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Abstract
This study reports on EFL teachers’ personal beliefs regarding motivational strategies, and details
how teachers apply motivational strategies in the EFL Saudi classrooms. A discussion is included
about the extent to which motivational strategies influence EFL learners’ attitudes toward language
learning, because of the need of using motivational strategies in EFL classrooms at Taif university,
this research used a mixed approach research design, and accordingly, the researcher used one
questionnaire that was adapted Dornyie & Cheng (2007) to ask about eighteen teachers’ beliefs
concerning motivational strategies and used a similar questionnaire with 150 first-year students to
evaluate how their teachers apply the motivational strategies in the EFL classroom. Students’
attitudes toward L2 learning were further measured by another adapted questionnaire of
Eshghinejad (2016). Also, 10 students divided to high and low achievement were interviewed to
provide in-depth investigation and to seek reliable results. The findings revealed that the EFL
teachers believed in and used motivational strategies in their classrooms. In addition, there was a
statistically significant correlation between what they believe and what they practice. From the data
on learners’ attitudes, results reflected that the students have positive attitudes toward language
learning especially in the emotional aspects. The interviews revealed that high and low achieving
students reported positive attitudes to the behavioral and cognitive aspects, while they showed little
to the emotional aspects of language learning.
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ﺗﺤﺖ إﺷﺮاف
اﻟﻤﺸﺮف اﻟﺮﺋﯿﺲ
أ.د /ﻧﺼﺮة اﺳﻤﺎﻋﯿﻞ
اﺳﺘﺎذ دﻛﺘﻮر ﻓﻲ اﻟﻠﻐﻮﯾﺎت اﻟﺘﻄﺒﯿﻘﯿﺔ
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Abstract

This study reports on EFL teachers’ personal beliefs regarding motivational strategies, and
details how teachers apply motivational strategies in the EFL Saudi classrooms. A discussion is
included about the extent to which motivational strategies influence EFL learners’ attitudes
toward language learning, because of the need of using motivational strategies in EFL
classrooms at Taif university, this research used a mixed approach research design, and
accordingly, the researcher used one questionnaire that was adapted Dornyie & Cheng (2007) to
ask about eighteen teachers’ beliefs concerning motivational strategies and used a similar
questionnaire with 150 first-year students to evaluate how their teachers apply the motivational
strategies in the EFL classroom. Students’ attitudes toward L2 learning were further measured by
another adapted questionnaire of Eshghinejad (2016). Also, 10 students divided to high and low
achievement were interviewed to provide in-depth investigation and to seek reliable results. The
findings revealed that the EFL teachers believed in and used motivational strategies in their
classrooms. In addition, there was a statistically significant correlation between what they
believe and what they practice. From the data on learners’ attitudes, results reflected that the
students have positive attitudes toward language learning especially in the emotional aspects.
The interviews revealed that high and low achieving students reported positive attitudes to the
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behavioral and cognitive aspects, while they showed little to the emotional aspects of language
learning.

Key words: English learning, Learners’ attitudes, motivation, motivational strategies,
teachers’ practices.
اﻟﻤﻠﺨﺺ
ﻗﺪﻣﺖ ھﺬه اﻟﺪراﺳﺔ ﺑﺤﺜﺎ ً ﻋﻦ اﻟﻤﻌﺘﻘﺪات اﻟﺸﺨﺼﯿﺔ ﻟﻤﻌﻠﻤﻲ اﻟﻠﻐﺔ اﻹﻧﺠﻠﯿﺰﯾﺔ ﻛﻠﻐﺔ أﺟﻨﺒﯿﺔ ،ﻓﯿﻤﺎ ﯾﺘﻌﻠﻖ ﺑﺎﺳﺘﺮاﺗﯿﺠﯿﺎت اﻟﺘﺤﻔﯿﺰ ،وﻛﯿﻒ
ﯾﻄﺒﻖ اﻟﻤﻌﻠﻤﻮن ھﺬه اﻻﺳﺘﺮاﺗﯿﺠﯿﺎت اﻟﺘﺤﻔﯿﺰﯾﺔ ﻓﻲ اﻟﻘﺎﻋﺔ اﻟﺪراﺳﯿﺔ ﻓﻲ ﺗﻌﻠﻢ اﻟﻠﻐﺔ اﻹﻧﺠﻠﯿﺰﯾﺔ ،وﻗﺪ ﺗﻀﻤﻦ اﻟﺒﺤﺚ ﻣﻨﺎﻗﺸﺔ ﺣﻮل ﻣﺪى
ﺗﺄﺛﯿﺮ اﻻﺳﺘﺮاﺗﯿﺠﯿﺎت اﻟﺘﺤﻔﯿﺰﯾﺔ ﻓﻲ ﻣﻮاﻗﻒ اﻟﻤﺘﻌﻠﻤﯿﻦ اﻟﺴﻌﻮدﯾﯿﻦ ﺗﺠﺎه ﺗﻌﻠﻢ اﻟﻠﻐﺔ واﺳﺘﺨﺪم ھﺬا اﻟﺒﺤﺚ ﺗﺼﻤﯿ ًﻤﺎ ﺑﺤﺜﯿًﺎ ﺛﻨﺎﺋﯿﺎ ً ،وﺗﻢ
ﺗﻄﺒﯿﻘﮫ ﻋﻠﻰ ﺛﻤﺎﻧﯿﺔ ﻋﺸﺮ ﻣﻌﻠﻤﺔ وﺑﻨﺎ ًء ﻋﻠﻰ ذﻟﻚ اﺳﺘﺨﺪم اﻟﺒﺎﺣﺚ اﺳﺘﺒﯿﺎﻧًﺎ واﺣﺪًا ﻟﻄﺮح اﻟﻤﻌﺘﻘﺪات ﺑﺸﺄن اﻻﺳﺘﺮاﺗﯿﺠﯿﺎت اﻟﺘﺤﻔﯿﺰﯾﺔ،
واﺳﺘﺨﺪم اﻻﺳﺘﺒﯿﺎن ﻧﻔﺴﮫ ﻣﻊ  ۱٥۰ﻣﻦ طﺎﻟﺒﺎت اﻟﺴﻨﺔ اﻷوﻟﻰ ﻓﻲ ﺟﺎﻣﻌﺔ اﻟﻄﺎﺋﻒ ﻓﻲ اﻟﻤﻤﻠﻜﺔ اﻟﻌﺮﺑﯿﺔ اﻟﺴﻌﻮدﯾﺔ ،ﻟﺘﻘﯿﯿﻢ ﻛﯿﻔﯿﺔ ﺗﻄﺒﯿﻖ
اﻟﻤﻌﻠﻤﯿﻦ ﻟﻼﺳﺘﺮاﺗﯿﺠﯿﺎت اﻟﺘﺤﻔﯿﺰﯾﺔ ﻓﻲ اﻟﻘﺎﻋﺎت اﻟﺪراﺳﯿﺔ .وﻗﺪ ﺗﻢ ﻗﯿﺎس اﺗﺠﺎھﺎت اﻟﻄﻼب ﺗﺠﺎه ﺗﻌﻠﻢ اﻟﻠﻐﺔ اﻹﻧﺠﻠﯿﺰﯾﺔ ﻋﻦ طﺮﯾﻖ
اﺳﺘﺒﯿﺎن ﯾﻘﯿﺲ ﻣﻮاﻗﻒ اﻟﻄﺎﻟﺒﺎت ﻣﻦ ﺗﻌﻠﻢ اﻟﻠﻐﺔ .ﻛﻤﺎ ﺗﻢ ﻗﯿﺎس اﻟﻤﻮاﻗﻒ ﻋﻦ طﺮﯾﻖ اﻟﻤﻘﺎﺑﻠﺔ اﻟﺸﺨﺼﯿﺔ اﻟﻤﺒﺎﺷﺮة ،ﺣﯿﺚ ﺗﻢ ﺗﻘﺴﯿﻢ
اﻟﻄﺎﻟﺒﺎت إﻟﻰ ﻣﺠﻤﻮﻋﺘﯿﻦ :ﺗﺤﺼﯿﻞ ﻋﺎﻟﻲ وﺗﺤﺼﯿﻞ ﻣﻨﺨﻔﺾ؛ ﻟﺘﻮﻓﯿﺮ ﺗﺤﻘﯿﻖ ﻣﺘﻌﻤﻖ وﺑﺤﺚ ﻋﻦ ﻧﺘﺎﺋﺞ ﻣﻮﺛﻮﻗﺔ .وﻗﺪ ﻛﺸﻔﺖ اﻟﻨﺘﺎﺋﺞ
أن ﻣﻌﻠﻤﻲ اﻟﻠﻐﺔ اﻹﻧﺠﻠﯿﺰﯾﺔ ﻛﻠﻐﺔ أﺟﻨﺒﯿﺔ ﯾﺆﻣﻨﻮن وﯾﺴﺘﺨﺪﻣﻮن اﺳﺘﺮاﺗﯿﺠﯿﺎت ﺗﺤﻔﯿﺰﯾﺔ ﻓﻲ ﻓﺼﻮﻟﮭﻢ اﻟﺪراﺳﯿﺔ .ﺑﺎﻹﺿﺎﻓﺔ إﻟﻰ ذﻟﻚ ﻛﺎن
ھﻨﺎك ﻋﻼﻗﺔ ذات دﻻﻟﺔ إﺣﺼﺎﺋﯿﺔ ﺑﯿﻦ ﻣﺎ ﯾﻌﺘﻘﺪوﻧﮫ وﻣﺎ ﯾﻤﺎرﺳﻮﻧﮫ .وﻣﻦ اﻟﺒﯿﺎﻧﺎت اﻟﻤﺘﻌﻠﻘﺔ ﺑﻤﻮاﻗﻒ اﻟﻤﺘﻌﻠﻤﯿﻦ ﻓﻘﺪ أظﮭﺮت اﻟﻨﺘﺎﺋﺞ أن
اﻟﻄﺎﻟﺒﺎت ﻟﺪﯾﮭﻦ ﻣﻮاﻗﻒ إﯾﺠﺎﺑﯿﺔ ﺗﺠﺎه ﺗﻌﻠﻢ اﻟﻠﻐﺔ وﺧﺎﺻﺔ ﻓﻲ اﻟﺠﻮاﻧﺐ اﻟﻌﺎطﻔﯿﺔ ،ﺑﯿﻨﻤﺎ ﻛﺸﻔﺖ اﻟﻤﻘﺎﺑﻼت اﻟﺸﺨﺼﯿﺔ اﻟﻤﺒﺎﺷﺮة أن
اﻟﻄﺎﻟﺒﺎت اﻟﻤﺘﻔﻮﻗﺎت وﻏﯿﺮ اﻟﻤﺘﻔﻮﻗﺎت أﺑﺪوا ﻣﻮاﻗﻒ إﯾﺠﺎﺑﯿﺔ ﺗﺠﺎه اﻟﺠﻮاﻧﺐ اﻟﺴﻠﻮﻛﯿﺔ واﻹدراﻛﯿﺔ ،ﺑﯿﻨﻤﺎ أظﮭﺮوا اﻟﻘﻠﯿﻞ ﻟﻠﺠﻮاﻧﺐ
اﻟﻌﺎطﻔﯿﺔ ﻟﺘﻌﻠﻢ اﻟﻠﻐﺔ.
اﻟﻜﻠﻤﺎت اﻷﺳﺎﺳﯿﺔ :اﻻﺳﺘﺮاﺗﯿﺠﯿﺎت اﻟﺘﺤﻔﯿﺰﯾﺔ ،اﻟﺘﺤﻔﯿﺰ ،ﺗﻌﻠﻢ اﻟﻠﻐﺔ اﻹﻧﺠﻠﯿﺰﯾﺔ ،ﻣﻤﺎرﺳﺎت اﻟﻤﻌﻠﻤﯿﻦ ،ﻣﻮاﻗﻒ اﻟﻤﺘﻌﻠﻤﯿﻦ.
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CHAPTER 1
INTRODUCTION
1.1 Introduction
In recent years, teachers’ motivational strategies for encouraging EFL learners
have received great attention, in particular because it is now recognized that motivation is
significantly influential on the language acquisition process. With greater motivation,
learners will engage in the learning process more than without it. The motivational
strategies implemented by teachers will not only inspire students to work towards their
academic goals but also will help learners to reach their potential skill level.
Motivation for second language learning has a primary role in the learning
process, as the students’ interests and needs are addressed. Dörnyei and Csizér (1998)
have been instrumental in connecting the motivational theories to practice, as they
transformed the motivational theories into actual techniques to be used by EFL teachers
in the classroom (Alshehri, 2013). In addition to the importance of motivation as a topic
in the field of education, motivation for L2 has also been discussed in psychological
fields. Heinzman (2013) discussed the theoretical perspectives on motivation in different
disciplines. Learners’ attitudes reflect the learning process and give the teacher feedback
by their behavior in class and the learning strategies they implement. Furthermore, the
relationship between motivation and attitude is remarkable in language teaching and
learning (Alshehri, 2013). Having highlighted the influence of motivation on learning,
the following chapter will report on extant literature on this topic within theoretical
frameworks.

1.2 Background of the Study
Innate behavior and learned behavior are the two basic types of human behavior
that are related to motivation. Innate behavior is instinctive and hereditary, and learned
behavior is what humans have acquired through interaction with others. Learned behavior
can be modified and thus can be influenced by motivation (Nakata, 2006). Psychological
needs, competence, relatedness and autonomy, are inherited in a human being, according
to their gender, culture, and culture. Motivation theories are based on the choice of
specific action and the effort to achieve the desired result. Motivation involves three
questions of human behavior: 1) Why do people decide to choose a particular action? 2)
How much effort are they willing to make to persist in their choice? 3) How long can
they maintain their effort to achieve their purpose? Attempts to define motivation in the
field of psychology have not been entirely successful because motivation is based on
human behavior, in which factors consider different needs. (Fen, 2019) Additionally,
Dornyie (2001) has mentioned that according to Rogers (1994) and Maslow (1970),
people are motivated by their desire to meet their personal needs. Even though individual
talents are inherited and their development is of great importance in psychological
theories of motivation, the current theories of motivational psychology are more
concerned with the theoretical orientation. (Dornyie, 2001) The cognitive approach refers
to the view that people’s choice of a particular action is determined first, by their beliefs
concerning the action and second, by their evaluation of their capacity to act and the
outside stimulus to sustain the efforts. (Dornyie, 2001). Learning motivation is shaped
around a goal, a desire to attain the goal, and a positive attitude toward the language. The
most important element is the effort to maintain the desire and achieve the goal.
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According to Masteron (1999), motivation in second language learning is of two kinds:
integrative and instrumental motivation. In his research, Gardner (1985) discussed how
people want to learn the second language to pass an examination and to fulfill some
social and economic needs, whereas instrumental motivation refers to a learner’s purpose
for learning the language. Integrative orientation means learners have a desire to
discover the culture related to the language. Their main interest is to interact with people
from different cultures. More specifically, Gardner (1985) has detailed seven other
foreign language learning models based on the socio-educational model. These models
can be divided into two categories: those that are concerned with the linguistic process
and those concerned with the social process. In both categories, motivation is essential.
Furthermore, motivation is one of the vital learning factors that contribute to L2
competence and attainment (Cheng & Dornyie, 2007). Also, Chambers (1999) stated
“Motivation serves as the initial engine to generate learning and later functions as an
ongoing driving force that helps to sustain the long and usually laborious journey of
acquiring a foreign language” (p.22).
1.2.1 Motivational strategies.
Although many researchers have concentrated more on theories of
motivation rather than practical classroom suggestions, Dornyie (2001) presented more
than 100 motivational strategies. The field of educational psychology, such as McCombs
& Pope (1994), Pintrich & Schunk (1996), has also generated different practical
techniques. In addition, Csizer (1998) in his empirical investigation examined 51
motivational strategies used by Hungarian English teachers. Csizer (1998) investigated
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how these teachers felt about those strategies and how often they were used them in the
classroom.
Thus, extant literature supports the importance of motivational strategies, and
many studies have been undertaken to investigate their effective use. Cheng & Dornyie
(2007) conducted a modified replicated survey, derived from Dornyie & Csizer’s (1998)
paper that reported on teachers’ perception of motivational strategies and on the
frequency of their implementation in the classroom.
Dornyie (2001) proposed four aspects within the framework of Motivational
Teaching Practice that present components to inform motivational strategies that the
teacher can use to encourage the student to learn. The four aspects are creating the
necessary motivational conditions, generating initial motivation, maintaining and
protecting motivation, and encouraging positive retrospective self-evaluation. In addition,
there are many motivational studies derived from Dornyie’s (2001) MTP framework,
such as Nugroho and Mayda’s 2015 paper that analyzed motivational strategies based on
Dornyie’s (2001) MTP in teaching the English language. In it, the authors analyzed
students’ attitudes towards the implementation of motivational strategies by teachers in
an EFL classroom. Furthermore, (Astuti, 2016) case study based on the MTP framework,
revealed which factors affected learners’ motivation. Dornyie (2001) himself has
enriched the MTP with different examples and sample motivational strategies that can be
applied in the EFL classroom, although he did mention that some strategies might not
work in every circumstance.
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1.2.2 Attitudes and motivation towards learning a language.
In language learning, there is a relation between learners’ attitudes and
motivation, as recognized by Gardner and Lambert, who proposed in 1959 the Attitude
Motivational Test Battery (ATMB) to measure it. The test contained different scales on
such questions as attitudes toward language situation and integrativeness. More recently,
Tódor and Dégi (2016) have proposed that learners’ motivation can be measured by their
attitudes toward language learning. Positive attitudes of language learners will affect the
learners’ motivation positively; the learners increase their motivation if they have
affirmative beliefs about language learning. On the other hand, according to Tódor and
Dégi (2016), 9Language learning motivation refers to the instrumental and integrative
reasons that encourage students to learn L2. Tódor and Dégi (2016) affirm that these
reasons for learning a language will also increase the learners’ motivation.
Many scholars have discussed language learning attitudes and language learning
motivation. Heinzmann (2014) argued that learners’ attitudes are influential in motivation
to learn, in contrast with the view that language learning is enhanced by a need to
communicate, regardless of the learners’ attitudes toward the language or toward its
native speakers. According to Zhao (2015), attitudes toward language learning depend
on factors such as the teaching environment, the learners’ previous experiences in
language learning and their attitudes toward English language speakers and their culture.
1.3 Problem statement
Although the EFL teacher is the vital element in the learning process who uses
such interactional strategies in the EFL classrooms, they may provide distinct cognitive
aspects that are considered sufficient for language learning students. However, this does
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not stimulate the learners to follow and progress through self-learning. Therefore, this
study cares about teachers` beliefs of motivational strategies and their students`
evaluation for these practices in the EFL classrooms and how to affect the learners`
attitudes towards learning English. In order to achieve its objectives, and in order to be
able to report on motivational strategies in the Saudi EFL classroom, an analysis of the
data will provide responses to the following 3 research questions:
1. What are the beliefs of EFL teachers at Taif university concerning motivational
strategies?
2. Which motivational strategies are being used in the EFL classroom at Taif
University?
3. What are EFL learners’ attitudes toward the English language learning?

1.4 Context of the study
In Saudi Arabia, the Ministry of Education gives high priority to English
language learning. English is taught at all stages of education (primary, intermediate,
secondary), but due to various factors, students rarely attain proficiency. For this reason,
the universities provide learners with instruction in English in the first year. All first-year
students are required to take English courses related to their major. Students learn English
at the university level because many of their curricula depend on L2 competence
(Alshehri, 2013). The rationale behind the research is in the significance need of
motivational strategies implementation as in the relation between what the female
teachers believe and practice of motivational strategies considering the female students’
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attitudes toward language learning at Taif university as a reflection of the importance of
motivational strategies’ in Saudi context.
To answer the research questions, the researcher targeted both the teachers and
the students. Eighteen female teachers from different nationalities are instructing at Taif
University in the English Language Center (ELC). They give English courses in the
College of Science. The female students are all first-year students from different
nationalities studying in the College of Science in Taif University. It should be noted that
English instruction at Taif University is supported by single-sex textbooks designed by
Cambridge University Press. The research focused on the College of Science, as most of
its subjects are taught in English. The participants are described in more detail in the
Methodology chapter.
1.5 Significance of the Study
Although there exist a plethora of studies on motivational strategies in the EFL
context, investigating this topic in the Saudi Arabian environment is in its infancy. An
investigation of EFL teachers’ beliefs and practices of motivational strategies is essential
in Saudi Arabia to raise the language learning level of EFL students. Taking into
consideration learners’ attitudes towards language learning, in hopes of affecting
learners’ attitudes positively toward learning English. The study makes use of two datagathering tools (i.e., interview and questionnaire) in order to provide thorough and valid
findings. The present study could be useful as a guide for classroom instructors at Saudi
universities, and in any case, will enrich extant literature on the subject. In the following
chapter, this author will provide an overview of the literature.
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1.6 Purpose of the Study
The objectives of the study are various: to investigate the beliefs of EFL teachers
concerning motivational strategies in the context of Saudi Arabia, to report on teachers’
practices of L2 motivational strategies in the EFL classroom, and to investigate EFL
learners’ attitudes towards English language learning. Finally, this study will provide a
toolbox of motivational strategies that can be used in the EFL classroom.
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CHAPTER 2
LITERATURE REVIEW
2.1 Introduction
The literature review contains an overview of the various theories of motivational
strategies and learners’ attitudes toward language learning found in extant literature. Most
motivational strategies are derived from Dörnyei’s (2001) motivational theory,
Motivational Teaching Practice (MTC), because it provides a sequence of phases that
cover various components of motivational theories. Dörnyei (2001) arranged these
strategies into four stages to create the necessary motivational conditions, generate initial
motivation, maintain and protect motivation, and encourage positive retrospective selfevaluation. Additionally, he defined the different phases of the process-oriented model,
developed for application by teachers in an educational context. Dörnyei (2001) noted
that motivational psychology, from the cognitive approach or a cognitive theory, focuses
on how an individual's attitudes, thoughts, beliefs, and interpretation of actions can affect
his or her behavior. Dörnyei’s (2001) four stages are consecutive, whereby missing one
stage would affect the sequence of the others. He discussed four general qualities for
effective teachers that include enthusiasm, commitment to and expectations for the
students’ learning, and relationship with the students and with their parents. In addition to
the teachers’ behavior, motivational strategies contribute to the general classroom
environment, in which the teachers provide a pleasant atmosphere to enhance and prepare
the class for the implementation of these strategies (Alshehri, 2013). Dörnyei, (1994) as
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well as Williams and Burden (1997) provided several frameworks of second language
motivation strategies that teachers might use in the EFL classroom.
It has become evident that attitude and motivation have an impact effect on
language learning. Gardner and Lambert (1950) examined the importance of motivation
and attitude as individual factors influencing language-learning achievement, and
concluded that mastery of a second language is somewhat dependent on the learner’s
attitudes toward what he is learning. Specifically, Gardner & Lambert (1950) evaluated
learners’ attitudes in different aspects, such as the students’ opinions of the teachers,
opinions of the course-book, and opinions of the class atmosphere (Heinzmann, 2013).
Gardner and Lambert’s (1972) socio-psychological model distinguished two types of
motivation: integrative motivation and instrumental motivation. Integrative motivation
refers to learners’ readiness for learning and their desire to learn the language to become
a member of the speech community that uses a particular language. On the other hand,
instrumental motivation deals with learners’ desire to learn in the form of external needs,
i.e., the learners need to acquire foreign language for practical purposes.
The socio-psychological model of Gardner & Lambert (1972) is an essential part
of examining learning motivation as it is concerned with the two kinds of motivation. It
emphasizes the idea that the two types of motivation inform all learners, but each one can
be more or less influential according to the age, experience, and changing occupational
and social needs of the learner (Heinzmann, 2013).
2.2 Motivation and Attitude Theories
Over time, various theories have been proposed about the role of motivation and
attitudes in learning. In general, instruction has changed from the traditional teacher-
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centered, passive-student-receptive model to one in which the students take a more active
role in their own learning. In such a scenario, motivation becomes more important.
Various theories are concerned with intrinsic and extrinsic motivation. According
to Eccles & Wigfield (2002), learners engage a specific activity according to their desire
to enjoy it. Their motivation is enhanced if they are interested in it. Their intrinsic
motivation makes them able to understand and interact in different classroom tasks.
However, learners should have specific goals to give them an incentive to keep
themselves motivated. Many learners are motivated because of their external stimulation.
They may have personal reasons and external circumstances that make them more
engaged. The following subsections summarize the main theories on the topic of
motivation and attitude.
2.2.1 Self-determination theory.
One of the theories concerned with intrinsic motivation is the self-determination
theory, whereby the extrinsic motivation empowers the intrinsic one (Deci & Rayan,
1985). According to self-determination theory, learners’ desire to perform the activity is
increased if they have a specific purpose for learning. Additionally, learners are
motivated to accomplish difficult tasks in order to reach specific goals. The tasks are
motivating since they lead to a fulfillment of specific external needs. Learners can
increase their intrinsic motivation by establishing goals while considering their needs. If
they are confident that the tasks are conducive to progress towards their goals, learners
will have positive attitudes towards their learning.
The teacher’s role in light of the self-determination theory is nonetheless crucial,
as they employ specific motivation strategies to create an appropriate classroom
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atmosphere. Teachers should be aware of how to improve intrinsic motivation. This will
be accomplished by encouraging learners to set goals and by providing them with
freedom or self-determination to enhance their motivation (Eccles & Wigfield, 2002).
2.2.2 Social psychological theory.
Gardner & Lambert (1972) affirm that motivation and attitude, which influence
language learning, should be considered separate factors. The learners not only need the
motivation of setting goals but also need to consider their attitudes toward an
ethnolinguistic group of that language. The social psychological view, which contributed
to the emergence of Gardner’s (1985) Socio-Educational Model (SEM) of language
learning, emphasizes the importance of motivation in that the learners are highly
motivated if they have a certain attitude to a specific learning situation and if they are
open to second language culture. Gardner (1985) referred two crucial factors: attitudes
and integrativeness. He explained that the learners should have a positive attitude to the
teacher or the classroom environment and should be interested in the foreign language in
general, making its acquisition more enjoyable. Additionally, the learners need positive
attitudes to the culture of the target language. As such, learners consider the second
language community, and thus can achieve integrativeness if they set their goals.
According to Garner (1985), integrative orientation of the language learning is essential
for learner’s motivation. Later, in 2001, Garner defined integrative orientation as the
learners’ reasons to learn. Dornyei (2003) later supported this view, in which the learners
seek emotionally to adopt part of the identification of the community of the target
language, although, the learners need more than establishing goals of learning a second
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language. Learners need this desire and effort to maintain their motivation to reach their
goals.
There exists a variety of psychological theories of motivation concerning the
relationship between autonomy and learning motivation. In their 2016 research paper,
Gandhimath and Anitha discussed this issue. They reviewed several theories on how the
learner’s autonomy related to an increase in motivation, and averred that motivated
learners will take responsibility for their learning. Their study presented different
explanations of how autonomy is related to motivation, as well as how motivation
enhances autonomy in learning.
2.2.3 Motivational self-system theory.
Dornyei (2005, 2009) focused on the relationship between the motivational,
cognitive, and emotional elements that influence learning. Factors such as these support
the idea that motivation can dynamic. However, He stated that motivation will be present
if the learners are expected to be able to deal with cognitive and emotional issues.
Motivation will occur if the learners think positively and if they deserve the outcome of a
task (Wigfield & Eccles, 2002). In 2014, Dornyei elaborated further, affirming that
although the three concepts are separate, they function simultaneously. He considers that
motivation is a dynamic concept that can change over time due to different factors. For
instance, he affirms, “Learners are influenced by the classroom environment and the level
of difficulty of the learning task” (Dornyei, 2014, p. 528).
2.2.4 Achievement goal theory.
According to Ames, 1992) the primary concern of the Achievement goal theory of
motivation is achievement behavior. Ames, (1992) explained that motivation can be
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gauged by considering learners’ patterns of beliefs, attributions, and the presence of
specific behavior. As such, this theory reflects the task involvement and ego involvement
goals since they are the roots of mastery and performance. Learners will achieve their
goals if the motivation pushes them to involvement. Thus, the students will be aware of
mastery and performance goals (Ames, 1992). In addition, Ames and Archer examined in
1988 the relation between specific motivational processes and the mastery and
performance goals in an actual classroom environment. Furthermore, Mattessar (2006)
research incorporated the goal orientation theory of motivation, that is, the importance of
the learners’ motivation. However, Mattessar (2006) did not focus on the effect of teacher
implementation of the motivational strategies that are related to goal orientation theory.
He conducted descriptive research that examined the theory from the teacher’s
perspective and whether their beliefs of orientation goal theory are reflected in their
motivational strategies practice.
2.3 Motivation and Attitudes in Language Learning
Several studies have explored motivation perception and language learners’
attitudes. Deniz (2010), in his study, using Dornyie’s 2001 descriptive model of
motivational strategies, examined student teachers’ beliefs about the strategies to show
how aware teachers were of how motivation strategies could affect student progress. The
student teachers’ evaluation of their instructors’ use of the strategies was positive,
although the results revealed that some instructors did not use the strategies that the
student teachers had adopted. In addition, he researchers Hardre and Hennessey (2013)
investigated the relationship between rural high school teachers’ concepts of themselves
and their learners. They were also interested in how motivation challenges influence their
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strategic classroom and interpersonal motivating practices. Their study mainly focused on
the relationship between teachers and learners, and included how the teachers’ motivation
influenced this relationship. Additionally, (Hornstra, Mansfield, van der Veen, Peetsma
and Volman, 2015) explored how teachers’ beliefs and contextual factors related to their
self-reported autonomy-supportive or controlling motivational strategies. They concluded
that contextual factors influence teachers’ choice of motivational strategies, but did not
examine the effects of those strategies. Both of the above-mentioned studies concentrated
on how a teacher adopts certain strategies appropriate to their relationship with their
learners and the students’ age, gender, and experience. In a more recent study, Beshir
(2017) examined English language teachers’ awareness and their use of motivational
strategies in EFL high school classrooms while (Samet, 2017) conduct a comparative
research that examined the difference perceptions of motivational strategies between the
teachers and the students. All these studies into motivation explored teachers’ awareness
although each study was conducted for a different purpose and reflected different views.
Other scholars, such as Al-Mahrooqi, Ul-Hassan; and Asante, (2012) appear to
have replicated Cheng and Dörnyei‟s (2007) study, which examined the importance and
the frequency of motivational strategies with different contexts and methods. The results
were positive in that the teachers believed and used the motivational strategies. Also,
Astuti (2016) conducted research that focused on the implementation of motivational
strategies and their impact on EFL students. Astuti’s case study was based on Dornyei’s
2001 framework of (MTP), and explored the factors that contribute learners’ motivation,
as revealed in interviews. Most of the learners concurred that teacher behavior can affect
learners’ motivation. Astuti’s research revealed the importance of some factors in
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motivation according to the students, and disregarded why teachers chose to apply certain
motivational strategies rather than others that might be more appropriate to their learners.
Several studies were conducted on language learners’ attitudes. Masgoret (2003)
and Wesely (2012) both published descriptive research on language learning attitudes.
Masgoret (2003) focused on meta-analysis of Gardner and the associates. He investigated
according to five variables of the Gender socio-educational model, while Wesely (2012)
reviewed the literature of learners’ beliefs, attitudes, and perceptions in three dimensions:
learners looking at themselves as learners, looking at the language learning, and looking
at the English language community. An empirical study conducted by Gan (2009)
investigated the differences between two groups according to their self-directed language
learning attitudes, strategies and motivation. Gan (2009) discussed the relationship
between those differences & similarities and the students’ culture.
Recently, Sandoval-Pineda (2011); Azarkia, Aliasin, & Khosravi (2015); and
Zhao (2015) investigated the relationship between attitudes, motivation, and English
language achievement. Both Sandoval-Pineda (2011) and Zhao (2015) performed mixed
approach studies focused on the correlation between attitudes and motivation in which
the motivation has an effect on the attitudes toward their language learning. On the other
hand, Azarkia, Aliasin, & Khosravi (2015) examined the relationship between learners’
attitudes and their ability to understand an English text in an empirical study focused on
learners’ performances on a reading test, taking into consideration their genders and
different linguistic contexts.
The following year, Dégi &Tódor (2016) investigated the language attitudes of
students, regarding their learning experiences. While Dégi & Tódor (2016) considered
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the role of the school in enhancing their learners’ motivation to learn a language, Dağgöl
(2017) examined learners’ attitudes towards their language learning in view of
experiences that affected their perceptions positively or negatively.
Very recently, in a quantitative study, Estliden (2017) examined secondary
students’ attitudes towards English and investigated how they could be motivated.
Lasagabaster (2017) focused on multilingual students and analyzed the foreign students’
attitudes and motivation to learn Spanish as a national language and English as an
international one. We should note that this study focused on their multilingualism more
than on the effect of motivation on their attitudes.
2.4 Studies in the Saudi Context
There have been a number of researchers to investigate motivational strategies within the
Saudi context. Moskovsky, Alrabai, Paolini and Ratcheva (2013); Alqahtani (2015); and
Alrabai (2010, 2016) used a quasi-experimental design and quantitative approach to
examine the influence of motivational strategies applied by EFL teachers in the
classroom. (Arabai,2010) research examined some of the motivational strategies
effectiveness on EFL learners. The experimental research was divided into stages Stage
1: the researcher examined how importance 53 motivational strategies and based on the
results, the teachers considered the first 10 strategies. Stage 2: the research divided the
students into two groups, 10 macro strategies were applied to an experimental group and
the control group was taught by the traditional methods of teaching. Alqahtani (2015)
focused on the importance of motivational strategies as perceived by teachers. In his
empirical research, Alrabai (2011) focused on EFL teachers and on different techniques
used to motivate the students at the university level. He collected different macro
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strategies for motivation to examine whether the teachers applied them in the EFL
classroom. Since the research had a quantitative approach, the teachers reported that
some techniques are better than others. For instance, they considered proper teacher
behavior and promoting learners' self-confidence essential. Unfortunately, Alrabai (2011)
did not give attention to their actual implementation in the classroom. However,
Alqahtani (2015) empirical research examined the effectiveness of motivational strategies
in two aspects: the teachers’ awareness of the importance of enhancing students’
motivation, and how the use of motivational strategies improved their teaching practice
and increased learners’ motivation toward learning. A macro collection of strategies from
different studies such as Dornyie (2001), are presented in Alqhtani’s (2015) paper.
Teachers from different educational institutions in Saudi Arabia considered them all
important to motivate learners, ranking proper teacher behavior as most important.
Because it can significantly affect learner motivation and attitudes, EFL teachers placed it
at the top of the list. (Alrabai) 2016 conducted a study that was similar to (Alrabai, 2010)
in which both have the same purpose that investigating the effect of motivational
strategies on the learners’ achievement. Yet, (Alrabai, 2016) focused on before and after
the treatment using three instruments. The findings were also similar to his paper in 2010.
After the treatment and the application of motivational strategies, the students had a
significance progress than before.
2.5 The Present Study
This study will contribute to literature by adopting a mixed approach design. To
the best of the researcher’s knowledge, none of the previously mentioned studies were
conducted on first-year students within a university setting in Saudi Arabia (Alshehri,
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2013). This study will focus on first-year students in a university context as in Alrabai’s
(2011) paper.
Furthermore, it should be noted also that none of the previously mentioned studies
considered learners’ attitudes toward second language learning, even though motivational
strategies are known to affect learners’ attitudes towards language learning. In
consequence, this study reports first on teachers’ beliefs concerning motivational
strategies that should be applied in the EFL classroom, and second, reports teachers’ use
of those motivational strategies in EFL classrooms, as perceived by the learners.
This study considers the three main questions of the research: What are the beliefs
of EFL teachers at Taif university concerning motivational strategies? Which
motivational strategies are being used in the EFL classroom at Taif University? What are
EFL learners’ attitudes toward the English language learning? Also, it reveals the
correlation between what the teachers believe about the motivational strategies and their
practice. Then, learners’ attitudes towards language learning are examined separately to
discern the influence of the motivational strategies used by their teachers, on the learners’
attitudes toward language learning. The following chapter will discuss the methods of
this study.
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CHAPTER 3
METHODOLOGY

3.1 Introduction
The goal of this paper is to examine EFL teachers’ beliefs and practices concerning
motivational strategies and students’ attitudes toward language learning in the context of
Saudi Arabia. This chapter describes the methods used in the study to answer the research
questions. It includes a discussion of the research approaches, design, instruments, and
participants and explains the research procedures, including the pilot and main studies.
For data collection, the researcher used a mixed approach. Both quantitative and
qualitative analyses were performed to the data for more profound results, considering
the ethical issues facing the participants.
3.2 Research Approaches
This researcher adapted a mixed approach research design in order to allow an indepth investigation into teachers’ beliefs and practices concerning motivational strategies,
taking into consideration learners’ attitudes towards L2 learning to reflect the teachers’
implementation of those strategies. The qualitative-quantitative approach provided a full
view of both sides of the phenomenon. Thus, a mixed approach enhanced the research
because it allowed the researcher to use multiple methods. According to Newman and
Benz (1998), the methodology design must rely on the research questions and analysis
techniques. If done correctly, the data and the findings will generate reliable results and
the research conclusion will be germane to the research questions. Accordingly, a mixed
approach allowed the researcher to obtain reliable results as recommended by Newman &
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Benz (1998) who focused on how the research question and the methodology lead to a
mixed approach as an interactive continuum of scientific inquiry.
3.3 Research Design
This research was based on a mixed approach in which the process of the research
must be designed appropriately for the combination of the two approaches. The research
used two methods for the data collection. These methods include a questionnaire-based
survey and an interview. These methods minimized researcher bias and should lead to
reliable findings on whether there is a correlation between the teachers’ beliefs and use of
motivational strategies, and learners’ attitudes toward language learning at Taif
University. The teachers’ beliefs concerning motivational strategies were probed using
the questionnaire, and the teachers’ practice also evaluated by their students who used the
same questionnaire. With regard to students’ attitudes, in addition to the survey given to
all students, the researcher conducted a structured interview with a randomly-selected
focus group. A pilot study was undertaken before the main one to identify any problems
in the instruments.
3.4 Statistical Methods
Various common statistical tests were performed, such as Pearson’s correlation
coefficient, arithmetic mean, standard deviation, percentages, Cronbach's alpha
coefficient, and t-tests, to analyze the quantitative data.
3.5 Pilot Study
With a view to checking the validity of the questionnaire, the study began with a
with small sample: 76 students and 24 teachers. It took two weeks to analyze the data and
draft a second version of the survey instrument. The collected data was analyzed
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according to the research questions. Additionally, the data obtained from the
questionnaire was analyzed quantitatively using descriptive statistics, from SPSS version
23. According to the results, students’ questions number 1& 2 of the questionnaire were
sufficiently reliable to use in the main research while two items were excluded from the
teachers’ questionnaire.
To check the validity and reliability of the survey instrument, it was
administrated to a sample of (n=75) of regular female first and second-level students
at Taif University enrolled in an English course, as well as to a sample of female teachers
(n= 37) teachers whose experience ranged from 3-11 years (M=5.7 years, SD= 3.323),
Two teachers have Bachelor’s degrees, but 35 teachers have a MA or a Ph.D.
3.6 Rating Scale of Teachers Beliefs about Motivational Strategies
The researcher began by examining EFL teachers’ beliefs about motivational
strategies. To answer the survey, the teachers rated how important each strategy was in
their class. The questionnaire, adapted from Dornyie & Cheng (2007) asked for the
potential importance of the techniques even if at present the participant did not use them.
The items were organized in a 4-point Likert scale from Level 1: very important to Level
4: not important.
3.6.1 Validity of the scale.
The researcher calculated the validity of the rating scale by two methods as described
below.
3.6.1.1 Face validity.
The researcher gave the scale to n=24 teachers of English and asked them to judge
the scale. Accordingly, the wording of some items was changed.
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3.6.1.2 Content validity.
The researcher calculated the content validity by calculating Pearson’s correlation
coefficient for each item with its factor, as well as Pearson’s correlation coefficient
among factors. Total scores are reported in the following tables:

Table 1. Pearson correlation coefficients for each item with its factor for beliefs of
motivational strategies rating scale
1-Proper
teacher
behavior

3-Promote learners’ selfconfidence

5-Present tasks
properly

7-Make the
learning tasks
stimulating

9-Promote group
cohesiveness and group
norms

r

Items No

R

Items

R

Items

R

Items No

r

1

0.447**

10

0.065

19

0.462*

25

0.797**

38

0.629**

2

0.616**

11

0.682**

20

*

26

0.537**

39

0.773**

3

0.688**

12

0.696**

27

0.614**

40

0.546**

4

0.802**

13

0.379*

28

0.663**

41

0.656**

5

0.636**

14

0.501**

29

0.472**

42

0.812**

30

0.454**

2 Recognize
students’
effort

4-Creating a pleasant
classroom climate

6-Increase
learners’ goalorientedness

8-Familiarize
learners with L2related values

10-Promote learner
autonomy

It

r

Items No

R

Items

R

Items

R

Items No

r

6

0.659**

15

0.789**

21

0.556*

31

0.125

43

0.455**

7

0.750**

16

0.760**

22

0.707*

32

0.405*

44

0.410**

8

0.574**

17

0.663**

23

0.668*

33

0.576**

45

0.718**

9

0.610**

18

0.574**

24

0.720*

34

0.722**

46

0.610**

35

0.645**

47

0.875**

36

0.782**

48

0.826**

37

0.705**

*Significant at level 0.05

** Significant at level 0.01
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As can be seen from Table 1, all items are statistically significant at level 0.01,
except for items 10 and 31 that were not significant. Therefore, the rating scale has a high
validity and is suitable to use for this research.

Table 2. Pearson correlation coefficient among factors and total score for beliefs of
motivational strategies rating scale

f1

f2

f3

f4

f5

f6

f7

f8

f9

f10

f1

1

f2

.643**

f3

.560** .713**

f4

.642** .643** .451**

1

f5

.537** .521** .671**

.621**

1

f6

.562** .451** .562**

.721**

.561**

1

f7

.672** .549** .621**

.539**

.532**

.611**

1

f8

.461** .436** .536**

.681**

.478**

.503**

.562**

1

f9

.548** .453** .478**

.614**

.529**

.643**

.652**

.582**

1

f10

.459** .562** .618**

.523**

.475**

.574**

.653**

.654**

.543**

total

.648** .651** .704**

.657**

.726**

.755**

.735**

.653**

.803** .735**

1
1

F (factor), *significant at level 0.05, ** significant at level 0.01
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1

As can be seen from Table 2, all factors are statistically significant at level 0.01.
Accordingly, the questionnaire has a high validity and is suitable to use in this research.
3.6.2

Reliability of the scale

The researcher calculated the validity of the rating scale using Cronbach’s alpha
and Spilt half as shown in the following table.

Table 3. Cronbach's alpha (α) coefficient reliability and split half of the scores for
each section, as well as for total score for beliefs of motivational strategies rating scale
Factors

No of items

Cronbach's alpha

split half

f1

5

0.634

0.766

f2

4

0.537

0.687

f3

4

0.511

0.627

f4

4

0.535

0.662

f5

2

0.628

0.632

f6

4

0.661

0.759

f7

6

0.624

0.782

f8

6

0.652

0.815

f9

5

0.721

0.825

f10

6

0.636

0.736

46

0.856

0.921

Total score
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Table 3 shows that the reliability of the rating scale of beliefs of motivational
strategies, calculated using Cronbach’s Alpha, was between .511 to .721 for factors and
.856 for the total score. Split half were 0.632 - 0.825 and 0.921 for the total score,
suggesting that the scale is reliable.
3.7 Rating scale of teachers’ practice of motivational strategies
Another survey adapted from Dornyie & Cheng (2007) was given to the students
to evaluate their teacher’s practice. The students had to choose between frequencies to
report on how often their teachers use certain motivational strategies in the EFL
classroom. The questionnaire contained 48 items to measure the frequencies of the
teachers’ practice of motivational strategies. The items were rated on a 4-point Likert
scale from Level 1: Always to Level 4: Rarely.
3.7.1 Validity of the scale.
The researcher calculated the validity of the rating scale by two methods, as
detailed below.
3.7.1.1 Face validity.
The researcher surveyed n=75 EFL students, and asked them to judge the scale.
According to their answers, the wording of some items was changed.
3.7.1.2 Content validity.
The researcher evaluated content validity by calculating Pearson’s correlation
coefficient for each item with its factor, as well as Pearson’s correlation coefficient
among factors and total score for full scale, as reported in the following tables.
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Table 4. Pearson correlation coefficients for each item with its factor for Rating Scale of
Practices of motivational strategies.
Factor 1

Factor 3

Factor 5

Factor 7

It

R

Items

r

Items

R

Items

R

Items

r

1

0.696*

10

0.765*

19

0.644*

25

0.760*

38

0.48

2

0.789*

11

0.732*

20

26

0.820*

39

0.73

3

0.729*

12

0.795*

27

0.745*

40

0.82

4

0.799*

13

0.646*

28

0.770*

41

0.76

5

0.817*

14

0.669*

29

0.718*

42

0.67

30

0.745*

*

Factor 6

Factor 9

Factor 2

Factor 4

Factor 8

Factor 10

It

R

Items

r

Items

R

Items

R

Items

r

6

0.777*

15

0.793*

21

0.717*

31

0.644*

43

0.78

7

0.857*

16

0.804*

22

0.804*

32

0.737*

44

0.80

8

0.730*

17

0.744*

23

0.813*

33

0.788*

45

0.73

9

0.732*

18

0.650*

24

0.686*

34

0.805*

46

0.74

35

0.818*

47

0.79

36

0.751*

48

0.72

37

0.697*

*Significant at level 0.05, ** Significant at level 0.01

From Table 4, it is notable that all items are statistically significant at level 0.01.
According these procedures, the rating scale has high validity and is suitable to use in this
research.
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Table 5. Pearson’s correlation coefficient among factors and total score for the rating
scale of practices of motivational strategies.

f1

f2

f3

f4

f5

f6

f7

f8

f9

f10

f1

1

f2

.729**

f3

.708** .802**

f4

.642** .621** .648**

1

f5

.628** .634** .758**

.667**

1

f6

.617** .704** .665**

.604**

.647**

1

f7

.461** .514** .458**

.647**

.520**

.709**

1

f8

.452** .532** .556**

.586**

.448**

.626**

.669**

1

f9

.563** .586** .593**

.450**

.438**

.640**

.475**

.581**

1

f10

.467** .473** .519**

.513**

.485**

.629**

.612**

.640**

.657**

1

total

.753** .797** .806**

.787**

.733**

.855**

.798**

.816**

.761**

.791**

1
1

f (factor), *Significant at level 0.05
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** Significant at level 0.01

From Table 5, it is evident that all factors are statistically significant at level 0.01.
Therefore, the questionnaire has a high validity and is suitable to use in this research.
3.7.2 Reliability of the scale
The research examined the reliability of the questionnaire using Cronbach’s alpha
and Spilt half as shown in the following table.

Table 6. Cronbach's alpha (ά) coefficient reliability and split half of the scores for
each section and for total score of the rating scale for practices of motivational strategies
.
Factors

No of items

Cronbach's alpha

split half

f1

5

0.811

0.866

f2

4

0.779

0.794

f3

5

0.772

0.876

f4

4

0.728

0.793

f5

2

0.784

0.784

f6

4

0.743

0.782

f7

6

0.853

0.872

f8

7

0.864

0.910

f9

5

0.733

0.748

f10

6

0.858

0.876

48

0.948

0.961

Total score

29

As shown in Table 6, the reliability of the rating scale on Practices of
motivational strategies was calculated using Cronbach’s Alpha, and the results were
0.728 to 0.858 for factors and 0.948 for the total score. Split half results were from 0.742
to 0.910 and 0.961 for the total score, suggesting that the scale is reliable.
3.8 Learners’ Attitude towards Language Learning
The researcher used a questionnaire to measure the learners’ attitudes toward
language learning. The items were partly adapted from the attitude questionnaire used by
Eshghinejad (2016). It included 30 items concerning attitudes towards learning English,
in terms of behavioral, cognitive, and emotional aspects of attitude. Each statement was
rated on a 5-point Likert scale from Level 1: Strongly Disagree, to Level 5: Strongly
Agree. The questionnaire had mostly positive statements (5, 6, 7, 8, 8, 10, 17, 18, 19, 20,
29, and 30) these items were at scale level 5: Strongly Disagree to Level 1: Strongly
Agree.
3.8.1 Validity of the questionnaire
The researcher calculated the validity of the questionnaire by two methods, as
described below.
3.8.1.1 A-Face validity.
The researcher gave the questionnaire to five teachers of English language and
asked them to judge the questionnaire. According to their input, some items were
modified.
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3.8.1.2 Content validity.
The researcher calculated content validity by Pearson’s correlation coefficient for
each item with its factor, and Pearson’s correlation coefficient among factors, as well as
total score for full scale as shown in the following tables.

Table 7. Pearson’s correlation coefficient for each item with its factor for attitudes
toward language learning
Behavioral

Cognitive

Emotional

Items No

R

Items No

R

Items No

R

1

0.540**

11

0.606**

21

0.561**

2

0.260*

12

0.707**

22

0.737**

3

0.580**

13

0.569**

23

0.760**

4

0.472**

14

0.614**

24

0.746**

5

0.506**

15

0.502**

25

0.762**

6

0.646**

16

0.442**

26

0.674**

7

0.718**

17

0.605**

27

0.352**

8

0.693**

18

0.683**

28

0.432**

9

0.016

19

0.611**

29

0.333**

10

0.648**

20

0.717**

30

0.728**

*significant at level 0.05, ** significant at level 0.01

Table 7 shows that all items have significance at level 0.01, except item No2 that
has significance at level 0.05. Because item No 9 was not statistically significant, it was
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deleted, so the total items of the questionnaire became 29 items. Accordingly, the
questionnaire has high validity and is suitable to use in this research.

Table 8. Pearson correlation coefficient among factors and total score for attitudes
toward language learning.
Factors

Factor 1

Behavioral

1

Cognitive

0.730**

1

Emotional

0.671**

0.756**

1

Total score

0.884**

0.929**

0.897**

*significant at level 0.05,

Factor 2

Factor 3

** significant at level 0.01

Table 8 shows that all dimensions are statistically significant at level 0.01.
Accordingly, the questionnaire has high validity and is suitable to use in this research.
3.8.2 Reliability of the scale
The following table presents the questionnaire’s reliability using Cronbach’s
alpha and Split half.
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Table 9. Cronbach's alpha (α) coefficient reliability and split half of the scores for
each section and for total score for attitude towards language learning
Factors

No of items

Cronbach's alpha

split half

Behavioral

9

0.751

0.766

Cognitive

10

0.799

0.870

Emotional

10

0.795

0.859

Total score

29

0.902

0.921

.
As can be seen from Table 9, the reliability of the questionnaire, calculated using
Cronbach’s Alpha, was 0.751, 0 .799, and 0.795 for the three dimensions; 0.902 for the
total score, for split half it was 0.766, 0.870, 0.859 and for the total score it was 0.921.
These scores suggest that the scale is reliable.
3.9 Main Study
For the main study, three instruments were used. The answers on the teachers’
questionnaire reflected their beliefs about the motivational strategies, those to the
students’ questionnaire evaluated teachers’ practice of the strategies in EFL classroom,
and examined their attitudes toward L2 learning. All the quantitative data was analyzed
by SPSS version 23. To support data from the survey, and in an attempt to cover a
selection of students from all first-year classes, five students from each group in the
College of Science, were interviewed. The data from the survey was collected in three
days since the classes took place at different times throughout the week although some
classes were at the same time. The teachers’ survey that measured their beliefs about
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motivational strategies was drafted electronically and sent to all the instructors of the
College of Science by email to avoid any delay and to make it easy for them to complete
it at their leisure. Because the research was based on a mixed approach, and the objective
was to obtain reliable data, students were interviewed to assess the learners’ attitudes
towards language learning. The questions asked during the interview were similar to the
survey to measure the learners’ attitudes toward language learning. The research focused
on a small sample for the interview. From five classes of thirty students, teachers
appointed two students, one with high achievement and another low-achieving student.
Data from the qualitative methods were coded into themes. In this manner, data was
collected from the structured interview, coded, and analyzed thematically.
3.9.1 Participants.
Eighteen teachers were targeted for this study (n =18), whose experience ranged
from 1-22 years. On the other hand, one hundred and fifty students (n =150), whose ages
ranged from 18 to 31 years, participated. All were students in the College of Science
because it recently made English a prerequisite for Science, as of their courses are taught
in English. All student participants were in their first year of university (first-second)
levels, taking English through the English Language Center at Taif University. It should
be noted that the students in the first two semesters at Taif University have little
experience in English. In addition, as they are rarely self-motivated, they need external
motivation to complete their studies. Furthermore, the first-year courses in the English
Language Center focus on acquiring a good foundation in English. Of the eighteen
teachers in the College of Science, most possess a MA degree and have many years
teaching experience. While the pilot study targeted (n=24) teachers and (n=76) students,
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the main study targeted a different (n=18) teachers, taking into consideration their
teaching experience, and (n=150) students, taking into consideration their ages, GPA, and
level.
3.9.2 Instruments.
The researcher used two methods to answer the research questions: the
questionnaire and the interview. The teachers’ questionnaire, adapted from Dornyie &
Cheng (2007), was used to investigate the teachers’ beliefs about motivational strategies.
It contained 46 items concerned with different strategies to be used in EFL classroom and
a rating scale to measure the degree of the importance: (very important/important/less
important/not important). The same items with a frequency scale were completed by the
students to investigate their teachers’ practice of the motivational strategies. It included
rating scales of degree of frequency: (always, often, usually, rarely) to show how often
students thought their teacher implemented the motivational strategies. Analysis revealed
that there was a correlation between the teachers’ beliefs and their practices.
Although the questionnaire included all dimensions as recommended by Dornyie &
Cheng (2007), because the participants are not native speakers of English, the students’
questionnaire was translated by the researcher to Arabic. Another questionnaire was
completed to measure the students’ attitudes toward language learning at Taif University.
The second instrument was adapted from Eshghinejad (2016) and included statements in
three dimensions: behavioral, cognitive, and emotional. Each section contained 10
statements. The attitude questionnaire measured learners’ attitudes according to a rating
scale, from strongly agree to strongly disagree. This questionnaire was also translated to
Arabic since it targeted Arabic-speaking learners of English. Finally, structured
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interviews were held with 10 students to support the data on learners’ attitudes to
language learning. The interviews conducted in Arabic. The questions to be asked orally
during the interview were prepared by the researcher according to the written survey.
3.9.3 Procedures.
A survey was completed by eighteen teachers (n=18) teachers, who together
instruct thirty classes, to investigate their beliefs about motivational strategies for ELF
learners, and the same questionnaire was completed by one- hundred fifty (n=150)
students to investigate their teachers’ practice of motivational strategies, i.e. with what
frequency their teachers use the motivational strategies. A second questionnaire was
completed by the same students to measure their attitude toward language learning.
Finally, structured interview was conducted with some of the learners (n = 10), both high
and low achievers, to assess their attitudes toward language learning, the interviews were
intended to support data from the written questionnaire, to obtain more detailed
information and consequently data that is more reliable (Nugroho & Mayda, 2015).
According to the research procedures, the following chapter will discuss the detailed
results of this research.
3.10 Ethical considerations
The researcher assured all participants that their participation was voluntary, and
they were free to withdraw at any time. Also, they were assured that in this thesis and for
publication, the data will be anonymous and their identities will not be revealed.
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CHAPTER 4
FINDINGS
4.1 Overview
One of the objectives of this thesis was to ascertain whether EFL teachers in
Science collage at Taif University have beliefs about motivational strategies, and if they
use the strategies in the EFL classroom. Another objective was to gather learners’
attitudes toward language learning, as they reflect the importance of motivational
strategies to learn a second language. This study provided clear, valid and reliable
answers to the research questions. Data was obtained by surveying two population
samples: instructors of EFL and students of EFL at Taif University with three
questionnaires and an interview. In this chapter, the author presents the findings of the
data analysis to answer the following research questions:
1) What are the teachers’ beliefs concerning motivational strategies?
2) How often are motivational strategies used in the classroom?
3) What are the learners’ attitudes toward English language learning?
This chapter contains the results of analysis of the data. For questions, 1 and 2, data was
obtained from 2 similar questionnaires, and data for question 3 was obtained from a third
questionnaire and an interview.
4.2 Findings Concerning Research Question 1
Data analysis revealed that teachers hold definite beliefs about
motivational strategies. To answer this question the researcher used means and
percentage for self-report by female teachers (n =18 teachers). Table 10 presents
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the means and percentage for teachers’ beliefs about motivational strategies. The
questionnaire contained 10 factors, each one concerned with a group of strategies.
Table 10. Means and percentage for each factor of teachers’ beliefs of
motivational strategies.
Proper
teacher
behavio
r

Mean

Order
of
factors

Recogni
ze
student
effort

Promote
learners’
selfconfidence

Promote
group
cohesiveness and
group
norms

Increase
learners’
goalorientedness.

Create a
pleasant
classroom
climate

Make the
learning
tasks
stimulating

Present
tasks
properly

Promote
learner
autonomy

Familiarize
learners
with
related
values

18.22

14.28

13.94

12.28

6.28

13.22

18.61

18.83

15.33

18.56

91.11

89.24

87.15

76.74

78.47

82.64

77.55

78.47

76.67

77.31

3

9

6

4

7

1

2

5

10

Table 10 shows that the rate of the teachers' beliefs in motivational strategies ranged from
76.67 to 91.11. The results show that the first factor: "Proper teacher behavior" is rated at
91.11% and the ninth factor: "Promote group cohesiveness and group norms” is rated
lowest at 76.67%. The teachers gave high priority to how they should behave with the
students. For example, most of the teachers highlighted the importance of being excited
to teach English, of being able to share with the students the value of English as a
meaningful experience. In contrast, they attributed less importance to making the students
suggest the classroom rules and let them know each other.
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8

Figure 1. Graph of the percentage of teachers' beliefs about motivational strategies.

teachers
95.00
90.00

91.11

89.24

87.15
82.64

85.00
80.00

76.74

78.47

77.55

78.47

76.67

77.31

75.00
70.00
65.00

Figure 1 presents a graph of the percentage of teachers' scores for the beliefs in strategies.
According to the figure above, EFL teachers attributed more importance to “proper
teacher behavior” with 91.11%, followed by the necessity to “recognize the students’
effort” and “promote learners’ self-confidence,” both approximately equally. To
“increase the learners’ goal-orientedness” the teachers attributed only 82.64% of
importance.
4.3 Findings Concerning Research Question 2
The analysis of the data revealed that teachers do motivational strategies. The
survey completed by students was concerned with how often teachers use motivational
strategies Students’ evaluation of their teachers reflected that their teachers do use
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different motivational strategies in the classroom. Table 11 shows the means and
percentage for each factor for teachers’ practice of motivational strategies by n =150
students.
Table 11. Means and percentage for each factor of teachers’ practice of motivational
strategies.
F1

F2

F3

F4

F5

F6

F7

F8

F9

F10

Mean

15.15

11.74

14.69

10.93

5.65

10.79

14.21

17.63

14.28

15.30

percentage

75.77

73.38

73.47

68.29

70.58

67.46

59.22

62.95

71.40

63.75

1

3

2

6

5

7

10

9

4

8

Order of
factors

Table 11 shows that teachers' practice of motivation strategies in the classroom, in
the estimation of the students, ranged from 59.22% to 75.77%. The results indicate that
the highest factor is 75.77%. i.e."Proper teacher behavior", and the lowest factor was
"Make the learning tasks stimulating" with 59.22%. The students evaluated their
teachers’ practice of the motivational strategies mentioned in the questionnaire.
According to the table, the students felt that their teachers established a good rapport with
them and showed enthusiasm to teach English. However, the students reported that their
teachers did not often break the routine by varying the presentation format.
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Figure 2. Graph of the percentage of students` scores of teachers’ practice of
motivational strategies in EFL classrooms.

students
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The scores indicate that the teachers mostly use the strategies related to “proper
teacher behavior” by 75.77% and “promote learners’ self-confidence” by 73.38%.
However, the students showed that their teachers rarely use the strategies related to
“make the learning tasks stimulating” by a mere 59.22.
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Table 12. Descriptive Statistics for samples.
N

Minimum Maximum Mean

SD.

Teachers` rating scores

18

112.00

172.00

139.61 15.16

Students ` rating scores

150

58.80

91.00

80.85

Teachers` experiences

18

1.00

20.00

10.167 6.11

8.18

Table 12 presents the teachers’ beliefs and practice about motivational strategies
score, the teachers’ questionnaire score (M =139.61, SD= 15.16), that is higher than the
students’ questionnaire score (80.85, SD=8.18). The correlation is (r= 623, p < 0.001)
indicating positive and significant correlation between the teachers’ beliefs and practices
about motivational strategies; the teachers’ questionnaire scores and students’
questionnaire scores.
Figure 3. Correlation between teachers’ beliefs about motivational strategies and
students’ evaluation of their teachers’ practice.
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teachers
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students

From the above Figure 3, we observe that female student’s ratings for
motivational strategies practices of their teachers are lower than the estimation of the
teachers’ beliefs for all factors. However, there was significant correlation between the
teachers’ beliefs and practices about motivational strategies, as the teachers’
questionnaire scores are correlated to the students’ questionnaire scores. The researcher
used Nonparametric Correlations (Spearman's method) between teacher's scores and
means scores of students.
4.4 Findings Concerned with Research Question 3
In general, students reported positive attitudes towards learning English at Taif
University. Results from the questionnaire were corroborated by data obtained from the
interviews.
4.4.1 Questionnaire.
The results indicated that the students have generally positive attitudes toward
learning English. To achieve this result, the researcher used One-Sample t-test for each
factor and total score for attitudes toward English language, by comparing the students
score to the assumption mean (17 for first factor, 20 for second factor, 18 for third factor
and 22 for full score) as shown in the following Table 13.
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Table 13. Results of one-sample t-test analysis of data on students’ attitudes towards
learning English.
Variables

n

Mean

SD

Behavioral aspect of attitudes

150

24.447

4.438

17.790

149

.000

cognitive aspect of attitudes

150

28.127

4.959

20.070

149

.000

emotional aspect of attitudes

150

28.207

5.568

18.053

149

.000

Full score

150

80.780

12.179

22.908

149

.000

t

df

Sig

Table 13 shows that the students have positive attitudes toward English language
learning, as indicated by the t-test values for all factors and for full score significance at
level 0.01. This indicates that the students have positive attitudes toward learning
English. The students have positive attitudes mostly in the emotional aspects, as the mean
score of students’ emotional attitudes is 28.207, thus, most of the students have positive
feelings to learn English, and they enjoy learning the language. Many of their responses
revealed that they learn English to increase their knowledge and to help them to study
other courses. According to the cognitive aspect mean score of 28.127, they have positive
attitudes toward the importance of English learning in different fields of knowledge.
However, the mean score of behavioral aspect, 24.447, shows that the students have little
positive desire to learn English for their own self-betterment and to improve
relationships.
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Figure 4. The mean for each item for attitudes toward learning English.
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Figure 4 shows that the students have more positive attitudes in the emotional and
cognitive aspects, than the behavioral one. The highest mean is in the emotional aspect of
attitude with 2.82, and the behavioral aspect has the lowest mean score with 2.72. Figure
4 shows that most of the students care about their language learning and are interested in
English.
4.4.2 Interview.
The researcher targeted five pairs of students selected randomly from the College
of Science by their teacher; one high-achieving student and a lower-achieving one. A
total of 10 students were interviewed: 5 high-achieving and 5 low-achieving students.
Nine questions captured the students’ realities and values to seek answers to the
research questions. The qualitative data was analyzed qualitatively, encoding their
attitudes into behavioral, cognitive, and emotional depending on their positive and
negative responses. The researcher coded manually, seeking to answer the research
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question: What are the learners’ attitudes toward learning English? Data showed more
positive attitudes than negative ones. There were nine interview questions, and each
group of 3 informed a certain theme. The following Table 14 identifies each theme and
some students’ responses.

Theme

Table 14. Questions asked during interviews and their themes.

Behavioral

Evidence

Questions
-How do you feel when you speak
English in public places?

Positive attitudes
If I will make new foreign
friends, English is must.

I can’t form a correct
English sentence so I
don’t use English a lot.

English is important for our
college studies

English is not important
for our science studies
because they explain in
Arabic

I am always excited for the
English class

Honestly, I don’t like
English class because I
can’t understand what
the teacher says

- Do you think that English will
contribute to build relationships with
others?

Cognitive

-Do you think that English contributes
to improve your personality?
-What is the importance of English as a
college student?
-To which extent are you satisfied with
your performance in English?

Emotional

-Do you apply what you study outside
the classroom?
-What do you feel when the teacher
asks you to speak in the class?

Negative attitudes

-What do you prefer, studying all your
science courses in Arabic or in English?
- What do you feel when you attend
the English class?
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4.4.2.1 Theme 1: behavioral aspects
According to the interviewees’ responses to the questions related to behavioral
aspects, there was a similar positive attitude in both high and low achieving students. For
example, student No 4 (low achieving) said, “I feel happy to speak English with others, I
like it.” Similarly, a high achieving student No 4 said, “I am happy to do different things.
Because I travel a lot, I am used to speak English.” Nevertheless, data from the surveys
were in sharp contrast to data from the interviews. It appears that all students have some
positive attitudes toward the behavioral aspects, (see Figure 1), since the behavioral
aspects questions were rated the lowest, at 2.72.
4.4.2.2 Theme 2: cognitive aspects
Both high and low-achieving students reported positive attitudes, although the
higher-achieving students more positive attitudes toward the importance of learning
English for their Science studies, than the low ones. Most of the high achievers
mentioned that English is important as it the main language in their Science courses while
the lower students mentioned that English is important for life in general. For example,
student No 3 (high achieving) said “it’s very important. For literature, for, everything.”
Likewise, a low achieving student, No 1 said,” It’s an international language, it’s
important.” Similarly, a low achieving student, No 4, said,” I can read different novels in
English.”
As shown in Figure 1, analysis revealed that survey questions related to cognitive
aspects were rated rather highly, with 2.81, indicating that all students have positive
attitudes toward learning English in the cognitive aspects.
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4.4.2.3 Theme 3: Emotional aspects
High and low achievement reported some positive attitudes to learning English in
the classroom. For example, high achieving student No 1 said, “I feel comfortable and
happy. The lessons are easy.” Another high achieving student, No 3, appeared to agree
when she said, “I prefer English class because there are different interesting topics”.
Interestingly, most of low achievements students reported positive attitudes toward the
emotional aspects. They say they use English in the class without fear. For example,
student No 1 said,” I like languages, I do not have any problem to participate in the
class” and student No 4 said, “I can answer in English because the teacher will help me if
I make a mistake.” In the emotional aspects, results of the interview and the
questionnaire are almost equivalent: both were high. Indeed, as shown in Figure 1, the
questionnaire results revealed that emotional aspects attitudes have the highest rating of
all, with 2.82.
Briefly, there was a relation between the cognitive and behavioral aspects
according to all five high-achieving students: they gave positive attitudes in both.
However, the five low-achieving students reported more positive attitudes related to the
behavioral and emotional aspects than to cognitive ones. On the other hand, both high
and low achieving students showed few negative attitudes in all categories.
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CHAPTER 5
DISCUSSION AND CONCLUSION
5.1 Introduction
The purpose of motivation strategies being to increase learner motivation, the
objective of this study was to investigate Taif University EFL teachers’ beliefs in
motivational strategies as well as their practice, while simultaneously examine EFL
learners’ attitudes toward language learning English. Although extant literature has a
plethora of studies on this topic, few have documented English teachers’ beliefs and
whether they apply what they believe in their classrooms. Even fewer studies have been
undertaken within Saudi Arabia’s educational system. Thus, this research engaged both
teachers and learners in the examination of teachers’ beliefs and practices of motivational
strategies. This chapter reiterates the main findings and details how this research has
contributed the literature on the subject.
5.2 Teachers’ beliefs about motivational strategies
To answer the question: What are the teachers’ beliefs about motivational
strategies? The analysis results have provided a clear reply. The EFL teachers in the
College of Science at Taif University believe in most of the strategies. These were
according to 10 factors, and most of the teachers concurred that EFL teachers must
consider their behavior with their students, such as showing the student that you care
about them and establishing a good rapport with them. This result supported Ashehri
(2013) who had proposed that the teachers be aware of the importance of a relationship
with learners as it can encourage students to participate in classroom activities.
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Additionally, these results are consistent with those of Arabia (2010) and Alqhtani
(2015), who showed that when EFL teachers adopt motivational strategies and give them
high importance, it does have an effect of motivational strategies on the learners’
achievement. In both empirical studies, the teachers realized the importance of
monitoring students’ achievement and considering their effort and progress.The teacher
participants in both the above-mentioned studies provided students with positive
feedback and encouraged them, as important strategies to motivate the students learning
English. However, in this research, the teachers considered a more extensive list of
strategies, such as allowing students to get to know each other and letting them suggest
class rules.
Additionally, the teachers in Alrabai’s 2011 study had practiced “proper teacher
behavior” and “promoting learners' self-confidence,” and the results of this study indicate
that EFL teachers at Taif University also use the strategies that are related to those two
factors. Indeed, the findings of Bashir (2017) differed from ours only in that teachers
were unaware of the importance of motivational strategies.
5.3 Teachers’ practice of motivational strategies
The students’ evaluation of their teachers’ use of motivational strategies revealed
that EFL teachers do practice some motivational strategies in the classroom. The findings
revealed how often the teachers use these strategies. Most EFL teachers displayed
“proper teacher behavior” whereby they always show students that they care about them
and how excited they are to teach English. However, student responses also indicated that
some strategies, such as changing the routine by presenting different methods and
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introducing various interesting topics, are rarely used. As in Denez (2010) and Samet
(2017), our findings indicate that EFL instructors at Taif University implement
motivational strategies. Moreover, our results align with those of Al-Mahrooqi; UlHassan & Asante (2012), who found that instructors use most of the 48 items within all
factors. Furthermore, our findings concur with the results of Moskovsky, Alrabai, Paolini
& Ratcheva (2013) who found that the teachers’ behaviors affected their learners’
motivation.
Data analysis indicates that English teachers at Taif University apply what they
believe about motivational strategies in EFL classroom, because there was a positive
relation between the teachers’ beliefs and their practices of motivational strategies as
evaluated by their students. Also, the correlation of the surveys’ results was unexpected
especially when both teachers and students gave high scores to the same factor which is”
proper teacher behavior”. Many of EFL teachers at Taif University attributed high
importance to most of the strategies, even though some, such as inviting a native speaker
to the class, are rarely employed in Saudi universities. Furthermore, learners’ evaluations
showed that the teachers do use them in the classroom anyway. We conclude that EFL
teachers in Taif University do practice what they preach in terms of motivational
strategies in the classroom.
5.4 Learners’ attitudes toward language learning
All participating students showed positive attitudes toward learning English, in
accordance with the findings of Sandoval-Pineda (2011) and Zhao (2015), who
investigated the relationship between attitudes, motivation, and English language
achievement, and found that their learners also had positive attitudes toward language
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learning. Even though this study intentionally included five low-achieving students, all
showed positive attitudes within different factors. As shown in Figure 1, the students
revealed positive attitudes mostly in the emotional aspects; those concerned with what the
students feel about learning English, such as I feel proud to learn English. The cognitive
aspects showed the students’ understanding of the importance of learning English. They
enjoyed learning English, as it’s necessary for their science subjects such as mathematics.
In conclusion, the findings showed that most of the students have a positive awareness of
its importance. These results support the conclusions of Eshghinejad (2016), they
revealed positive attitudes toward the cognitive aspects.
However, the data from this study indicates that students face difficulties in
communication, as evidenced by few positive feelings toward the behavioral aspects.
Many students’ frustration was related to their inability to speak with others in English,
as shown in the survey and supported by data from the interviews. When the researcher
asked the students to mention their reasons for each answer to each question, students
gave similar answers in the behavioral aspects. Learners said they do not use English
with others because they cannot form a sentence correctly. For example, one high
achieving student said, “Sometimes I feel it’s difficult to speak English with others
because I forget some words, I do not usually practice English so it’s difficult for me to
form a complete correct sentence.” These results contrast with those of Dégi & Tódor
(2016) and Estliden (2017), and Eshghinejad who concluded that learners’ attitudes were
determined by their experience with the language for communication more than for
identification. It should be noted that the learners in Estliden’s (2017) study showed more
positive attitudes toward the cognitive aspects than toward the other aspects.
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This research has extended extant literature by conducting an interview to
examine the learners’ attitudes toward language learning. During the interview, students
showed more positive attitudes in the cognitive and behavioral aspects than the emotional
aspect, reflecting a difference between the questionnaire and the interview results. While
high-achieving students opined that English is important for other subjects, low achieving
students mentioned that their Science courses do not require English as their instructors
explain the lessons in Arabic, but nevertheless recognized the importance of English to
obtain a good job. In general, however, low achieving students mostly demonstrated
negative attitude to the emotional aspects of learning English: they dislike coming to
English class, or they are not satisfied by their progress. For example, student 5 said, “I
don’t like English class because I think it’s not important.” In contrast, high-achieving
students demonstrated negative attitudes only toward coming to the English classroom.
For example, student 5 said, “I feel bored to come to class because the lessons are easy.”
5.5 Conclusions
This thesis was an investigation into motivational strategies and learners’ attitudes
toward English learning. More precisely, the researcher aimed to discover if EFL
instructors at Taif University are aware of the importance of those strategies to enhance
their instruction, to investigate if instructors use motivational strategies in their
classrooms, and to evaluate students’ attitudes toward learning English in the College of
Science. In view of the research questions, the following paragraphs summarize our
conclusions.
1- The EFL teachers do understand the importance of motivational strategies. They
gave a high degree of importance to "proper teacher behavior" with 91.11%, but
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they considered “Promote group cohesiveness and group norms" less important
with the lowest percentage, 76.67%, among other factors. ,
2- EFL teachers at Taif University do apply motivational strategies, as evidenced by
answers to the students’ questionnaire. Students indicated by 75.77% that their
teachers use "proper teacher behavior,” and they only gave 59.22% to the strategy
“make the learning tasks stimulating,” the lowest parentage among other factors.
The overall findings of the teachers’ beliefs and practices about motivational
strategies indicate that the teachers implement what they believe in the EFL
classroom.
3- Learners of English showed positive attitudes in both the questionnaire and the
interview, although the survey findings indicate more positive attitudes in the
emotional and cognitive aspects. Both high and low-achieving interviewees
equally showed optimism and expressed positive attitudes in behavioral and
cognitive aspects equally, although they gave less credence to the emotional ones.
The researcher conducted this study at Taif University, in Taif, Arabia, and focused
on EFL teachers at the English Language Center and on students from the College of
Science as participants, using quantitative – qualitative paradigms to reach reliable
answers to the research questions. In order to increase the validity of the investigation,
two methods were employed: two questionnaires and an interview. The teachers’ beliefs
were expressed in an electronic survey and their practices investigated by a written
questionnaire completed by their learners. An interview was conducted with a sample of
students to discover their attitudes toward language learning. The quantitative data was
analyzed by SPSS version 23 and the qualitative data was described by thematic coding.
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In general, this study has revealed that EFL teachers at Taif University do
acknowledge of the importance of motivational strategies to enhance their instruction.
Although some teachers gave different degrees of importance to each of the strategies,
they concurred in attributing importance to their behavior in the class, such as showing
the students they care about them, monitoring student progress and appreciating student
effort. Teacher’s classroom behavior received the highest percentage of all strategies with
91.11%, whereas other strategies, such as letting the students get to know each other, or
allowing them to determine classroom rules, received the lowest rating with 76.67%.
Additionally, teachers at Taif University implement what they believe in their
EFL classrooms. On the student survey, learners gave their teachers a high positive score
on their practice of such strategies in the classroom. Teachers practice many motivational
strategies in the class, mostly the ones the strategies concerning their behavior in class.
Yet, some strategies were rarely observed, such as changing the classroom climate by
presenting different topics, the strategy rated lowest of all with 59.22%.
Moreover, findings indicate that that the teachers implement the strategies they
believe in, as evidenced by a correlation between the teachers’ ratings and the learnerreported observations.
Students expressed positive attitudes toward learning English in different areas.
The questionnaire items reflected three main areas: behavioral, cognitive, and emotional.
The students responded differently to the three. The more positive attitudes referred to the
emotional aspects, with a mean of 28.208%, rather than to the cognitive and behavioral
aspects. Data from the interviews did not confirm the survey results, in that students have
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more positive attitudes in the behavioral than cognitive and the emotional aspects, which
could be possibly attributed to the small sample (10 students) who were interviewed.
5.6 Implications of the study
The study contributed to the TESOL field by investigating EFL teachers’ beliefs
and practices, with consideration of learners’ attitudes toward language learning in Saudi
Arabia. According to the results, the research answered the three main questions, thus, it
reflected the importance of motivational strategies to be used in EFL classrooms.
5.7 Limitations of the study:
The researcher excluded some teacher participants because of their personal
circumstances so the number of the sample was reduced to 18 teachers and the interview
was used only with the students because the time was limited.
5.8 Recommendations for further research
An aim of this study is to contribute to the TESOL field by investigating EFL
teachers’ beliefs and practices, with consideration of learners’ attitudes toward language
learning in Saudi Arabia. The researcher recommends further studies that include both
males and females, and different universities and colleges. Also, the classroom
observation would provide more reliable findings on the teachers’ motivational practices.
Additionally, more experimental research is needed to measure the effect of motivational
strategies on student progress, and to measure the learners’ attitudes toward learning
English following the use of motivational strategies. Finally, more interviews of students
would provide an answer to the apparent contradiction of the data.
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Appendix A

Taif University
MA (TESOL)
Title of project:
Teachers’ Beliefs and Practice of Motivational Strategies and Learners’ Attitudes
The aims of the study:
o To investigate the EFL teachers’ beliefs of motivational strategies in the context of Saudi
Arabia.
o To examine the teachers’ practices of L2 motivational strategies in EFL classroom.
o To investigate the learners’ attitudes toward the English language learning since it
reflects the importance of motivational strategies.
Participation is voluntary, and you are free to withdraw at any time. When the results of this research are written
in my thesis and for publication, data will be anonymous and your identity will not be revealed.
I, ............................................................................................ agree to take part in the above-named project, the
details of which have been fully explained to me and described in writing.
Signed .................................................................. Date.....................................................
I am Shatha Abdulrahman Altalhi certify that the details of this project have been fully explained and
described in writing to the subject named above and have been understood by her.

Signed Shatha

Date 25-2-2019
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Appendix B
Dear colleague,
Below is a list of motivational strategies for motivating language learners. We would like to ask you to
decide how important you believe each strategy is in your class. Please note that we are asking your
opinion about the potential importance of the techniques even if at present you don’t use them. Many
thanks! Please mark a tick (√ ) in the appropriate blank (Not important - important - less important -Very
important). (e.g. Not important √ ). Please only tick one space and answer all the questions.
Name _______________________

(2) Show students you care about them.
(23) Establish good rapport with students.
(17) Show your enthusiasm for teaching.
(40) Share with students that you value English as a
meaningful experience.
(47) Be yourself in front of students.
(46) Recognize students’ effort and achievement.
(8) Monitor students’ progress and celebrate their victory.
(15) Make sure grades reflect students’ effort and hard
work.
(42) Promote effort attributions.
(34) Provide students with positive feedback.
(36) Teach students learning techniques.
(28) Encourage students to try harder.
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important

Very

important

important

Less

Not

An English teacher should…………………….

important

Teaching experience (How many years?) _______________

(33) Make clear to students that communicating meaning
effectively is more important than being grammatically
correct.
(30) Create a supportive classroom climate that promotes
risk-taking.
(1) Bring in and encourage humor.
(41) Avoid social comparison.
(21) Use a short and interesting opening activity to start
each class.
(6) Give clear instructions by modelling.
(25) Give good reasons to students as to why a particular
task is meaningful.
(20) Help students develop realistic beliefs about English
learning.
(26) Find out students’ needs and build them into
curriculum.
(12) Introduce various interesting topics.
(45) Present various auditory and visual teaching aids.
(43) Make tasks attractive by including novel and fantasy
element.
(27) Encourage students to create products.
(13) Make tasks challenging.
(39) Increase the amount of English you use in the class.
(38) Encourage students to use English outside the
classroom.
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important

Very

important

important

Less

important

Not

An English teacher should……………………….

(4) Familiarize students with the cultural background of
the target language.
(32) Introduce authentic cultural materials.
(9) Remind students of the benefits of mastering English.
(7) Invite senior students to share their English learning
experiences.
(19) Invite English-speaking foreigners to class.
(5) Explain the importance of the class rules.
(44) Encourage students to share personal experiences and
thoughts.
(3) Allow students to get to know each other.
(35) Ask students to work toward the same goal.
(16) Let students suggest class rules.
(37) Adopt the role of a ‘facilitator’.
(24) Encourage peer teaching and group presentation.
(14) Teach self-motivating strategies.
(48) Allow students to assess themselves.
(29) Give students choices in deciding how and when they
will be assessed.
(22) Involve students in designing and running the
English course.
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important

Very

important

important

Less

important

Not

An English teacher should…………………………….

Appendix C

Taif University
MA (TESOL)
Title of project:
Teachers’ Beliefs and Practice of Motivational Strategies and Learners’ Attitudes
The aims of the study:
o To investigate the EFL teachers’ beliefs of motivational strategies in the context of Saudi
Arabia.
o To examine the teachers’ practices of L2 motivational strategies in EFL classroom.
o To investigate the learners’ attitudes toward the English language learning since it reflects
the importance of motivational strategies.

ﻋﻠﻤﺎ ً ﺑﺄن اﻟﻤﻌﻠﻮﻣﺎت اﻟﺸﺨﺼﯿﺔ ﯾﻘﺘﺼﺮ اﺳﺘﺨﺪاﻣﮭﺎ ﻓﻲ ﻣﺠﺎل اﻟﺒﺤﺚ اﻟﻌﻠﻤﻲ ﻓﻘﻂ وﻻ ﯾﺘﻢ ﻧﺸﺮھﺎ ﺑﺄي ﺷﻜﻞ ﻣﻦ اﻻﺷﻜﺎل
.ﺷﺎﻛﺮﯾﻦ ﻟﻜﻢ ﺗﻌﺎوﻧﻜﻢ
. وﺟﻤﯿﻊ اﻟﻤﻌﻠﻮﻣﺎت اﻟﻤﺬﻛﻮرة واﺿﺤﺔ ﻟﺪي وﻣﻔﮭﻮﻣﺔ، أواﻓﻖ ان أﺷﺎرك ﻓﻲ ھﺬا اﻟﺒﺤﺚ.............................................................اﻧﺎ اﻟﻄﺎﻟﺒﺔ
..................................... اﻟﺘﻮﻗﯿﻊ
I am Shatha Abdulrahman Altalhi certify that the details of this project have been fully explained and described
in writing to the subject named above and have been understood by hher.

Signed

Shatha

Date 24-2-2019
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Appendix D
ﺗﻌﻠﯿﻤﺎت:

ﺻﻔﻲ اﻧﻄﺒﺎﻋﻚ ﻧﺤﻮ ﺗﻌﻠﻤﻚ ﻟﻠﻐﺔ اﻹﻧﺠﻠﯿﺰﯾﺔ .وذﻟﻚ ﺑﻮﺿﻊ ﻋﻼﻣﺔ:
ﻓﯿﻤﺎ ﯾﻠﻲ ﺑﻌﺾ اﻟﻌﺒﺎرات اﻟﺘﻲ ﺗﺼﻒ اﻧﻄﺒﺎع اﻟﻄﺎﻟﺐ ﻟﺘﻌﻠﻢ اﻟﻠﻐﺔ اﻹﻧﺠﻠﯿﺰﯾﺔِ .
) √( ﺗﺤﺖ اﻻﺧﺘﯿﺎر اﻟﻤﻨﺎﺳﺐ )ﻻ اﺗﻔﻖ اﺑﺪا ً -ﻻ اﺗﻔﻖ -اﺗﻔﻖ – اﺗﻔﻖ ﺑﺸﺪة( ﻟﻜﻞ ﺟﻤﻠﺔ ﺗﺼﻒ اﻧﻄﺒﺎﻋﻚ ﻣﻦ ﺧﻼل اﻟﺠﺪول اﻟﺘﺎﻟﻲ.
)اﻟﺮﺟﺎء اﺧﺘﯿﺎر إﺟﺎﺑﺔ واﺣﺪة ﻓﻘﻂ ﻟﻜﻞ ﺟﻤﻠﺔ(
اﻻﺳﻢ )اﺧﺘﯿﺎري(.........................اﻟﻤﺴﺘﻮى................/اﻟﻌﻤﺮ.........../اﻟﻤﻌﺪل اﻟﺘﺮاﻛﻤﻲ......

 -۱اود ان أﺗﻜﻠﻢ اﻟﻠﻐﺔ اﻹﻧﺠﻠﯿﺰﯾﺔ ﺑﻨﻔﺲ اﻟﻄﺮﯾﻘﺔ اﻟﺘﻲ ﯾﺘﻜﻠﻢ ﺑﮭﺎ اﻷﺟﺎﻧﺐ )اﻟﻤﺘﺤﺪﺛﯿﻦ اﻻﺻﻠﯿﻦ(
 -۲ﺗﺴﺎﻋﺪﻧﻲ دراﺳﺔ اﻟﻠﻐﺔ اﻹﻧﺠﻠﯿﺰﯾﺔ ﻋﻠﻰ ﺑﻨﺎء ﻋﻼﻗﺎت ﺟﯿﺪة ﻣﻊ اﻻﺻﺪﻗﺎء
 -۳ﻋﻨﺪﻣﺎ اﺳﻤﻊ أﺣﺪ زﻣﯿﻼﺗﻲ ﻓﻲ اﻟﻘﺎﻋﺔ اﻟﺪراﺳﯿﺔ ﺗﺘﺤﺪث ﺑﺎﻟﻠﻐﺔ اﻹﻧﺠﻠﯿﺰﯾﺔ ﺑﺸﻜﻞ ﺟﯿﺪ ،ﯾﺼﺒﺢ ﻟﺪي رﻏﺒﺔ
ﻓﻲ ﻣﻤﺎرﺳﺔ اﻟﻠﻐﺔ ﻣﻌﮭﺎ
 -٤ﺗﻌﻠﻢ اﻟﻠﻐﺔ اﻹﻧﺠﻠﯿﺰﯾﺔ ﯾﻄﻮر ﻣﻦ ﺷﺨﺼﯿﺘﻲ
 -٥اﻟﺘﺤﺪث ﺑﺎﻟﻠﻐﺔ اﻹﻧﺠﻠﯿﺰﯾﺔ ﻓﻲ أي ﻣﻜﺎن ﯾﺠﻌﻠﻨﻲ اﺷﻌﺮ ﺑﺎﻟﻘﻠﻖ
 -٦أؤﺟﻞ واﺟﺒﺎت اﻟﻠﻐﺔ اﻹﻧﺠﻠﯿﺰﯾﺔ ﺑﻘﺪر اﻟﻤﺴﺘﻄﺎع
 -۷ﻻ اﺷﻌﺮ ﺑﺎﻟﺮاﺣﺔ ﻋﻨﺪﻣﺎ ﯾﻄﻠﺐ ﻣﻨﻲ ان اﺗﺤﺪث ﺑﺎﻟﻠﻐﺔ اﻹﻧﺠﻠﯿﺰﯾﺔ ﻓﻲ اﻟﻘﺎﻋﺔ اﻟﺪراﺳﯿﺔ
 -۸اﺷﻌﺮ ﺑﺎﻟﺨﺠﻞ ﻋﻨﺪ ﺗﺤﺪﺛﻲ ﺑﺎﻟﻠﻐﺔ اﻹﻧﺠﻠﯿﺰﯾﺔ اﻣﺎم زﻣﯿﻼﺗﻲ
 -۱۰ﻻ اﺷﻌﺮ ﺑﺎﻟﺤﻤﺎس ﻟﺤﻀﻮر ﻣﺤﺎﺿﺮة اﻟﻠﻐﺔ اﻹﻧﺠﻠﯿﺰﯾﺔ
 -۱۱ﻋﻨﺪﻣﺎ أﺻﺒﺢ ﺟﯿﺪة ﻓﻲ اﻟﻠﻐﺔ اﻹﻧﺠﻠﯿﺰﯾﺔ ،ھﺬا ﺳﯿﺴﺎﻋﺪﻧﻲ ﻋﻠﻰ دراﺳﺔ اﻟﻤﻮاد اﻷﺧﺮى
 -۱۲ﻋﻨﺪﻣﺎ اﺗﻌﻠﻢ اﻟﻠﻐﺔ اﻹﻧﺠﻠﯿﺰﯾﺔ ،ھﺬا ﯾﺰﯾﺪﻧﻲ ﻓﮭﻢ وﻣﻌﺮﻓﺔ
ي ،اﻷﺷﺨﺎص اﻟﺬﯾﻦ ﯾﺘﻜﻠﻤﻮن أﻛﺜﺮ ﻣﻦ ﻟﻐﺔ ،ھﻢ ﻣﺜﻘﻔﯿﻦ
 -۱۳ﻓﻲ رأ ّ
 -۱٤ﯾﺠﻌﻠﻨﻲ ﺗﻌﻠﻢ اﻟﻠﻐﺔ اﻹﻧﺠﻠﯿﺰﯾﺔ ﻗﺎدرة ﻋﻠﻰ اﻟﺘﻮاﺻﻞ ﻣﻊ اﻻﺧﺮﯾﻦ ﺑﺸﻜﻞ ﺟﯿﺪ
 -۱٥ﯾﺠﻌﻠﻨﻲ ﺗﻌﻠﻢ اﻟﻠﻐﺔ اﻹﻧﺠﻠﯿﺰﯾﺔ ﻗﺎدرة ﻋﻠﻰ اﺑﺘﻜﺎر أﻓﻜﺎر ﺟﺪﯾﺪة
 -۱٦ﯾﺤﺘﻮي ﻣﻨﮭﺞ اﻟﻠﻐﺔ اﻹﻧﺠﻠﯿﺰﯾﺔ ﻋﻠﻰ ﻣﻮاﺿﯿﻊ ﺗﻐﻄﻲ اﻟﻌﺪﯾﺪ ﻣﻦ ﻣﺠﺎﻻت اﻟﻤﻌﺮﻓﺔ
 -۱۷ﺑﻜﻞ ﺻﺮاﺣﺔ ،أﻧﺎ ادرس اﻟﻠﻐﺔ اﻹﻧﺠﻠﯿﺰﯾﺔ ﻷﺟﺘﺎز اﻻﺧﺘﺒﺎر
 -۱۸ﻻ أﺳﺘﻄﯿﻊ اﻧﺎ أطﺒﻖ ﻣﺎ ﺗﻌﻠﻤﺘﮫ ﻣﻦ ﻣﺎدة اﻟﻠﻐﺔ اﻹﻧﺠﻠﯿﺰﯾﺔ ﻓﻲ ﺣﯿﺎﺗﻲ اﻟﻮاﻗﻌﯿﺔ
 -۱۹أﻧﺎ ﻏﯿﺮ راﺿﯿﺔ ﻋﻦ أداﺋﻲ ﻓﻲ ﻣﺎدة اﻟﻠﻐﺔ اﻹﻧﺠﻠﯿﺰﯾﺔ
 -۲۰ﻓﻲ رأى ،دراﺳﺔ اﻟﻠﻐﺔ اﻹﻧﺠﻠﯿﺰﯾﺔ ﺻﻌﺒﺔ وﻣﻌﻘﺪة
 -۲۱ﻻ أﺷﻌﺮ ﺑﺎﻟﻘﻠﻖ ﻋﻨﺪﻣﺎ ﯾﻄﻠﺐ ﻣﻨﻲ اﻹﺟﺎﺑﺔ ﻋﻠﻰ ﺳﺆال ﻓﻲ ﻣﺤﺎﺿﺮة اﻟﻠﻐﺔ اﻹﻧﺠﻠﯿﺰﯾﺔ
 -۲۲دراﺳﺔ ﻟﻐﺎت أﺟﻨﺒﯿﺔ ﻣﺜﻞ اﻹﻧﺠﻠﯿﺰﯾﺔ ھﻮ ﺷﻲء ﻣﻤﺘﻊ
 -۲۳اﺷﻌﺮ ﺑﺎﻟﻔﺨﺮ ﻷﻧﻲ اﺗﻌﻠﻢ اﻟﻠﻐﺔ اﻹﻧﺠﻠﯿﺰﯾﺔ
 -۲٤دراﺳﺔ ﻣﺎدة اﻟﻠﻐﺔ اﻹﻧﺠﻠﯿﺰﯾﺔ ﯾﺠﻌﻠﻨﻲ أﺷﻌﺮ ﺑﺎﻟﺜﻘﺔ
 -۲٥اﻧﺎ ﻣﮭﺘﻤﺔ ﺑﺪراﺳﺔ اﻟﻠﻐﺔ اﻹﻧﺠﻠﯿﺰﯾﺔ
۲٦ﺗﻌﻠﻢ اﻟﻠﻐﺔ اﻹﻧﺠﻠﯿﺰﯾﺔ ھﻮ ھﺪف ﻣﮭﻢ ﻓﻲ ﺣﯿﺎﺗﻲ
 -۲۷اﻧﺘﻈﺮ اﻟﻮﻗﺖ اﻟﺬي ﺗﻜﻮن ﻓﯿﮫ ﻣﺤﺎﺿﺮة اﻟﻠﻐﺔ اﻹﻧﺠﻠﯿﺰﯾﺔ

69

ﻻ اﺗﻔﻖ
اﺑﺪً

ﻻ اﺗﻔﻖ

اﺗﻔﻖ

اﺗﻔﻖ
ﺑﺸﺪة

ﻣﻄﻠﻘﺎ ً

ﺗﻘﻮم اﻟﻤﻌﻠﻤﺔ ب...............................................

ﻧﺎدرا ً

ﻏﺎﻟﺒﺎ ً

داﺋﻤﺎ ً

ﻋﺰﯾﺰﺗﻲ
اﻟﻄﺎﻟﺒﺔ:ﻣﺨﺘﻠﻔﺔ وﻣﻤﺘﻌﮫ ﻓﻲ ﻛﻞ درس
ﻣﻮاﺿﯿﻊ
ﺗﻘﺪم
ﺗﻘﺪﯾﻤﻲﻣﻌﻠﻤﺎت اﻟﻠﻐﺔ اﻹﻧﺠﻠﯿﺰﯾﺔ ﻓﻲ اﻟﻔﺼﻮل اﻟﺪراﺳﯿﺔ.
ﻋﺮضﻣﻦ ﻗﺒﻞ
اﺳﺘﺨﺪاﻣﮭﺎ
اﻟﺘﻌﻠﯿﻤﯿﺔ اﻟﺘﻲ
ﺗﻘﺪمﯾﻠﻲ
ﻓﯿﻤﺎ
ﯾﻤﻜﻦﻣﺜﺎل:
وﺑﺼﺮﯾﺔ،
اﻟﻤﻤﺎرﺳﺎتاﻟﺴﻤﻌﯿﺔ
ﺑﻌﺾ اﻟﺘﻌﻠﯿﻤﯿﺔ،
اﻟﻮﺳﺎﺋﻞ
ﻛﻢ ﻣﺮه ﺗﻘﻮم ﻣﻌﻠﻤﺘﻚ ﺑﺎﺳﺘﺨﺪام ھﺬه اﻟﻤﻤﺎرﺳﺎت داﺧﻞ اﻟﻔﺼﻞ ﻟﺘﺤﻔِﯿﺰك ﻟﺘﻌﻠﻢ اﻟﻠﻐﺔ اﻹﻧﺠﻠﯿﺰﯾﺔ .ﺿﻌﻲ ﻋﻼﻣﺔ ) √( ﺗﺤﺖ اﻻﺧﺘﯿﺎر اﻟﺬي ﯾﺤﺪد ﻋﺪد اﻟﻤﺮات ﻟﻜﻞ ﻣﻤﺎرﺳﺔ ﻣﻦ ﺧﻼل اﻟﺠﺪول
اﻟﺘﺎﻟﻲ.
ﺗﺠﻌﻞ اﻻﻧﺸﻄﺔ ﻣﻤﺘﻌﮫ ﺑﺎﺳﺘﺨﺪام أﺳﻠﻮب اﻟﺮواﯾﺔ واﻟﺨﯿﺎل
)اﻟﺮﺟﺎء اﺧﺘﯿﺎر إﺟﺎﺑﺔ واﺣﺪة ﻓﻘﻂ ﻟﻜﻞ ﺟﻤﻠﺔ(
ﺗﻘﺪﯾﻤﺔاﻟﺜﺎﻧﻲ -اﻟﺜﺎﻟﺚ-اﻟﺮاﺑﻊ(
ﻋﺮوض)اﻻول-
ﻣﺜﺎل:اﻟﻤﺴﺘﻮى
...............
ﺑﺘﺼﻤﯿﻢاﻟﻌﻤﺮ:
)اﺧﺘﯿﺎري(........................
اﻻﺳﻢ
أﻧﺸﻄﺔ ﻣﻌﯿﻨﺔ،
ﺗﺸﺠﻊ اﻟﻄﺎﻟﺒﺎت ﻋﻠﻰ اﻟﻘﯿﺎم
رﻗﻢ اﻟﻤﺠﻤﻮﻋﺔ __________________ :اﻟﻤﻌﺪل اﻟﺘﺮاﻛﻤﻲ_________________ :
ﺗﺠﻌﻞ اﻟﺘﻤﺎرﯾﻦ ﺗﺘﺴﻢ ﺑﻄﺎﺑﻊ اﻟﺘﺤﺪي ﺑﯿﻦ اﻟﻄﺎﻟﺒﺎت
داﺋﻤﺎ ً
ﻏﺎﻟﺒﺎ ً
ﻣﻄﻠﻘﺎ ً
ﻧﺎدرا ً
ﺗﻘﻮم اﻟﻤﻌﻠﻤﺔ ب...............................................

ﺗﺤﻔﺰ اﻟﻄﺎﻟﺒﺎت ﻣﻦ ﺧﻼل اﺳﺘﺨﺪاﻣﮭﺎ ﻟﻠﻐﺔ اﻹﻧﺠﻠﯿﺰﯾﺔ ﺑﻜﺜﺮة ﻓﻲ اﻟﻔﺼﻞ
اظﮭﺎر اﻻھﺘﻤﺎم ﺑﺎﻟﻄﺎﻟﺒﺎت ﺑﺸﻜﻞ ﻋﺎم

ﺗﺸﺠﻊ اﻟﻄﺎﻟﺒﺎت ﻋﻠﻰ اﺳﺘﺨﺪام اﻟﻠﻐﺔ اﻹﻧﺠﻠﯿﺰﯾﺔ ﺧﺎرج اﻟﻔﺼﻞ
ﺑﻨﺎء ﻋﻼﻗﺔ ﺟﯿﺪة ﻣﻊ اﻟﻄﺎﻟﺒﺎت

ﺗﻌﺮف اﻟﻄﺎﻟﺒﺎت ﻋﻠﻰ ﺛﻘﺎﻓﺔ اﻟﻤﺘﺤﺪﺛﯿﻦ اﻻﺻﻠﯿﻦ ﻟﻠﻐﺔ اﻻﻧﺠﻠﯿﺰﯾﺔ
ّ
اﻹﻧﺠﻠﯿﺰﯾﺔ
ﺣﻤﺎﺳﮭﺎ ﻟﺘﻌﻠﯿﻢ
ﺑﺜﻘﺎﻓﺔ اﻟﻠﻐﺔ اﻹﻧﺠﻠﯿﺰﯾﺔ ،ﻣﺜﺎل :ﻣﺠﻼت اﺟﻨﺒﯿﺔ
اﻟﻠﻐﺔﻣﺮﺗﺒﻄﺔ
ﺑﻤﻮاﺿﯿﻊ
ﺗﻈﮭﺮاﻟﻄﺎﻟﺒﺎت
ﺗﺰود

اﻟﻤﺴﺘﻘﺒﻞ
ﻣﻤﺘﺎزة ﻓﻲ
اﻟﻠﻐﺔاﻟﻠﻐﺔ
ﺗﻘﺪﯾﺮھﺎاﺗﻘﺎن
ﻟﻠﻄﺎﻟﺒﺎتﺑﻤﺰاﯾﺎ
ﺗﻈﮭﺮاﻟﻄﺎﻟﺒﺎت
ﺗﺬﻛﺮ
ﺑﺎﻟﻠﻐﺔ اﻻﻧﺠﻠﯿﺰﯾﺔ
اھﺘﻤﺎﻣﮭﺎ
وظﯿﻔﺔ أﺳﺒﺎب
ﻣﺜﺎل:ﻣﺸﺎرﻛﺔ
اﻹﻧﺠﻠﯿﺰﯾﺔ،ﺧﻼل
اﻹﻧﺠﻠﯿﺰﯾﺔ ﻣﻦ
اﻟﻄﺎﻟﺒﺎت.
اھﺘﻤﺎﻣﺎﺗﮭﺎ ﻣﻊ
اﻟﻄﺎﻟﺒﺎت ،ﻣﺜﺎل:
ﺳﺠﯿﺘﮭﺎ
ﺗﻜﻮن ﻋﻠﻰ
اﻹﻧﺠﻠﯿﺰﯾﺔ
ﺗﺸﺎركﺗﻌﻠﻢ اﻟﻠﻐﺔ
ﺧﺒﺮاﺗﮭﻢ ﻓﻲ
اﻣﺎم ﻟﻤﺸﺎرﻛﺔ
اﻟﻘﺪاﻣﻰ
اﻟﻄﺎﻟﺒﺎت
ﺗﺪﻋﻮ
ﺗﻈﮭﺮ اھﺘﻤﺎﻣﮭﺎ ﺑﺠﮭﺪ اﻟﻄﺎﻟﺒﺔ وﺗﻘﺪم ﻣﺴﺘﻮاھﺎ اﻟﺪراﺳﻲ

ﺗﺪﻋﻮ اﻷﺟﺎﻧﺐ اﻟﻤﺘﺤﺪﺛﯿﻦ ﺑﺎﻟﻠﻐﺔ اﻹﻧﺠﻠﯿﺰﯾﺔ ﻛﻀﯿﻮف اﻟﻰ اﻟﻔﺼﻞ
ﻣﺜﺎل :ﻋﺪم اﺳﺘﺨﺪام اﻟﺠﻮال داﺧﻞ اﻟﻔﺼﻞ
اﻟﺪراﺳﯿﺔ،
اﻟﻘﺎﻋﺔ
ﻣﺴﺘﻮىﻗﻮاﻋﺪ
ﺗﺮاﻗﺐ أھﻤﯿﺔ
ﺗﻮﺿﺢ
ﺑﻨﺠﺎﺣﮭﻢ.
وﺗﺤﺘﻔﻞ
اﻟﻄﺎﻟﺒﺎت
ﺗﺸﺠﻊ اﻟﻄﺎﻟﺒﺎت ﻋﻠﻰ اﻟﻤﺸﺎرﻛﺔ ﺑﺨﺒﺮاﺗﮭﻦ اﻟﺸﺨﺼﯿﺔ واﻓﻜﺎرھﻢ داﺧﻞ اﻟﻔﺼﻞ
ﺗﺘﺄﻛﺪ ﺑﺄن درﺟﺎت اﻟﻄﺎﻟﺒﺎت ﺗﻌﻜﺲ ﺟﮭﺪھﻢ اﻟﺪراﺳﻲ.

ﺗﺴﻤﺢ ﻟﻠﻄﺎﻟﺒﺎت ﺑﺎﻟﺘﻌﺮف ﻋﻠﻰ ﺑﻌﻀﮭﻦ اﻟﺒﻌﺾ

ﺗﻮﺿﺢ ﻟﻠﻄﺎﻟﺒﺎت اﻧﮭﺎ ﺗﺆﻣﻦ ﺑﺎﻟﺠﮭﺪ اﻟﺬي ﯾﺒﺬﻟﻨّﮫ ﻟﺘﻌﻠﻢ اﻟﻠﻐﺔ اﻻﻧﺠﻠﯿﺰﯾﺔ

ﺗﻄﻠﺐ ﻣﻦ اﻟﻄﺎﻟﺒﺎت اﻟﻌﻤﻞ ﻋﻠﻰ ھﺪف ﻣﺸﺘﺮك
اﯾﺠﺎﺑﯿﺎ ً
ﻣﺴﺘﻮى
ﺗﻌﻠﻖ ﻋﻠﻰ
ﻣﻌﯿﻨﺔ ﻹدارة اﻟﻘﺎﻋﺔ اﻟﺪراﺳﯿﺔ.
اﻟﻄﺎﻟﺒﺔﻗﻮاﻋﺪ
ﺑﺎﻗﺘﺮاح
ﻟﻠﻄﺎﻟﺒﺎت
ﺗﺴﻤﺢ
ﺗﻌﻠﻢ اﻟﻄﺎﻟﺒﺎت ﺑﻌﺾ اﻟﻄﺮق اﻟﻔﻌﺎﻟﺔ ﻓﻲ ﺗﻌﻠﯿﻢ اﻟﻠﻐﺔ

ﺗﺒﺴﻂ اﻟﻤﻌﻠﻮﻣﺎت ﻟﻠﻄﺎﻟﺒﺎت ﻣﻦ ﺧﻼل ﻣﺴﺎﻋﺪة ﻛﻼً ﻣﻨﮭﻦ ﻋﻠﻰ ﺣﺪة.
ﺗﺸﺠﻊ اﻟﻄﺎﻟﺒﺎت ﺑﺒﺬل ﻣﺠﮭﻮد أﻛﺒﺮ

ﺗﺸﺠﻊ اﻟﻄﺎﻟﺒﺎت ﻋﻠﻰ ﺗﻌﻠﯿﻢ ﺑﻌﻀﮭﻦ اﻟﺒﻌﺾ واﻟﻌﻤﻞ ﻋﻠﻰ ﻣﺸﺮوع ﺟﻤﺎﻋﻲ
ﺗﻜﻠﻒ اﻟﻄﺎﻟﺒﺎت ﺑﻮاﺟﺒﺎت ﺗﻨﺎﺳﺐ ﻣﺴﺘﻮاھﻢ
ﺗﻌﻠﻢ اﻟﻄﺎﻟﺒﺎت ﻛﯿﻔﯿﺔ ﺗﺤﻔﯿﺰ اﻟﺬات ،ﻣﺜﺎل :ﺗﺸﺠﯿﻊ أﻧﻔﺴﮭﻢ ﻋﻠﻰ ﺗﻌﻠﻢ ﻟﻐﺔ ﺟﺪﯾﺪة
ً
ﺗﻮﺿﺢ ﻟﻠﻄﺎﻟﺒﺎت أن اﯾﺼﺎل اﻟﻤﻌﻨﻰ ﺑﻔﻌﺎﻟﯿﺔ أھﻢ ﻣﻦ ﻛﻮن اﻟﺠﻤﻠﺔ ﺻﺤﯿﺤﺔ ﻧﺤﻮﯾﺎ ً
ﺗﺴﻤﺢ ﻟﻠﻄﺎﻟﺒﺎت ﺑﺘﻘﯿﯿﻢ أﻧﻔﺴﮭﻦ
ﺗﻘﯿﯿﻤﮭﻦﺑﺪون ﺧﻮف ﻣﻦ اﻻﺧﻄﺎء
ﺑﺎﻟﻤﺸﺎرﻛﺔ
ﻟﻠﻄﺎﻟﺒﺎت
ﺗﺴﻤﺢ
ﻣﺮﯾﺤﺔ
دراﺳﯿﺔ
ﺗﺨﻠﻖ ﺑﯿﺌﺔ
ﻓﻲ ﻣﺘﻰ وﻛﯿﻒ ﺳﯿﺘﻢ
اﻟﺨﯿﺎر
اﻟﻄﺎﻟﺒﺎت
ﺗﻌﻄﻲ
اﻟﻤﻨﮭﺞ ،ﻣﺜﺎل :اﻋﻄﺎﺋﮭﻢ اﻟﻔﺮﺻﺔ ﻓﻲ اﺧﺘﯿﺎر اﻟﻜﺘﺎب
ﺗﺼﻤﯿﻢ
ﺑﺎﻟﻤﺸﺎرﻛﺔ
ﻟﻠﻄﺎﻟﺒﺎت
ﺗﺴﻤﺢ
اﻟﻔﺼﻞ.
ﻓﻲداﺧﻞ
واﻟﻔﻜﺎھﺔ
اﻟﺪﻋﺎﺑﺔ
ﺗﺸﺠﻊ روح
ﺗﺘﺠﻨﺐ اﻟﻤﻘﺎرﻧﺎت ﺑﯿﻦ ﻣﺴﺘﻮﯾﺎت اﻟﻄﺎﻟﺒﺎت
ﺗﺴﺘﺨﺪم أﻧﺸﻄﺔ ﻗﺼﯿﺮة وﻣﻤﺘﻌﺔ ﻟﺘﺒﺪأ ﻓﯿﮭﺎ اﻟﺪرس ،ﻣﺜﺎل :اﻟﻌﺎب ﻣﻤﺘﻌﺔ
ﺗﻌﻄﻲ اﻟﻄﺎﻟﺒﺎت ﺗﻌﻠﯿﻤﺎت واﺿﺤﺔ ﻟﻠﺘﻤﺮﯾﻦ ﻋﻦ طﺮﯾﻖ ﺷﺮح ﻛﻞ ﺧﻄﻮة
ﺗﺸﺮح ﻟﻠﻄﺎﻟﺒﺎت أﺳﺒﺎب أھﻤﯿﺔ ﻛﻞ ﺗﻤﺮﯾﻦ
ﺗﺴﺎﻋﺪ اﻟﻄﺎﻟﺒﺎت ﻋﻠﻰ ﺗﻄﻮﯾﺮ ﻣﻌﺘﻘﺪات واﻗﻌﯿﺔ ﻟﺘﻌﻠﯿﻢ اﻟﻠﻐﺔ اﻹﻧﺠﻠﯿﺰﯾﺔ ،ﻣﺜﺎل :ﺗﺸﺮح ﻟﻠﻄﺎﻟﺒﺎت اﻟﻮﻗﺖ اﻟﺤﻘﯿﻘﻲ اﻟﺬي ﯾﺤﺘﺎﺟﻮﻧﮫ
ﻹﺗﻘﺎن اﻟﻠﻐﺔ
ﻣﻌﺮﻓﺔ اﺣﺘﯿﺎﺟﺎت اﻟﻄﺎﻟﺒﺎت وﺑﻨﺎءھﺎ ﻓﻲ اﻟﻤﻨﺎھﺞ اﻟﺪراﺳﯿﺔ
ﺗﺸﺠﯿﻊ اﻟﻄﺎﻟﺒﺎت ﻓﻲ ﺗﺤﺪﯾﺪ اھﺪاﻓﮭﻢ ﻓﻲ ﺗﻌﻠﻢ اﻟﻠﻐﺔ اﻹﻧﺠﻠﯿﺰﯾﺔ
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