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Abstract

The following paper describes learning processes that occurred in six classrooms of
approximately 97 advanced and novice English composition students studying at an American
university in the Middle East. The students came from multicultural backgrounds; including
African, Middle Eastern, Asian, European and American. Due to scheduling issues (long breaks
and accelerated lectures), students were highly encouraged to integrate technologies to extend
their learning outside of the classroom and to develop collaborative learning groups. Assigned
tasks required students to use a collaborative editor to provide support in synchronous and
asynchronous learning contexts. Peer feedback on writing errors and content was requested. The
learning objectives were to develop skills in locating and classifying data, summarizing
literature, and reviewing and applying composition formatting and content information provided.
Learners were expected to produce individual compositions in narrative form (Novice Writers)
and academic report formats (Advanced Writers). Throughout the courses, self-correction of
writing errors increased in quantity and quality. Autonomous Learning was evidenced in the
individual compositions produced. Student Satisfaction was high with learning experiences
across the groups described, as supportive of critical thinking and highly motivational. Retention
and pass rates for the six courses reported were significantly higher than the average outcomes
reported typically for those courses by the institution. A key factor in these successful outcomes
appears to be the participation in online collaborative learning both self-directed and instructor
assigned. Convenience factored greatly in what technologies were selected and used by
individuals.

Keywords: CALL, error correction, learner autonomy, online collaborative learning, peer
learning
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Introduction

The research on collaboration and Computer-Assisted Language Learning (CALL)
described in this paper came about through chance and pragmatic necessity. | was working, as an
adjunct instructor, at an American university in the United Arab Emirates (U.A.E.), and had been
assigned to instruct three advanced writing courses and three composition courses for novice
learners. The three novice courses were scheduled back to back during the mornings and the
classrooms were next to one another. | realized that the scheduling offered a convenient
opportunity to extend to a much larger group of peer learners if needed. The advanced courses
ran over two terms; the first in the fall, 2013 semester and the other two in the following
accelerated summer session. Initial assignments for both groups were designed as a means of
practicing summarizing and classifying literature and the students’ first attempt at writing a
complete essay (novice students) and an academic research report (advanced writing students).
Due to the fact that much of the work required of assignments would take place outside of the
classroom, | encouraged students to interact in collaborative small group discussions in class and
to form working partnerships with peers outside of class. A variety of computer tools were
introduced to assist with continuing dialogues on readings, composition planning, and peer
feedback, and were to be employed outside the courses, throughout the terms and over the
scheduled breaks.

Review of Literature

Collaborative Writing

The collaboration described in this paper is focused on the outcome of students learning
the basic skills of writing acceptable academic essays’ The subject matter taught in many ways,
combines the old and new. ‘The old’, in terms of writing objectives, refers to the attention paid,
by the instructor, learners, and learners’ peers, to the basic wording, grammar and writing of
sentences. These are then developed into paragraphs that focus on main ideas which are
supported by individual’s experiences. Finally, those paragraphs, through the use of transitions
and other cohesive devices, are tied together in a composition. The final outcome is when the
writer hopes to present their ideas and experiences in a united, cohesive manner that is
comprehensible and interesting to the reading audience.

In terms of collaborative approaches, the class based research presented in this paper used
a variety of collaborations, such as peer evaluations of individual’s drafts described by Ede &
Lunsford (1990) as an old or traditional approach to collaborative writing, most commonly
applied in expository and composition theory courses (p.15). A more recent trend, the ‘multi-
authored’ approach, where learners work together, in groups, to develop a single text, is also
used. This approach to rhetoric has been argued, by some, as being closer to real world writing or
expected social collaborations in the work place (Coe, 2002). In a tertiary context, the newest
collaboration used in the study would be the use of coordinated computer support where
summarizing the literature and jointly planning the writing processes allowed learners to interact
and work together in both synchronous and asynchronous environments. Arguably from a young
collegiate student perspective the use of CALL and mobile technologies may often be viewed as
the norm or expected communication tool applied in daily communications and not viewed as
“new” at all. For those working in formal academic settings, however, the active integration of
technologies in classroom and in extended outside learning contexts is still viewed as a new
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phenomenon which has been rapidly integrated in teaching and learning contexts over the last
fifteen years.

CALL Participation, Interactions and Productivity

In college classrooms today, Computer Assisted Language Learning (CALL)
participation has become the norm. In multi-lingual classrooms where spoken and written
interaction continue to be the primary focus “the how” to use technology productively is still
being explored. As Beaker (1995) claimed, the impact human/computer interactions have on
productivity and collaborative learning has been at the forefront of Educational Research
discussions for some time, yet the successful use of these technologies in educational planning is
still developing. The rapid surge of CALL and other technology applications has come about
through the affordability and portability of handheld devices and the prolific development of
freeware or low cost software which has allowed computers to be actively integrated in tertiary
classrooms (Bunts-Anderson & Campos, 2010; Snyder, 2008).

Over a decade ago, Ragoonaden & Bordeleau (2000) claimed that the interactive use of
the internet, such as e-mail and hypertext navigation should provide learners with the chance to
participate actively in the learning process and to communicate easily with others (para. 1).
Today, easy access to online browsing, searching, and instant communication applications are
available on most computers and mobile technologies. Thus the opportunities to extend and
support online learning have become more evident and pragmatic. CALL has had a great impact
on English composition writing in particular, due to the learners’ current ease in accessing
information and composition models. For teachers, the need to seek out, understand and apply
coordinated online support for the actual outlining and drafting required of writing processes has
now become crucial (Erkens, Jaspers, Prangsma, & Kanselaar, 2005). For both instructors and
students, it is this coordination of CALL and the active participation in collaborations both
within and outside classroom contexts that is now viewed as a key component and skill required
in the output of quality composition texts.

Peer Review and Technology Integration

The process of students reviewing other students’ work termed “Peer Review” is often
used in educational contexts to achieve specific learning objectives. The change of roles from
student to collaborative learner or teacher is thought to support higher order learning processes.
In composition writing, the Peer Review process is believed to be particularly helpful in text
development as it allows the writers opportunities to self-evaluate and evaluate others through
exploration of texts from micro and macro perspectives. In education, there are a variety of
forms in which peer reviews can be used. They may be planned from a traditional standpoint to
mimic the scholarly review process used in the sciences to improve quality. Peer Reviews may
also be organized around “team based” perspective where learners are viewed to benefit through
the collaboration and mentoring opportunities provided by working with others. Some learners
have also been asked to be “Peer Graders” and formally mark classmates’ work. This appears to
work better for some projects or subject areas than others.

In the area of writing, the practice of peers grading peers tends to receive more negative than
positive reviews from the learners. Generally comments such as differences in ability,
differences in effort applied, lack of expertise, privacy issues and competitiveness appear to be
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constant in students’ reports of peer grading experiences. Despite the issues reported with peer
grading, most reports continue to tout the benefits of self-assessment and peer-feedback to the
writing students’ learning processes. Consequently, many teachers today, seem to agree that the
assessment of students’ writing should not be limited to one instructor. Likewise, when the
outcomes of peer reviews are reported either in the literature or through various instructors’
reports, the findings typically suggest that students who go through a peer review process tend to
do better than those that don’t. The opportunities to comment, reflect draft and redraft appear to
benefit students in assessing their own writing processes and progress. Graham (2008) argues the
peer review process is especially powerful if students assess their writing performance in relation
to self-or teacher-identified writing goals. According to The Teaching Center at Washington
University at St. Louis (n.d.), participating in peer review can specifically help students in the
following ways:

« Learn how to read carefully, with attention to the details of a piece of writing (whether
their own or another writer’s);

« Learn how to strengthen their writing by taking into account the responses of actual and
anticipated readers;

o Make the transition from writing primarily for themselves or for an instructor to writing
for a broader audience—a key transition for students as they learn to write university-
level papers and as they prepare for post-graduate work;

e Learn how to formulate and communicate constructive feedback on a peer’s work;
o Learn how to gather and respond to feedback on their own work.
(Using Peer Review, para. 1)

The use of peer-review in the class-based studies reported is particularly relevant in that
assignments and tasks selected encouraged and required students to develop all five of the skills
listed as helpful. The processes of completing these objectives were supported by the provision
of easy access to a variety of technology tools. Students were asked to interact and extend their
learning outside of the classroom through selecting technologies they viewed as most useful and
helpful to achieving their individual course goals.

Technology integration is a broad term however, for the study reported it will be defined
as the use of technology tools such as computers, and mobile devices like smartphones and
tablets. This integration also includes the use of social media platforms, networks like
Blackboard and Facebook, interactive software applications like Google Docs, chats and forums,
and the Internet to support classroom practices. Successful technology integration is achieved
when the use of technology is readily available for the task at hand, supports specific curricular
goals and helps students to reach their goals in easy, pragmatic ways. Technology integration is
at its best, when students or teachers do not need stop and think about why or how they are using
a particular technology. Instead they are actively engaged in the process of learning and the tools
used have become a natural, seamless part of the process (Snyder, 2008).
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Methodology

Context

Participants in the first stage of the study described originally totaled 107 students
enrolled in six courses, with 55 Novice Writers and 52 Advanced Writers. However, owing to
the university’s policies of enrolment, withdrawals due to lack of attendance and low
performance, only 48 novice and 47 advanced students remained enrolled after the first month,
and only 45 novice and 44 advanced students completed the entire project. Novice students’ ages
ranged from 16-22 and advanced students’ ages ranged from 17-27. The students came from
mixed multicultural backgrounds, which included African, Middle Eastern, Asian, European and
American learners. The university where the research took place is an American university in the
Middle East named the American University of Sharjah (A.U.S.). The A.U.S. enjoys a reputation
as a high quality institution of higher learning and students from all over the region, and abroad
attend the university. The majority of students in both cohorts were international students, with
10 students from the local area enrolled in the novice level classes and 7 students from the local
area enrolled in the advanced classes. Thus, across the total of both groups, 15.89% of the
students were U.A.E. residents.

Students enrolled in the novice courses were placed in a writing bridging course based on
the scores they received on the international TEFOL exam and on the university’s own entrance
assessments. Students enrolled in the advanced writing courses had completed their Freshman
English composition requirements and were typically enrolled to either gain research writing
experience and did so purposefully or as a course requirement of their major area of study. The
A.U.S. enrolls approximately 5,259 students annually and the campus is located in University
City, Sharjah. Designed specifically as a location for multiple tertiary campuses, University City
has very few housing facilities. Thus, the majority of students, enrolled in the courses reviewed,
commuted between 30 minutes to 2 hours or more to attend classes. This commute and the
distance between student residences factored highly in the need for the extended online
collaboration reported. All courses at A.U.S. are taught in English.

The majority of students enrolled in both courses came from areas where languages other
than English (LOTE) were spoken. Experiences with English varied across the group. Most
often, English was the second language (ESL) of their home countries. For some, English was a
foreign language (EFL) used primarily for international business. English oral language skills
were limited with some of the novice students; however, all of the students enrolled in the
advanced courses were fluent English speakers. A majority of the students across both courses
had attended educational institutions which taught subjects in English previously.

Data Collection

Qualitative/Quantitative

Data for the six course study reported was collected in a number of ways using a mixed
methodology approach. Enrollment data and course completion rates were reviewed and then
compared and contrasted with the reported institutional averages for those courses. Peer
feedback on two similar but level appropriate tasks 1) a summary of literature and, 2) and a
critical analysis of literature were given to both groups and assessed. Additionally, an
Ethnographic perspective was applied by collecting additional materials as they emerged, and
were recorded throughout the course. This purposeful collection of various materials was done to

Arab World English Journal WWW.awej.org
ISSN: 2229-9327



Arab World English Journal (AWEJ) Special Issue on CALL No.3 July 2016
Successful Online Learning Collaboration: Peer Feedback Bunts-Anderson

provide a rich, holistic perspective on the processes and outcomes of course collaborations and
technology integrations. This methodological approach was inclusive of all perceptions gathered
from participants. Therefore, oral reflections of individual learning processes described by
students in their end-of-course presentations, instructor observations of classroom discourse and
teacher notes were also collected.

Technology participation across both groups was measured and compared. The usage of
collaborative tools provided by the instructor such as, (Black Board Collaborate, Facebook
forum and chat, Blackboard group chats, institutional emails, Google Doc comments and Gmail
chats were counted. Additional technologies, such as text messages, alternative chats and forums
used by students were later provided to the instructor for course collaboration points and were
also counted.

Questionnaire and Independent Assessments

In an attempt to assess the student satisfaction with their course learning outcomes and
collect information regarding their opinions on CAL usage, a questionnaire was developed and
institutional assessments, already in place, were used (Appendix A). The questionnaire asked
students to specifically rate the usefulness or helpfulness of various technologies used in the
course. These questionnaires were distributed individually to the students by the instructor in the
one-on-one consultation time provided with their courses and returned at the end of the course.
Responses were anonymous and questions on the questionnaire were written in English and
Avrabic to increase clarity, particularly for novice level students Figure 1.

2. How helpful do you find these technologies ......... 7

Tl Al Sl 2an i sl
(Please highlight your choice in each box below)
Mo opinion s/, ¥

Mot very helpful 5w =
Somewhat helpful « = A =i

Helpful 5w
Very Helpful a8
NAMES OF TECHNOLOGIES
Al e
As a leaming tool used outside the
classroom (i.e.) for homework or task
in your leaning for this class 2 <4< 2 As a leaming tool outside of class 3= sUpport =l @ eldl) =l 7 e s
el el = s bl ol has o (CistaSetl N33 Ty
Blackboard Collaborate = = =
Blackboard Forums = = =
Chat Options (Gmail and - - -
Facebook) - * -
Facebook Forums = = =
Email (University and Gmail) — — —
Texting — — —
Google Docs = = =

Figure 1. Question sample Technology Integration Questionnaire.
This figure illustrates a sample question asking participants to rate the helpfulness of technology
options provided in a learning environment.
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When asked to evaluate the computer and electronic devices used to assist with out of
class communications. Students from both levels claimed that these types of support were “very
helpful.” However, when rating which tools or services were the most helpful the data collected
for each class was not always consistent with the other two classes in that area. Comparisons
between the two language levels were also dissimilar on various items. This is because for some
segments, within classes, certain items were considered by the learners to be uniquely beneficial.
For example, one group of peers who interacted regularly outside of class reported Black Berry
texting as the “most helpful communication device” because they had all owned Black Berry
phones and had found the texting option free and very convenient. The only other group of peers
to mention texting in the Novice Level classes reported only that it was helpful in setting up
face-to-face meetings outside of class. The novice courses as a whole reported only limited use
of texting peers. In contrast, the advanced writing students, as a whole, classified texting as
either the “most helpful or a “very helpful” communication device” for interacting with outside
the classroom.

Another anomaly found was in the use of the Black Board Collaborate conferencing
feature. Across both cohorts, students described Collaborate as “unhelpful” and too difficult to
use. Some claimed that individual training would be required and that the system was not user
friendly. Some students in all six classes admitted that the requirements to register, schedule
meeting times and log in were too complicated and time consuming so they had not attempted to
use it. However three students in one novice level class reported the Collaborate system as the
most helpful electronic support and reported they had tried it and worked through the initial
learning of the functions together. The Collaborate system was considered very helpful to this
group because it allowed for live conversations with group members who had to travel overseas
during the project.

Two outside independent sources of data were also collected and used. First, the Student
satisfaction comments regarding course and CALL tools used in the course were collected from
the students’ institutional course evaluations. These institutional evaluations were done on-line,
anonymously directly by the institution and results were provided to instructors after the term
had ended. Secondly, to further assess the quality of learning outcomes the researcher requested
that the final compositions and research reports be reviewed independently by administrative
course heads and directors of both departments to garner a third party perspective on the quality
of the final compositions developed.

Course Assignments and Tasks Assessed

Group writing: Synthesizing & Classification Essay. One of the primary goals for the
courses was to develop students’ academic writing skills, to a level that would be acceptable, as
an academic essay, in their future courses. This was a complex task, as it entailed the
synthesizing of a number of readings and developing new writing skills, for the students. Both
groups of students would need to be able to cite information using APA for in text and end of
text referencing, and they would need to use academic formatting throughout. Students were also
asked to include the sentence types modeled in academic essay introductions, body paragraphs
and conclusions. Both learning groups were also expected to use formal writing styles in the
second or third person and proofread their work for errors particularly in wording and grammar
use before submitting their final assignments.
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Due to differences in writing and reading abilities the levels of reading materials and
writing formats expected for both groups were different. For instance, the novice learners were
asked to review a group three readings on a topic of their choice from narrative essays that had
been published on the This | Believe site’s published essays as the material for classification (A
Public Dialogue about Belief, 2016). The cohort as a whole was asked to select four topics from
the numerous topics published on the site and use the site’s indexing feature to locate 3 articles
on the topics they chose. In contrast, the advanced learners were asked to locate 5 academic
readings from the university library including data bases on the topic they were researching for
their final course project. The final course project would entail a literature review and a report of
findings on primary data they collected over the course. The research topics and readings were
individually chosen by each student. Two of the readings selected had to be studies reporting
findings in the area they were interested in.

Once the novice level students had located their three readings they were asked to
summarize what they had read and write an academic summary paragraph. The advanced level
students were asked to read the 5 articles they selected and then categorize and summarize them
then write out summaries in a five paragraph classification essay. Initially, both groups would
do this task in a written draft form and share with their peers online for interactive feedback.
They would then apply the feedback and share a second draft with their instructor. The instructor
would review the draft and provide feedback to individual students which they would then apply
before submitting their final drafts of the task for a grade.

Group Writing: Narrative Essay & Academic Research Report

The second assignment assessed for the Novice Writers was a five- paragraph essay in
narrative form. The students were asked to follow the guidelines published on the This | Believe
site and to tell a story, about what they believed, writing in first person in 500-600 words.
Students were asked to clearly name their belief, to remain positive and be personal in their
essays (A public dialogue about belief, 2016). The second assignment for the Advanced Writers
was a 5 page persuasive academic essay which acted as a proposal for their research projects.
The proposal needed to include all the sections presented in the course and specifically required
a section that built upon the literature earlier reviewed, a section that explained how the data for
the primary research would be collected and, a section that described their plans and a tentative
schedule for their investigation.

Both groups of students were given opportunities to receive feedback from their
instructor on a rough draft and had the option of sharing their written work with peers for face to
face in class and electronically through interactive technologies they were required to give and
receive collaborative feedback, prior to final submission. In addition to submitting their written
compositions for a grade the students were also asked to share individual essays and reports with
the class in final presentations. The novice students were asked to read their essays out loud, and
the advanced students were asked to present their reports to the class orally and visually in
PowerPoint or another visual option chosen by them, to the class.

To assist with outside dialogues, the instructor developed asynchronous forums on
Facebook and through Blackboard and through using Gmail, the university email system or
private services for the individuals to comment and communicate. The shared document feature
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provided through Google Docs was used by groups to share and provide feedback on each
other’s’ work interactively. Synchronous learning opportunities were available through video
conferencing options on Google chat live and private services and institutionally provided
through Blackboard’s ‘Collaborate’ web conferencing feature and folder sharing features.
Students were also asked to email and text each other if they found that convenient. Peer
communication outside of class time, was also encouraged by the awarding of points, for active
participation, in the group collaboration.

Online collaboration can be broken down into two types according to Zhu (2012) this can
be viewed as task based collaboration (teacher assigned) and non-task based collaboration
(student selected). To provide easier access to task based collaborations the instructor designed
interactive features on group and course pages (Appendix B) with click icons based on topics the
students had selected to write about. Live URL links were included to easily navigate to
institutional provided technologies, assigned peer-feedback tasks and to easily locate schedule
updates and class contact information.

Analysis & Findings

Data Technology Use: Benefit

Data for the six course study reported was collected in a number of ways. Peer feedback
on two tasks 1) a summary of literature and classification essay, 2) and peer comments on a
narrative composition and research proposal were shared online were assessed (see samples
Appendix B and C). Additional technologies used by students not as part of an assignment and
later provided to the instructor for course collaboration points were also counted and included
such as text messages, and alternative chats and forums. The two most popular communication
tools across the group as a whole were the shared document function in Google Docs and the use
of emails to communicate. Respondents were then asked to rate the items they had used in terms
of benefit to their learning Figure 2.

Computer and Electronic Devices Evaluating Computer and Electronic Devices
Support Evaluating Support
18 1.' /'/'/
16.27,
1441/
126 1/ /7
_2ag 987/, OCessA | _ 2% ®ClassD
GEED 79 GEEST
[ s<s 2 v, [ _: = ~
2858 saV OcCassB | 552 | @ClassE
Eacd 3 Eacg
g £8 3.6 / ;_; 82
crd 18 / / Class C e 8 A A Class F
0 Y/ T s 4 . . . /
B8 Chat Emais Google B8 Chat Emals Googe
Collaborate | options Docs Collaborate | options Docs
BB FB Texting B8 FB Texting
Forums Forums Forums Forums
Types of Support Used Types of Support Used
Novice Leamers Advanced Learners

Figure 2. Evaluations of novice and advanced learners self-selected technology support.
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This figure illustrates actual technology collaborations of students in three novice classes and in
three advanced classes over a term.

Of all the collaborative tools used, evaluations indicated that both groups self-selected
Google Docs interative support most frequently to collaborate on their written work outside of
class. Within Google Docs they also used the chat and comment opptions frequently. This is
understandable as this support tool allows for direct feedback and asynchronous communication
on writing with peers and instructor. Both novice and advanced groups consistently used email to
interact with one another and it was the second most used tools in both courses. Evaluations of
the usage showed that the university supplied emails and personal emails were selected with
similar frequency. Black Board Collaborate the only synchronus or “live” service option
supplied by the university was reported as least used by both groups. This suggests that many
individuals selected which email and networking tools to use based on convence and preference
rather than maintiaining or using assigned services which provided institutional labeling.

There was some indication that when more than one technology was offered that
provided similar services. Students’ selection could be influenced by whether collaboration was
task based or not. For example, the Novice Learners rated the Blackboard chats as being twice as
useful as the Facebook chats. The two reasons given for this were that the Blackboard chats were
automatically awarded bonus points for participation and the group forums were private from the
rest of the class members. Facebook was rated positively, as many students already had accounts.
However the Facebook forums were criticized for not providing the privacy that Blackboard did.
Again, convenience was factored into the selection decisions of students as it was faster to have
points automatically added than to take the time to provide the instructor with collaborations for
course points later.

Another difference across the groups was in the use of social networking tools. The
novice group used chat options much more frequently than the advanced group. The novice
group used Facebook a similar amount to chat options however the advanced group did not use
Facebook at all. VVarience was also found in the use of texting and smartphone communications.
The advanced group used their smartphones much more frequently (30 discussions) to
collaborate than the novice group (5 discussions). A likely reason for this is the difference in the
amount of contact groups had with one another. For example the Advanced Writers who took
summer courses (Classes E and F) met daily often scheduled meeting to discuss their work , in
person, before and after class. Whereas the novice groups who took their courses during the
regular term met less often, had different scheduling requirements and less opportunities to meet
in person. Thus they may have had the need to rely more on online communication tools .

This heavier reliance on online technology tools by the novice groups was also indicated
through the technology participation on tasks, assigned by the instructor, and was measured
across both groups. The usage of collaborative tools provided by the instructor (Black Board
Collaborate, Facebook forum and chat, Blackboard group chats, institutional emails, Google Doc
comments and Gmail chats were counted Figures 3 .
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Technology Use AcrossTasks

CALL Technology Participation Across Tasks

Respondents
Use of
Online

Use of
Online
Technologles

]
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|
Respondents

el >~ A i B Fdradual Peer Course Fing

. AR L A Tasks | Feoshack Orafts Projects
Assignment & Task Weighting Homswork Geonp Courss

Tashs Essays

Grade Weightings Listed from Least to Highest Assignment & Task Weighting

Grade Weightings Listed from Least to Highest

Figure 3. Measured technology use of novice and advanced learners on assigned tasks.
This figure compares and contrasts technology use over a term and with assignment and task
weighting.

Overall, the Novice learners used supportive technology on assigned coursework more
than the Advanced Learners (Figure 2.). In Figure 2.2 the bar graph indicates that while the
novice groups’ use of collaborative technologies remained generally consistent throughout the
course the advanced groups’ use of collaborative tools peaked when individual tasks, essay drafts
and final projects were presented. There were also differences in when the technologies were
used during the courses. At the start of the course, the usage for both groups was high however;
during the course Advanced Writers’ usage fluctuated greatly whereas the usage by Novice
Writers remained more consistent. The usage pattern across groups were similar in that usage
peaked around the midterm however at the end of the course there was a sudden surge of
technology activity on assignments by the advanced learners (Figure 2.).

The Advanced Writers had higher language abilities, more experience with composition
writing and higher developed study skills than the Novice Writers. Thus, there are a couple of
possible reasons for this sudden surge in advanced groups’ online usage; 1) Collaborations may
have been focused on time periods when class points required usage or when course assessments
were imminent rather than a consistent need for peer feedback, 2) Advanced students may have
needed the collaboration and peer-feedback when new tasks were introduced and due such as the
task to analyze academic literature given at midterm and the final project reviews due at the end
of the course. The technology employed in the classrooms, of both groups, was limited to
supplementary and lecture materials viewed with overhead projector and the use of the computer
lab for specific tasks.

Students across both groups indicated the overhead projector use to be supportive of
classroom learning and beneficial. However the sessions where computer lab time was
incorporated into the course teaching were viewed to be “very helpful”. In particular individual
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grammar and writing exercises that were interactive and individually assessed were stated as
being “most useful” and suggestions that they be used more in the course were given.

Collaboration, Error-Correction

As a whole, both groups of learners found in-class collaborations with peers and
instructor, to be the most important factor in their learning. A collaborative sometimes termed
student-centered approach to teaching is one that supports frequent interactions between students
and students and students and instructor Yigiao (2014). The use of activities and tools that
promote meaningful conversation and active reflection on writing has been supported in a large
body of literature for some time. Nevertheless, in the study presented, the Novice Writers
viewed online collaboration to have a greater impact on their overall performance than the
Advanced Writers did. This may be contributed simply to the fact that as novices they had more
skills to develop and thus believed they could learn faster and more by being part of group than
doing so individually. According to Haythornthwaite, (2012) for the learner the perception of
time management can factor greatly in the goals that learners set to achieve in online
environments. Therefore it is understandable that online collaborations would appeal more to
those who did not have the opportunity to frequently meet face-to-face. Whereas for those who
could easily converse with peers in person or faced obstacles when using internet or technology
tools online collaborations would probably be considered a waste of time or less productive.

Perhaps due to the more consistent online collaboration of the novice cohorts the social
groupings that were formed appeared to be stronger than those described by the advanced
cohorts. These social groupings seemed to be very important part of how Novice Writers in
particular, viewed the process of acquiring knowledge. For example, one group, on collaborative
assigned tasks, argued that the same grade be given to a group member that participated less than
the others. In another instance, group members risked their individual grades to allow one
member more time in completing and submitting their portion of the work.

The consistent self-directed online participation of the novice learners as group
participants beyond that which was assigned suggests that learners view some significant
learning as occurring outside the formal classroom. These real-world contexts are particularly
relevant when the learners come from a language background that is different from the language
the subject is taught in (Bunts-Anderson, 2012). Theoretically this supports the paradigm that
learning occurs through interaction and through socially constructing knowledge through
interacting online in groups that share similar interests and with the variety of sources technology
now provides.

Collaboration: Social Groups and Instructor Models

This connected learning is described and supported by Brindley, Walti and Blaschke
(2009) in an article titled, Creating Effective Collaborative Learning Groups in an Online
Environment. The article reports on a study conducted of 15 cohorts over a three year period and
details factors that tend to support effective online collaborations. A detailed description of the
importance that the novice students viewed “team work™ and social grouping to have on their
learning is discussed in-depth in an early publication titled Students as Teachers 1: Novice
Writers Using Collaborative Technologies to Improve Written Communications (Bunts-
Anderson, 2014). With the novice students in particular the effectiveness peer learning, peer
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teaching and perceived positive impact online participation is viewed to have on individual
grades as mentioned by others such as Chiong, & Jovanovic, (2012) descriptions of learners
perceptions in their online Game Based Learning (GBL) study.

A review of oral comments in the teacher’s notes taken during the one-on-one
consultations with students indicated a general preference for face-to-face feedback with peers
and the instructor. When asked to report which collaborative process was most helpful and which
was the least helpful to their composition process, responses were mixed across classes. In
general, students reported that the face-to-face peer feedback on work was better than the
electronic comments. A few stated that the instructor’s feedback comments were very helpful but
that some of the peer comments were not. The majority reported that the peer feedback on
written work was helpful and very helpful. Three students in the novice group and five students
in the advanced group mentioned that the process of providing feedback to peers was too time
consuming and that they preferred feedback from the instructor.

Another important factor that emerged in the study was the students’ use of instructor
provided models in informing the online comments given to peers on their work. The importance
of models or guidelines in scaffolding self-reflection and peer-comments has been well
documented in EFL literature. For instance in a recent study involving 71 Indonesian students
taking an Essay Writing course Cahyono &Amrini (2016) argue the benefit of instructor
provided “guides” or clear models for students to apply when self-correcting and providing peer-
feedback as effective in increasing students writing proficiency (p.178). In the study presented,
the application of task models was highlighted thru the repetition of comments regarding essay
structure, summary writing and analysis that continually appeared in the online shared essay
drafts.

It was expected that the students with more developed writing skills would be able to
provide stronger peer-feedback on written errors than those with less ability. A difference in
complexity of feedback was evident when comparing the feedback provided by both groups of
learners. The Advanced Writers for example often mentioned multiple error types supported by
specific examples in a single statement and often provide a location as an example. To illustrate,
within one comment student 44527 provides feedback on content, format and language use.
Student 44527 refers to a content error, a citation error with location and the need for literature
support. Interestingly both students apply a citation term provided in APA citation guidelines for
paragraph (Appendix C). The application of the instructor supplied model of an academic
review of literature in essay format is evident when mentioning the need for support, appropriate
language use and comments on the draft essays’ structure.

Student 44527— “In first para (paragraph), you mention many results, tables and graphs
in appendix of results may be helpful to refer to-remove any first person language-you
mention a fallacy, be specific with what fallacy it is.”

Student 44529—*“you mention things about second study but provide no rephrased
statements or quotes-Dont just leave a quote unexplained (first para) (paragraph),”

Initially, Student 44527 suggests their peer should reorganize their research draft and not
include all the results initially in the first “para” (paragraph). The student infers that findings
should be provided within the essay and with detail and suggests using an appendix. The student

Arab World English Journal WWW.awej.org
ISSN: 2229-9327



Arab World English Journal (AWEJ) Special Issue on CALL No.3 July 2016
Successful Online Learning Collaboration: Peer Feedback Bunts-Anderson

also points out that in a formal academic essay first person is not a good choice and that the use
of “fallacy” is not clear to the reader. Similarly, Student 44529 points out an error in content as
there is no support for a study mentioned. They suggest that citations such as paraphrasing and
quotes from the literature should be used and then point out a comprehension error in that there
is an unexplained quote in the first paragraph inferring that it may also not be cited correctly.

In contrast, the Novice Writers often limited their feedback to one or two error types
either describing errors in detail within one statement or providing different statements for each
error type noted. The novice students often highlighted grammar errors and generally focused on
content and format errors that were provided in the model but not included in their peer’s draft.
However there are similarities in the application of the instructor supplied model of an academic
summary of articles in an essay format. The scaffolding that the model supplied is evident when
students describe the need for support, appropriate language use and comments on the draft
essays’ structure in the peer-feedback provided (Appendix D). In both examples below the
novice students’ feedback is less complex and contains more errors than the advanced students.
However the novice groups did highlight multiple areas in their comments such as style,
structure, content and the need for support.

Student49332—| liked the style and the structure. i think You only miss the
References.”

Student48805— “I think you should include more details from the articles to support
your statement. Your introduction is attention grabbing and you have a good use of
vocabulary. If you only use and in text citation it will be perfect.”

One significant distinction was in the manner that feedback was provided between
members of both groups. For the advanced learners feedback was often direct in manner. Some
comments were authoritarian almost like an order “you will” or critical simply highlighting
errors. “There are no...” Most were succinct and brief therefore they may have been easy for
respondents to apply.

43834 —“there is no use of quotation marks”
44526-“Instead of naming and stating the two studies synthesize them into one.’
37541 —...You will give particular cases of shortcomings and qualities you have
specified.”
In contrast, Novice Learners often provided comments that appeared to be more suggestive than
authoritarian. Often these comments contained complimentary phrases such as “good job”,
“great point”, “I liked...” On the other hand, feedback sometimes lacked specificity which may
have made the errors more difficult to find and the feedback more difficult to apply for the
respondent.

’

47477- “You have done a good job at introducing each of the articles and giving an
insight into each one of them but I think your introduction lacks an intriguing opening
sentence to interest your readers.”

48805- “Pay attention to subject-verb agreement in the first two lines of the essay. I liked
your conclusion especially your own opinion in the last sentence.
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50011- “Your conclusion did not provide a clear sum up of your whole essay, however,
you provided a great point about both article’s strategies which is “Argumentative”.

Both groups described peer feedback as helpful. Individuals from both groups also
claimed that the feedback provided on individual work by the instructor was “more helpful”.
This study did not set out to specifically measure how the type of feedback and the manner in
which it was voiced or perceived by the respondent impacted how it was used. However given
the interactive nature of online comments and the ability for others to view these comments it
should be an area of significant focus in the future. Another factor that should be looked into is
the difficulty level of the assignment and subject area for the students. Again this was beyond
the scope of the current investigation but is a factor that needs to be measured if the goal is to
better understand the impact of collaboration on specific work.

In reviewing these tasks and the feedback provided it is important to consider context.
One cultural point that should be noted is that many of the students particularly those enrolled in
the novice English composition courses came from oral learning backgrounds and were not
generally strong writers. Many of the students at both levels frequently did not have a history of
reading literature and were weak in literacy skills. Thus the summarization of reading texts in
written form required of both tasks presented was considered quite difficult for some. Thus,
assignments which required illustrating reading comprehension through composition by
producing new skills such as “summarizing” and “analyzing” texts were sometimes avoided due
to perceptions of difficulty or through procrastination by the students.

Although there were clear differences in writing abilities and composition skills between
the novice students and the advanced students it should be noted, that there was also a difference
in tertiary learning experiences. All of the students enrolled in the novice English composition
courses were in their first year of tertiary studies, most had not developed the planning,
organizational study skills required of doing a larger assignment. In contrast, all of the students
enrolled in the advanced writing courses had completed at least one semester of their tertiary
studies and most were in the second or third year of study.

Course Enrollment and Passing Rates

The Enrollment data and course completion rates were reviewed and compared with the
reported institutional averages for those courses. Participation & Productivity were one of the
clear outcomes of the project. A relationship between participating in the collaborations and
remaining enrolled and productive throughout the courses was reviewed Figure 4.
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Figure 4. Early enrollment retention.
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This figure compares and contrasts retention rates of novice and advanced learners with
institutional averages.

One aspect of teaching in the English and Writing Departments at AUS was the tendency
of students to start off keen and end with a decided flop. Most students were unable to keep up
their momentum over an entire course. Perhaps due to the relationships which developed through
collaboration the momentum of staying with the group, somewhat like boarding a train, the
collaborations, essentially pulled the weaker students along for the ride. The early enrolment
percentage points for both classes were higher than the average for both the Advanced Writers
and the Novice Writers.

The average institutional completion rates for specific courses over a long period were
not published or shared with instructors at the time of this study. A comparison of the students
that completed both courses with the same course completion rates offered for that semester and
provided with the course evaluation indicated that the completion rates for both groups were
higher than that term’s average .For the novice classes the average completion rates were 13.75
percentage points higher than those reported for all first year composition courses that term. The
advanced classes were significantly higher than those reported for that term. Particularly, for
those students who had enrolled in the summer accelerated courses. My summer advanced
classes were the only ones to run during the summer thus the numbers were compared with those
provided the previous spring semester. The average for the three Advanced level courses was

25.62 percentage points higher than those reported by similar cohorts for that term Figure 5.
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Figure 5. Course completion rates.
This figure compares and contrasts completion rates of novice and advanced learners with

institutional averages.

It should be noted that the summer accelerated course completion and passing rates were
higher than my regular term course. These results may have been influenced by scheduling
differences. For example students in the summer met daily instead of weekly. This consistency
appeared to help them stay on course and complete their projects more successfully than students
that took the course during the regular term and more problems with procrastination.
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Simply, completing the work or the final research project did not ensure that students
passed their courses. As a skill based course the beginning level English writing students had to
demonstrate the ability to apply the skills taught in the course. Those that failed due to the
quality of the work submitted or because of missing assignments and assessments were often the
same individuals reported by their peers to be not participating in their group work. For the
advanced composition and research students the project had a number of components that needed
to be included and the project needed to be written at higher academic standard than the general
composition courses required. As the number of students that completed the courses was higher
than the average posted for that time period it follows that the impact on the passing rates for
these courses would be higher as well.

Although I am unaware of the specific percentile for typical course pass rates of novice
writers in first semester courses, at that institution, | was told by management and experienced
instructors that it wasn’t unusual to lose a quarter, of the students to early withdraws and
absenteeism. Similarly, the course pass rates for the advanced composition courses were also not
available. However experienced instructors stated that it was common for half the students
enrolled to fail the course due to attendance issues and non-completion of projects. A
comparison of those comments and the passing rates for both groups using online collaboration
tools in Figure 6., indicates that the passing rates for those six classes were much higher than the

passing rates typically expected.
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Figure 6. Student passing rates.
This figure compares and contrasts passing rates of novice and advanced learners with
institutional averages.

Productivity, most notably, for some of the weaker students in the novice courses
improved. One class, “Class C”, had a number of low language level students and a number of
high language level students with not many falling in between. At the lower English levels some
of the weaker students were foreign students that simply lacked the language ability and skills to
follow the course lectures and take notes. Many of these weaker students had fallen behind at the
start of the term and by midterm 9 weaker Novice Writers were identified across three classes as
being “at risk”. Perhaps due to their ability to work with mentors in their extended groups and
the opportunity to meet with their instructor outside of class, for additional help, by the end of
the project, 5 of these students had brought up their skills to a level that allowed them to pass the
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course and move on. An additional 2 students completed the course work but were asked to
repeat the course to further strengthen the writing skills they had started to develop.

Course Satisfaction: Ethnography

A variety of materials, institutionally driven or emerging from the courses themselves,
were collected to inform the research. Data on student satisfaction regarding course and CALL
was collected from institutional course evaluations. Comments from students in one class from
each cohort provided contrasting views. When asked about the role that technology played in
their course three Advanced Writing students’ comments covered a range of perspectives. One
complained that the lack of technology due to mechanical problems in IT had a negative impact,
Another simply stated that it was “too much” and the third stated there was good use of
technology in the course. In general, comments suggested that the students viewed the
technology use as supportive and necessary but also at times a struggle (Appendix E).

Question: Please enter specific comments, if relevant on the role that Information
Technology plays or could play in this course. (Three Advanced Writers)

o “IT could not get my professor on ILearn which greatly affected my understanding
and interest in the subject ...".

e “too much"

o “The instructor makes good use of technology ... does get overwhelming at times.”

In contrast, in response to the same question, three novice students comments indicated that the

use of technology in their course had been positive but were not specific as to why (Appendix F.)

(Novice Learners)

1) "IT plays an integral role."
2)" A good role."”
3) "It plays in this course."

When asked about the instructor and about course satisfaction the Novice Learners’ comments
were all positive and complimentary but also general in nature. A few did provide additional
detail such as the student below who was happy with the course content.

4) This course was amazing. We learned more than what was required which is a good
thing. | look forward to taking more courses with Dr. Anderson.

Unfortunately, there were no institutional evaluations taken on the two Advanced Writing
and Research courses held over the summer so there were no institutional measurements to
evaluate and compare the course satisfaction levels or the perceptions of technology use in those
classes with the same cohorts within the institution. The institution’s formal evaluation and
comparison of the novice level courses however, indicated that the novice students’ perceptions
of their courses were rated higher than those with the same cohorts within the institution and
when contrasted with all courses held in the department . When measuring course satisfaction the
average mean for Class A was 4.375, for all Fundamentals of Academic Discourses classes 4.25,
and for all courses in the College of Arts and Sciences 4.3375 Figure 7.
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Figure 7. Institutional comparison of a novice level course with cohorts and department

Final compositions and research reports were reviewed by administrative course heads,
directors and senior instructors to assess the quality of the final compositions reported and the
course outcomes generally (Appendix G.). For the novice writing courses the Head Instructor
and two senior instructors reviewed the overall coursework produced positively stating that the
final compositions were “The writing quality and comprehension skills exhibited are generally
higher than those produced from students at this level” and that the completion of curriculum
plus additional work was “impressive”. However the Head Instructor felt, that the content of the
additional assignments may have been "too challenging” for that skill level.

The advanced writing courses were reviewed by the Head Instructor and the Department
Coordinator both were pleased with the completion of the curriculum as variance in quantity
and quality of work for that course had been issue. The Head Instructor was interested in the
technology integration and stated that the retention and pass rates were much higher than
expected particularly for the two summer courses. Both felt the quality of compositions were
high and selected samples to be kept in the Department’s Archives for future instructors and
students to review”.

Conclusion

Much of the literature published today on the topic of technology integration in mixed
language background writing courses is focused on the evaluation of a particular tool or an
attempt to measure the productivity of a single teaching or learning factor. The study reported,
differs in that the task based computer and electronic device integration reported was selected to
encourage peer-evaluations and multi-authored learning. The perspective is unique in that
student selected private technologies were also included in the analysis. Results indicate that
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learners at both the Advanced and Novice levels preferred the Google Docs shared features for
synchronous collaboration on written draft revision.

Peer Feedback comments on shared documents were focused on grammar errors, syntax,
formatting, structure and cohesion. The use of terms and samples derived from the instructor’s
models highlighted the important scaffolding these provided in essay revisions. They also
supported earlier studies that report the benefits of “guided” peer evaluations. Differences in the
manner in which feedback was provided were noted. The Novice Writers tended to be more
supportive and general whereas the Advanced Writers tended to be more critical and informative.
Although literature would suggest the latter as being more effective the perceptions of the two
groups differed. The Novice Writers viewed the processes of peer-evaluation (feedback and
multi-authored texts) as “very helpful” whereas the Advanced Writers’ opinions varied between
“helpful” and “time consuming”. Similar to previous reports, students preferred instructor
feedback over peer feedback however there was a difference in perceptions of peer-feedback in
relation to writing level competence.

When analyzing outside of class collaborations the Novice Writers also tended to use
social networking tools and interactive chat forums more than the Advanced Writers did. This
finding may have been impacted by differences in course scheduling and the type of course work
assigned. The novice course was graded over a number of essays submitted throughout the
course and the advanced course marks were heavily weighted by an end-of term project and
presentation. The nature of the study described, lends itself to reporting, outcomes in terms of
productivity and the application of specific writing skills outlined in a course curriculum. The
development of literature summaries and the construct of a literature analysis were complex
tasks, as they entailed synthesizing a number of readings and the development of new critical
strategies and writing skills.

Separate reviews of course productivity and learning for both groups indicated that the
quantity of work completed was higher than typically found and that production of written work
was a higher standard and more comprehensive than generally expected from the departments.
Institutional surveys indicated that course satisfaction for novice learners was generally higher
than that reported by similar cohorts in the institution. In addition, the overall completion and
pass rates for both groups appeared to be significantly higher than expected. However
longitudinal data was not available to quantify those results. Analysis of technology integration
and collaboration across the six courses suggest that effective implementation of online
collaboration tools should be flexible to allow the incorporation of outside tools and services.
Findings also supported previous studies indicating that ‘privacy’ is regarded by some as a factor
in selecting technologies to use. Significantly, students seem to view ease of access and
convenience as key factors when selecting tools and assessing technology impact on their overall
learning.
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Appendix A. Technology Integration Questionnaire
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Appendix C. Advanced Students Comments Using Google Docs: Essay Draft and Literature
Summary and Critique
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43714 - It wondd e hedier i you toclede recommendaticars #n youor conclosicn.

- Break yoor body of Ierators to il paragraphs (Tt wosdd be sasier o read)

41T - pow kave provaded good smdbes to meppoet your ressanch

- 1 Hze bove you sl your i rodscion Witk an explization of what soe-vicdest protesing meazs
afl e ok sieen & Fascaesic: worn dafined fre soemie 3 Tave 3 Mreey ahoes &

o 13 RO, WO o =5 O

mypoda ined wiha s the smndies salh ahosd =

T Sy i
il s A teonse e :..H.- ]
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'ﬂﬂ'-i T ey e e m S Py i - - e - maman - - o - e - -

b ~w 2T EHCE DSBS EnAROd OATHCE. LSS S SIS RIS WO ROCEE A Mo DF DS RS INENE DO Cre
- P R 2 i

SOTINA 0D TR RATCNE TS W0Tnt Y. Ikt ==

41955V e imerodaction i wall thomghe of bt vou :‘:-c-'...d commider adding moee racommendatices Ao by wming
e pramemar sofemare srovided by Professos Himberh

3655 Vowr smrodection gof oy atendicn asd your -:-:w:-:!':&!-u % seccesshiel, # scheded everyinng. Voo mighd
meed o ehborate more & your sodies and Emckeds some sadEics

44743-1 Hive yoor tmiroduction , definiiely gol me sndereiad io the dopic gl I ok you shoudd explatn moee abost
the sipdhes, 1o be more cleas I ok yoo should addoess them more critically and show os whai o toiead o il 1o the
Toerammre fhat & avadahle now

ST

Viom bave not.gies 2 deferition ahost pomr topdc 3o e svinodncsion
e oy pmragraphs thosld discuss moee &0 depdh ahost the somrces; f0 other wonds, thene shosdd be more
explamtion becamss thene are a Jot of andience who dors not boow 2 Jot athost the foxse
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Appendix D. Novices Comments Using Google Docs: Essay Drafts and Literature
Summary

E E: ~ il =
G — EEE i
I - ——
: s
——r o o w— &
= sy _
- o 1| o)
s f - -
I‘ | =] Vo
- . = wr
e —m| = Eg
===l
SE0EE Wall | think your theclc dosc not ssplain 'i'rl-m.lhp:.rt-:l' sithough you dirsaly mesmrboned that e s

ceampars and conrad oribgus, you chould sico membon what ars the ¢ that you will c-ompans. som-oeer, | think you

e {0tk more about the wey both arfolc ars writen and organiasd inceed of faking sbout the comisrt of sach arbics

E3Iq -1 think you chould Includs the pags numbsr 1o your In 2ot cfetionc.

B3I - Your dedsiled the cic le wsil decedopad, Hwac 2ble {0 comesy the comlent of your scemy.

E3Iq -You chould ssplsin more aboust hoa the suthorc organiasd their arbicesc

474300 our scray e well arganioed. and | followsd your polnic cearky

-rrqﬂm-ummumudmrtmh aurthior portray o the Imam In amascs and the scshc from Sfhe sabh
warkd® maybs I pou connesisd your sasiccabone o sethag ciylsc H would neip improws the scooay, for scampl the

author hae & clubbonn jons when decoribing acshs In® arce name” beosuse “suihor” peeme fo generales _scd

4337 Nied the ciyiles and the ctructurs. ] think You only mice the Radsmnosc.

4EEDE | think chould Includs mors datalic from the srbclec 1o cupport your ciadsment

SEEDEY our | It at=ntion grabbing and you hase 2 good ucs of woosbulry.

Wiou haws dons & good atimroduding sach of the arfidlec and ghéng anincight o sach ane of them but | think your

Iﬁmimhnl:;ml!ﬁm“ parmience fo merect your resders 4747

1 s the way In whikch you ot cisd betessn the arbiclsc ndsrme of thelr wriing oyl but | belave fhees am other

scpsaic that you can conciderin your analycic cuchac the waldiy of the information, the quailly. how weill sach of the

wriere sach hichsr purpocs sled TH7T

SEIIT You reslly worksd an Eand fizsd mamy chot 1inink the companicon & realy cbong.

H'you only ues and bn fest ciation §will b

Fay at=smion fo cubjeci-serm sgresmant in the fird fao Bnecof fhe scoay.

4EEDE] liosd your conclucion & ooy Four osnopinksn in the lad cemisnces.

Your bmirodustion and detalisd the-cc ans grest bt | jus Think younssd 1o pay moes stlsaion 1o your ucs of serhe and
franciionc. For sxample ©_difsssncsc_nsmeln_2 The ucs of son the oty dosc nol cesm oonmot Inctead you aan g
FncEHe of cuch & onetint thic &2y proves That thens ars Two squicie artclsc out thers whilch s2nd out ac rans
sdusatonal plesec 47407

The way bn which pou haves brroducsd sach of pour sriiclec along afth thelr cummassc lc e oo Aled, you hars
sriahiliched & gres compar con betasenthe teo. 1| uct think the diffsrences ¢ pamgraph nesde o bsken dosn o cmailer
paragraphc addrescing sadh calsgary Le. the suthorc baskgeound, the wething chss, slo 7477

450 EE] really M hoar bodh arkiclsc bul | think the cacond and fhird aiphie ehould b undsr the
Inhu:h.nﬂunkut)uumﬂui ;ﬁ ham afisr e paragoph which talke st h'ua.u'g:::::l'p::h arficls_Oriher than that yau
analyelc wat parieothy dons.

45327 | think Hic perfsct Wéhat you only micc and what acs 20 mice Ican in ==t cteton and s mdsrence lict

SEE0E | Mead your Fonaducko triat ncludat A chsar datamad cislemant

5505V ou chould peovilds o mwmﬂm;mﬂ.ﬁrﬂi

SEE0EY our conciuchon b crong and Eavec s chong bnpecd on e macer

Bl - Your conciucion did not prosids & clser pumup of Four whaobs sc =t proreideda gerat point sbout
ot arBicls’c ciradsgec which e Sangumesmiathee ue e o

01 - s on your theoc catsmant, sty dkdyou cpit i imo teo cevisnces, and Wiy only chow the cimilasbsc, what
about the difsrencec.

47477V ou have afsctredy Imiroduced your arfolss and Incdudad an amaz@ng cummarny of sach of fhe srficlsc Sco. you
hawe ceonclkdered difsrencec in sach of the arkhor s writing dylec but 1 fhink you need fo =

hence rallabiiity and ofher srscoahilch can b coeboslly analyzad within anarbcs.

S4EIITH & wary Cirong o8y, ¥OU Worksd on the problsme, | haes notning 1o eag-.

45337 lowed your decorpton in anaty Zng them. pou slco had good In gitstion Great wok
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551 5-Very mieresiing topac, but vou should Bave a very clear thesn i the maroduction, and you should dmcus the
FAps that vou ae asmeng fo fll by theix reseanch
41550 Tnte re sty fopac bt you should inckade 2 thesi matemess a1 the end of the intnoduction. Voo couldd ako

ST o conchesion 2 il more.

431655 e stemend 0 your droduction & nof very clear. Yoo conchmion doson’t moememaisime vooe Hiesatune
review. Vo have crediable somnces thongh!

4374 Vo shomld dochede an APA reference bn,

Vom shonld have a conclesion which semmmaime the fhe themes covensd in fthe hody of Feramre review, a0d some
racommemendations that moay sohve the probiem.

3337300 nogpic st I feink yom meed to spend moee Sme $0 crgasdsing i

'.- o o wrhe a cooclamion

44515 - 2inckade dn pour snwodiaction A detaded thesk shitemend it shoudd snchade vour medhodolomny i reviewing
WO eTatEne and WAl S St d & Yo Dody 300 COomo Fanion

#Inchade o vour conchmicn ancder beief ek masement and pou should snchade sformasion abost fhe zage das
SN 3N PO 0TAC A

& Devedon vour conclmion pangaph =i

4&-5']"_1! -cascking fopac i = sl ngade vouer referemce Bt and pat i0 2 detadled thesi sadement 3o dhe
Arodecsion.

3655 Vo' e mivsing e conchasion. Vour Heratere review & 2 bt Joog, thouldd be 3-3 paragrapks

mﬁl raally M= hos ¥ou somparsd both arbols, but you ne=d io Includs mor scsmplec from s=oh aricls io cupport your
peal

ST L rally ks e sy pou talied shout fhe sdislsc . bifs Sy Informing what H Ic about then sxplsining the ssiiing
ciplec

D00 AT WU oould ghes sxamplsc of Wity FoU hink the adnore webing ofs ioihe sy e comparingio the oiher
sadnars. ctyle.

SEEDE] Mioad your acadamibs cumenarias, howeer | would hacs rscommandsd that you ceparats the cunmassc in teo
Indapandant paragraphc.

HDHA your sonsduckon, highllght coms of your obcerafionc and e oulc

Wiou hews dons & graat fob I csl=cting an atsniion grabbing fis, howsssr, | fhink e am snhanosmemis you &80 mas
In your Intreduction cush ac incised of caping han... and_.__colids_ e Icwhars graatnece collldes e youcan ay
Afihen.and._cariinge mest, fhic & wher geainece collidesc.”

47477 0mar, you haes mads coms wary salld polnic hee and haes Nuctrsisd and cupporisd s ot of themin genaral fhic &
an imisrecting papsr. The smor howsssrdeteet fromwhat youars caying and cauce sonfuckon fhoos nesd fo be proofsd
and corrscdsd oo thatihe reader can Socuc on cahiat ypouans caging whidh Ic imsracting minerihan on mctakes -
Instrucdor

1 a=dmilre the way In ahibh youbrought in the teoarbcec fo mest Hsac gresl but | Hhink i sould b betesr Fyou carisd
off witth the seademis cummarny of sachof the sriclss and then mowsd on o oricslly anulyAng them. In other sorde,
Inci=zad of trying fo Imi=grads & cummarny with = Judgemant, fully devsiop your cummery in & ceparsls paegraph andthen

maoee on fo looking &t diffsremt scpsalt wiitin the srbcsc and brnging themiogether 47T

D031 TE 1 Hesthe way pou weols the scoayg . 45055 nioes analyclk but pou chould Induds an Infrodudion with a detallsd
fhacic and | fhink Hwould b hetisr Fyou sspreccsd e main point of ssch paragrph 2 cemience In e beginning of
2o paragraph incizad of using & cub-neading fo do o

B0 e ime, B et otaSonE chould D b hile vy Ao, pu, 2

B w-joamd areuchng @ - 2 In your paragranhnc and | gusct. you choulkd snobd uding T Try 0 makes I a canmisnos
Bl - o detaled thede k& nol car, bn ot woedc 1 dosc nol aspiain T Cormismic O T coay

47430 M you comparsd and contracisd the sylec mors and sxplsined wiy you Irsnpredesd the sricscin fhilc wsy s H
I'mldhrnﬂifrm":utmmnwrnu ﬁ:hhu'l:‘l:ru-“ intuh'rur unu'h'pbilrh'hurlmaﬂﬂnu-‘ ap ate
suthore scriiing ciyle woulkd probaly hel

SEI3T | Mied the argument You onl Lu:-hl:d hmﬂu and contraching reacon You uct nesd fo ghee mors affort in e
campars and contrading method of thic sceay.

SEBRE Avald witting Informaiion about the e forthic Iclmeieant in the ortiioal snalydc.

Tha infonmathon avallabily bn sour daf can esmually tunn Bmo agraat phace, i puct Boks come ceganization a6 Wl acthe
dersbopmes of an ntrodusiory and concluding paragraphd 707
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Appendix E. One class -Advanced Students Comments

Faculty: Anderson, Kimberly

Please enter specific comments, if relevant, on the role that Information

Question: Technology plays or could play in this course

Response Rate: 33.33% (3 of 9)

IT could not get my professor on iLearn which VERY MUCH AFFECTED my understanding
1 and my interest in the subject, especially since everything my professor did was online.
Mothing physical or paper or anything.. All via net.

2 too much

The instructor makes good use of technology, almost everything is done online.
However, it does get overwhelming at times.

Appendix F. One class -Novice Students Comments
Faculty: Andersen, Kimberly

Question: Please enter below any cemments on how the course should be improved

Rezponse Rate: 42,8606 (2 of 7)

1 Give more classwork than homewaork. -
2 Reduce the pass mark el
3 asitis >

Faculty: Andersen, Kimberly

Flease provide your instructor with helpful suggestions for improving
his/her effectiveness

Response Rate: 42.86% (3 of 7)|

Question:

1 ¥You are the best instructer I've had this semester.” -~
2 YOUR EXCELLENT -
3 Dr. Kimberly Andersen is very nice and helpful instructor ~

Faculty: Andersen, Kimberly

Flease enter specific comments, if relevant, on the role that Information

ST Technology plays or could play inthis course

Rezponse Rate: 42,8606 (2 of 7)

1 It plays an integral role. Fe
2 Agood role -
3 it plays in this course >

Faculty: Andersen, Kimberly

Question: Other comments

Response Rate: 57.14% (4 of 7)

This course was amazing. We learnt mere than what was required(which is a good

d thing). I leck forward to taking mere courses with Dr. Anderson. =
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Appendix F. One class -Novice Students Comments

[The Head Instructor and two senior instructors reviewsd the overzll coursework
produced. The senior mstructors stated, that the fmal compositions were “mpresstve” and “The
writmg quality and comprehension skills exhibited are generzlly higher than those produced
from students at this level”. The Head Instructor was plezsed that all three classeshad complsted
the wotk planned and surprised that they had produced =n zdditional essz2y and summary. The
Head Instructor was plezsed that the students had all completed the work cutlimed by the
department as she said this was “Atypical” however she alse felt that the summary writmg and
snalytical elements within the additional wetk might be “too challengimg™ for that level and best
l=ft forlater compoesition coursss.

Forthe advanced writing courses the Head Instructor and the Deparment Coordimator
reviewed the students” fmal projects and compesitions. The Head Instructor was pleased with the
formatting, citztion elements and that the projects contzined 21l the elements deseribed i the
course guide lines. She stated, that sdvanced writing students found the course challenging and
25 aresult the retention and pass rates were typically low. She also claimed that the quality and
amount of work varied dramaticzlly with mstroctor and that memtzmmg stendards had been zn
issue. Shementioned that the quantity of work was often condensed during summer sessions.
Therefore was “Very pleased” with the completion rate of all three courses and with the overall
lezmming outcomes and selected samples to be placed m the Deparment’s Material Library. The
Department Coordmator stated that there had been *izsues with the quality and content of fmal
projects and compositions” and that “she was pleased to have “some current samples for future

mstrctors and students to review™.
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