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Abstract 

Visual studies are imparted as majors in many western institutions. This concern with visual 

culture stems from the vital role of images in communication and how they shape the mindset of 

the global citizen. Moroccan academia has recently introduced such discipline in some 

departments in order to modernize the curricula and enhance a liberal education. However, 

socialization and the dominant local culture favor a more conservative perception of images.  

The paper explores how these converging narratives operate and how students react to some 

modern values such as body politics, freedom of expression, subjectivity, etc. The last concern of 

this study is to analyze to what extent images interrogate and disrupt traditional norms and 

perceptions and contribute in developing students’ critical thinking, visual literacy, modernist 

perspectives, intercultural communication and mindfulness. The paper is a mixture of qualitative 

and quantitative research methods. It is first grounded in the postmodern theoretical framework, 

but it is also based on a four year teaching visual arts experience, classroom observation, and 

questionnaires. The ultimate aim of this paper is to share some findings with other practitioners, 

to address the impediments and challenges of university education and to contribute in designing 

modern curricula that smoothly prepare the students to embrace multicultural values.  

Keywords: critical thinking, negotiating meaning, postmodernism, reception, Visual literacy 
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Introduction: 

Moroccan university has constantly been preoccupied with modernizing its curricula in a way 

that would make it fit in with the changes and challenges of academia, as well as to satisfy the 

practical and functional needs of the society. It has also been assigned the fundamental role of 

establishing cultural bridges between the local culture and the universal one in a manner that 

would smoothly keep Morocco integrated in the global community without losing its roots and 

traditions. Actually, such a flexible and open rapport between tradition and modernity is the core 

of Moroccan national identity. For example, a Moroccan student in the school of arts and 

humanities has the total freedom to enroll in a given department of his or her own choice; it 

could be Islamic studies, philosophy, foreign languages, sociology, etc. The contents, the 

objectives, the methodologies of each department are so diverse that they favor cultural diversity 

and multiculturalism rather than uniformity. It is in this context where foreign languages, in 

general and English in particular, have been introduced in education as a key tool in the service 

of cultural openness. 

 

      Of course Morocco is a francophone country with strong ties, due to the colonial heritage, 

with the French language, economy and culture. But Morocco is also encouraging the use and 

learning of English on an official and private level.
1 

Therefore, one may expect that the general 

policies related to the formation of national identity and the objectives of the state run education 

should automatically favor the emergence of a multicultural mindset that celebrates diversity and 

modernity. This paper explores whether the Moroccan society and culture, on one side and the 

use of English as a global language in academia on the other side, have succeeded or have failed 

to make a Moroccan student and citizen who is open minded enough to embrace difference and 

diversity as well as to navigate smoothly between tradition and modernity.  It also tries to 

address whether the universal rise of fundamentalism has had any impact on students and their 

way of thinking. To achieve this, semester five students from the department of English at 

Moulay Ismail University, school of arts and humanities were selected to respond to some 

questions related to visual arts/studies class. Students were asked to react to three open-ended 

questions addressing artistic ways of representation and expression in Western art. 

The three questions are: 

 

1) The nude is a recurrent topic in western painting. How would you assess this from your 

Moroccan perspective? 

2) Religious icons are central figures in the western painting tradition. How would you 

assess this, and would you agree/disagree with using religion in art? 

3) In modern art, freedom of expression is a central value. Would you agree/disagree with 

this? 

The number of respondents was 93 students; they actively cooperated in filling the questionnaire. 

59 of them were girls and 34 were boys.  

 

Mapping the theoretical framework 

      It should be stressed from the outset that education is always shaped by cultural and 

political factors. All nations and governments assign to education the role of maintaining certain 

values that are cherished by a given community. For example, the French republic has attributed 

a secular role to the public school so as to serve the values of “laicité”.
2
 Kamal Attaturk, and 

immediately after the creation of modern Turkey in 1924, decided to modernize the curricula of 
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schools and institutions in a manner to break with religious teaching and the supremacy of 

Ulama.
3
 The liberal values of a multicultural society, like Canada, are also visible in the national 

curricula that respect all ethnicities (Parekh, 2008). 

 

      Education is also shaped by the cultural heritage and identity of a people. For instance, 

schools in the Islamic world are deeply rooted in Islamic history and religion and, therefore, are 

shaped by the legacy of the past and the Islamic world vision (Hefner, 2007). Today, even in the 

most sophisticated universities in the Islamic world, a place of worship (mosque) is a 

compulsory component of the general edifice-the beautiful mosque in Al Akhawayn University 

in Ifrane testifies to that- not to speak about the content of courses, the way classes are imparted, 

their objective, their methodologies, etc. The same applies to western institutions which give 

priority to secular subjects, because these institutions belong to the Greco-Roman secular 

tradition. The question that arises now is: how does the Moroccan university negotiate such a 

double belonging? Has the Moroccan university succeeded to create a third and hybrid space 

(Bhabha, 1994) where modern values and Moroccan ones are harmoniously embraced? Where 

does the Moroccan student position himself/herself within these two converging narratives? 

 

      I confess that to answer such complex questions is gigantic and almost impossible a 

mission to carry out by one single researcher; it requires means, time and human engagement. 

Thus, the choice of the department of English and visual studies/arts class is taken as a case 

study that might illuminate us on the state of affairs in the school of arts and humanities. 

Students who enroll in the department of English are expected to be de facto more liberal than 

others because the department imparts classes which are deliberately global both in language and 

content. Indeed students take modern subjects, such as world literature, critical thinking, 

intercultural communication, linguistics, cultural diversity, to name but few. The modern 

dimension of this education is strengthened even further when students take a visual studies/art 

class. This latter is deemed by experts in Western academia as a postmodern discipline 

promoting excellence, interdisciplinarity, reason and culture. James Etkins (2003) calls the 

institution where visual culture is taught as: 

 

           The university of Excellence, the mostly administrative heart of the modern university. 

The theoretical issue (what counts, in this case, as interdicsiplinarity?) belongs more to the 

university of Reason, which Readings understands as philosophy and other disciplines that 

represent rationality and knowledge, and also to the University of culture. (Etkins, 2003. 

p.26)  

 

      Indeed visual culture is a novel discipline in western academia; it emerged in the late 

1990s as a deliberate break with cultural studies. The latter was criticized and deemed too 

politically engaged and less neutral and academic. Today visual studies and arts are taught 

almost all over the world; departments and institutions are dedicated to the visual in US, in 

Europe, in Latin America, in Japan (Etkins, 2003). It also emerged in line with what is called the 

“pictorial turn”; that is this new perception of learning and reading. The global citizen is now 

more a visual reader than a script reader, more shaped by and sensitive to images than words. 

Internet has accelerated this shift from the verbal to the visual and internet has also blurred and 

broken boundaries between cultures and people. Today a Moroccan student is as much connected 

and shaped by the digital communications as any other citizen of the western world. The wired 
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youth (Mesch, 2010) have a common digital behavior; they relate to images, take a lot of photos, 

post and share their photos on Instagram, etc. Theoretically, one should again expect that the 

Moroccan student of visual arts class to be familiar with this visual global culture and to have 

internalized more liberal attitudes towards images produced and consumed on a global scale.   

  

     Visual arts class could also contribute in illuminating students in matters of arts and 

developing their critical and analytical skills of all forms of expression.  One should first regret 

the little interest accorded to arts in higher education in general and in the faculty of letters in 

particular. This institution still considers the script (literature, philosophy, history, languages) as 

the most sophisticated forms of culture and by so doing disregards visual arts and popular 

culture. Farid Zahi is right when he argues that” L’image fait encore peur dans le monde arabe. 

Cependant, si l’image fait encore peur, elle demeure néanmoins l’impensé de nos sociétés 

modernes du monde arabe parce qu’on l’accuse de violence”
4
 (Zahi, 2015.p.12).  

 

   Such a class could introduce students to “high” or “low” arts in an equal manner without 

privileging one at the expense of the other, because culture, as Raymond Williams would argue, 

is the series of practices and beliefs of a community (Williams, 1983). 

 

      This class could also introduce students to a myriad of artistic expressions, such as 

classical painting, photography, street arts, cinema, among others, and engage them in a process 

of interactive and critical learning that a literary text might fail to do. Autumn Rhythm by Jackson 

Pollock, for example, challenges the students with regards to meaning, freedom of expression 

and subjectivity; this painting pushes them to rethink their definitions of art, their definition of 

meaning, then to discuss and debate the role of art in our contemporary life. Visual artistic 

materials could also help them learn more about their local artists who use a universal visual 

language that everyone could comprehend. The photography of Yto Berrada, Leila Alaoui, Lalla 

Essaydi, for example, relates them to the societal and cultural issues of their contemporary 

context and could, therefore, be an efficient way to explore cultural and social issues that such 

photographers address. In short, such a class could contribute in creating a savvy, literate and 

critical student who uses English to communicate with the rest of the world, but who is also 

knowledgeable enough about the concerns and issues of his/her society.  

 

     Still, some researchers might disagree with the positive impact of a global language like 

English on students or even a liberal class like visual arts. For such scholars (Berkey, 2007; 

Dialmy, 2016; Hefner, 2007; Tibi, 2005) learning in the Islamic world is not problem-solving 

and critical thinking oriented. It is also a learning that favors stabilization rather than change. 

These two fundamental characteristics are attributed to the very old tradition of memorization 

and hierarchy that is so dominant in Islamic institutions either in the ancient Madrasas of the 11
th 

century onwards or even nowadays in modern public schools. Jonathan P. Berkey claims that the 

transmission of knowledge and the role of education in the Islamic institutions of the past were 

reluctant to promote change and relied heavily on memorization: 

 

But for all the power that medieval Muslims attributed to education, change was not 

something that the transmission of knowledge was ordinarily expected to foster. The 

conservative character of the transmission of religious knowledge is further illustrated by 

the importance of memorization. (Hefner, 2007. pp. 45-46)
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What Jonathan P. Berkey (2007) implicitly tries to state in his study of “Madrasa Medieval and 

Modern: Politics of Education, and the Problem of Muslim identity” is the correlation between 

education in the Islamic world both in the past and present; new subjects are introduced, new 

schools are built, new textbooks are designed but the approach to education has not changed 

much.  

 

Tibi (2005) adopts the same diagnosis when he argues that education in Muslim society is 

based on rote-learning and memorization rather than critical thinking. Such an approach is 

common not only in religious subjects but even in secular ones using English as a language of 

learning. The main objective of the student in not to learn proper, to develop his/her skills, to 

unlearn what s/he has uncritically internalized through socialization but simply to obtain good 

exam grades: 

 

University education in most Islamic countries does not amount to a professional 

qualification. This type of education, moreover, does not contribute to the acquiring of 

skills for change since it is based on how to learn by rote […] This is the fertile soil on 

which Islamists invade the institutions of learning and use them as their instruments. (Tibi, 

2005.pp. 178-9) 

 

Dialmy (2016) adopts the same critique of how knowledge is transmitted in the Moroccan 

educational system. He claims that the school favors memorization rather than critical thinking 

and debating and this generates an individual/student unable to argue independently from the 

dominant ideology (Dialmy, 2016.p, 56). His diagnosis of the Moroccan school is even more 

radical when he argues that the public school tries to reconcile two opposite narratives: on the 

one hand a conservative Islamic schooling shaping the thought and conduct of the pupil/student, 

and on the other hand a modern, liberal curricula imparted to pupils, such as foreign languages 

and human sciences. These two opposite paradigms cannot be reconciled without inner tension 

and conflict (Dialmy, 2016. p, 253). 

 

Such strong and alarming arguments should be verified and checked by researchers and 

practitioners who are constantly in contact with students and academia. The rationale of this 

paper is also to address such issues and explore whether the university student does really or not 

achieve some gains from learning visual arts in English. The questions addressed to the students 

in the questionnaire have deliberately tackled taboo subjects. Indeed, the body (sexuality), 

religion (the sacred) and freedom of expression ( politics) have long been qualified as the 

forbidden triangle in Islamic thought and society since the 1970s
5
 and we should today verify 

whether the new Moroccan/Arab citizen has surpassed such stigmas or not.   

 

      It should also be recognized that the use of a language, be it national or foreign, is also 

conditioned by culture and society. Anthropologists (Strauss) and linguists (De Saussure) have 

explored how language is thought and culture and not only a means of expression mastered by 

the users for communicative purposes. Meaning for De Saussure is based on arbitrary relation 

between the signifier and signifier. An image, for example, has a given meaning according to the 

social conventions where it is produced and interpreted. Thus, the “nude” would be a sign of a 

liberal perception of the body in the West and a “shame” in another context that treats the body 

sacredly.                                                                                          
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   The illuminating thoughts of some postmodern thinkers are of a great utility when 

addressing the strong and invisible links between language and society. Michel Foucault argues 

that knowledge and culture are a soft form of control. The modern society, I would add even the 

pre-modern society, is controlled by discourse or by ideology in circulation which creates willed 

power relations. “By discourse he meant a group of statements that provide a means for 

talking…about a particular topic at a particular historical moment. Hence discourse is a body of 

knowledge that both defines and limits what can be said about something” (Sturken, 2009. 

p.105).The power of discourse, according to Foucault, is socially and culturally reflected in body 

politics; that is the set of rules and values established by a society to define and regulate the 

body. It is the dominant discourse that will dictate its ideology on the body; this discourse could 

favor liberal representations and definitions or more conservative and coercive ones (Foucault, 

1977). 

 

      Roland Barthes introduced the theory of denotation and connotation to define what he 

calls “myth” (Barthes, 1972). For Barthes meaning/myth is defined and controlled by the 

invisible values and conventions internalized by a specific group of people in a specific context. 

Myth allows an image, a sign to appear natural. Myth, in this sense, is the set of ideologies that 

circulate everywhere in society; it could be in media, in education, in socialization, etc. Such 

ideologies are double-edged; they give a sense of meaning to individuals in a community but 

they also shape and condition their perceptions. 

     In the light of all these theories and arguments, it would be necessary to verify whether these 

approaches to education, language and culture are confirmed or denied by facts. The responses of 

the students could indeed provide us with concrete answers from those who are concerned, in the 

first place, with education and the dynamics or tension between tradition and modernity. The 

mixed quantitative and qualitative research methods were adopted to verify whether a certain 

theoretical framework is compatible with facts and responses of students.     

   

Findings and Discussion 

     The nude 

      In Ways of Seeing, John Berger (1972) argues that “to be naked is to be oneself. To be 

nude is to be seen naked by others and yet not recognized for oneself” (Berger, 1972. p.54). In 

Western painting tradition the nude is an artistic representation of the female body often 

produced by male painters and gazed at by male beholders. This rapport confirms power 

relations and gender inequality. But when put in a non Western context, like Morocco, it could 

reveal other discursive definitions of the female body deeply grounded in local culture and 

ideologies.   
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As stated above, the first question addressed to students was dealing with the representation of 

the nude in western painting and how they respond to this issue. Out of 93 respondents, 68 

expressed their disagreement with the way the body is represented in western painting. In other 

words, 73.11 per cent were against the liberal treatment of the body in artistic matters. What is 

mostly striking among this category is the language used to justify their response and refusal of 

the nude in art. As the graph shows, some meaningful and strong adjectives were employed by 

students to express their disagreement:  

 

- Forbidden: 20 times 

- Shameful/shame: 15 times 

- Unacceptable: 13 times 

- Taboo: 5 times 

- Sin: 4 times 

- Punishable, worthless, not allowed: 3 times each 

- Guilty, bad: 2 times each 

- Humiliating, lustful, insulting, disrespectful, a scandal: 1 time each. 

 

 Both the high percentage and the terms used by students confirm their total refusal of any 

liberal attitudes towards the body in art and, of course, one should deduce in social life as well.
6
 

The words “forbidden”, “shameful/shame” and “unacceptable” have strong religious, legal and 

moral connotations. By the word “forbidden” students refer to the Islamic law that bans 

uncovering the body and favors the veil. As for the words “Shameful/shame, unacceptable” they 

reveal the dominant moral and social conventions that shape individuals through socializations 

and, therefore, condition one’s thoughts and attitudes. The other terms used by students (taboo, 

sin, punishable, humiliating, lustful, a scandal, insulting) confirm the previous general trend as 

well as the conservative mindset of students with regards to art and body. 

The results have also shown that:                         

- 15 students were neutral; that is about 16.12 percent. 

- 4 students were favorable for the use of the nude in painting; that is about 4.30 per cent. 

- 2 students answered with a conditioned yes; that is about 2.15 per cent. 

- 4 students gave no clear answer.  

 

 

     Religion and Art 

Religion is the expression of the sacred and divine while art is more inclined to express the 

subjective and profane. Mircea Eliade argues that “the sacred always manifests itself as a reality 

of a wholly different order from “natural” realities. [the] sacred and profane are two modes of 

being in the world, two existential situations assumed by man in the course of his history” 

(Eliade, 1956. pp. 10-14).  These two opposite world views have always characterized people’s 

attitudes toward history and nature. The question again is how would a Moroccan student 

negotiate such a polarity between the sacred and the profane in class and in social life?  
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The response of students to the question related to the use of religion in art revealed a more 

balanced attitude. The graph shows that 52 students (55.91 per cent) expressed their agreement to 

using religious subjects and stories in art, 33 students (35.48 per cent) expressed a negative 

response, and some did not respond at all (8 cases or 8.6 per cent). 
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For the first category, students believe that religion could be compatible with art when serving 

some purposes and objectives. 17 respondents asserted that religion and art should have a 

didactic role; the viewer of such a painting is expected to learn more about religion, to relate to 

religious morals and identify with its world view. 6 respondents restricted their favorable attitude 

to the condition of art respecting religion. For this category, there are red lines that art should not 

trespass. The third category (6 respondents) believes that art and religion could go well together 

if they encourage tolerance and intercultural communication. The fourth and fifth categories are 

favorable to art and religion if they serve religious purposes or aesthetic reasons. By religious 

purposes students insisted on the moral dimension of religion that art could highlight and by the 

aesthetic reasons they meant the decorative use of art in places of worship, such as mosques. 

The common denominator between all these responses is that the rapport between art and 

religion should be governed by the fundamental values of the society and not the liberal and 

individual choices of the artist as a free and independent creator.   

 

 
 

 As for the negative response to using religion in any artistic expressions, students insisted 

on the common thought that human figures should not be represented at all because religion 

forbids it and because only God can give life. Such a response could be explained in two possible 

ways. It could be associated with the misrepresentation of some Islamic figures in western 

media; the case of Charlie Ebdo is the most striking illustration. It could also confirm both a very 

rigid definition of religion and a reluctance to liberate art from taboos. 

The other reactions demonstrate either the fear of using art for non-religious purposes, the 

insignificance of art as a whole compared to religion or the necessity to respect religion. 

 

     Freedom of Expression and Art 

Freedom of expression is one of the fundamental values of human rights and modernity. It is 

based on the undeniable right of the individual to express his/her thoughts in diverse matters, be 

them cultural, political or artistic. But freedom of expression is also challenged by some non-

western societies that deem it improper for people belonging to different histories and cultures.
7
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Such a polar approach to freedom of expression and art would undoubtedly reveal the dynamics 

in the perception and definition of freedom of expression by the Moroccan student.   

    
 

 It is sticking to notice the high percentage of students who responded favorably to 

freedom of expression and art. Indeed 75 respondents (80.64%) expressed their agreement with 

freedom of expression and deemed it a fundamental value. Such trend demonstrates the general 

belief that freedom is important not only in art but even in the other sectors of life. Students are 

inclined to be more rebellious and politically engaged. Their arguments confirm this political 

consciousness. 

 

  
 

 Most of them shared the same belief that freedom of expression is part of human rights 

and democracy, encourages freedom of choice, is central and necessary in modern life and that 
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art should be challenging. Even those who claimed that “it should respect red lines” had a 

positive attitude toward freedom of expression. Such a general consensus is confirmed by the 

insignificant number of students who disagreed with freedom of expression; only four responded 

negatively. These students believe that red lines and borders should not be trespassed and art 

should be controlled.  

 

  
 

 One may conclude from the above results related to freedom of expression and art that 

students assign a political definition to freedom of expression and do not approach it in a holistic 

way. Art could be subversive and challenging in political matters but should not interrogate the 

cultural values of the society. Such a divide between the cultural and the political is confirmed 

by the series of contradictions within the students’ responses. Several cases reveal the 

inconsistency and contradiction of their arguments. For instance, they could be totally opposed to 

the representation of the body in painting and at the same time favorable to freedom of 

expression. 

 

Conclusion 

     The study has shown that students are torn between the global values of their digital world 

and the traditional values of their cultural belonging. They are willing to be part of the global 

village in matters of technology, communications and learning foreign languages but are 

reluctant to embrace the philosophical arguments of modernity. They regard a foreign language, 

such as English merely as a means of communication and not as a vehicle of modern cultural 

values and thoughts. Such a divide might explain how modernity is accepted as hardware but not 

as software.  Seen from a general perspective, it also confirms the failure of the Islamic world to 

create its own modernity
8
 and its tendency to stick to tradition as a defensive mechanism against 

the western and secular values of globalization.  

 

      The response of the students also confirms the predominance of tradition in the way of 

seeing not only arts but culture and society as well. The majority of students were against 

audacity, border-crossing and liberal thoughts when it comes to taboo subjects. The impact of 

socialization and the dominant culture is definitely more shaping than university education. The 

curriculum might be very modern and liberal at university but its effect on the receiver is very 
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minimal because the social and cultural contexts are conservative. The reform of the educational 

system should, therefore, start from the primary school by introducing new teaching materials, 

modern pedagogies, new communication technologies, among others, in order to inculcate 

modern values and objectives to the pupil, be them in visual arts or in other disciplines. As for 

university education, the multicultural values based on the respect of diversity and difference 

should be promoted and implemented in the national curricula so as to generate a transnational 

student/citizen with a hybrid identity. The optimistic dimension of this research lies both in the 

enthusiasm and eagerness of the students to learn from materials and thoughts that are new to 

them as well as in their awareness of the necessity to be a critical visual reader of artistic images 

in particular or discourse in general.   

 

      This study could also be interpreted as the strong desire of students to stick to their values 

and traditions as a way of being. Their identities are deeply rooted in a culture that gives them a 

reason d’être. Therefore, they prefer to embrace these values in class or in real life. They are 

willing to learn from other cultures and narratives but would stick to the fundamentals of their 

culture. Of course, no one would deny a person the right to belong to and cherish a culture; it is 

even one of the basic rights of the human being. However, a culture resisting renewal and 

interrogation is doomed to stagnation. 

   

      It is in this context where higher education in Morocco is situated; a context characterized 

by the flow of information, the rapid change of technology, the scientific innovations and 

discoveries, the converging of narratives, etc. But at the same time the strong hold of traditional 

values and thoughts on the life of the students. The real challenge lies in successfully finding a 

middle ground between these two opposite world views and creating a modern education and 

culture that celebrates the bright, humanistic and rational practices and values of the past and the 

liberal and global values of modernity. Such a project could be and should be achieved either 

when teaching English as a foreign language or when teaching pure sciences. Education has 

indeed proven a double edged sword; it could promote development, tolerance and rationality or 

radical thoughts and practices.   

                                                                                                                    
 

    This researcher should to confess that such an issue is a very thorny and complex one and 

that the above mentioned findings should not be generalized or mechanically applied to other 

educational subjects and contexts. Further research and investigation are required by more than 

one scholar so as to uncover other zones and questions that were neglected in the paper. I 

deliberately focused only on visual arts class, but other studies could consider how literature, 

translation, gender, critical thinking, inter alia, are imparted in the department of English so as to 

come up with more exhaustive findings. A similar research could be insightful if applied to other 

disciplines in the school of arts. Only then could we envisage a constructive and scientific reform 

of university education.    

 

 

  

 

Notes 
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1.      Such an official concern with the use of English in education is currently debated by the 

national commission for educational reform. The private interest in English is manifest in the 

multitude of English language centers all over Morocco. 

2.      See Marie Mc Andrew’s “The Hijab controversies in Western public schools: Contrasting 

conceptions of ethnicity and ethnic relations” where she explores the challenges facing the 

French laic school in a multicultural France. 

3.      For a detailed study of this issue see Bekim Agai’s Islam and Education in Secular Turkey: 

State Policies and the Emergence of the Fethullah Gulen Group”, in Schooling Islam (2007) 

edited by Robert W. Hefner and Muhammad Qasim Zaman, Princeton: Princeton University 

Press. 

4.      “The image is still frightening in the Arab world. However, if it is still frightening it 

remains the unthinkable in the modern Arab societies and therefore we accuse it of violence” 

(my translation). 

5.      See a study conducted in 1972 by Abou Ali Yassin entitled “A Talout Al Moharam” where 

the author explores such issues. This study has a symbolic rather than a scholarly interest for the 

methodology and ideology of the author is more political than academic 

6.      Recently the public sphere in different Moroccan cities witnessed gay bashing and violent 

attacks on women dressed in a liberal clothing. What is sticking is that such “street justice” or 

violence was completely unknown in Morocco of 1960s and 70s.  

7.      For more details on this issue, see the Cairo Declaration on Human Rights in Islam adopted 

in 1990 where the universal and the local definitions of human rights converge in this 

declaration. 

8.      The works of Nasr Hamed Abou Zaid, Mohammed Arkoun and Mohammed Abed Aljabri, 

among others, have explored such issues in detail. 
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