the standard
of reasoning.
RQ: Is there any significant relationship between teachers’ professional discerning and their
critical thinking?
Review of related literature
The name or profession with which a person is known socially other than one’s personal identity
(social background, surname or family name) would be termed as professional identity. The field
in which one is working is also one’s professional recognition. This is his/her character or role
recognized as one’s profession and one’s affiliation with this particular profession. Professional
discerning is shaped though one’s attitudes, beliefs, experiences, motives and values through
which individuals recognize and identify themselves in their professional fields. Alshraideh (2015)
conducted a study in the Saudi context which aimed at examining pre-service teachers’ reasons
and beliefs regarding teaching profession. The participants of this study were 321 students of
education (187) and Science College (134) in Umm-Alqura University (both male and female).
The data were collected through two questionnaires. The results showed significant differences
between the interaction between them regarding their reasons and beliefs about teaching as a
career. This study stressed the importance of critical study being taught in the curriculum.
Abednia (2012) reported the results of teacher EFL course to teachers’ identity
reconstruction in their profession in the Iranian context. He observed the created impact of critical
EFL course on critical ideologies and autonomy of teachers, their critical and transformative
display of pedagogy and technical view of English as a second language in Iranian context.
Bao (2015) stresses the importance of professional development that it occupies greater
significance for teachers and administrators. He investigated the vital impact of teachers’
professional development activities on their pedagogical skills. Data were collected from 114
participants through questionnaire. The findings showed that teachers showed positive attitude
toward professional development courses. It helps teachers improve or alternative their attitudes
to make lessons effective. The study suggested that the school authorities should invite effective
and experienced facilitators to run the business of the school.
Nur, Christina, Said, & Musirin, (2015) conducted a study in Malaysia regarding teacher
education. A questionnaire was utilized to collect data from the final year 60 participants. The
findings showed thinking skills integration was lacking in different activities of teaching. The
promotion of teaching thinking skills was far behind the traditional approaches. The study
recommended some practical implications to promote thinking skills in teacher education
programs.
Yuan and Paul (2019) conducted a study on student teachers’ perceptions of critical
thinking. According to them, little attention was paid to language teachers’ perceptions concerning
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critical thinking skills. Drawing on data from interviews with teachers showed that the teachers of
this study had a limited or no understanding of critical thinking skills. The findings of this study
also revealed many individual challenges faced by the teachers to integrate thinking skills
particularly into their language teaching.
In the wake of technological advancement and the digital world, critical thinking has
become an integral part of education. The existing body of research has looked into several
approaches in developing students’ critical thinking skills in language classrooms (e.g., Luk &
Lin, 2015). There is little research on teachers’ perceptions of critical thinking and their
professional identity (Peter & Bedir, 2015).
There are few research studies on professional discerning and its relation to their critical thinking
in Pakistan. The relationship between EFL teachers’ professional discerning and their critical skills
has not been explored. Thus, the main purpose of this study is to examine the relationship between
Pakistani EFL teachers’ professional identity and their critical thinking.
Methods
Participants
A quantitative methodology was utilized. The data were collected through stratified random
sampling from EFL university teachers. A total of 93 EFL teachers from various universities of
Punjab (Pakistan), were taken for the study. All the participants were volunteers in this study.
Table 1.Number of participants with regard to university and gender
University
BZU
PU
IUB
GCUF
Total

Male
18
15
14
18
65

Female
09
07
10
02
28

Research Tools
The researcher collected quantitative data through two research tools i.e. professional
discerning (identity) scale and derived critical thinking inventory (DCT). To measure and evaluate
the teachers’ professional identity, Liou’s (2008 cited in Sheybani and Miri’s 2019) Professional
Identity Questionnaire (PIQ) was administered to the participants. Part B of this questionnaire was
used that contained 18 items. This professional discerning scale includes three sub-scales: subject
matter field, didactical field and the pedagogical field. The reliability of the professional discerning
scale was found to be .87.
The critical thinking inventory was derived from Honey’s (2000) critical thinking
questionnaire. There were 25 items based on four points Likert scale ranging from “strongly
disagree to strongly agree”. The revised inventory was given the name of the Derived Critical
Thinking Inventory (DCT). The reliability of DCT was computed as 0.91 on Cronbach’s Alpha, it
was also found valid to measure the critical thinking ability of Pakistani EFL teachers effectively.
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Procedure
The main objective of the study is to explore the relationship between Pakistani EFL teachers’
professional discerning and their critical thinking. The data were collected in February and March
2020. The researcher collected quantitative data through two research tools i.e. professional
discerning (identity) scale and critical thinking inventory (CTI). A total of 93 EFL teachers from
different universities of Punjab (Pakistan) were taken for the study. It took them almost 30 minutes
to complete both professional discerning scale and critical thinking inventory. The participants of
the study were told all about the purpose of the research and they were assured of their anonymity.
After data collection, they were computed through R (statistical software) and were analyzed by
Pearson correlation and frequency measures.

Results and Findings
The following table shows the results of the derived critical thinking inventory as responded the
participants.
Table 2. Summary of all 27 studied categorical variables
Variable Code Freq. Variable Code Freq.
DCT1
1
40
DCT11 1
9
2
43
2
26
3
10
3
24
DCT2
1
60
4
34
2
19
DCT12 1
9
3
14
2
24
DCT3
1
19
3
29
2
24
4
31
3
26
DCT13 1
14
4
24
2
25
DCT4
1
26
3
25
2
20
4
29
3
13
DCT14 1
47
4
34
2
24
DCT5
1
27
3
22
2
22
DCT15 1
29
3
19
2
25
4
25
3
19
DCT6
1
33
4
20
2
24
DCT16 1
26
3
19
2
25
4
17
3
29
DCT7
1
22
4
13
2
15
DCT17 1
31
3
24
2
22
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Variable
DCT21

DCT22

DCT23

DCT24
DCT25

Gender
University

Code:
1
2

Code
1
2
3
4
1
2
3
4
1
2
3
1
2
2
3
4
Male
Female
BZU
PU
IUB
GCUF

Freq.
36
17
10
30
6
18
15
54
40
37
16
66
27
24
32
37
65
28
27
22
24
20

S. Disagree
Disagree
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DCT8

DCT9

DCT10

4
1
2
3
4
1
2
3
4
1
2
3
4

32
22
14
29
28
23
14
23
33
15
19
21
38

DCT18

DCT19

DCT20

3
4
1
2
3
4
1
2
3
4
1
2
3
4

28
12
18
23
21
31
19
19
30
25
33
26
17
17

3
4
Freq.

Akram & Mahmood

Agree
S. Agree
Frequency

This table summarizes the results of Derived Critical Thinking Inventory questionnaire. It shows
the frequencies of the responses. All the frequencies have been put together in the above table with
the help of R analysis.

Figure 3. Spearman’s rank correlation among variables, rectangles at diagonal classifying
variables into four groups and the correlation ± 0.2 was calculated as significant (p-value < 0.05).
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This figure is quite self-evident to show the correlation between teachers’ critical thinking with
their professional discerning. Spearman’s rank correlation among variables, rectangles at diagonal
classifying variables into four groups, and the correlation ± 0.2 was calculated as significant (pvalue < 0.05). This study implies that developing teachers’ critical thinking skills will clearly alter
their expert persona. The findings of the study revealed that professional discerning could be
promoted by nurturing critical thinking skills. Thus, this study directs at testing this assertion in
the Pakistani scenario.
Discussion
The primary purpose of this research was to explore the correlation between teachers’ professional
discerning and their critical thinking skills. The study examined whether there was any significant
relationship between professional discerning of teachers and their critical thinking skills. The
results of the Spearman correlation showed that there was a meaningful positive relationship
between these two variables. This result indicates that when teachers’ professional discerning is
up to the mark, it predicts their critical thinking. In other words, those teachers, who have a higher
level of professional discerning, are better and effective critical thinkers. The results are in line
with Sheybani and Miri (2019), who discovered a positive and statistically significant relationship
between teachers’ professional identity and their critical thinking. The findings of the study
emphasizes the critical role of critical thinking itself in shaping and developing teachers’
professional discerning and professional dealings in their professional context of language
teaching. This study is quite in line with Abednia (2012) who found a correlation between EFL
teachers’ critical thinking skills and their teaching identity.
Researchers have investigated different personality traits and several affective and
cognitive aspects of teachers’ pedagogical practices and their professional discerning. The
findings of this study are entirely in line with the previous research studies (Parsi & Ashraf, 2020,
Jalizadeh & Dastgoshadeh, 2011) whose proponents are of the belief that teachers retain a specific
set of beliefs, which influence their teaching practices as well. The majority of critical thinking
features are summarized by Scriven and Paul (1987) that critical thinking is dynamically a wellorganized and disciplined procedure. This result is not just mere thinking but a rational evaluation
that involves inquiring as well as reflecting on. The findings of the study also support
Khodabakhshzadeh, Garmabi and Fayendari (2017), who concluded that depersonalization and
emotionalism in professional discerning are strongly but negatively related to critical thinking
ability. Usually, it is agreed upon that professional discerning is supposed to be the perception of
teachers about themselves as teachers about their professional settings. The study indicates that
various identities and professional discerning are formed in several ways.
Conclusion
Examining the relationship between these two factors of English language teachers’ professional
identity and their critical thinking offers suggestions for EFL teachers and decision makers in this
field in order to develop their critical thinking skills as well as the quality of professional identity
for teachers to improve the quality of both teaching/learning environments in Pakistan. In addition,
gathering data based on professional identity and critical thinking provides information for
universities to evaluate their available main critical thinking skills programs as well as future
needed packages. Besides, it is important to know about the relationship between teachers’
Arab World English Journal
385
www.awej.org
ISSN: 2229-9327

Arab World English Journal (AWEJ) Proceedings of 2nd MEC TESOL Conference 2020
A Correlation Study of Pakistani EFL Teachers’ Professional

Akram & Mahmood

professional identity and their critical thinking to acquire whether critical thinking activities are
worth attending and are available to teachers to attend in Pakistani context especially EFL teachers
in universities in Pakistan.
Professional discerning of the teachers might also cause some changes towards teachers’
thinking and their behavior. With the passage of time as their professional identity becomes smooth
and robust, teachers’ critical thinking ability is also improves and improvised. This issue can be
made more explicit by adding a new body of research into it. Paying substantial attention to
teachers’ critical thinking will add to competence and their professional discernment. This study
highlights teachers’ professional discerning and their identity as teachers in enhancing their critical
thinking. Teachers’ professional identity has been found a powerful and significant predictor of
their critical thinking skills.
The study suggests ways and methods to teachers to improve their learners’ critical
thinking skill along with their academic achievement. The study also recommends ways to enhance
their professional development and their pedagogical experience with the help of their thinking
abilities. The study would also serve the purpose of the pedagogical implication of teaching critical
thinking skills in learners to build up their aptitude and to expand their perspective in learning
English on one hand and on the other in the teaching perspective of EFL teachers.
The study has some limitations also. Professional discerning of teachers was measured by
scale. Further studies can be conducted to measure teachers’ professional discerning by focus
group or structured interviews. Teachers’ critical thinking can be evaluated by critical thinking test
other than derived critical thinking inventory. Other research studies can be conducted on other
variables i.e. correlation of professional discerning with other than critical thinking (students’
achievement).
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Abstract
Grammar constitutes an essential element in the learning and teaching of any language. English as
a foreign language is being taught in Pakistani government-run schools and in non-elitist private
schools. The focal question in this paper centers on the several implications of the teaching process
of grammatical concepts. The main aim of this research study is to find out the methods adopted
in the teaching of grammar and whether these methods are updated with recent methods
recommended in recent research on effective teaching and learning. The content analysis of books
and review of teaching methods are used as methodological tools. The results suggest that the
grammar teaching methods are outdated, the text material contains misleading explanations, and
lack understanding of descriptive linguistic concepts on grammar. The core recommendation is
that the grammar teaching methods and text material in question should be reviewed and updated
with a more up-to-date material. The significance of the study lies in the fact that it will shade light
on the teaching practices of grammar and review updated research on the teaching of grammar,
which need consideration in teacher training programs and study material design.
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Introduction
Grammar constitutes an essential element in the learning and the teaching of any language. It
is, as Gabrielatos (2003) states, “a systematic attempt to describe language structure and use, based
on the observations of informed language users” (p. 2). Foreign English language learners need to
understand grammar clearly, and to master grammatical concepts, structures, and strategies. In
many EFL classrooms in Pakistan, grammar instruction also includes the teaching “English
language paragraph composition,” which does not permit students to understand deeply
grammatical concepts. Another reason is related to outdated approaches and methodology, which
use rote learning and insufficient engagement of learners in the process of learning (Qureshi &
Shamim, 2009). Moreover, the locally designed grammar book (which is the only source used to
teach grammar) contains misleading information, lacks updated research on descriptive grammar,
and excludes context-based instructional activities. Finally, the learners focus on test scores rather
than grasping foreign language usage. Besides all these concerns, teachers also lack the necessary
training skills and expertise in ELT, including descriptive grammar (Berninger & Richards, 2002).
In Pakistan, English as a foreign language is being taught in Pakistani government-run
schools and non-elitist private schools through the “Grammar Translation Method.” In this method
students translate texts from the target language (L2) into the (L1), and then rote memorize the L2
grammar rules and sentences. In the syllabus, pedagogical grammar is instructed all the way, from
primary to high school levels, through the traditional method of memorizing group of prescribed
grammar rules and demonstrating those rules into a set of English and Urdu languages sentencesi.
Mirza (1999), Rehmani (2000), Rahman (2001), Warsi (2004), Shamim (2007), Naeem (2008),
and Nomaan (2009), among others, have recognized the issues of teaching grammar in Pakistani
government-run and non-elitist private schools. They have identified many problems in these
schools, including large classes, the prescriptive nature of the courses, the use of inefficientlyplanned grammar books, the absence of student participation in learning, inadequate assessment,
and unskilled teachers.
The Pakistani School, which is the focus of this study, is in Nizwa Sultanate of Oman, and
it reflects Pakistani non-elitist private schools quite wellii. The school follows grammar instruction
from a locally designed book. Teaching grammar in the school occurs through a prescribed
pedagogical method and unproductive classroom exercises, see Rahman (2001). The books are
locally designed and have many failings, including misleading instructions, limited linguistic
research contents, shortage of context-based content, and the lack of opportunities for learners to
engage in the process of learning (see ldoshalieva, 2009).
The paper will analyze the locally designed grammar book used in 8th and 9th grades in the
Nizwa School as a case study, with a particular focus on tenses. The analysis aims to highlight the
weaknesses of this grammar book and its use in the classroom. It will compare the book to what
grammar references books suggest about teaching tenses, such as Greenbaum and Quirk (2000),
and Parrot (2004)iii. After that, it will suggest ways that facilitate students' awareness of correct
tenses concepts and patterns.
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The rest of the paper consists of a literature review in Section two, Section three contains
methodology, section 4 includes an analysis of learning material and instructions, and Section 5
covers conclusion and recommendations.
Literature Review
Recent research on effective instruction has demonstrated that explicit instruction is one of
the tools available for teachers to raise learning, Archer, & Hughes (2010). Ellis (1994) has
suggested that research into Second Language Acquisition (SLA) does not afford a uniform
account of how instructions can best facilitate learning. Though both form and context are
considered vital in English language learning and teaching, he indicates that there is complete
agreement that the grammar-translation approach, already introduced above, has several
disadvantages. Pinker (1994) made it clear that prescriptive grammar rules are psychologically
unnatural. They are the legacy of the grammar of the 18th century, when people learn through a
prescriptive version of grammar to feel they are cultivated. He comments, “To teach grammar
through prescriptive rules is like building machines by designing them to obey rules” (p. 3).
Several authors; e.g., Moats, Foorman, & Taylor, (2006) in their study about ESL
immigrants in America, have criticized the use of locally designed textbooks. They point out that
the poorly designed materials, the limited contents, and poor instructions are some crucial
obstacles to effective English language teaching. Batstone (1984) explains that the textbooks in
most EFL settings tend to simplify language grammar and ignore complex parts of language
structure. Fromkin, Rodman, & Hyams, (2003) reaffirm that grammar, which is a component of
the English language, needs teaching methods which are not prescribed. The reason is that English
has changed over time and has produced many English language varieties around the world that
have many differences. Grammar is then “not about language form; it is a way of thinking through
language” (Fromkin et al., 2003, p. 16). In a similar context, Denham and Lobeck (2010) argue
that prescriptive grammar is only useful for school test requirements and does not describe how
people use language in their daily lives. Denham and Lobeck (2010) add, “What we call English,
then, is a continuum of language varieties rather than one language with a single set of grammatical
rules.” (p. 13).
In many EFL circumstances, the teaching does not focus on developing students’ speaking
skills. Teaching grammatical concepts as prescribed rules does not provide learners with the
chance to experience the prescribed rules in daily life. The rules remain “manual language rules,”
(Svelberg, 2010, p. 201), which are useful only for the classroom and do not describe a language
for broader use. Instruction in English needs to explain both spoken language and correct grammar
in order to allow the balance for language use in communication, and academic maturity.
Unfortunately, such features are found only in descriptive grammar reference books and are
missing in most EFL grammar teaching backgrounds, a fact which is recognized by Brown (2001),
Krieger (2005), and Ellis (2006).
Research Methodology
This research paper focuses on observation and Content analysis as research tools. Content
analysis will target grammar books used in 8th and 9th grades, with emphasis on tenses. The study
also reviews the existing methods of instruction about grammar teaching. The analysis aims to
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highlight the strengths and weaknesses of these grammar books and its use in the classroom,
comparing it to grammar teaching suggestions tenses in grammar references books such as Pinker
(1994), Greenbaum and Quirk (2000) and Parrot (2004)iv. The analysis will focus on students’
awareness and engagement with them to correct tenses concepts and patterns. Research has
demonstrated that a mixture of content analysis is one of the grounded methods which provide
insight about the relevant material. Content analysis is a known technique of making replicable
and valid inferences from the contents and texts and their use in any context.
Results and Analysis
Critical Review of the Textbook
Teaching English grammar in Pakistani School Nizwa is directly linked with the locally
designed grammar textbook. The teachers make sure that their students learn the grammatical
forms, generally a way at a time, and then assign exercises from the book to be done in class or as
homework. The book aims to teach both grammar and English language essay composition. It is
named “English Grammar and Composition,” approved for 9th and 10th class, and written by
Hashmi, Butt, and Chishty (1979).
As stated before, grammar is not taught separately to increase its understanding among
learners. Instead, grammar is taught with English language essay composition. Many believe that
the instruction of grammar should be done alone because its inclusion with any other area, can
hamper grammar’s understanding and reading comprehension (Fillmore & Snow, 2000). The book
is also more than 30 years old and it is therefore out of touch with modern teaching methods in
EFL, such as communicative exercises activities and activities that allow the learner to participate
in the process of learning (see Nunan; 1998; Brown, 2001; Krieger, 2005 & Ellis, 2004).
The grammar points, including tenses, are explained in the textbook through rules that
students have to learn by heart. After the teacher’s explanation, students solve exercises at home
and learn the rules for their monthly, and term tests. Shamim (1993) explains how a teacher teaches
tenses in her classroom routine in a private school in Karachi:
“I use a table to teach tenses. In this way, they (students) understand better. It’s like maths.
For example, I teach present tense through brackets. I make them [students] draw these
even in their copies (…) Then they do exercises – 10 to 12 sentences in class; then more
sentences are given to do at home” (p. 193).
There are two tense sections in the book. The first section is dedicated to the translation of
prescriptive rules about verb tenses from English to Urdu, and to the application of the rules into
sentencesv. The second section focuses on instruction of English tenses, and is dedicated to
learning grammatical rules by heart rule, and writing example sentences. Many criticisms of the
book’s contents are briefly outlined below.
First, in the second section of the book, there is a confusion between the terms “time” and
“tense”: “A verb that refers to the present time is said to be in the Present tense.” vi “A verb that
refers to the past time is said to be in the Past tense.”vii “A verb that refers to the future time is said
to be in the Future tense”viii (Butt,Chishty, and Hashmi, 1979, pp. 161-166).
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In these definitions; the writers of the book confuse time and tense. They refer to time as
tense, whereas, in fact, time and tense are two distinct terms. Time is a semantic concept, "time
refers to clock time in our physical world" (Bull, 1960, p. 68) .Tense, however, refers to the verb
format, as Marquez and Bowen (1977) say: "tense is a grammatical term referring to the form of
the verb in relation to the meaning of the sentence" (p. 285).
Secondly, along with tense and time confusion, the book also suggests the presence of
twelve tenses in the English language, thereby confusing three different elements: tense form,
grammatical aspect, and modality. The first two features, tense and aspect, work as grammatical
morphemes affixed to the verb to express essential times; present, past, and the future. The third
feature, modality, represents the speaker’s perspective (see Gabrielatos, 2003 and Smith, 2003.
The English language has only two tenses, namely the present and the past. The future has not a
fixed tense form. Quirk, R., Greenbaum, S., Leech, G., & Svartvik (1972) state, “there is no
obvious future tense form in English corresponding to the time/tense parallel for present and past”
(p. 87). The future is expressed by the present continuous form of the verb (e.g., the plane is leaving
at 14:35.). It is also expressed by the use of “going to” (e.g., It’s going to rain). The use of modal
verbs and the infinitive can occur to express future tense (e.g., we will leave soon); see, for
example, Gabrielatos (2003) and Parrot (2004).
The forms presented as ‘Future tenses’ in Hashmi, Butt, and Chishty’s book are the
combinations of “will” and “shall” with the present tense form, as illustrated from the following
examples from the textbook:
“The future tense:
They will leave for London tomorrow.
I shall see him next Monday.”
(Hashmi et al., 1979, p. 165)
Thus, the book fails to clearly describe the grammatical terminology of tenses. Students get
confusion about English tenses, the expression of time, and also demonstrates. Moreover, such
confusion occurs even among the teachers. Students “learn to write and read grammar rules
without thoroughly understanding the syntactic rules, and semantic interpretations of such rules”
as clearly indicated by Warsi (2004, p. 3). Such instruction only creates misconceptions about the
language. A summary of the twelve tenses outlined in Butt, Chishty, and Hashmi’s book, see
Appendix C.
A third criticism of the textbook under question is its treatment of regular and irregular past
tense forms. The book does not offer students the distinction between regular and irregular verbs
past tense forms inflections. Still, instead the textbook demonstrates the standard and irregular
verbs past tense forms in arbitrary examples, such as:
“1/ he went to school.
2 / you solved the question.
3/ I brought a camera.
4/ we crossed the river.
5/ they stopped that car.” (Hashmi, et al., 1979, p. 96)
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Students do not know that “went”, and “brought” are the past tense forms of the irregular
verbs “go” and “bring.” Students need to know that there is a distinction between regular verbs
past tense format and irregular verbs past tense forms, which is easy to notice and understand. The
regular verbs past tense form add the suffix “ed,” also named the allomorph ‘ed” by Bybee and
Slobin (1982), to the verb stem. Students need to know that “ed” is a suffix for regular verbs, so
that, for example, the past tense form of the regular verbs: “cross,” “solve” and “stop” are
“crossed,” “solved,” and “stopped”. Students also need to be taught variations, such as double
consonant (stop /stopped), “i” required to replace “y” (dry/dried), etc.
As for irregular verbs, English contains about 180 irregular verbs that form their past tense
in idiosyncratic ways. They are unpredictable, and they require what is named by Pinker (1994)
“associative memory” (p. 4). That is to say, they need to be stored and learned because they do
not require a calculating rule as regular verbs past tense form does. Many researchers, as Pinker
(1994) and Parrot (2004), suggest helping students learn irregular verb past tense forms by putting
them into lists of similar patterns. Bybee and Slobin (1982) have divided the irregular verbs past
tense form into eight easy to understand classes, included in the appendix B.
Students need to know that the past tense forms of regular and irregular verbs do the same
job, which is to demonstrate past tense. However, the complexity of irregular verb past tense
variations need students to memorize them, as focused by Pinker.
The final weakness of the Butt, Chishty, and Hashmi textbook is about its addressing of
tenses. It lacks communicative-based exercises and written exercises with open questions.
Evidence (as in Nunan, 1998 & Krieger, 2005, for example) have demonstrated that it is vital to
relate grammar constituents to context, which require communicative activities, such as
conversations, debates, speeches, and songs. Moreover, students need to conduct class projects,
which entail reading and listening activities about tenses in the texts. Other researchers state the
importance of open questions, which allow for a wide range of acceptable answers rather than one
fixed solution. These questions ensure students’ participation in learning through more interaction
in the class, a fact which is recognized by Dillon (1988).
Analysis of the tenses activities in the book shows that the tenses section exercises
encourage memorization, and the practices anticipate only one fixed answer. Such activities do not
consider that students do not get any significant exposure to English outside the classroom. The
practices do not enhance students’ participation in the class and do not encourage understanding
abstract concepts such as tenses. Given that activities which aim to develop both form awareness
and allow practice which encourages students to use language communicatively, the provision of
complementary grammar workbooks seems to be a good option. This fact is recognized by Ellis
(2004).
Conclusion and Recommendations
This paper has the main goal to demonstrate that the textbook currently being used in
Pakistani school Nizwa is outdated. The text contains misleading explanations, lacks
understanding of descriptive linguistic research on grammar, and does not offer activities that
relate grammar points to different contexts uses.
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The findings have demonstrated that the teaching instruction of grammar boost rotememorization. Students’ active participation and activities that develop both form awareness and
spoken language don’t occur in the classroom.
The main recommendation is that the book in question should be replaced by a more upto–datebook, which includes recent teaching approaches. Therefore, a modern textbook, such as
the Headway series (Soars & Soars, 2010), could be considered. Current books like Headway
provide good, current grammar explanations, which facilitate students, learning. The grammar
sections are part of every unit, but there are also useful summaries of grammar points, including
the verb tenses, provided in a different area. The modern text includes a lot of additional material,
including video and listening material, and gives useful suggestions to the teacher. As mentioned
above, a supplementary grammar workbook, including dynamic exercises and open questions,
should also be incorporated.
Finally, schools need to organize teacher training programs to help teachers know recent
and research-based classroom instruction practices.
About the Author:
Saadia Mesti is an English language teacher. She has a master’s degree in TESOL and Applied
Linguistics from the University of Leicester, United Kingdom. Earlier, she worked as a lecture at
the University of Buraimi, Sultanate of Oman. https://orcid.org/0000-0003-0600-7302

References
Archer, A. L., & Hughes, C. A. (2010). Explicit instruction:
Effective and efficient teaching. Guilford Press.
Batstone, R. (1984) Product and Process: Grammar in the Second Language Classroom. In M.
Bygate, A. Tonkin., and E. Williams. E. (Eds.), Grammar and the Language Teacher
(pp.?). London; Prentice Hall
Berninger, V., & Richards, T. (2002). Brain literacy for educators and psychologists. Amsterdam,
the Netherlands: Academic Press.
Bowen, J., & McCreary, C (1977).Teaching the English Modal Perfects. TESOL Quarterly, 11,
283-301.
Brown, H. (2001).Teaching by principles. New York: Longman.
Bull, W. (1960). Time, tense, and the verb: A study in theoretical, and applied linguistics, with
particular Spanish application. Berkeley: University of California Press.
Bybee, J., & Slobin, D. (1982). Rules and Schemas in the Development and Use of the English
Past Tense, Language, 58(2), 265-289
Qureshi, R., & Shamim, F. (2009). Schools and Schooling
Practices in Pakistan, Karachi: Oxford University Press.
Denham, K., and Lobeck,A. (2010) Linguistics for Everyone: An introduction. Boston:
Wadsworth
Dillon, J.T. (1988). Questioning and teaching: A Manual of Practice, London: Croom Helm.
Arab World English Journal
394
www.awej.org
ISSN: 2229-9327

Arab World English Journal (AWEJ) Proceedings of 2nd MEC TESOL Conference 2020
Grammar Teaching: A Case Study of a Pakistani School

Mesti

Qureshi, R., & Shamim, F. (2009) Schools and Schooling Practices in Pakistan. Karachi: Oxford
University Press
Ellis, R. (1994). The Study of Second Language Acquisition.
Oxford: Oxford University Press.
Ellis, R. (2004). The definition and measurement of explicit knowledge. Language Learning, 54,
and 227-275.
Ellis, R. (2006). Current issues in the teaching of grammar: An SLA perspective. TESOL
Quarterly, 40(1), 83-108. https://doi.org/10.2307/40264512
Fillmore, L., & Snow, C. (2000). What Teachers Need to Know about Language, (on line.)
Retrieved from iteseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.92
Fromkin, V., Rodman., R & Hyams, N. (1993, 2003). An Introduction to Language (8th ed.). USA:
Thomson Editions.
Gabrielatos, C. (2003). Making Sense of “Tenses”: Practical help from theory. The 23rd Annual
TESOL Greece Convention, Athens, Greece, 9-10.
Greenbaum, S., & Quirk, R. (2000). A university grammar of English. Delhi: Tan Prints
Hashmi, A., Butt, F. Qadeer, A., & Chrishty, B. (1979). English Grammar and Composition.
Lahore: Punjab Text Board.
Islam, M., & Haq, M. (2009). English Grammar: Composition and Translation, Class 5.
Rawalpindi: Shauq Publications.
Joldoshalieva, R. (2009). Becoming a teacher educator through action research. In R. Qureshi, &
F. Shamim (Eds.), Schools and schooling practices in Pakistan: Lessons for policy and
practice (pp. 140-161). Karachi: Oxford University Press.
Kelly, A .V. (1999) The Curriculum: Theory and Practice. London: Paul Chapman Publishing
Ltd.
Krieger, D. (2005). Teaching ESL versus EFL: Principles and Practices. English Teaching
Forum, 43(2), 1-9.
Moats, L., Foorman, B., & Taylor, W. (2006). How quality of writing instruction impacts highrisk fourth graders’ writing, An Interdisciplinary Journal, 19(1), 363-391.
Mirza, M. (1999) ‘Examination system and teaching and practice of teachers at secondary,
Higher Secondary and O’Level. Bulletin of Education and Research, Lahore: Institute of
Education and Research Quaid –E- Azam Campus, University of the Punjab.
Naeem, I (2008) Tense Use of English by Pakistani Learners: Problems and Suggestions, on line.
Retrieved from
http://www.scribd.com/doc/26247850/promblemsintenseusagebyPakistanilearners.
Qureshi, R., & Shamim, F. (eds.). (2009). Schools and Schooling Practices in Pakistan. Karachi:
Oxford University Press.
Nomaan, S. (2009) teaching grammar: Tenses of English, a Conundrum for learners in Pakistan
at Secondary Level”. Retrieved from http://www.scribd.com/doc/22958979/Problems-ofTeaching-Grammar-Tenses-of-English-a-Conundrum-for-Learners-in-Pakistan-atSecondary-Level
Nunan, D. (1998). Teaching Grammar in Context. ELT journal, 52(2), 101-109.
Pinker, S., & Prince, A. (1988). On language and connectionism: Analysis of a Parallel
Distributed Processing model of language acquisition, Cognition, 28, 73-193.
Pinker, S. (1994). The language instinct. New York: HarperCollins.
Arab World English Journal
www.awej.org
ISSN: 2229-9327

395

Arab World English Journal (AWEJ) Proceedings of 2nd MEC TESOL Conference 2020
Grammar Teaching: A Case Study of a Pakistani School

Mesti

Pinker, S. (1994). Grammar Puss. Retrieved
from:http://pinker.wjh.harvard.edu/articles/media/1994_01_24_thenewrepublic.html
Pinker, S. (1994). Words and rules. Retrieved
from:http://pinker.wjh.harvard.edu/articles/media/1994_01_24_thenewrepublic.html
Parrot, M. (2004). Grammar for English Language Teachers. Cambridge: Cambridge University
Press: UK.
Qureshi, R., & Shamim, F. (2009). Schools and Schooling Practices in Pakistan, Karachi:
Oxford University Press
Quirk, R., Greenbaum, S., Leech, G., & Svartvik, J. (1972). A grammar of contemporary
English. London: Longman.
Rahman,T . (2001) English-Teaching Institutions in Pakistan. Journal of Multilingual and
Multicultural Development, 22(3), 242-261.
Rehmani, A. (2000). A critique of Social Studies Curriculum Documents for primary IV and V.
National Bureau of Curriculum and Textbooks: Ministry of Education: Government of
Pakistan
Shamim, F. (1993). Teacher-learner behavior and classroom processes in large ESL classes in
Pakistan, (Unpublished doctoral dissertation). School of Education, University of Leeds,
UK
Shamim, F. (2009). Schools and Schooling Practices in Pakistan. Karachi: Oxford University
Press.
Shamim, F. (2007). English as the language for development in Pakistan: Issues, Challenges and
possible solutions. In H. Coleman (Ed.), Language and development: Africa and beyond
(pp. 97–118). Addis Ababa, Ethiopia: The British Council.
Smith, N. (2003). A Quirky Progressive? A corpus-based exploration of the will + be + -ing
construction in recent and present day British English.’ In D. Archer, P. Rayson, A.
Wilson, & T. McEnery, (eds.), Proceedings of Corpus Linguistics 2003, 16, ?.
Soars, J., & Soars, L. (2009) Headway Elementary. Oxford: Oxford University Press
Svalberg, A. (2010). The Problem of False Language Awareness. Retrieved from
ihttp://www.informaworld.com/smpp/title~content=t794297825
Warsi, J. (2004). Conditions under Which English Is Taught in Pakistan: An Applied Linguistic
Perspective, Sarid Journal, 1(8).

Appendix A
English and Urdu sentences
Sample from the book under study which shows the illustration of Present Indefinite Tense into
English and Urdu sentences:
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Source, (Hashmi, et al., 1979, p. 74)

Appendix B
Irregular verbs past tense eight form
Bybee and Slobin (1982) divided the irregular verbs past tense form into eight easy to understand
classes:
a) Verbs that do not change in the past tense form: cut and hit.
b) Verbs in which the final “d” change to “t”: send/sent, build/built.
c) Verbs that undergo an internal vowel change and in which “t” or “d” is added to the final
position: feel/felt, lose/lost, say/said, tell/told.
d) Verbs that endure vowel change, deletion of the final consonant, and add a final “t”:
bring/brought and catch/caught.
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e) Verbs whose internal vowel change and end in a “t” or “d”: find/found
f) Verbs that accept a vowel change of “I” to “A” or “I” to “u”, e.g. sing/ sang, sting/stung.
g) All other verbs that undergo an internal vowel change, e.g. give/ gave break/broke.
h) All verbs that experience a vowel change and that end in a diphthong: blow/blew, fly/flew”
(page: 268 and 269).

Appendix C
English language 12 tenses
Tenses
INDEFENITE

CONTINUOUS

PERFECT

PERFECT
CONTINUOUS
TENSE

Present

Past

Future

I go.

I went.

I shall go.

I do not go.

I did not go.

I shall not go.

Do I go?
I am going.

Did I go?
I was going.

Shall I go?
I shall be
going.

I am not
going.

I was not
going.

Am I not
going?

Was I not
going?

I have gone.

I had gone.

I have not
gone.

I had not
gone.

Have I gone?

Had I gone?

I shall not be
going.
Shall I be
going?
I shall have
gone.
I shall not
have gone.
Shall I have
gone?
I shall have
been going.

I have been
going.

I had been
going.

I have not
been going.

I had not been I shall not
going
have been
going.
Had I not
been going?

Have I been
going?
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Shall I have
been going?

Source: Islam and Haq (2009, p. 38)

Endnotes
A sample from the book under study which shows English and Urdu illustrated sentences is included into the
appendix-A.
ii
These schools use English as the language of instruction, but the teachers are not skilled in teaching subjects in
English; see Rahman (2001).
iii
These books describe grammar points from an applied linguistics perspective.
i

iv

These books describe grammar points from an applied linguistics perspective.

Prescriptive translated tenses rules start in page 73 and in 143.
Present tense is said to have four forms: The present indefinite tense, the present continuous tense, present
perfect tense and present perfect continuous tense.
v

vi

Past tense is said to have four forms: The past indefinite tense, the past continuous tense, the past perfect tense and
past perfect continuous tense.
viii
The Future tense is said to have four forms: The future indefinite tense, the future continuous tense, the future
perfect tense and the future perfect continuous tense
vii
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Abstract
Over the last decades, individual and groups were extremely using face to face strategy to attain
a native language and make advising associated with English language learning as there were a
few applications of the online platforms incorporating in some enterprises, including pedagogic
institutions. In this status quo, there is the rapid implementation of these programs, especially
during the outbreak of Covid-19. Nowadays, many scholars affirmed the cooperation between
virtual programs and language learning as they are overlapping and go hand in hand to cope with
the immediate changes across the instructive institutions. This research will outline one of the
fundamental topics, which is the role of an organizational platform to mitigate literacy and elevate
the learner’s language learning level. Initially, it will entirely answer the core questions in this
paper: What is the virtual platform and its significance in the education field? Then, it will
demonstrate a critical understanding of the significance of the online platform to promote English
language learning on some contemporary theories. Later, a questionnaire will be disseminated to
a group of General Foundation Program (GFP) students to collect their standpoint towards learning
the English language through a virtual program. It will ultimately showcase an example of online
learning applications, an initial move to a hypothesis where the two e-learning types, such as
Microsoft Teams and Zoom are introduced, including a concise conversation the traits and
weaknesses of each. Adding to that, the student’s perspective towards these platforms in the
context of English language learning.
Keywords: Covid-19, educational organization, English language learning, General Foundation
Program learners, Microsoft Teams, online platforms, Kaizala
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Introduction
Because of COVID-19 episodes around the world, the scholastic organizations have been upheld
to altogether drop eye to eye educating including labs and other learning encounters as a relief step
against the hazard presented via the Coronavirus (Mohmmed Khidhir, Nazeer& Vijayan, V. J,
2020). As needs are, different measurements via the advanced education suppliers have been
started to actualize social separation systems, and web-based instructing is followed by quick
educational plan change. The requirement for creative resolution for advanced instructive
undertakings has quickened in the COVID-19 era. Since the learners faced obstacles to studying
on campus, they found themselves were restricted with some legislations to study online and
practice the social distance aspect, however, numerous applications have looked to extemporize
with new advancements, for example, Zoom that refers to (Zoom, San Jose, California), Slack
refers to (Slack Technologies, San Francisco, CA) as well. At our academic organization, which
is the Middle East College, a composition of virtual programs, such as Microsoft Teams, and Zoom
have encouraged proceeded with instructive association exercises. Microsoft Teams, certainly, was
used by our pedagogic organization because of its simple interface, open outlets, communication
stage. Also, its coordinated and safe cloud frameworks. This program has become a one-stopsearch for the whole instructive requirements wherein a solitary program, it may share Power Point
and other documents that are saved away in our association Intranet Site, which can be utilized
during the online sessions. More importantly, it is used to manage some departmental meetings,
and share our viewpoints and innovative thoughts to our head and colleagues simultaneously
(Almarzooq, Lopes, & Kochar, 2020). This research paper will focus a debate on a vital topic that
embedded in our everyday mission, which is the significance of the online learning application to
elevate the student’s English language learning in the context of the instructive organization.
Additionally, there are multiple questions that will be clearly answered, some of which:
1) What is the notion of an online learning platform?
2) What are the major roles of online learning programs?
3) What are the students’ standpoints towards the online learning programs?
Literature Review
The Notion of Virtual Learning Programme, and its Effectiveness
Virtual Learning Environment (VLE) shows the arrangement and education support through
electronic mediums, and it, for the most part, integrates online applications that permit connection
and correspondence among consumers. The VLE is progressively observed by Higher Education
Institutions (HEIs) as a basic help to scholastic projects, just as the community-oriented condition.
On the one hand, the HEIs are required to utilize the most recent headway in innovation to improve
the Virtual Learning Environment. Tracking worldwide patterns, HEIs in the Sultanate of Oman
contend to utilize VLE instruments using the most recent headways, for example, cloud
computing. The cell phone's slow development just as the pervasive broadband Internet network
will form the instructive services conveyance as reflected from Titcomb (2016), who expressed
that sites become more visited by cell phones than by PCs desktop. Thus, this reality will help and
upgrade community VLE. In spite of this, a few difficulties, for example, hazard, security and
administration that postpone the cloud computing implementation procedure by HEIs or even
forestall any kind of this use. In this manner, various factors, which encounter specialized,
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hierarchical, ecological may be the best coordinated to upgrade and encourage the services of the
organization (Al Hajri, 2020). The impact of VLE in the Middle East College learners has been
observed in their performance as they showcased a good understanding of the course content. We
discovered that most MEC students passed the course despite the threats they faced during their
online study, such as low infrastructure, and availability of laptop some of the time. More
importantly, it has been notable that these students scored average marks, and this indicates that
they are able to adapt the new alterations happened in MEC environment. This implies that the
VLE is an alternative approach to be utilized in the future if any immediate emergency occurs. As
for Microsoft Teams, Jadara University, Jordan has used the system since the start of the pandemic
late 2019. “In a constant effort to foster ICT literacies, Jadara University has launched several
initiatives. The university has also developed some classrooms electronically concurrently, which
may be regularly in the present and perhaps in some way asynchronously for those wishing to learn
in the future.” (Rababah, 2020). Rababah’s study gives a wider view to how Jadara University
approached the pandemic and VLE using Microsoft Teams and aimed to measure students attitudes
towards it. Being a new application there hasn’t been much research conducted on Kaizala, as this
platform was newly introduced. “Kaizala extends beyond a communication function, collaboration
and organizational productivity. Some of its unique features include the ability to : communicate
with and manage an unlimited number of users, broadcast and collect information in a structured
way through action cards and gather rich insights from data with built-in analytics.” (Yani, 2019).
Extended research on this platform is going to be needed in the near future alongside this study to
bridge the notions behind it.
The Significance of Online Platforms to Elevate English Language
The widespread smartphones employment of college students in different pieces of the globe
shows that cell phones have become a significant component of their e-schedules. Likewise, by
buying into boundless information plans, learners get access to the internet by utilizing fast Wi-Fi
availability at home and on college grounds. The working frameworks improvement, for example,
Symbian, IOS, Windows Mobile, and Android upgrades cell phone use in the current quo. Android
specifically collects clients' enthusiasm because of the hundreds of Android arranged applications
progression. In accordance with (Jadhav, Bhutkar, & Mehta, 2013), they viewed that the Internet
accessibility by means of cell phones licenses students to investigate different programmes, for
example, WhatsApp, Facebook, Skype, and GO SMS Pro (Alqahtani, Bhaskar, Vadakalur
Elumalai, Abumelha, 2018). On the other hands, there are some traits incorporated in virtual
learning programmes, such as:
Gives individualized learning chances to all English language preparing to learners
Advanced innovation draws in understudies on such a significant number of levels. It is been
realized that numerous understudies may, without much of a stretch, need inspiration to focus,
whatever their age!. Within applications and multi-media innovation, learners may find their own
learning specific manner that works for them. By giving devices and assets learning via different
networks, learners would be more urged to learn (lsaboosi. n.d.).
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The access to ELT learners
Students and teachers with busy lives may get to online assets to help their learning at the button
touch. Any place and at whatever point they pick and all in the configuration that best matches the
students.
Voice recording and examination apparatuses
Numerous English Training programs have an innovation that permits students to record their
voices, permitting the educator to survey and investigate progress in the oral capability of the
students.
Building up your English language capability by using online networking
Great quality English Language projects would concentrate on the creating trust significance to
learn English. Internet-based life is a significant advanced specialized instrument for some
understudies, for together expert and social purposes that they are entirely agreeable, sure about
utilizing as well. From offering thoughts to individual understudies to join discussions, and
masterminding meets up with different learners in the English language mechanism, so their
presentation of the English language would increment. Furthermore, vitally their certainty and
capability in English would develop as well (Alsaboosi. n.d.).
By having the chance to connect utilizing innovation inside their language program, they would
instinctively create abilities in various skills, such as: speaking, listening, writing, and reading - all
expected to create a capability and trust in the English language
.
Students of ELT would create more extensive fundamental abilities
In the cutting edge world, we live in, technology utilization may build up various different abilities
that are basic for what is to come. From developing basic reasoning, authority abilities and growing
greater relational abilities, the conceivable outcomes are huge.
Learners who are encouraged English utilizing innovation would likewise have the benefit of
applying their new computerized information in various regions. Realizing how to utilize different
online instruments, would bring them a bit of leeway in the activity market and adds more aptitudes
to their portfolio (Alsaboosi. n.d.).
Furthermore, there're numerous methods that educators and other ELT experts profit via
coordinating computerized innovation inside English language programmes.
Digital technologies can develop better
Relationships between teacher and students
Giving learning assets and devices online may likewise assist instructors with improving their own
educating conveyance. It may likewise keep understudies drew in, empowering instructors to get
more opportunity to concentrate on those understudies who need more help (Alsaboosi. n.d.).
Preferences of compelling learning applications
Progressively, learning stages are utilized to help the learning of students and assist deal with the
middle system. The worker may undoubtedly keep tabs on understudy's development with the
assistance of learning stages and offer a lot of help with the management of the study hall. It makes
it simpler for educators to monitor their understudy's accomplishments as well and discover where
improvement may be created, prior all the while – not toward the course ends!
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Giving new business open doors for ELT suppliers
Building up a solid online part to supplement the customary study hall ELT model would open up
new shops for organizations focusing on ELT understudies. This incorporates the youthful, and
the individuals who are time poor, however, they might have great money related assets to put
resources into their examinations! (Alsaboosi. n.d.).
Microsoft Teams Traits and Drawbacks:
Advantages of Microsoft Teams
Efficiency pickups and improved connection
The collaboration devices bread advertised in Microsoft 365 may frequently take off clients
confused. Teams increments efficiency via creating all your cooperation– discussions, messages,
online gatherings, shared records, assignments, and so on. Accessible in one only application and
only one edge. In expansion to the broadly utilized applications from Microsoft, you have got a
wide extend of third-party apps that coordinated into Teams so that your clients never ought to
take off the Groups application to induce their task done.
Since Microsoft Teams is created via Microsoft from scratch without any bequest, it
empowers a further communication advanced frame out of the box– with back for likes, gifs,
emoticons, live connect sneak peaks, and so on, which improves your connection.
Superior center of your work
With Teams, you'll be able simpler center your consideration on job-related points and prioritize
your time superior. Rather than investing time moving inside an inbox that consists of messages
from everybody, approximately everything, Teams classifies data into frequencies and places your
data in a setting. The channel as it were consist of discussions, gatherings, and records relevant to
the particular channel subject. So rather than having sidetracked with irregular e-mail, or have
wedged attempting to clear your inbox, you'll be able to center your important consideration and
expend your constrained period on the canals where you really do your task.
Expanded transparency
A huge difficulty for numerous firms keeps everybody within the circle and makes everybody feel
that they recognize what happens. With Teams, this gets to be quite simple. Not do you've got to
stress approximately who to put on cc in an e-mail or who to welcome to an assembly. With this
application, you post your message within the pertinent canal, @-specify the contact you need to
induce informed and take off it for everybody else to peruse in case they won't, and by getting
gatherings obvious to everybody within the canals, you increment straightforwardness by
empowering everybody within the canal to appear.
Consistent move to an advanced work environment
There're so numerous commerce pros of moving to an advanced working environment within the
cloud. Because Teams could be a completely cloud-based arrangement, the movement to the cloud
is consistent. Being able to get data from any place on any gadget could be a huge commerce
advantage. In expansion, along with your work environment within the cloud, you'll be able
procure the enormous information benefits handling and the fake insights to perform more
intelligent (Stroyals, 2019, January).
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Modern team individuals may more rapidly get up to speed
In a spry work environment of today where ready to effectively source's ability from any place
within the globe, having individuals rapidly up to speed is basic. With Teams, you'll be able to
rapidly get unused team members up to speed and locked in within the cooperation – no issue
where within the world they are found (Stroyals, 2019, January 17).
Disadvantages of Microsoft Teams
Utilizing Teams might adversely affect participation and investment, where understudies might
watch recorded classes, surveys, and gatherings. We had seen that a few understudies miss
meetings demonstrating that they will observe afterwards, as well as, neglect to finish. A Worker
might double-check through singular understudies utilizing the LMS reports, yet it's likewise
recommended that staff remember inquiries from the video inside the video itself, driving
cooperation and responsibility by understudies. The numerous device might be utilized to achieve
this undertaking, yet the one we have utilized is called H5P and is incorporated with the LMS
through a module. Understudies aren't seeing the recordings, as well as, collaborating with them
antagonistically influences learning. Likewise, one requires to recognize that not all understudies
will approach innovation; in any case, Teams might undoubtedly be gotten to on cell phones in the
event that one has the application, and most understudies will have a cell phone or tablet that might
be utilized for access. It's significant that a few highlights, for example, altering, may be more
vigorous in the work area form utilizing a PC or work area. Ultimately, recording a gathering or
introduction on Teams might be to some degree lumbering as of now, despite the fact that this will
likely alter as Microsoft is proceeding to redesign the item (Poston, Apostel, & Richardson, 2020).
Benefits and Drawbacks of Kaizala Application
Pros of Microsoft Kaizala
This application was explicitly intended to help proficiency in circulating organizations and those
needing durable enormous gathering interchanges. Clients on Microsoft Kaizala might associate
with their initial line labourers, distant workers and that is only the tip of the iceberg, any place
they're utilizing a straightforward visit border. You might gather information from people or huge
gatherings, see data about individuals outside of your association, and accumulate basic
experiences from computerized records. The Microsoft Kaizala application Advantages contain:
Simpler working environment, coordination: In a work environment loaded with distant and in a
hurry representative, Kaizala keeps it simpler to deal with your working environment. Organize
regular errands with worked in activities that permit you to appoint employments, plan gatherings,
and track execution. You might likewise manufacture custom "Activities" in light of your single
trade wants with the Open API framework.
Accessible to everybody effectively: Microsoft Kaizala keeps it simpler to speak with huge
gatherings of labourers inside and outside of your association. You may share photographs,
recordings, message, archives and so on, with only several taps, and have input from your
representatives and accomplices with reviews and surveys. Moreover, set up your clients is simple,
and you need their telephone number only! (Carter, 2019).
Create information driven choices: With examination incorporated with its center, Microsoft
Kaizala cause organizations to settle on more educated choices about the future regarding their
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business. You may have robotized reports conveyed directly to your business heads that uphold
you to investigate your group exhibition.
Admission Regulator and safety: The serious Kaizala Administration gateway guarantees
that you have full oversight over your activities and information. Your administrators might
control bunch enrolments, eliminate clients from bunches in a moment, and even distantly wipe
information from outside gadgets (Carter, 2019).
Theoretic Perceptions of online platforms to Learn Language:
As a little something extra to Facebook, Twitter, and WhatsApp are rising on the web stage that
encourages instructing and learning in study hall. Numerous online assets give steps to instructors
worried about using online platforms as methods for educating. Furthermore, different articles are
available on the home pages of the institution, individual online journals, and other general sites
highlighting the benefits of using online applications in learning and educating by utilizing their
exceptional angles like visit gatherings, sound, recordings, and designs. These highlights
encourage constant correspondence among instructors and learners, permitting understudies to
continue learning even past the classrooms.
These platforms' elite highlights propel learners to associate and compared in any language
with anybody on the planet. By the by, the individual ought to have the comprehension and nature
with English to abuse these applications, as it includes the use of English in the entirety of its
viewpoints.
Overall, the entirety of the above said parts of online platforms implies that it handles the
potential as methods for English language learning at the college level (Alqahtani, et al 2020).
The Implementation of Kizala, and Microsoft Teams in the Middle East College
There are a variety of online platforms that embedded in MEC college to promote the English
language, some of which: Kizala, and Microsoft Teams. These applications may potentially add
value to MEC academic life in which students utilize these platforms to communicate with either
their advisors or lecturers using the English language. Subsequently, we discovered that these
students showcased a good interaction through these programs as these applications elevated their
acquired language. Additionally, the MEC college utilizes these applications, especially Microsoft
Teams to deliver the course content during the outbreak of Covid-19. Microsoft Teams are
certifiably not a new item; however, there is yet a considerable amount of disarray about what it's,
and how it may develop work environment efficiency. A few individuals feel that it's only a talk
application. Some believe that it is only a redesigned form of Skype for Business. In all actuality,
Microsoft Teams is a very groundbreaking program that can be utilized to upgrade Microsoft
Teams through enhanced joint effort and correspondence. Not at all like other Office profitability
programs that have an inheritance to protect and a great many clients to take into consideration,
Microsoft Teams is done without any preparation in view of the cutting edge work environment.
This likewise implies Microsoft Teams presents another work conduct that numerous individuals
– particularly those that are utilized to email – may discover troublesome (Storyals, 2020, March).
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Figure 1. Microsoft Teams
Initially, there were some threats encountered in teaching the students online, particularly the new
joiners in which they were not having adequate knowledge of how to access the college portal, and
enter the lectures. However, we could overcome these threats later within a definite period of time.
Another obstacle encompassed during the online study was that some of part time students were
not capable of using computers since they used to spend most of their time using mobile phones
for most of educational purposes.
Moreover, some of the students couldn't join MEC due to lower infrastructure as they
missed a number of classes; thus, in turn, they dropped the course. Microsoft Teams is an
alternative way that helps us to assess the students online instead of being on campus in the Covid19 era. We could assess their presentations, conduct online quiz, and do the exam-related matters,
such as invigilation, marking, scrutiny, and moderation. All of these processes could be done easily
in a short period of time.
The Difference between Kaizala and Microsoft Teams Applications
Microsoft Kaizala is a safe talker and informing application that empowers versatile clients to
send texts, Kaizala Actions, and connections, for example, images, archives, recordings, sounds,
and so on. It likewise makes you having moment criticism from your clients of whatever you need.
Utilizing Kaizala Actions, you may convey surveys and overviews to quite a few clients. All got
reactions are consequently amassed and introduced in a simple to-see report that assists in dynamic
(Chuckedmonson , SuPotter, Pebaum, MaabSaleem, 2019).
Introduce Microsoft Kaizala on a cell phone
Get Kaizala for your cell phone
This application is upheld on the accompanying gadgets: Android phones running Android 4.3 or
higher.
•
•

iOS phones running iOS 9.0 or higher.
Windows phones are running Windows 10 version 10240.0 or higher.
You will require a remote or information associated with the web to utilize Microsoft Kaizala. It
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does not uphold tablets that are Wi-Fi as it were.
Validate your telephone number
You should have the option to get calls and instant messages on the telephone number that you're
attempting to check. A Microsoft Kaizala record must be confirmed utilizing one telephone
number on a single gadget. On the off chance that you attempt to utilize Kaizala with the same
telephone number on different telephones, you will be logged out from every single past telephone.
Likewise, the whole Kaizala information on all past gadgets will be erased.
Deal with your profile and work account in Kaizala
•

Alter your profile in the Kaizala application via setting off to the Profile page. You may
alter the data like, your image, show name, and your personal e-mail. You may likewise
log in with your Office 365 record or school account from the Profile. At the point when
you do as such, others Kaizala clients in your association will get the option to view you
and work together with you. You will see an Organization page from where you may start
a visit or make a gathering (Chuckedmonson, SuPotter, Pebaum, MaabSaleem, 2019).
Discover Contacts and Start texting
1. Discover your phone book contacts utilizing Kaizala, additionally start at 1:1 discussion
with them.
2. Go to People.
3. Look for any phone book contact, and if your contact is utilizing this application:
•

Press or tap the picture of the contact to see their profile synopsis.

•
Press or tap the contact name to begin a text discussion.
You may likewise rapidly send a welcome to any contact that is not utilizing Kaizala. Snap or tap
Invite to send a SMS to welcome any such contact to introduce this application.
Begin a visit on the Kaizala versatile application
•

Go to Chats > + > Start a chat

•
Snap or tap any name in contact to begin a text discussion.
You may discover all your ongoing discussions in the Chat area, from where you may likewise
begin/continue a discussion.
Make and Arrange Gatherings
1. Go to Chats > + > Create a group.
2. You may either add individuals or different gatherings to another gathering. Tap the names
of contacts or a gathering and afterward choose Next to include. You'll see a spring up
revealing to you that you can invite them to Kaizala at that point if they are not a person
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from your affiliation. Click Okay to proceed. Give your gathering a name, include an image
in the event that you need, and, at that point, tap Create to wrap up.
Oversee and Make Enormous Gatherings for my Association
•

The Kaizala the board gateway is an online entry that gives admittance to the executives,
announcing and extensibility the Kaizala highlights. With it, your association may rapidly
locally available thousands, even a large number of clients to Kaizala. This may incorporate
representatives, accomplices, sellers, or clients. All you want is their telephone numbers.
Get familiar with the Kaizala Management Portal (Chuckedmonson, SuPotter, Pebaum, &
MaabSaleem, 2019).

Using Kaizala Movements
You may send Actions by clicking the <palette> symbol from the discussion upper right corner.
Worked on Kaizala Actions assist you with planning much of the time utilized assignments for
basic work process situations. You may discover and utilize Kaizala Actions from the Discover
page in the application. The accessible Kaizala Actions consist:
•

Declaration - Utilize to create main declarations or bring updates with your group.
Declarations are an incredible method to forward a message through bunches in an
association or in a transmission gathering. Draw in with your crowd about the
declaration utilizing preferences and remarks (Chuckedmonson, SuPotter, Pebaum, &
MaabSaleem, 2019).

Work - Utilize to dole out occupations to individuals and follow their finish status via chatting
messages. The activity maker and the appointee may add speedy remarks to show the work
advancement. Different individuals from the gathering might likewise remark at work and status.
•

Let's Meet - Utilize to send fast gathering solicitations. The invitee may react to the
welcome inside the visit and affirm whether they may meet.
• Live Location - Utilize to demand the partner or companion area. Clients get a decision to
impart their area to you for a predetermined span of time. The area might be followed
progressively (Chuckedmonson, SuPotter, Pebaum, & MaabSaleem, 2019).
• Picture with Location - Utilize to share ongoing photograph data with people, alongside
the GPS arranges that showcase where the photograph was brought from. In some
instances, with a solitary tap, colleagues may share a good-labeled image with individuals.
This may be utilized to affirm that a particular errand has been finished in a particular area.
It may likewise be utilized for area-based participation.
• Share Location - Utilize to share your colleagues or phonebook contact area utilizing
Kaizala. This aides in planning with all colleagues.
• Rapid Poll - Utilize to plan a custom survey to assemble data from your group or from
your clients. Respondents would then be able to react to the survey rapidly and without any
problem. Reactions are refreshed progressively and are introduced in a simple to
understand way. You may likewise make survey inquiries with predefined reactions.
• Demand Location - Utilize to demand the Kaizala client's recent area. This aides in the
territories of checking participation, or following the nearness of your group anytime.
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Submit Bill - Utilize to rapidly catch the photograph of a receipt and offer it with subtleties.
▪

•

Survey - Utilize a survey and a study in comparative manners aside from the
accompanying:
▪ In a survey, you may just pose one inquiry. In an overview, you may pose different
inquiries.
In a survey, you may just set the different decision design for a reaction. Alternately, in a
study, you may pick numerous configurations for reactions: various decisions, text,
numbers, or even a picture.
o Checklist - Utilize to impart the assignments rundown to an individual or a
gathering, and have them separately complete every errand.
Make plans for the day and catch the status of everybody.

Find further Kaizala Activities
We routinely discharge new Kaizala Activities, and you may find them via going to Discover >
Kaizala. Create Kaizala custom activities. You may likewise make custom Kaizala activities.
Communicate kaizalaDev@microsoft.com to find out additional. Regular custom Kaizala
Activities are: 1) Part criticism 2) note down to administrator 3) Unknown record.

Figure 2. Microsoft Kaizala
Discover and Buy in to Communicate Gatherings
Broadcast bunches make you sending criticism or raise issues to the associations you need to
interface with. Most associations' end clients interface with them straightforwardly and
communicate custom Activities to develop profitability, speed, and stream of data, and so forth.
You might discover and buy in to communicate bunches from the Groups page of Discover >
Broadcast in the Kaizala app. Tap a transmission gathering's name, and choose to Subscribe to this
Broadcast gathering.
Privacy
You might square somebody from reaching you on Kaizala. Blocked contacts won't, at this point
have the option to send you a text. To hinder a contact, head to their profile in the Kaizala app. At
that point, go to the profile settings symbol on the upper right side, and choose Block. You might
discover the rundown of blocked contacts in Blocked lists in the settings section. You might
likewise remove the block any number from that point.
Microsoft Teams is a worldwide correspondence and joint effort stage, which consolidates diligent
working environment talk, video gatherings, record stockpiling (documents counting cooperation),
and programmes combination. The administration incorporates with the Office 365 membership
office efficiency suite and highlights expansions that may coordinate with non-Microsoft items.
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Microsoft Teams is a contender to administrations, for example, Slack, and is the development and
overhaul the way from Business Microsoft, Skype (Microsoft Teams, 2020).
Microsoft reported Teams at an occasion in New York, and on March 14, 2017 it propelled
the administration globally. It was made within an inside hackathon at the organization
Headquarters and is as of now drove through Brian MacDonald, Corporate Vice President at
Microsoft.
Teams
It permits networks, gatherings, or teams to join via a particular link or greeting sent by a group
head or proprietor. Teams for Pedagogy permits administrators and instructors to set up explicit
groups for classes, proficient learning networks (PLCs), staff individuals, and each one(Microsoft
Teams, 2020).
Channels
Inside a group, individuals might formulate channels. Channels are subjects that permit colleagues
to impart without the email or to gather SMS (messaging) utilization. Clients may answer to posts
with text just as pictures, GIFs, and specially designed images.
Direct messages permit clients to send private messages to a particular client as opposed to a
gathering of individuals.
Connectors are outsider administrations that may submit data to the channel. Connectors
incorporate MailChimp, Facebook Pages, Twitter, PowerBI, and Bing News.
Calling
•
•

Quick chat
Voice over IP (VoIP)

Video conferencing inside the customer programming
•Teams upholds open exchange phone organize conferencing permitting clients to call telephone
numbers from the customer (Microsoft Teams, 2020).
Meeting
Gatherings can be planned or made specially appointed and clients visiting the channel will have
the option to see that a gathering is presently in progress. This application additionally has a
module for Microsoft Outlook to welcome others into a Team meeting. This backings a huge
number of clients that may interface by means of a gathering link (Microsoft Teams, 2020).
Live Events of Teams
Teams, Live Occasions substitutes Skype Assembly Broadcast with the capacity for clients to
broadcast to 10,000 members on this app, Yammer or Microsoft Stream (Microsoft Teams, 2020).
Learning
This application permits instructors to disperse, give criticism and review understudy assignments
turned-in through Teams utilizing the Assignments tab, access to Office 365 for Instruction
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subscribers. Tests might moreover be doled out to understudies through integration with Office
Forms.
Procedures
Microsoft Teams is based on a number of Microsoft-specific procedures. Video conferences are
recognized over the convention MNP24, known from the Skype customer form. The convention
MS-SIP for Skype for Trade isn't utilized any more to associate Teams customers. VoIP and video
conference customers on the basis of Taste and H.323 require extraordinary portals to put through
to Microsoft Teams servers.
With the Intelligently Network Foundation assistance, customers behind Arrange address
interpretation switches and prohibitive firewalls are additionally capable to put, through in case
peer to peer isn't conceivable (Microsoft Teams, 2020).
Research Procedures
How Did the Middle East College Mitigate the Online Learning Platforms Threats?
Our college initiated possible solutions to eliminate the technical issues that students confronted
during their online study, some of which: contacting students via Kizala application where the
lecturers keep tracking the learner's progress. Additionally, the Center for Foundation Studies
department approach the students via calls or utilize the department budget to provide them with
a credit to access the college website during the English quiz. More importantly, the college
provides the students with limited income with laptops to continue their studies.
Another approach that the Center for Foundation Studies initiated to eliminate the hazards
encompassed during the online classes is to give the students Work Outside Muscat (SWOM) an
extension to submit their tasks, as well as, give them another attempt to compensate the missing
quiz. Subsequently, this will assist the MEC students to score a good GPA at the end of the
semester.
Methods
Questionnaire
This paper will constitute a questionnaire illustrates the student’s standpoint regardless the online
learning platforms. It addressed the students' impression regarding to online learning applications,
particularly during this pandemic Covid-19. This questionnaire went through some processes due
to MEC policy as the participants ought to fill a form prior to disseminating this survey to the
General Foundation Programme (GFP). Then, the participant will disseminate this questionnaire
immediately after getting the approval from the Center for Research and Consultancy, Head is Dr.
Nizar AlBassam. There are approximately around 17 questions integrated in this questionnaire;
however, the responses were good towards it based on the guidance given to the students by the
instructor. This survey showcases that the majority of participants are male due to the low capacity
of females in level3, especially session G. Their age ranges from 17 to 29, but the most undergo
29 and more. The number of hours are spent weekly using the PC for a pedagogical purpose ranges
from three to six hours. There is around 51.61% of learners who are capable to effectively get to
the Internet vary from their course. Most GFP learners ready to interact effectively with their
classmates and instructor electronically. There are 41.91% of GFP students who believe that
having a technical skill will assist them in their recent study. There are ten students who strongly
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agree that they are able to deal with their study time successfully and effectively to accomplish the
task given to them on time.
Discussion:
The majority like to work in groups with other students in their sessions. There are 12 students
who agree and strongly agree to interact with the teacher and help their partners in their study.
There are many students who feel great forming text on a PC in a Web learning condition.
Moreover, there are about 41.94% of the GFP students feel good interacting in English whilst
studying online. More importantly, there are about 16 students who strongly agree that they can
ask their teacher any question, and get a snap reaction during Internet exercises outside the campus.
Most of the GFP students agree that they believe that personal contact with their teacher is essential
to learn. There is 50% of learners who can practice English grammar during an online session,
whereas 3.33% strongly disagree. Then, there are 12 learners who accept that learning on the
Internet outside the campus is more effective than a normal study, whilst there is only 16.13% who
strongly agree. There are 17 learners who agree that they accept the whole semester can be
delivered online without hazards, whereas nine of the GFP students who strongly agree. There are
13 students who strongly agree that internet course is conceivable, yet learning English might be
very hard, however, there are nine students who strongly agree. Eventually, there are ten students
who agree that they could pass the semester on the Internet without any instructor help, while there
are eight students who strongly agree on this point. Overall, we inferred from this analysis that the
GFP students find the online study is very interesting and fundamental in which it could cultivate
their skills. Moreover, this pandemic built up the students' knowledge towards the technology as
they were not aware of using PC very much; however, they elevated their learning in this era.
Conclusion and Recommendations
This research has given a clear demonstration on the significance of VLE and the learners’
perspective regardless. This study concluded that the majority are male users of these virtual
learning applications, and it brought the notice that the college students are acknowledgeable about
the usage of technology where it facilitated the changes integrated in the study from campus to
online. However, Microsoft has given a set-up of internet preparing recordings and direction for
clients at all skill degrees (Microsoft, 2019a). Mentors want to evade repetition and stay away from
techniques for correspondence, so guides ought to clarify that a specific network will utilize talk
as the favored device for imparting about the subject. Teachers additionally need to make an away
from between the utilization of Teams and other standard LMSs, for example, Blackboard and
Moodle. Microsoft (2019b) reported that Microsoft Teams is currently during the time spent being
incorporated with Moodle. This incorporation will give more noteworthy chances to HEIs to work
together around Moodle study subjects, and synchronize evaluations and tasks. The collaboration
on Teams is yet in an undeveloped phase and the creators expect to embrace the Teams utilization
over the modules scope and study levels. The underlying outcomes and criticism from students
have been good. The creators intend to direct more subjective examination of Teams adequacy as
a PC upheld collective learning measure. There are not many scholastic examinations about this
application yet as Microsoft keeps on extending and band together with LMSs, huger
investigations will develop to check the instructing measure viability. It is critical to check the
applications and bots’ utilization inside the instructive hypothesis setting and for this situation, a
social constructivist way to deal with community-oriented learning might be used (Martin & Tapp,
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2019). Finally, this would have concluded by stating that this research paper covered fundamental
topics that is embedded in this status quo, which is the significance of the online learning platform
for learning English. This research subtracted many headings integrated in this topic, including
subheadings talking about virtual programs, such as Microsoft Teams and Kaizala.
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