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Evaluating Enterprise Series Textbooks from a Cultural Perspective
and Developing a Unit Based on Cultural Criteria
Prepared by

Hanan Majed AL-Madanat
Supervisors

Prof: Dr. Adnan H. AL-Jadiry

Prof: Dr. Bader S. Dweik

Abstract
This study evaluated Enterprise series textbooks through content
analysis with the purpose of investigating the availability of cultural
criteria, as divided into eight basic domains, via evaluative questions with
sub-items. These questions and sub-items formed the researcher’s cultural
criteria checklist. The validity of this checklist was verified by specialized
EFL jurors and its interrater reliability coefficient was (86.11) according to
the Holisty equation. The study also developed a unit based on cultural
criteria using the results of the analysis.
The population of the study consisted of Enterprise series textbooks
comprising: Enterprise "1-4" for grades 7-10. Enterprise "4", grade 10 was
chosen from the set as a purposive sample. The sample included the Course
Book, Work Book, Grammar Book, Teacher's Book, Test Booklet, and the
Scripts of the Audio-Cassettes and CDs.
To achieve the aforementioned purpose, the study attempted to
answer the questions: 1-What are the cultural criteria that should be used in

XIII

evaluating the Enterprise "4" intermediate textbooks of the upper basic
stage? 2-To what extent do cultural aspects prevail in the Enterprise "4"
Intermediate textbooks of the upper basic stage? 3-What are the
components of the learning units that should be developed based on
cultural criteria?
To ensure reliability for the content analysis, the researcher used
intrarater reliability by analyzing the series textbooks three times, using the
sentence as the unit of analysis. The reliability coefficient was (94.44)
according to the Holisty equation. Additionally, frequencies and
percentages were used in the analysis process to estimate the degree of
availability of cultural items in the textbooks. The estimated percentages
were compared with the assumed ones to judge the availability of cultural
criteria in the studied series.
The analysis of Enterprise "4" revealed that the textbooks were rich
with the target culture, but completely lacked the learners' own culture.
Based on these results the researcher developed a learning unit focused on
cultural items related to the learners' own culture. The study also
recommended the necessity of developing cultural criteria checklists that
focus on the learners' own culture, and developing and adapting different
sections in the adopted textbooks to correspond with cultural needs and
interests of the learners.
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تقييم سلسلة كتب  Enterpriseمن منظور ثقافي
و تطوير وحدة تعليمية في ضوء معايير ثقافية

إعداد
حنان ماجد حنا المدانات

المشرف
األستاذ الدكتور عدنان الجادري

األستاذ الدكتور بدر الدويك

ملخص الدراسة
قامت الدراسة بتقييم محتوى كتب سلسلة  Enterpriseبهدف تقصي درجة توورر المعوايير
الثقارية الممثلة بثمانية مجاالت رئيسة تتبع لها أسئلة تقويمية بفئاتها الفرعية وذلك عن طريق تحليل
المحتوى .وقد مثلت تلك األسئلة ورئاتها الفرعية قائمة الرصد لغايات التحليل .وللتأكد مون مصوداقية
األداة تووم عراووها علووي محكمووين م تصووين رووي اللغووة اانجلي يووة كلغووة اجنبيووةو وتووم التأكوود موون ثبووات
األداة باست دام معادلة هولستي حيث كان معامل الثبات ( .)80.11كما هدرت الدراسة إلوي تطووير
وحدة تعليمية باالستناد إلي المعايير الثقارية باالعتماد علي نتائج التحليل.
تكون مجتمع الدراسة مون سلسوة كتوب  "1-1" Enterpriseالمقوررة للصوفوف مون السوابع
الي العاشر األساسيو وقد تم ا تيوار  "4" Enterpriseكعينوة قصودية .وتكونوت العينوة مون كتواب
الطالبو كتاب األنشطةو كتاب القواعدو كتيب اال تباراتو والنصوص السمعية المكتوبة.
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ولتحقيق األهداف السابقةو حاولت الدراسة ااجابة عن األسئلة التالية:
 .1مووا هووي المعووايير الثقاريووة التووي يجووب اسووت دامها رووي تقيوويم سلسوولة كتووب اللغووة اانجلي يووة
 Enterprise "4" Intermediateرووي المرحلووة األساسووية العليووا  .2إلووي أم موودى
تتاو و و و و و و و و وومن المظو و و و و و و و و وواهر الثقاريو و و و و و و و و ووة رو و و و و و و و و ووي سلسو و و و و و و و و وولة كتو و و و و و و و و ووب اللغو و و و و و و و و ووة اانجلي يو و و و و و و و و ووة
 Enterprise "4" Intermediateرووي المرحلووة األساسووية العليووا  .3مووا هووي مكونووات
الوحدة التعليمية التي يجب تطويرها استنادا إلي المعايير الثقارية
لتأكيو و و و و و و و وود ثبو و و و و و و و ووات تحليو و و و و و و و وول المحتو و و و و و و و وووى اسو و و و و و و و ووت دم الباحو و و و و و و و ووث ا تبو و و و و و و و ووار الثقو و و و و و و و ووة
" "Intrarater Reliabilityوذلوك بتحليول المحتووى ثورث مورات مسوت دما الجملوة كوحودة تحليول.
كان معامل الثبوات للتحليول ( )91.11بحسوب معادلوة هولسوتي .اعتمودت عمليوة التحليول علوي رصود
التك ار ارت واست راج النسب لحساب درجة توورر المعوايير الثقاريوة روي سلسولة الكتوب .كموا وتوم مقارنوة
النسووب المحسوووبة مووع النسووب االرت اراووية التووي تووم الحصووول عليهووا موون مجموعووة ال ب و ار رووي اللغووة
وذلك للحكم علي درجة تورر تلك المعايير ري سلسلة الكتب.
وقوود أظهوورت نتووائج التحليوول أن السلسوولة ت وور بالثقارووة األجنبيووة وتفتقوور كليووا لثقارووة الطالووب
العربيووة .وبنووا علووي تلووك النتووائج طووور الباحووث وحوودة ركو ت علووي المعووايير المتعلقووة بثقارووة الطالووب.
أوصت الدراسة بارورة تطوير معايير ثقارية اومن أدوات رصود تركو علوي ثقاروة الطالوبو وكوذلك
تطوووير وتعووديل أج و ا م تلفووة موون الكتووب المتبنوواة بمووا يتناسووب واالحتياجووات واالهتمامووات الثقاريووة
للمتعلمين.

Chapter One
Problem Background and Significance
Introduction:
Language is not simply a formal system of sounds, words, and
syntactical structures; language also reaches into the domain of human
interaction, which for its own part follows certain rules. English, as a world
language, is considered a second language in some areas but in the rest of
the world, English is a foreign language. Being a second language or a
foreign language, English is likely to be needed for both public and private
functions. People learn language for communication; one of the main
purposes of foreign language teaching today is to develop learners' ability
to communicate with each other across linguistic and cultural boundaries.
Language helps learners to be able to communicate in social, political,
economic, religious, and many other situations (Kearsy, 1990).
Language is born of societal interactions. No language can be truly
learned and appreciated without some knowledge about the people who
produce and receive that language. Researchers in the field of foreign
language education agree that learning a foreign language for whatever
purpose is always culturally bound (Valdes, 1986). Language holds the
culture through the denotations and connotations of its semantics, which is
why it is important to teach culture through language (Saluveer, 2004). By
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learning a foreign language, we see our own in perspectives. We recognize
that there are other ways of living, saying things, and thinking. By
operating in English, we face the world from a slightly different standpoint
and structure it in slightly different conceptual patterns (Broughton,
Brumfit, & Flavell, 1980). This adds to the fact that language teaching is
also culture teaching; they are inseparable. Teaching English like any other
major living language is a means of acquiring culture, which enriches one's
appreciation of art, music, literature, philosophy, and life (Dweik, 1986 &
2000).
This idea leads to the fact that the cultural component, as one of the
language's basic components, is not a new one. Teachers believe that
teaching culture is part of the ESL/EFL program (Johnson, 2005). Studying
a foreign language is more than the simple task of decoding. The teacher
must communicate to the learners that the study of the language is also a
study of people and cultures (Kramsch, 1993).
In language, teaching culture and communication are inseparable as
culture is the foundation of communication. Culture should be presented
and taught in combination with other language aspects. Since one must
read, speak, write, and listen to something, why should that something have
not cultural content? Thus, learning culture takes place while learning
language. In fact, it is virtually impossible to teach a language without
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teaching cultural content; a teacher, or the course should not attempt to
superimpose the native culture onto the target language, particularly when
the teacher is of the same cultural and linguistic background as the student
is (Kramsch, 2001).
Studying culture helps learners relate the abstract sounds and forms
of a language to real people and places (Chastain, 1971). Teaching culture
has many benefits in the language classrooms and textbooks; culture in L2
classes has a humanizing and motivating effect on the language learner and
the learning process, besides helping learners observe similarities and
differences among various cultural groups (Kitao, 2000; McKay, 2003a).
Not only this, but it also prepares learners for meaningful culture learning
and aids them in recognizing the different cultural contexts and patterns in
their own culture, as well as the other cultures (Brooks, 1964; Byram,
1989; Berns, 1990; Kramsch, 1993; Saluveer, 2004).
The new restructuring move in the Jordanian educational system has
a great focus on English language teaching, whereby English language
instruction starts in the first year of schooling, and the curricula and
textbooks were changed and developed. These courageous steps toward
accommodating the pressing need for increasing the citizens' intercultural
awareness stem from the globally shared vision for a better world wherein
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the younger generation is more involved in shaping an acceptable future
(English Language National Team, 2002).
Thus, the new English curriculum for schools in Jordan was tailored
in a way that reflects alertness to the significant weight that cultural content
can have in the current multi-disciplinary mode of evaluation.
The new demands for communication, cultural and intercultural
knowledge, understanding, and awareness have been well taken care of.
The new trends of methodology and pedagogy related to foreign language
teaching stress the importance of the cultural content besides the other
components of the language. One of the main assumptions and goals that
constitutes the rationale for teaching English in Jordan is that the
experience of learning a foreign language is of great educational value,
significantly enriching the awareness and appreciation of the learners' own
language and culture as well as introducing them to other cultures and other
ways of living and thinking.
English, to the Ministry of Education, is so important to be taught as
a necessary tool for the economic, social, cultural, and technological
development of Jordan. The Ministry of Education stresses the
improvement of the quality of teaching English so that the learners' needs
can be met and their language proficiency can be improved by developing
new English language textbooks from grade one through grade twelve. The
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most important purpose of the modification process was to help learners to
communicate in different cultures effectively using the language they
already learned (English Language National Team, 2002 & 2006).
The culture of a particular community or country can be studied from
two different perspectives: by those who live in the particular culture or by
those who encounter it through language learning. Teachers believe that
culture is essential for ESL learners but note that it involves a different
pedagogical process from teaching language. Success or failure of a
particular course often depends on how a teacher approaches the cultural
elements in the curriculum. If culture is well integrated into the course, the
constant worry among all teachers remains lower (Johnson, 2005).
Culture, as one of the key components in language teaching helps
guide an individual how to use the language. People may speak many
languages, but there remains one in which they live (Valdes, 1998).
Language and culture are domains for each other, interrelated and
inseparable (Fantini, 2000). Culture does not have to be separated from
regular activities of an ESL/EFL mainstream class or put under spotlight to
be taught effectively. Both the native culture of the student and the taught
foreign culture can be brought to consciousness and taught simply by
approaching the daily lessons with awareness of how culture permeates all
that is done in a school day (Johnson, 2005).
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Valdes (1998) pointed that it would be rare if the culture had no
exceptions. He assured that teaching culture is necessary in the language
class because no one can learn everything about one’s own culture. Only
after coming to know, understand, and appreciate something of other
cultures can one realize the importance of providing cultural clues to assist
the language learner in a new environment and to recognize what values
and behavior patterns of the new culture the learner has the most need to
know (Chastain, 1976).
Once an understanding has been reached on the relationship between
language and culture, along with an awareness of cultural differences,
distances, and similarities and how they affect language learning, the
foundation has been laid for the inclusion of culture somewhere in the
curriculum. Techniques, materials, approaches, methods, and concepts, are
all to be found and adapted for use in language textbooks (Moran, 2002).
As language teachers, we are interested in the study of culture, not
because we necessarily want to teach the culture of the other country, but
because we have to understand it. If we teach language without teaching at
the same time the culture in which it operates, we are teaching meaningless
symbols to which the learner attaches the wrong meaning (Politzer in
Valdes, 1998). If education is regarded as development and personal
growth, the aim of foreign language education should be to give the learner
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an opportunity to develop cultural knowledge, competence and awareness
in such a way that might lead to better understanding of the foreign culture,
as well as the learners' own culture.
It is clear that the single most influential "culture bearer" in the
language classroom is the textbook. In the textbook, the students may find
illustrations and reading selections that reinforce their belief or, on the
other hand, show them a picture differing from their belief. For that, if
teaching culture is important, then evaluating culture in EFL textbooks is
equally important. The evaluation of the content of the textbook must be
advocated. Different areas must be addressed and questioned such as the
objectives, the depth and breadth of the cultural material, and the possible
and consequent need to be supplemented or developed (Hartley in
Garinger, 2002; Mesa, 2004). Besides that, and because of the potential
impact of the textbook on the student's conception of the culture, Joiner
(1974) assured that it is important that language teachers look beyond and
investigate the cultural component of the materials they use (Hartley in
Garinger, 2002; Mesa, 2004)
The process of evaluating EFL/ESL textbooks provides teachers and
decision-makers with valuable information that guides their actions,
methodology, materials, decision making, syllabus innovation and all
aspects of the teaching and learning process (Kearsy, 1990).
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Chelliah (2001) has pointed out that all textbook analysis and
evaluation generally starts with different objectives and, instead must be
subjected to the same criteria. English books are written to supplement
material that promotes communicative competence in English. The
pedagogical aim for textbook analysis and evaluation is to show that in
organization and in content the books are designed to prepare learners for
communication in a different cultural context, and not only to prepare them
for examinations (Stein, Stuen, Carnine, & Long, 2001). In any evaluation
process, the most important question is, do the textbooks meet the cultural
needs of pupils and teachers as well? Therefore, any adopted textbook must
be evaluated and analyzed based on the assumptions, principles, objectives,
and the cultural basis of the learners that are highlighted by the Ministry of
Education (English Language National Team, 2002 & 2006).
Based on that, it is found that the framework of language teaching
must take into consideration both the learners themselves, their needs,
characteristics and so on, and the complete educational setting in which the
teaching is to take place. Therefore, the textbooks need to be realistic for
specific circumstances, which mean that the sociocultural environment
should often determine the suitability of both materials to be taught and the
methods. For that, the textbooks should contain topics, themes, and
activities, which are appropriate to the setting of teaching and learning.
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Depending on that, it is recommended to scrutinize the textbooks that are
not written by the Ministry of Education team according to the Ministry
guidelines, and check their relevance to the learners' own lives, their
situation, and finally, whether they fulfill their aims as closely as possible.
The researcher tried to evaluate the cultural content of an EFL
textbook based on criteria developed for this purpose. The goal was to find
out the degree of availability of the cultural aspects presented in the
checklist in the textbook, and developing a unit based on the results of the
analysis and evaluation process using the cultural criteria. In other words,
the focus was to work with the materials of the Enterprise "4" Intermediate
series textbooks and adapt them to best suit the needs of their particular
context.

Statement of the Problem:
The purpose of this study was to evaluate the cultural content of
Enterprise "4" Intermediate textbooks, and to develop a unit based on
cultural criteria.

Elements of the Study:
This study attempted to answer the following questions:
1- What are the cultural criteria that should be used in evaluating the
Enterprise "4" Intermediate textbooks of the upper basic stage?
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2- To what extent do the cultural aspects prevail in the Enterprise "4"
Intermediate textbooks of the upper basic stage?
3- What are the components of the learning unit that should be developed
based on the cultural criteria?

Significance of the Study:
This study:
1- May add useful information to the growing body of literature that deals
with teaching and evaluating culture in EFL classes and textbooks.
2- May inspire other researchers to utilize different strategies in teaching
and evaluating the culture in EFL classrooms.
3- Will be useful for people who are interested in teaching foreign
languages, designing syllabuses, and developing materials.
4- Will encourage the use of both home language as well as target language
cultures in textbooks composition.
5- More importantly, this study will work as a reference for the Ministry of
Education in scrutinizing the adopted textbooks and adapting them using
the home culture.
6- Finally, the study will provide decision-makers with ideas about what
components should be developed in the adopted textbooks using different
cultural criteria.
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Limitations of the Study:
1- This study was limited to the Enterprise "4" Intermediate material series:
student's book, activity book, teacher's book, grammar book, test booklet,
class cassettes/audio CDs, student's cassette/audio CD.
2- This study was limited to the development of one unit of Enterprise "4"
Intermediate textbooks based on the results of the analysis and evaluation.
3- The content analysis and the development of the unit were limited to the
cultural criteria developed by the researcher.
4- The analysis was limited to a series taught only in private schools in
Jordan.

Operational Definitions of the Terms:
The following terms are key words in this study:
Evaluation: A matter of judging the fitness of the cultural content of the
Enterprise "4" Intermediate series textbooks using the developed cultural
criteria. The evaluation process depended highly on the results of the
analysis of the cultural content of the textbooks. The evaluation process
helped to adapt the unsatisfactory part/s of the unit based on the cultural
criteria. It was carried out from both the micro- and macro-perspectives.
The former analyzed each individual section in the unit that was chosen to
be developed, commenting on its characteristics critically; the latter
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discussed the general impression of the unit, pointing out its strengths and
weaknesses.
Cultural Criteria: A set of evaluative questions related to eight basic
domains. These evaluative questions form a guide in a manner of subitems, which summarizes the cultural criteria for the process of analysis
and evaluation. It has different cultural aspects that describe the lifestyle of
a population in different areas in the world, focusing on the availability of
the learners' own culture as well as the target culture. It comprises culture
that reflects people's and societies' way of living. It also comprises art,
sports, music, customs and traditions, beliefs, values, norms and attitudes
of people who live in a certain country in the world. Additionally, it deals
with social, geographical, historical, and religious aspects of life, and other
achievements that people value and take pride in, in both the country and
life regarding the target culture and the learners' own culture. It deals with
cultural knowledge, understanding, awareness, and appreciation through
the different parts of the language presented in the studied textbook.
Enterprise Series Textbooks: A set of four courses ranging from seventh
grade to tenth grade, comprising Enterprise "1", Enterprise "2", Enterprise
"3", and Enterprise "4". Each consists of a course book, a workbook, a
teacher's book, a grammar book, a test booklet, a class cassette and
student's cassette, and audio CDs. Each of them was taught in the upper
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basic stage classes (grades 7-10) in some of the Jordanian private schools
in the academic year 2006/2007. Enterprise "4" was chosen to be the
sample of the study.
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Chapter Two
Theoretical Framework
This chapter comprises two parts. The first part is theoretical which
reviews literature dealing with the relationship between language and culture
as an important part of the EFL textbooks, besides evaluating and analyzing
cultural content using different criteria. The second part reviews the studies
carried out internationally and nationally in the area of evaluating and
analyzing the cultural content in EFL textbooks. The studies are arranged in
chronological order from the older ones to the more recent ones.

Part One: Review of Related Literature
Language and Culture
There are different links between language instruction and teaching
culture (Dlaska, 2000; Pulverness, 2003). "The dialectical connection
between language and culture has always been a concern of L2 teachers
and educators" (Genc & Bada, 2005.P.73). Therefore, without studying
culture and including cultural components into the L2 curriculum, teaching
L2 is inaccurate and incomplete, a fact which has been emphasized by
many researchers (Sysoyev & Donelson, 2002). However, "Learners
cannot truly master the language until they have also mastered the cultural
context in which the language occurs" (Peterson & Coltrane, 2003.P.1).
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One of the key components in language teaching is culture. Culture helps
guide an individual in how to use the language. Due to the diversity of
culture, it is imperative for teachers to know which culture to teach in
language learning classroom. Alptekin (1993) concluded that it is best to
use both home and target language culture. This is especially true for EFL
students to increase their proficiency and ability to interact in the
community, and communicate more effectively as they have explicit
cultural lessons. For this, culture should be presented and integrated as an
interdisciplinary core in L2 curricula designs and textbooks (Dalaska,
2000).
Culture has always been included in the foreign language curriculum
in many different forms. One form that focuses on the products and
contributions of a society and its outstanding individuals is often referred to
as large "C" culture; it comprises history, geography, institutions, as well as
scientific, economic, and other achievements that are valued and
considered sources of pride. The other cultural form is the small "c"
culture, which is referred to as the "way of life" (Chastain, 1978).
The main aim of foreign language teaching is to develop students'
ability to communicate effectively and appropriately in various situations.
Therefore, having culture as an integral part of language classes, which was
the essence of the work of all who care about culture like Chastain, Byram,
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Joiner, Morgan, Kramsch, Valdes, etc., should work to facilitate
intercultural communication and understanding. The idea that foreign
language teaching has a cultural domain is not a new one; Chastain
(1978.PP.299-300) added that, "in language classes where intercultural
understanding is one of the goals, learners become more aware of their own
culture and more knowledgeable about the foreign culture. In such classes,
learners learn to recognize cultural patterns of behavior and communicate
within parameters with those new expectations". This also assures the fact
that, "All learners will develop the cultural understanding, attitudes and
performance skills needed to function appropriately within a segment of
another society, and to communicate with people socialized in that culture"
(Seelye, 1993.P.29).
However, "Cultural content should not be incidental to the real
business of language teaching" (Byram, 1989.P.3), neither should it be
treated as "an interesting sidelight that is included periodically to provide a
change of pace from language study" (Chastain, 1978.P.305). On the
contrary, cultural content should have "a rightful place in the textbooks and
in foreign language teaching" (Byram, 1989.P.3). Kramsch (1993.P.8) has
also assured the aforementioned facts by stating, "Culture should not be
seen as mere information conveyed by the language, but instead as a
feature of language itself."
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"Foreign language textbooks are instrumental in imparting language
and cultural knowledge to learners" (Feng, 2004.P.4). This fact shows that
the relationship between language and culture is highly stressed and
explored from different perspectives. However, the lines between language
and culture are still carefully drawn, and the goals of language and culture
remain more theoretical than practical (Allen, 1985). Without culture,
successful communication is often difficult, this fact assures that teaching
language without integrating cultural elements is still arbitrary and lacks
meaning.
Depending on what has been mentioned previously, learners need to
engage actively in the interpretation of the world and compare and contrast
the shared meanings of both their own and foreign cultures (Chastain,
1978; Byram, 1989; Seelye, 1993; Byram & Morgan 1994). Therefore,
teachers and learners should be familiarized with various techniques and
activities that should be developed to integrate culture in language classes
in an appropriate, authentic, and systematic way as well as the other
integrating components and language skills (Kramsch, 1991; Stern, 1992;
Byram & Morgan, 1994; Hasselgreen, 2003).
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Culture in EFL Textbooks
Based on the previous facts, Jitendra, et al (2001) assured that
choosing a textbook is a daunting task as it has a significant impact on the
ability of learners, their basic assumptions on language learning, general
goals and specific objectives, and the processes and outcomes of learning.
One of the techniques that should be developed to scrutinize the integration
of culture in language textbooks is the process of material analysis and
evaluation (Weiten, Deguara, Rehmke, & Sewell, 1999).
Byram (1990) considered that cultural learning should be an integral
part of language learning. That leads to the fact that the analysis of cultural
aspects enhances, and contributes to the learners' consciousness of
language and proficiency as a whole. McKay (2003) has stated that in the
area of evaluating and analyzing the cultural content in EFL textbooks,
both the target culture and one's own culture should be included. Krieger
(2005) has suggested criteria that focus on explaining various features of
the learners' own culture; describing values, traditions, customs, and rituals.
Likewise, Dominguez (2003) defined criteria for evaluating EFL textbooks
focusing on whether stereotypes of masculinity and femininity are
portrayed in EFL/ESL textbooks and materials, and what are the ways in
which language convey negative attitudes toward women, and finally,
evaluating the positioning of gender images in textbooks. Likewise, Brooks
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(1986) & Chastain (1978) listed topics to analyze including greetings,
patterns of politeness, festivals, folklore, music, and medicine, religion,
holidays, clothes, good manners, and non-verbal communications. Durant
(1997.P.31) added, "There seems to be little need for any fixed list or fixed
order of themes, and the choice of topics depends on the learners' interests
and suggestions".
Cultural Criteria Checklists
Different patterns of criteria were built and developed in flexible
checklists. Joiner, 1974; Daoud & Murcia, 1979; Stapleton, 2000; Cisar,
2000; Otlowski, 2003; Kilickaya, 2004 developed criteria for evaluating
culture in language textbooks using different questions. Those questions
assured the importance of integrating the learners' own culture in the
studied textbooks, besides adjusting the ones that lack it to meet the
learners' needs and interests in the different areas of the textbooks: the
objectives, content, classroom activities, and co-curricular activities. Not
only that, but they also focused on enriching the learners' cultural
knowledge, understanding and awareness.
Hewings (1991) set criteria regarding illustrations in ELT materials
suggesting that textbooks should have variety of illustrations that reflect
different cultures. Teachers were also trained on how to build criteria for
evaluating culture in EFL textbooks. The areas of interest in the criteria
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were contextualizing culture, cultural patterns and values, cultural events,
and cultural awareness. Peterson & Coltrane (2003) set criteria for cultural
objectives and activities. They focused on the importance of using
authentic materials, proverbs, role-play, cultural capsules, and films.
Garinger (2001) suggested a style for creating a cultural evaluation
checklist using evaluative questions about the cultural components. The
criteria' focus was on accuracy, sensitivity to the learners' own culture,
being free of stereotypes, and inclusion of all cultures.
Henrichsen (1998) and Cullen & Sato (2000) have also suggested
criteria for what should be taught in the EFL textbooks besides outlining
the practical techniques for doing so. The criteria included cultural
objectives and outcomes, conventional cultural behavioral patterns,
communicating using social variables that interact through different
language skills, and focusing on cultural connotations in vocabulary
practice. The criteria also focused on using cultural capsules and clusters,
cultural assimilators and corners. Likewise, they emphasized using drama,
audio-motor units, visual cultural assimilators, magazines, pictures, and
videos related to the learners' own culture as well as the target culture.
Finally, they assured the importance of testing the learners' knowledge and
understanding of their own culture as well as the target ones using quizzes
and communicative tests.
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Again, evaluating EFL material has several reasons besides the
several styles. Jahangard (2007) assured this fact in his multi-question
evaluation checklist. This checklist with its evaluative questions assists
teachers in identifying the particular strengths and weaknesses in textbooks
already in use. He developed evaluation checklists that have some criteria
pertaining to representation of cultural components in addition to the extent
to which the cultural objectives, topics, and activities match up to students'
personalities, backgrounds, needs, and interests. Studying the strengths and
weaknesses of the textbooks using cultural criteria should lead to practical
techniques. Duenas (2002) pointed to these practical techniques focusing
on the necessity of adapting EFL textbooks. The process focused
instruction on the acquisition of knowledge about culture and real life
information rather than on language per se. It did so by assuring the
importance of developing cultural criteria to evaluate the textbooks with
their topics, language skills, and features for "re-culturing" the teaching
materials in a positive way to match the learners' cultural needs and
interests, and at the same time to assist them in increasing their literacy and
promoting their cultural understanding. This follows Wang (1981) and
Temple, Martinez, Yokota, & Taylor (1998) who offered criteria for
evaluating cultural and multicultural materials in EFL textbooks in a
checklist of questions. These evaluative questions called for macro- and
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micro-evaluation aiming at adapting and developing the cultural materials
based on the results of evaluation.

Part Two: Previous Studies Related to Evaluating Textbooks
Studies Carried out Internationally:
Knafl (1985) conducted a study that aimed at assessing values in
children's books. The scale included the following values: 1- positive
behavior, 2- positive feelings, 3- negative feelings, 4- Judeo-Christian
religious values, 5- other religious values, 6- traditional values, and 7neutral values. The population of the study was Caldecott Winner books.
The results revealed a significant difference for values. The study
recommended that the scale be broadened through including other cultural
categories, which will make it more applicable to contemporary books.
Hewings (1991) carried out a study that aimed at finding out the
interpretation of illustrations in ELT materials. The study focused on the
degree of the importance illustrations form as a part of language teaching
materials, besides how learners from different cultures perceive such
illustrations. The findings showed that there was frequently a difference
between how these illustrations were perceived through "Vietnamese eyes"
and "Western eyes". Implications concluded that illustrations should be
direct, simple, clear, related to the learners' own culture as well as other
cultures in language teaching materials.
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Kamberelis & Greene (1992) investigated the roles of particular
cultural exemplars and abstract cultural schemata in the acquisition and use
of genre knowledge. To achieve the purpose of the study, the researchers
chose kindergarten children, first grade children, and second grade children
to be the subjects of the study. Observations and Interviews were
conducted. The study noted that students would produce the most
prototypic texts and the most rhetorically effective texts when they relied
on particular cultural models rather than abstract cultural knowledge.
Descriptive and comparative statistical analyses were conducted. Results
found that the texts were largely informed by either particular cultural
exemplars or abstract schematic cultural knowledge. The study concluded
that children relied heavily on particular cultural exemplars in text
production tasks rather than abstract knowledge.
Sulivan

&

Yandell

(1995)

presented

a

paper

about

the

religious/spiritual values in children's books. The study analyzed children's
books to find out if the children get value messages, especially religious
and spiritual values, in their books. The study used criteria of five
categories: 1- negative religious, 2- non- religious, 3- humanistic, 4Christian-Judeo religious, 5- other religious. The results of the study
showed that some of the books had non-religious content, while the others
only contained Christian-Judeo content. The study also showed that
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historical fiction works were included in the books. Additionally, it showed
regression in the importance of the cultural domain, especially the
importance of religious values in the west.
Cellini (1998) conducted a study that explored what culture to teach
in the elementary foreign language classrooms. The study aimed at
clarifying what content and materials of cultural instruction should be used
in elementary school second language courses. Criteria for deciding what to
teach were presented. The criteria included: What materials for teaching
culture should be used? How to assess cultural learning? And, what cultural
themes should be included in the curriculum? The criteria also included the
personal meaning of culture, whether the cultural topics provide an
opportunity for learners to experience the culture in a meaningful way, and
whether the topic is a part of a sequence of cultural themes or not. The
study concluded that teachers must design their own criteria and plans
concerning what products, practices, and perspectives were most
appropriate for teaching culture.
Lange (1998) explored the situation of teaching culture in foreign
language courses. An instructional module was designed to help prepare
college-level teaching assistants (TAs) in second language instruction. The
module's purpose was to broaden the concept of culture in language
teaching. To meet the interests of learners who seek to use a second
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language in wider, interdisciplinary contexts, there was a restructuring of
the national standards for K-12 foreign language teaching, and of the
college language programs in the area of the cultural content. Restructuring
addressed these topics: the definition of culture; different approaches to
teach culture; establishing expected learning outcomes for cultural
education; determining the cultural content of language courses; classroom
techniques for teaching culture; and assessing cultural learning. The study
concluded that it is important to state and clarify the goals and objectives
for culture teaching and learning in foreign language courses, such as
enhancing the cultural knowledge and understanding, besides deciding
what criteria to use in assessing the cultural content and the culture
learning.
Herron (1999) investigated the effectiveness of a video-based
curriculum in teaching culture. The study aimed at investigating whether
learners enrolled in French course (102) learned culture embedded in a
video-based second language program or not. To measure the effectiveness
of teaching culture through video, a pre-test and a post-test were
administered. The results showed significant gains in overall cultural
knowledge. The study recommended the use of technology in teaching
culture.
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Stapleton (2000) studied culture's role in TEFL in Japan. The study
proved the idea that the role of culture in TEFL has received considerable
attention in the past twenty years. The study investigated native English
speaking teachers' views on the role of culture in TEFL. Twenty-eight
university-level teachers in Japan responded to a questionnaire. Responses
to questions on ELT textbooks revealed that participants had some
dissatisfaction with the way textbooks treated culture.
Bin (2001) researched the re-conceptualization of the integration of
culture and language in the Korean EFL classroom. The study aimed at
investigating the problem of many Korean EFL learners who did not have
sufficient opportunity to learn cultural knowledge and information in their
classrooms. The study also investigated why EFL teachers tended to ignore
the teaching of culture. The research followed criteria of different questions
that discussed the degree of availability of different cultural variables in
EFL classrooms and textbooks. For the dependent variable (integration of
culture), the essential question was, what is the degree of the availability of
the variable? The research methodology was qualitative and quantitative in
design using questionnaires, interviews, and classroom observations.
Findings assured the importance and the benefit of integrating culture in
EFL textbooks. Implications revealed the importance of integration of
culture and language as an alternative to linguistic-oriented instruction in
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EFL classrooms and textbooks. Basic applications suggested evaluating
cultural content through different criteria, globalizing or localizing EFL
curriculum, and cultural instruction through comparing and contrasting
native culture with the target culture within the native culture frame.
Cheung (2001) carried out a research project focusing on the use of
popular culture as a stimulus to motivate secondary learners' English
Learning in Hong Kong. The paper argued that English teachers' use of
popular culture is a key to effective teaching and learning. The study
suggested that teachers should incorporate popular culture into meaningful
and communicative tasks and activities, so that learners have a motive to
learn the language, and use it in real life situations. The study concluded
that adopting popular culture in English teaching provided extrinsic
motivation to both learners and teachers. The study recommended that
teachers set up a source bank and criteria of popular culture materials for
English teaching.
Duenas (2002) proposed a course in a study about acquiring cultural
knowledge through content-enriched instruction. The researcher designed a
content-enriched course for advanced learners of English. The course goal
and organization were carefully reviewed to gather the materials that best
fit the course guidelines and demands. The thematic areas were selected
keeping in mind both curricular and student-related parameters. Key factors
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such as the course purposes as well as the students' social, cultural, and
educational context were therefore taken into account when designing the
project. The course was designed with the intention of offering cultural
information that matched the students' academic interests. Students'
personal, educational, and social dimensions were also taken into account.
How language and culture are transferred, spread, adopted, reproduced, and
evolved globally was the focus of the study. In this project, all the passages
in the selected section were reproduced to have a cultural dimension. Thus,
reading and listening activities, and writing and speaking exercises and
tasks have been designed to activate and enhance the students' cultural
competence. The project provided students with cultural topics that
advance their knowledge and promote their critical thinking.
McBride (2003) investigated the role of language in cultural studies
in UK universities. The study was based on the findings of two recent
surveys regarding language(s) use as a primary medium for the teaching
and assessment of cultural modules. The sample consisted of university
staff and language learners. The study considered factors, such as the type
of cultural options, and whether the teachers were native speakers of the
language or not. The study revealed the impact of the studied cultural
factors on perceptions and attitudes of the learners towards the language
and culture.
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Otlowski (2003) conducted a study about the ethnic diversity and
gender in EFL textbooks. The study discussed the importance of textbook
selection for EFL students with regard to the portrayal of gender and the
representation of various ethnic groups in the targeted culture. Studies of
the portrayal of women in ESL/EFL textbooks have shown that the
stereotypical role of women as mothers and homemakers is still being
perpetuated in many current language textbooks. Furthermore, the ethnic
makeup of many cultures depicted in these textbooks is not accurately
represented. In many cases, substantial sections of the society presented in
these textbooks were underrepresented, or worse, ignored. The English
language textbook used throughout Japan, Expressway A, was examined
for (a) gender bias, the depiction of women in stereotypical roles, and (b)
ethnic group portrayal, the visibility and depiction of ethnic groups in the
text. The conversations and illustrations in each chapter were examined
with regard to the above criteria. The results showed that Expressway A,
while better than many earlier EFL texts, still depicts women in the roles
that no longer accurately represent their role in society. The text also shows
a large degree of cultural insensitivity. It is suggested that more detailed
notes on the cultural make-up of the targeted societies are needed if this
textbook is to be effectively used by a nonnative teacher of English.
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Hall (2004) explored the reason why kindergarten teachers say they
read particular books aloud and used a critical theory–based wondering
perspective as the lens for analyzing the cultural content of the books they
read aloud to their learners over a period. The study analyzed 428 books.
The analyses of the books scrutinized the illustrations and the language.
The content analysis in this study was approached from multiple
perspectives (including genre, theme, content, gender, race, ethnicity, and
social class). The purpose of this study was to both examine the messages
conveyed in the books, and to explore the reasons why teachers chose
particular books to read aloud. The study showed that many factors
affected the teachers' choice like the themes and the content of the book,
the "insiders" and "outsiders" illustrations to the culture they depicted, and
the gender, racial and ethnic, and socioeconomic class identities of the
book's characters. Findings showed that the kindergarten teachers did not
appear to recognize the importance of providing their learners with diverse,
cultural, multiethnic, and multicultural selections of read - aloud books. In
the light of findings, further research was needed to be done on the kinds of
books, and on the cultural match between the books and the children in the
classroom.
Feng (2004) explored ways of bridging the gap between language
and culture. The study followed content analysis as its research
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methodology. Six categories were analyzed in the foreign language
textbook. These were demographic information, expressions, social
relations, social interactions, locations of interactions, and manner of
presentation. The results indicated that even though the authors made some
effort in presenting cultural information in dialogues, it was far from
efficient and conscious. Target cultural information, cultural notes,
authentic material, and drawings were thus not fully integrated into the
textbook to present some cultural information. Additionally, audio-visual
technology was not utilized to benefit the learners. This study implied two
needs: material development and the creation of cultural standards in
language learning.
Ndura (2004) conducted a study to find out the cultural bias in ESL.
An analysis of elementary through high school textbooks in the western
United States of America were conducted. The study argued that the
content of instructional materials significantly affected learners' attitudes
and dispositions towards themselves, other people, and society. This was
particularly so with learners of English as a second language (ESL) whose
success was conditioned by their ability to negotiate the new culture. This
study argued that the design and the adoption of ESL textbooks and other
instructional materials should focus on engaging learners in a process of
uncovering and confronting cultural biases and facilitate intercultural
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learning. The findings of the study posited that instructional materials
should integrate learners' diverse life experiences in the teaching and
learning process. Recommendations suggested strategies for dealing with
stereotypes and other cultural biases in ESL textbooks and other
instructional materials.
Saluveer (2004) carried out a study in Estonia to investigate teaching
culture in English classes and textbooks. The researcher used a checklist
for evaluating the cultural domains in the textbook. The other part of the
study was empirical. Its main aim was examining the situation of teaching
and learning culture in Estonian secondary schools. The sample consisted
of 61 teachers and 193 learners who responded to questionnaires that were
chosen as a source for eliciting data. Both teachers and learners were asked
about the importance of teaching culture. The results revealed that both
teachers and learners considered the teaching of culture very important.
The study concluded that in an ideal foreign language classroom the
teaching of culture should be an integral and systematic component, and
finally match the cultural needs and interests of the learners.
Genc & Bada (2005) researched culture in language learning and
teaching. The study was conducted with the participation of the learners of
the ELT department of Cukurova University in Turkey. The study tried to
find out what learners think about the effects of the culture class they
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attended in the fall semester of the 2003-2004 academic year. Because of
the study, a significant similarity between the learners' views and the
theoretical benefits of a culture class as argued by some experts in the field
was observed. Regarding the benefits of learning about culture, attending
the culture class raised cultural awareness in ELT learners' concerning both
native and target societies. This study illustrated how arguments of
language-teaching experts in favor of a culture class in language learning
and teaching were justified by some sound evidence provided by the
participants of this study.
Hong (2005) investigated the role of culture as a social construct in
learning Korean as a heritage language. The study explored the perception
of the role of culture from teachers and U.S. college learners who were
teaching/learning the Korean language as their heritage language. One of
the most important questions was what types of cultural activities or media
are effective to motivate learners to learn Korean and to enhance their
Korean heritage language proficiency? The research was done in
qualitative and quantitative designs. Results showed that both teachers and
learners valued culture highly and learners believed positively that cultural
learning in the classroom helped motivate their learning of Korean. Data
indicated that the major media and activities for cultural incorporation into
language instruction are epitomized as music, movies, culture projects, and
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web activities, and that the textbook should be reconsidered as a main
resource where learners learn culture with a thematic approach. Findings
revealed that the role of teachers in teaching culture is very important and
influential. The study implied that teachers might use the findings of the
study to develop cultural criteria to enhance the learners' proficiency.
Johnson

(2005)

considered

the

pedagogical

and

ethical

considerations in teaching culture in adult ESL classrooms and textbooks.
The study aimed at describing how one adult language–learning program
approaches culture in the classroom. The study took place at Solid Oak
ESL School for Adults in Midwestern American Research University.
Ethnography was chosen as a research paradigm to investigate this ESL
program. The study consisted of interviews with all teachers, observations,
and document analysis. Findings of the analysis showed that teaching
culture is believed to be important to communicative competence; both
teachers and learners acknowledge this.
Kentner (2005) used a qualitative case study to find out how teachers
of Spanish are committed to the teaching of cultures. The purpose of this
case study was to investigate how teachers actually taught culture.
Everyday culture (customs, values, and beliefs) was the focus of the study.
Data were collected using observation notes, interview transcripts, the
researcher's journal, and document analysis of vocabulary lists, quizzes,
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rubrics for culture-related presentations, adaptations of short stories, and
culture-information handouts. A major finding of this study was that
teachers were not familiar with national, state, or local guidelines.
Literature and movies were used to teach culture. The findings suggested a
need for incorporating criteria for evaluating, examining, and implementing
cultural content and pedagogy. The findings further suggested a need to
emphasize the use of the national standards as a guide for creating curricula
and integrating cultural and multicultural content into lessons. The study
recommended the importance of the exploration of alternative and
authentic means of assessment of cultural content.
Larzen (2005) conducted a study in pursuit of an intercultural
domain on EFL-teaching. The study explored cognition among FinlandSwedish comprehensive school teachers. The overall aim of this study was
to deepen the knowledge about the attitudes of teachers at the upper level
of the Finland-Swedish comprehensive school towards the treatment of
culture in English foreign language teaching. More specifically, the
questions were: How teachers interpreted the concept "culture" in EFLteaching? How the cultural objectives were specified? And, what teachers
did to attain these objectives? The empirical data consisted of verbatimtranscribed interviews with 13 Finland-Swedish teachers of English at
grades 7-9. The findings showed that teaching of culture was defined in

30

terms of the transmission of knowledge, especially about Britain and the
USA. Culture was seen as a skill of a social and socio-linguistic nature, and
the teaching of culture aimed at preparing learners for contacts with people
from the target language areas. Learners were encouraged to look at their
own familiar culture from another perspective, and learned to empathize
with foreigners from different cultures.
Pauchulo (2005) presented a descriptive case study of two university
introductory Spanish courses. The problem of the study was that authors in
the field of foreign language (FL) education have widely documented the
lack of foreign culture (C2) teaching in the FL classroom. The study
demonstrated that language teaching is prioritized over culture teaching and
that when culture teaching does occur Spanish objective culture is
dominant. One teacher taught culture explicitly, using the textbook, while
the other teacher taught culture implicitly, through personal anecdotes.
Findings indicated that culture teaching was influenced by the teachers'
beliefs

about

the

relationship

between

language,

culture,

and

communication and by the teachers' understanding of the objectives of
culture teaching and learning.
Smasal (2005) examined scaffolding in email messages among
nonnative speakers learning about German culture. The instructor used
internet resources to teach aspects of the target culture through e-mail
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exchange, the purpose was the development of cultural competence via email messages. The study recommended further research on using internet
in teaching culture.
Thorsten (2005) investigated the effect of teaching American
learners German specific multi–turn action sequences underlying particular
verbal activities in the target language based on findings in conversation
analysis. The study was based on an analytic examination of telephone
conversations. The collected data suggested that L2 learners benefited from
the learning experience with a heightened cultural awareness, as they are
demonstrably able to participate, interpret, and appropriately engage in
culturally variable behavior in both speaking and interacting when using
the target language. It is suggested that conversation analysis may provide
language teachers with definition of culture that is relevant for foreign
language teaching.
Gates (2006) studied multicultural education in public elementary
schools. The purpose of the study was to evaluate the cultural education
based

on

the

following

question:

What

levels

of

knowledge,

implementation, and importance do elementary school teachers in a
suburban school district report to have in the five domains of multicultural
education? The method of data collection was accomplished using a crosssectional survey via the internet. The population was all elementary school

38

teachers in the target school district. The assessed domains included
different categories like content integration, the knowledge construction
process, prejudice reduction, equity pedagogy, and an empowering school
culture. The results included using a variety of teaching styles and different
criteria within various cultural and ethnic groups. The study recommended
implementing and creating a multicultural education program with different
cultural domains.
Hsu (2006) carried out a case study about the effect of using a
network-based cultural language curriculum on Taiwanese learners. This
dissertation describes how cultural content may be integrated into a webbased language-teaching curriculum by utilizing search engines as a
medium of teaching English. Advantages and disadvantages of the use of a
networked-based cultural language curriculum are discussed. Qualitative
and quantitative research methods were utilized. The results showed that
teaching culture is a main subject in language. The study then suggested
that language curriculum can be modified for use as a network-based
cultural language curriculum, even though it may need a longer period to
achieve stronger results of language learning from English learners.
Nault (2006) argued that the manner in which culture was taught to
English learners needed to be rethought in light of the globalization of the
English language. It focused on rethinking the goals of culture and
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language education to better meet learners' diverse needs. The paper
concluded that ESL/EFL instructors should better educate themselves and
their learners on world cultures to promote genuine linguistic/cultural
awareness and international understanding.
Waite (2006) conducted a qualitative study about the role of
communicative competence and culture in current foreign language
teaching. The study relied on the idea that foreign language classes focus
on engraining in the learners the grammar, structural issues, and vocabulary
of the target language due to the importance this component has on the
ability to communicate in the target language. However, the study argued
that the process of becoming "socialized" into the language through
learning how to actually communicate in the language as well as having a
knowledge of the culture were equally important components. The study
explored the difficulty to communicate using culture in foreign language
learning and discussed the difficulty these elements provided to foreign
language

learners.

Additionally,

it

examined

how

the

role

of

communication and culture fit into the EFL textbooks and classrooms. It
discussed providing learners with real life exposure to the target language
through incorporating communicative competence and cultural aspects. To
determine this, the study examined three beginning Spanish classrooms,
observing how communicative and cultural aspects of the language were a
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part of the regular language teaching. The study recommended further
research in the area of socializing and communicating in the foreign
language classrooms using cultural content.
Tabatabael (2006) explored the role that national identity and civic
values played in the content of Iranian public school EFL textbooks. The
study aimed at comparing Iranian EFL textbooks in order to find whether
or not the Iranian educational system adopted and presented EFL materials
to educate the youth to learn, preserve, and present the Islamic ideology of
the country. In doing so, they also present culture of English speakers
within the content of EFL textbooks. The study stressed that the importance
of English learning as a core course in schooling and higher education in
Iran resulted in the English language becoming an international lingua
franca. The study clarified that the government brought a new Islamic
national identity combined with civic values to the Iranian educational
system. The study utilized content analysis as the method to textually
analyze the EFL textbooks, using a checklist to categorize the cultural
content of Iranian EFL textbooks. The following research questions guided
the inquiry: 1) What kind of religious, political, and economic changes
were brought to the Iranian post-revolution EFL textbooks? 2) To what
extent do the EFL textbooks being used in the national educational system
in Iran contain Islamic national identity and civic values? (3) How do these
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values reflect the culture of English language in the Iranian EFL textbooks?
This study concluded that the ultimate goal of language education appeared
to be the creation of model Islamic citizens within the Islamic society. The
findings showed that Iranian pupils were presented with a very structured
general notion of the world and non-Iranian individuals, a perspective that
limited them to learning about Islam and shaped them into Islamic
individuals focused only on serving the country.
Ansary & Babaii (2007) systematically evaluated textbooks to
investigate the universal characteristics of EFL/ESL texts. The study
outlined what was perceived to be a summary of common core
characteristics of standard EFL/ESL textbooks. The study looked for some
theory-neutral, universal, and based on broad consensus on the
characteristics of EFL/ESL textbooks and drew up some guidelines for the
evaluation of ESL/EFL textbooks. The study scrutinized a corpus of
EFL/ESL textbook reviews and evaluation checklists. The study noted that
no one is certain whether these characteristics are actually operative in all
EFL/ESL textbooks or not. Internal criteria and external criteria were used.
This study also aimed at representing a mode of ESL/EFL textbook
analysis. To support the intent of the study, textbook evaluation checklists
and EFL/ESL textbook reviews were used. One of the main cores of the
study was the appropriateness of the cultural content to the local situation.
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The study concluded that no neat formula or system might ever provide a
definite way to judge a textbook.

Studies Carried out Nationally:
AL-Abed AL-Haq (1998) presented an article about the experience
of Arabs studying in the USA. It investigated cultural difference and the
learning of English. In this article, the researcher tried to investigate how
Muslim Arabs who were learning English in the USA perceive American
culture. It aimed to present a comprehensive overview of how those
Muslim Arabs interacted with American culture in the schools or centers
they were studying in, and also in the Mosque or Islamic Centers they
affiliated with. The researcher used a seventy-question questionnaire which
was distributed to (300) English Language Learners in the USA. The
sample was established through emailing Islamic centers and mosques as
well as through other contacts within the Muslim Arab community in the
USA. The results of that survey revealed that the correlation between
language and culture, as perceived by the respondents, varied in terms of
whether the question related to language learning in theory or language
learning in practice. The respondents felt that better understanding of a
culture means better learning of a language. Positive attitudes toward the
American culture would enable Arab learners of English to develop
cultural competence, which in turn would enrich the linguistic competence
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of the learners. The results of the study also indicated that the Arab learners
were concerned about the themes presented during their learning process.
The results also showed that the role of the Mosque and the Islamic Center
could be pivotal for those Arabic-speaking learners who were met with
cultural differences that were not in line with their values.

AL-Momany (1998) conducted an evaluation of AMRA EFL series
from learners', teachers', & supervisors' perspectives. AMRA textbooks are
the national series advocated by the Ministry of Education in Jordan.
Results reported by AL-Momany indicated that the AMRA textbook series
is relevant to learners’ needs and interests and that the listening and
speaking skills are relevant to learners’ backgrounds. Results also indicated
that the rationale of the textbooks, which aims at gaining insight into other
people’s culture, is not realized. However, results indicate that the home
culture is emphasized and that the content of the books are relevant to
Jordanian society and the learners' needs. Teachers have expressed the need
for their involvement in writing the objectives and the rationale of the
textbooks. They would like to see a more active role given to them and to
the supervisors of English in designing the curriculum.

Shatanawi (2003) evaluated Enterprise from the teachers', pupils',
and parents' perspectives. The study aimed at evaluating the content of the
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Enterprise textbooks series from multiple perspectives including that of
parents. The study meant to find the weak and strong points of the series,
and if it met the needs and the expectations of the learners. The study used
three questionnaires to achieve its goals. The results of the study showed
that some parents, teachers, and pupils were not fully satisfied with the
content of Enterprise. The study recommended further research in different
areas of this series.

Shatanawi (2005) analyzed the Cutting Edge Series. The study
investigated the cultural domain in TEFL. This study thoroughly
investigated the cultural domain in the Cutting Edge Series. The author
analyzed the cultural aspects of the pre-international, the intermediate level,
and the upper intermediate level of this series. He also explored the
attitudes of learners and instructors toward English culture as manifested in
the Cutting Edge Series. The cultural aspects that were implied in the
Cutting Edge textbooks were diverse and inclusive. The textbooks were
loaded with items that reflected the following cultural aspects: historic,
economic, geographic, literary, political, religious, social life features,
male-female relationships and ways of living. However, aspects related to
politics were the least covered in the textbooks, next to politics were
religious and economic features. In the workbooks, the highest aspects of
western culture covered were habits, customs, traditions, social, male-
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female relationships, and religious aspects. The participants felt
uncomfortable toward the dominance of the English culture in these
textbooks and the lack of presentation of their Arab and Islamic culture.
Al-Barakat,

Bataineh,

AL-Karasneh,

and

Bataineh

(2006)

investigated the Jordanian EFL teachers' perception of the appropriateness
of Action Pack textbooks series (APTS) currently taught in the first four
primary stage classes in Jordanian public schools. An evaluation checklist
compiled from the literature and a semi-structured interview were used to
evaluate the content, layout, assessment tasks, teacher's book and the
availability of supplementary materials. The findings supported the
following conclusions: poor ratings were minimal; APTS is adaptable to
the needs of both teachers and pupils and provides a broad range of
resources that can be selectively integrated into the curriculum; APTS
contains modes of instruction that are developmentally appropriate for a
wide range of learners; APTS instructional materials are interesting,
engaging, and effective for the target learners; the format of the teacher's
book is easy to follow, flexible, and allows teachers to choose from a
variety of activities to use with their pupils; the directions for implementing
activities are clear; non-text materials are used appropriately to promote
learning; and overall, the materials for the pupils are well written, ageappropriate, and compelling in content. The study recommended that
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teachers be innovative not only in integrating the textbook with effective
instructional practices such as supplementary activities, purposeful reading,
and a questioning attitude, but also to engage in ongoing professional
development for the good of their learners and themselves. It also
recommended further studies to investigate the actual use of APTS
activities in the classroom.

Abu Nuwar (2007) evaluated the cultural content of Action Pack 5
resource material. The study aimed at developing cultural criteria to check
the cultural aspects that are represented or included in the content of the
AP5, besides scrutinizing the extent to which culture is integrated in the
topics and materials, language features and language skills, class activities
and cultural activities, home assignments, and teaching aids. The
investigation was used after establishing its instrument validity and
reliability. The descriptive analysis was used in analyzing data, and in
evaluating some selected socio-cultural information in the textbooks.
Frequencies and percentages were calculated for the seven dimensions of
the cultural criteria. Results revealed that the series is not directed to
increase students' awareness of their home culture, and it is inappropriate
for the further investigation of socio-cultural aspects in students' lives. The
study recommended calling upon teachers not only to rely on the sole
content and the presented resource materials for EFL instruction, but also
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to be innovative and creative, besides conducting more studies concerning
the cultural criteria that should be adopted to analyze and to evaluate the
cultural content in EFL textbooks used in the Jordanian schools.

2.3 Summary and Conclusions
The review of the related literature and previous studies has
presented many ideas and different trends towards the situation of culture
in EFL textbooks and classrooms. The review has clarified that many
different views were represented about how culture should be presented in
EFL textbooks and the way it should be presented and taught.
The review of literature has also clarified that different methods have
been used for the purpose of analyzing and evaluating the content of EFL
textbooks. One of the most used and applied methods in the analysis
process was using checklists. Some of those checklists have been presented
in a manner of statements and very few in a manner of evaluative
questions.
The review of the related literature and the previous national and
international studies has clarified the lack of having comprehensive criteria
presented in a manner of evaluative questions in checklists to scrutinize the
position of culture in EFL textbooks. Besides that, the review has shown a
clear lack in studies that were conducted using a micro- and macroevaluation for the cultural content in EFL textbooks. Finally, the review has
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shown an absence of studies that develop units based on cultural criteria
following the results of the analysis and micro- and macro-evaluation
processes.
While reviewing the literature, it has been very clear that the process
of analysis in the different studies was simply for the sake of analysis
without trying to develop or adapt the content based on the criteria items
that have been used in the process of the analysis and evaluation.
The review also showed that the learners' own culture was not taken
into consideration while adopting new series. For that, this study tried to
bridge the gap in literature regarding developing cultural criteria in a
manner of evaluative questions, conducting a micro- and macro-evaluation
for EFL textbooks, and finally developing a learning unit in EFL textbooks
based on cultural criteria and the results of the analysis and micro- and
macro-evaluation processes.
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Chapter Three
Method and Procedures
Introduction:
This chapter deals with the population and the sample of the study,
the research instruments, validity and reliability of the instruments, and
finally, data collection and statistical analysis.

Population and the Sample of the study:
The population of this study consisted of Enterprise series EFL
textbooks. The series comprises four levels: The first is Enterprise "1"
series textbooks that are used with seventh grade learners. The second is
Enterprise "2" series textbooks, which are taught with eighth grade
learners. The third is Enterprise "3" series textbooks, which are written for
ninth grade learners. Finally, the fourth is Enterprise "4" Intermediate series
textbooks, which are meant for tenth grade learners.
Enterprise "4" Intermediate series textbooks were chosen as a
purposive sample to achieve the aims of this study. This Enterprise series
comprises the course book, the workbook, the teachers' book, the
grammar book, the test booklet, and the cassette/audio CD scripts. These
textbooks were taught in some of the Jordanian private schools in the
upper basic stage during the academic year 2006/2007.

91

Each book of the series consists of twelve units except the test
booklet, which consists of six units. The test booklet represents the
content of every two units in one test model. Therefore, the total number
of units in the whole series of textbooks is fifty-four. The analysis
process focused on the content of the whole units as they were presented
in the five textbooks, the cassettes, and the audio CD scripts.

Instruments of the Study:
According to the procedure followed in this research, the instruments
of the study were:
1- Cultural Criteria Checklist
The researcher developed a cultural criteria checklist which
comprised eight basic domains. Each basic domain has a different number
of evaluative questions. Each evaluative question has its own sub-items that
worked as a cultural category for the analysis and evaluation process. Each
of the eight domains, their evaluative questions, and the sub-items of each
question were used as an instrument for the purpose of analyzing,
evaluating, and developing the cultural content of the series.
To prepare this cultural criteria checklist, the researcher reviewed
and made the best use of the following sources:
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1. General Guidelines and Curricula for the Basic and Secondary Stages:
Amman, Jordan, which was prepared by the English Language National
Team (2002 & 2006).
2. The Plan for Educational Reform and the New Framework for Education
in Lebanon in English as a Second Foreign Language Curriculum.
3. A Content Analysis of Vocabulary instruction in Social Studies
Textbooks for Grades 4-8.
4. National studies in the area of examining the cultural content of the
textbook series used in Jordan entitled "The Cultural Dimension in TEFL:
A Case Study of Cutting Edge Series", and "The Role of Culture in EFL
Textbook Evaluation".
5. National and international studies in the area of EFL textbook analysis
and evaluation i.e.: "Gender textbook evaluation", "Evaluating an EFL
Textbook-A New English Course".
6. International studies in the area of analyzing and evaluating the cultural
content in EFL textbooks.
7. Different valid and reliable checklists in the area of analyzing and
evaluating the cultural content of EFL textbooks i.e.: "Evaluating the
Cultural Content of Foreign-Language Texts", "Universal characteristics of
EFL/ESL Textbooks: A step towards systematic textbook evaluation", and
"Guidelines to Evaluate Cultural Content in Textbooks".
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8. American Council on the Teaching of Foreign Languages (ACTFL). A
draft of program standards for foreign language teacher preparation (initial
level), which was prepared by the NCATE foreign language teacher
standards writing team.
9. Different research conducted in Arabic in the area of textbook analysis
and evaluation.
10. Teacher's book of Jordan Opportunities series textbooks for tenth grade.
By referring to the aforementioned references and by reviewing
Enterprise "4" series textbooks, the researcher built a checklist of eight
domains containing different numbers of evaluative questions and subitems that represent the cultural criteria of the basic domain.
The eight domains and the evaluative questions of the checklist are
the following:
Domain One: Objectives of Teaching English
This domain is concerned with the following:
1- Do the objectives represent the basic assumptions and the cultural bases
of the educational philosophy of the country? This question has (5) items.
2- Do the objectives focus on building up learners' cultural knowledge that
stimulates the learners' interest? This question has (28) items.

93

3- Do the objectives focus on increasing learners' cultural understanding
and awareness of their own culture as well as introducing them to other
cultures? This question has (8) items.
4- Do the objectives require enriching learners' extensive practice of the
communicative skills by involving them in effective cultural tasks? This
question has (4) items.
5- Do the objectives call for reflecting the cultural value system of the
society where the language is spoken as well as other societies? This
question has (3) items.
6- Do the objectives seek the development of appreciation and empathy
towards one's own culture as well as the target culture? This question has
(2) items.
7- Do the objectives encourage the development of the learners' ability in
using the language successfully by providing them with real life situations
to talk about their own culture? This question has (6) items.
8- Do the objectives provide chances for the improvement of the learners'
interaction with language and culture through social, religious, historic,
geographic, and other ways of living that relate to the learners' own culture
as well as other cultures? This question has (11) items.
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9- Do the objectives require providing the learners with different behavior
patterns that may be perceived differently by people in different cultures?
This question has (6) items.
Domain Two: Content (topics and themes)
This domain is concerned with the following:
10- Do the topics and themes have a cultural meaning according to the
learners' own culture? This question has (5) items.
11- Do the topics and themes increase the learners' knowledge with
different ways of living and thinking of people in different countries? This
question has (33) items.
12- Do the topics and themes raise the learners' level of understanding of
different cultures? This question has (12) items.
13- Do the topics and themes promote the learners' ability to cope with
daily life responsibilities by seeing practical applications of civic values,
and responsibilities, i.e. charity, good citizenship, etc.? This question has
(4) items.
14- Do the topics and themes teach the learners about the Arab world and
society, and introduce them to the world they live in? This question has (4)
items.
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15- Do the topics and themes increase the learners' awareness by stating
similarities and differences between the culture(s) of speakers of the
foreign language and the learners' own culture? This question has (7) items.
16- Do the topics and themes handle societal categories, i.e. different age
groups, social classes, sex groups, professions, etc., that enable the learners
to state facts about the Arab world/countries, and themselves? This
question has (13) items.
17- Do the topics and themes offer opportunities to explore different kinds
of content, i.e. topics related to the cross-cultural themes of the learners'
own world and cultural input about Jordan? This question has (21) items.
18- Do the topics and themes match the age, interest and the needs of the
learners? This question has (9) items.
Domain Three: Language Skills (listening & speaking and reading &
writing)
This domain is concerned with the following:
19- Do the communicative skills provide the learners with cultural material
that increases their cultural knowledge? This question has (14) items.
20- Do the communicative skills develop a unit of authentic material
related to the learners' own culture in the area of "listening and speaking
tasks" to practice the integration of the language skills communicatively?
This question has (9) items.
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21- Do the communicative skills reflect a diversity of cultural features to
enhance the learners' cultural awareness? This question has (27) items.
Domain

Four:

Language

Features

(vocabulary,

grammar,

pronunciation)
This domain is concerned with the following:
22- Do the language features reflect different cultural aspects, which
reinforce the learners’ knowledge and awareness of the cultural content?
This question has (25) items.
23- Do the language features present cultural examples that lead to
meaningful use of the language in the learners' life? This question has (8)
items.
24- Do the language features deal with extended speech tasks for cultural
communicative functions as well as revising the sounds, word stress
patterns, and intonation? This question has (3) items.
Domain Five: Classroom Activities (dialogues, oral presentations,
discussions, role-play, pair/group work, giving brief summaries,
conducting research)
This domain is concerned with the following:
25- Do the classroom activities give the learners the chance to practice the
integration of the four language skills (listening & speaking and reading &
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writing) in cultural contexts to communicate the meaning of the thematic
content regarding their culture? This question has (12) items.
26- Do the classroom activities encourage learners to be engaged in real
communicative situations that help them to appreciate, understand, and to
be aware of cultural behavior? This question has (9) items.
Domain Six: Illustrations/Visual Material (photographs, pictures of
places, people, pictures of peoples' behaviors, male & female
relationships, pictures of different social groups, charts, diagrams,
tables, maps, documents)
This domain is concerned with the following:
27- Do illustrations and cultural materials help learners to acquire
knowledge, understanding, appreciation, and cultural awareness of their
own culture as well as the target culture? This question has (18) items.
28- Do illustrations and cultural materials reflect the realities of the home
culture as well as the target culture? This question has (18) items.
29- Are illustrations and cultural materials accurate, simple, direct, and
away from any bias and exaggeration? This question has (7) items.
30- Do illustrations and cultural materials promote intercultural
communication? This question has (5) items.
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Domain Seven: Co–Curricular Activities/Exercises (drills, homework,
assignments, and other extra activities learners are asked to do after
the class)
This domain is concerned with the following:
31- Do co-curricular activities give the learners opportunities to
communicate intelligibly and fluently in meaningful, practical real-life
situations, and provide opportunities for remedial work in cultural
activities? This question has (10) items.
Domain Eight: Teaching Aids (teacher's book, test booklet, scripts of
the cassettes, and the audio CDs)
This domain is concerned with the following:
32- Does the teacher's book enhance the learners' cultural awareness and
appreciation by providing them with fact files and magazine articles plus
accompanying tasks, etc., about their own culture as well as the target
culture? This question has (11) items.
33- Does the teacher's book provide cultural materials (cultural corners,
cultural clips, video projects and suggested answers) that give learners a
taste of life in their country as well as in the English-speaking world? This
question has (9) items.
34- Does the test booklet focus on communicative testing which
concentrates on language use rather than usage to assess the cultural
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communicative functions, i.e. testing the learner's ability to express
apology? This question has (15) items.
35- Does the test booklet provide the learners with objective and accurate
tests to assess the learners' cultural knowledge & awareness? This question
has (12) items.
36- Do the audio cassettes and CD scripts serve the learners' cultural
knowledge? This question has (3) items.
Validity of the Cultural Criteria Checklist:
The checklist was checked for validity by a validation jury of:
linguists, professors who are specialized in EFL curricula and methods,
measurement and assessment, and EFL supervisors and teachers.
The jury was asked to judge the suitability of the checklist domains
and their items by adding, omitting, or modifying. The jurors' comments
were taken into consideration and were included in the last version of the
cultural criteria checklist that consisted of eight domains and thirty-six
evaluative questions to evaluate and analyze the cultural content of the
Enterprise "4" Intermediate series textbooks (see appendices 1 & 2, Pp.245
and 246-259).
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Reliability of the Cultural Criteria Checklist:
To ensure the reliability of the instrument, interrater reliability was
used. The researcher asked one EFL teacher to analyze three units of the
textbook after training her how to use the instrument. The researcher and
the teacher analyzed one unit together to make sure that the teacher
employed it correctly. Then the teacher and the researcher analyzed the
other two units separately. To ensure the reliability of the checklist, the
reliability coefficient was calculated between the two sets of data collected
by independent analyses using the Holisty equation. The reliability
coefficient was (86.11) according to this equation.

Reliability coefficient =

The Number of Agreements between the Members
×100
The Number of Agreements+ the Number of Disagreements

RC = 86.11

2- The Developed Learning Unit
After finishing the analysis, the researcher checked the percentages
of the availability of each domain. The development of the learning unit
relied on the evaluation of this unit, which was carried out from both
micro- and macro-perspectives. Then the researcher developed the
components that were weakly presented in the textbooks focusing on the
cultural items that related to the learners' own culture (see appendix 15,
p.275).
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Validity of the developed unit:
After developing the learning unit, the researcher showed it to a
group of teachers and supervisors specialized in linguistics, curricula, and
methods (see appendix 5, p.263). The jurors were asked to omit, to add,
and to modify any component to have the unit in a better form. They gave
their opinions and the unit was developed in its final form as it appears in
appendix 6 (p.264).
Procedures of the study:
The researcher used the following steps in evaluating and analyzing
the content of Enterprise "4" Intermediate series textbooks, and developing
the learning unit:
1- The researcher studied and examined the elements of Enterprise "4"
Intermediate series textbooks very carefully for the purpose of the
evaluation and analysis process.
2- The researcher developed the cultural criteria in the form of a checklist
with evaluative questions that served as a guide for the evaluation and
analysis process by referring to the related literature.
3- The researcher analyzed the Enterprise "4" Intermediate series textbooks
by herself.
4- The checklist was shown to a validation jury of linguists and professors
specialized in EFL curricula and methods, measurement and assessment. In
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addition, the checklist was validated by EFL supervisors and teachers, who
worked in the Jordanian schools and in the Ministry of Education during
the scholastic year 2006/2007.
5- The "sentence" was used by the researcher as the unit of the analysis for
the content of the Enterprise "4" Intermediate series textbooks. The unit of
the analysis was suitable for achieving the purpose of the study because of
its applicability to the different parts and elements of the series textbooks.
6- The researcher trained one of the English language teachers on the
evaluation and analysis process. The teacher and the researcher evaluated
and analyzed one unit together to master the process of analysis. Then the
teacher analyzed another two units by herself and the researcher analyzed
the same two units for the purpose of the interrater reliability process.
7- For the purpose of achieving a high degree of reliability for the content
analysis, the researcher used intrarater reliability. The researcher analyzed
the Enterprise "4" Intermediate series textbooks three times by herself. The
process of the content analysis for each phase lasted for three to four weeks
separated by interruption period of one to two weeks. The first analysis
started on the 3rd and finished on the 30th of July 2007, the second analysis
started on the 2nd of August and finished on the 25th of August 2007, and
the final analysis started on the 10th of September and finished on the 1st of
October 2007.
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8- The analysis process of Enterprise "4" Intermediate series textbooks was
based on counting the frequencies and finding out the percentages of the
analyzed items that were related to each evaluative question with its subitems in each basic domain.
9- The researcher counted the evident/estimated frequencies resulting from
the content analysis of each domain, its evaluative questions, and their subitems. In order to present the results in a clear manner, the researcher built
models to present the estimated frequencies and percentages.
10- After finishing the evaluation and the analysis process, the researcher
distributed the cultural criteria checklist to a group of jurors who were
specialized in linguistics and EFL curricula and methods. In addition, the
researcher showed it to supervisors and teachers of the English language
and literature in the Jordanian schools to suggest an assumed percentage for
each evaluative question and its sub-items in each one of the basic
domains. Those assumed percentages were used as criteria for judging the
degree of availability of each item. The researcher found the average of the
assumed percentages suggested by jurors for each item and compiled them
in special tables. Those assumed percentages worked as criteria to judge
the estimated/evident percentages of the analysis process (see appendices 3
& 4, Pp.260 & 261).
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11- Then, the researcher presented the estimated/evident frequencies and
percentages in suitable tables. Each table represented the results of each
domain, its evaluative questions, and their sub-items. The researcher
presented the estimated/evident and assumed percentages in one table for
the purposes of comparison and judgment. Estimated percentages less than
the assumed ones indicated a low degree of availability. However, if the
estimated percentages were greater than the assumed ones, that meant a
high degree of availability.
12- The results were used to develop the components of the learning unit.
13- The unit was chosen purposively depending on the degree of
possibility for developing the cultural content of the learners' own culture.
14- The researcher chose unit 2, entitled Places to Visit. The unit was
chosen because the possibility of localizing, personalizing, and
individualizing the content was flexible.
15- The researcher evaluated the unit from a micro-perspective, which
discussed each individual section in the unit, commenting on its
characteristics critically.
16- Then, the researcher evaluated the unit from a macro-perspective,
which discussed the general impression of the unit, pointing out its
strengths and weaknesses.
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17- The development process focused on dealing with the weaknesses in
each section based on the cultural criteria.
18- Based on the results of the analysis, and the comments of the microand macro-evaluation, the researcher developed the components of the unit
using the cultural items that related to the learners' own culture.
19- The development process had both quantitative and qualitative effects.
In other words, the researcher made some changes in the amount of the
material and its nature in terms of localizing and personalizing the
developed components, and taking into consideration the cultural items
that related to the learners' own culture. The development process focused
on the adaptation of the components in a manner of adding, deleting, and
modifying using the McDonough & Shaw (2003) framework for
adaptation (see appendix 16, Pp.293-296).
3- Research Design
The design of the study was descriptive, which depended on the
content analysis and evaluation.
Data Analysis and Statistical Treatments:
The researcher computed the frequencies and the percentages to find
out the degree of availability of each evaluative question with its sub-items
that are related to each basic domain in the Enterprise "4" Intermediate
series textbooks. The estimated/evident frequencies and percentages were
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categorized, and organized in clear tables. For the purpose of judging the
degree of the availability of each evaluative question with its sub-items in
each domain, the researcher gathered assumed percentages from a
specialized group of jurors in the area of the study. Then, the researcher
built tables for comparing the evident/estimated percentages with the
assumed ones.
The researcher used the interrater reliability coefficient to compute
the reliability factor of the checklist by finding out the percentage of the
number of agreements and the number of disagreements between the
members of the analysis committee, using the Holisty equation. The
intrarater reliability coefficient was used to compute the reliability factor of
the content analysis by finding out the percentage of the number of
agreements and the number of the disagreements between the first analysis,
the second analysis, and the third using Holisty equation.
The results of the analysis and evaluation process were used to
develop some components of the learning unit based on the cultural
criteria.
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Chapter Four
The Results of the Study
This chapter describes the results of the study with respect to each of
the research questions. This study aimed at evaluating the cultural content
of Enterprise "4" Intermediate series textbooks by developing cultural
criteria based on national and international literature, studies, standards,
and criteria. Following are the study questions and their results after
performing the appropriate statistical techniques.
Findings Related to Question One:
"What are the Cultural Criteria that Should be Used in
Evaluating the Enterprise "4" Intermediate Series Textbooks of the
Upper Basic Stage?"
The researcher established a checklist composed of eight domains;
each domain had a group of evaluative questions, and sub-criteria that
were elicited from the review of the related literature and previous studies
in the area of the language and culture. Besides that, the researcher
reviewed the general guidelines in teaching English as foreign language,
and also used different sources like books, electronic journals, and
published theses in the area of teaching culture in EFL classes. The
researcher developed a list of eight main domains and 36 evaluative
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questions; each evaluative question has its own sub-items that made up the
cultural criteria. Table (1) below illustrates the cultural criteria checklist.

Table (1)
The Cultural Criteria Checklist
Domain (1): Objectives of Teaching English
1. Do the objectives represent the basic assumptions and the cultural bases of the
educational philosophy of the country?
2. Do the objectives focus on building up learners' cultural knowledge that
stimulates the learners' interest?
3. Do the objectives focus on increasing learners' cultural understanding and
awareness of their own culture as well as introducing them to other cultures?
4. Do the objectives require enriching the learners' extensive practice of the
communicative skills by involving them in effective cultural tasks?
5. Do the objectives call for reflecting the cultural value system of the society where
the language is spoken as well as other societies?
6. Do the objectives seek the development of appreciation and empathy towards
one's own culture as well as the target culture?
7. Do the objectives encourage the development of the learners' ability in using the
language successfully by providing them with real life situations to talk about their
own culture?
8. Do the objectives provide chances for the improvement of the learners' interaction
with language and culture through social, religious, historic, geographic, and other
ways of living that relate to the learners' own culture as well as other cultures?
9. Do the objectives require providing the learners with different behavior patterns
that may be perceived differently by people in different cultures?

Domain (2): Content (topics and themes)
10. Do the topics and themes have a cultural meaning according to the learner's own
culture?
11. Do the topics and themes increase learners' knowledge with different ways of
living and thinking of people in different countries?
12. Do the topics and themes raise the learners' level of understanding of different
cultures?
13. Do the topics and themes promote the learners' ability to cope with daily life
responsibilities by seeing practical applications of civic values, and responsibilities,
i.e. charity, good citizenship, etc.?
14. Do the topics and themes teach the learners about the Arab world and society,
and introduce them to the world they live in?
15. Do the topics and themes increase the learners' awareness by stating similarities
and differences between culture(s) of speakers of the foreign language and the
learners' own culture?
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16. Do the topics and themes handle societal categories, i.e. different age groups,
social classes, sex groups, professions, etc., that enable the learners to state facts
about the Arab world/ their countries and themselves?
17. Do the topics and themes offer opportunities to explore different kinds of
content, i.e. topics related to the cross-cultural themes of the learners' own world,
and cultural input about Jordan?
18. Do the topics and themes match the age, interest and the needs of the learners?

Domain (3): Language Skills (listening & speaking and reading & writing)
19. Do the communicative skills provide the learners with cultural material that
increases their cultural knowledge?
20. Do the communicative skills develop a unit of authentic material related to the
learners' own culture in the area of "listening & speaking tasks" to practice the
integration of the language skills communicatively?
21. Do the communicative skills reflect a diversity of cultural features to enhance the
learners' cultural awareness?

Domain (4): Language Features (vocabulary, grammar, pronunciation)
22. Do the language features reflect different cultural aspects, which reinforce
learners’ knowledge and awareness of the cultural content?
23. Do the language features present cultural examples that lead to meaningful use
of the language in the learners' life?
24. Do the language features deal with extended speech tasks for cultural
communicative functions as well as revising the sounds, word stress patterns, and
intonation?

Domain (5): Classroom Activities
25. Do the classroom activities give the learners the chance to practice the
integration of the four language skills (listening& speaking, reading & writing) in
cultural contexts to communicate the meaning of the thematic content regarding
their culture?
26. Do the classroom activities encourage learners to be engaged in real
communicative situations, which help them to appreciate, understand, and to be
aware of cultural behaviors?

Domain (6): Illustrations
27. Do illustrations and cultural materials help learners to acquire knowledge,
understanding, appreciation and cultural awareness of their own culture as well as
the target culture?
28. Do illustrations and cultural materials reflect the realities of the home culture as
well as the target culture?
29. Are illustrations and cultural materials accurate, simple, direct, and away from
any bias and exaggeration?
30. Do illustrations and cultural materials promote intercultural communication?

Domain (7): Co-Curricular Activities
31. Do co-curricular activities give learners opportunities to communicate
intelligibly and fluently in meaningful, practical real-life situations, and provide
opportunities for remedial work in cultural activities?
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Domain (8): Teaching Aids
32. Does the teacher’s book enhance the learners' cultural awareness and
appreciation by providing them with fact files and magazine articles plus
accompanying tasks, etc., about their own culture as well as the target culture?
33. Does the teacher’s book provide cultural materials (cultural corners, cultural
clips, video projects and suggested answers), that give learners a taste of life in their
country as well as in the English-speaking world?
34. Does the test booklet focus on communicative testing which concentrates on
language use rather than usage to assess the cultural communicative functions, i.e.
testing the learners' ability to express apology?
35. Does the test booklet provide learners with objective and accurate tests to assess
the cultural knowledge and awareness?
36. Do the class-cassettes and audio CD scripts serve the learners' cultural
knowledge?

Findings Related to Question Two:
"To What Extent do Cultural Aspects Prevail in the
Enterprise "4" Intermediate Series Textbooks of the Upper
Basic Stage?"
Table (2) below illustrates the frequencies and the percentages of
each of the basic domains. The lowest degree of availability appears in the
seventh domain, as the frequencies and the percentage equaled (0-0),
whilst, the highest degree of availability appears in the fourth domain
where the frequencies and the percentage equaled (1341-27.96). The fifth
domain scored (33) frequencies which equaled (0.69), whilst the first
domain gained (345) frequencies which equaled (7.19). The sixth domain
scored (418) frequencies which equaled (55.57). The frequencies of the
second domain were (779) which equaled (16.24), whilst the frequency of
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the third domain was (904), which equaled (18.85). Finally, the eighth
domain scored a high number of frequencies (976), which equaled (20.35).

Table (2)
The Frequencies and Percentages of the Degree of Availability of
the Eight basic Domains
Number
1
2
3
4

5

6

7
8

Domain
Objectives of Teaching English
Content (topics & themes)
Language skills (reading, listening, speaking,
writing)
Language features (vocabulary, grammar,
pronunciation)
Classroom activities (dialogues, oral
presentations, discussions, role play, pair/group
work, giving brief summaries, conducting
research)
Illustrations/visual material (photographs,
pictures of places, people, pictures of people's
behaviors, male & female relationships,
pictures of different social groups, charts,
diagrams, tables, maps, documents
Co-curricular activities
Teaching Aids (teacher's book, test booklet,
audio cassettes and CD scripts)
Sum

Frequency
345
779

Percentage
7.19
16.24

904

18.85

1431

27.96

33

0.69

418

8.72

0

0

976

20.35

4796

100%

Findings Related to the First Domain: Objectives of Teaching English
Table (3) below illustrates the frequencies and the percentages of the
evaluative questions that related to the first domain:
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Table (3)
Frequencies and Percentages of the Questions Related to
The First Domain
Objectives of Teaching English
Domain Number (1)

Frequency

Estimated
Percentage

Objectives of Teaching English
1. Do the objectives represent the basic assumptions
and the cultural bases of the educational philosophy of
the country?
2. Do the objectives focus on building up learners'
cultural knowledge that stimulates the learners' interest?
3. Do the objectives focus on increasing learners'
cultural understanding and awareness of their own
culture as well as introducing them to other cultures?

3

0.87

110

31.88

17

4.93

4. Do the objectives require enrichment of the learners'
extensive practice of the communicative skills by
involving them in effective cultural tasks?

86

20.00

30

8.69

23

6.67

11

3.19

29

8.41

36

10.43

345

100%

5. Do the objectives call for reflecting the cultural value
system of the society where the language is spoken as
well as other societies?
6. Do the objectives seek the development of
appreciation and empathy towards one's own culture as
well as the target culture?
7. Do the objectives encourage the development of the
learners' ability in using the language successfully by
providing them with real life situations to talk about
their own culture?
8. Do the objectives provide chances for the
improvement of the learners' interaction with language
and culture through social, religious, historic,
geographic, and other ways of living that relate to the
learners' own culture as well as other cultures?
9. Do the objectives require providing the learners with
different behavior patterns that may be perceived
differently by people in different cultures?

Table (2) illustrates that this domain scored a number of frequencies
that total (345), which equaled a percentage of (7.19). Table (3) illustrates
the frequencies and the percentages of the first domain. This domain
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comprises (9) evaluative questions which have items that represent the
cultural criteria for the evaluation process. The degree of the availability of
each evaluative question in the Enterprise "4" Intermediate Series
Textbooks was as follows:
Question (1) "Do the objectives represent the basic assumptions and
the cultural bases of the educational philosophy of the country?". This
question had a sum of (3) frequencies, which equaled (0.87) for this
domain. Table (4) shows the estimated frequencies and percentages,
besides the assumed percentage for each sub item. The frequencies ranged
between (0-3), while the percentages ranged between (0- 66.67).

Table (4)
Frequencies and the Estimated and Assumed Percentages
of Question (1)

1

Estimated
percentage
1

Assumed
percentage
5.00

2

00.04

70.31

1

0

18.13

1

33.33

6.56

1

0

0

3

011%

011%

Categories

Frequencies

*Faith in Allah
*Pride in the Arabic-Islamic
culture
*Patriotism and national allegiance
Acceptance of others and respect
for their beliefs, opinions, and
cultures
Assimilation of the principles and
practices of democracy

The following scored the lowest frequencies and percentages (0-0):
faith in Allah, patriotism and national allegiance, and assimilation of the
principles and practices of democracy. Acceptance of others and respect for
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their beliefs, opinions, and cultures was given a higher frequency and
percentage of (1-33.33). Finally, the highest frequency and percentage was
given to pride in the Arabic-Islamic culture (2-66.67). Table (4) also
illustrates that the estimated percentages of all the items which have (*) are
less than the assumed ones.
Question (2) "Do the objectives focus on building up learners'
cultural knowledge that stimulates the learners' interest?". This question
had a sum of (110) frequencies which equaled (31.88) in this domain as
presented in table (5) below. The frequencies ranged between (0-16), while
the percentages ranged from (0- 14.55).
Table (5)
Frequencies and the Estimated and Assumed Percentages of Question (2)

0

Estimated
percentage
1

Assumed
percentage
10.00

11

9.19

5.00

2

1.82

2.63

1

1

5.00

2

1.82

2.57

8

4.24

2.31

1

1

5.00

1

1

5.00

1

1

5.00

Categories

Frequencies

*Knowing about their society, country, and
region/Jordan
Knowing about places and countries all over the
world
*Presenting facts about different nationalities
*Presenting facts about Jordan and Jordanian
people
*Presenting facts about customs and traditions,
traditional costumes, and clothes
Making complaints, ordering, apologizing,
greeting, thanking
*Accepting and refusing offers, asking about
someone's health, how things happen, asking for
and
giving
advice/guidance
about
locations/directions in one's own country
*Asking for and expressing preference/correct and
incorrect ways and situations regarding Jordan and
Jordanian people
*Checking facts about Jordan
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*Describing rules/how things work in Jordan

1

1

2.63

*Reporting past events in Jordan

1

1

2.38

*Narrating a sequence of events in Jordanian daily
life
Presenting news/ideas, and making speculations.

1

1

2.81

10

9.19

2.5

Know how to suggest, to punish, to solve problems,
to advise
*Talking about family, people's lives, and
friendships
*Talking about pros and cons of technology

6

9.19

2.00

0

0

3.87

1

1.91

1.00

*Talking about beliefs, attitudes, and superstitions

0

0

3.06

*Knowing about social occasions, funerals, and
weddings
*Talking about religions and religious places and
practices
Talking about jobs, professions, and careers

1

1.91

1.81

2

1.82

4.31

0

9.19

1.00

Talking about transportation

2

1.82

1.00

Talking about people: their physical appearance
and characteristics
*Talking about typical food, meals, eating habits in
different countries
Talking about leisure time, entertainments,
festivals, annual events, holidays, sport
Talking about cultural heritage (history,
independence, educational system, heroes, artists,
books, films, types of dwellings)
Knowing about the environment, the weather,
nature, natural problems, and the ecological
situations in different areas
Personalizing different subjects expressing one's
feelings, preferences, opinions, and attitudes

0

9.19

3.31

4

0.30

7.06

10

11.99

5.06

13

11.82

9

9

1.99

1.56

13

11.82

3.13

001

011%

100%

The following scored the lowest frequencies and percentages (0-0):
knowing about their society, country and region/Jordan; presenting facts
about Jordan and Jordanian people; accepting and refusing offers, asking
about someone's health, how things happen, asking for and giving advice/
guidance about locations directions in one's own country; asking for and
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expressing preference/correct and incorrect ways and situations regarding
Jordan and Jordanian people; checking facts about Jordan; describing
rules/how things work in Jordan; reporting past events in Jordan; narrating
a sequence of events in Jordanian daily life; talking about family, people's
lives, and friendships; and talking about beliefs, attitudes, and superstitions.
Otherwise, talking about pros and cons of technology, and knowing about
social occasions, funerals, and weddings were given (1) frequency and
(0.91) percentage. Presenting facts about different nationalities; presenting
facts about customs and traditions, traditional costumes, and clothes;
talking about religions and religious places and practices; and talking about
transportation were given (2) frequencies and (1.82) percentage. Knowing
about the environment, the weather, nature, natural problems, and the
ecological situations in different areas scored (5) frequencies, and a
percentage of (4.55). Whereas, talking about jobs, professions and careers;
talking about people: their physical appearance, and characteristics; and
knowing how to suggest, to punish, to solve problems, and to advise scored
(6) frequencies, and a percentage of (5.45). Talking about typical food,
meals, eating habits in different countries scored (7) frequencies and a
percentage of (6.36), and (8) frequencies and a percentage of (7.27) were
given to making complaints, ordering, apologizing, greeting, and thanking.
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The number of frequencies increased and scored (10) which equaled
of (9.09) percentage for the following items: knowing about places, and
countries all over the world; and presenting news/ideas, and making
speculations. Talking about cultural heritage (history, independence,
educational system, heroes, artists, books, films, types of dwellings); as
well as personalizing different subjects expressing one's feelings,
preferences, opinions, and attitudes scored (13) frequency that equaled
(11.82). The highest frequency and percentage were given to talking about
leisure time, entertainments, festivals, annual events, holidays, sport (1614.55). Table (5) also illustrates that the estimated percentages of all the
items that have (*) are less than the assumed ones.

Question (3) "Do the objectives focus on increasing learners' cultural
understanding and awareness of their own culture as well as introducing
them to other cultures?". This question had a sum of (17) frequencies that
equaled (4.93) in this domain as illustrated in table (3). The frequencies
ranged between (0-8), while the percentages ranged between (0-47.06). The
following scored the lowest frequencies and percentages (0-0): comparing
situations/actions/past with present regarding Jordan; classifying what
belongs to Jordan and what belongs to other countries; concluding
information about Jordan and other countries; comparing and contrasting
between Jordan, Jordanian people and other countries and nationalities;
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discussing what are considered positive/ negative aspects of the learners'
own culture and the target culture regarding manners of expressing blame,
excuse, concern, gratitude, obligation, regret, approval, preference,
agreement and disagreement. On the other hand, explaining differences and
similarities between Jordan and target cultures regarding customs,
traditions, habits, social occasions, literature, and other cultural patterns
were given (1) frequency that equaled (5.88).
Table (6)
Frequencies and the Estimated and Assumed Percentages of Question (3)
Categories

Frequencies

Estimated
percentage

Assumed
percentage

*Comparing
situations/actions/past
with
present
regarding Jordan
*Classifying what belongs to Jordan and what belongs to
other countries
*Concluding information about Jordan and other
countries
*Comparing and contrasting between Jordan, Jordanian
people and other countries and nationalities
*Explaining differences and similarities between Jordan
and target cultures regarding customs, traditions, habits,
social occasions, literature, and other cultural patterns
Discussing what are considered positive/negative aspects
of the learners' own culture and the target culture
regarding manners of acceptance, refusal, greetings,
solving problems, thinking, planning, promising,
identifying people, explaining, getting facts, expressing
wishes, causes, needs, and hopes
*Discussing what are considered positive/ negative
aspects of the learners' own culture and the target culture
regarding manners of expressing blame, excuse, concern,
gratitude, obligation, regret, approval, preference,
agreement, and disagreement
describing cultural features that distinguish the learners'
culture from others (western, Asian, African) like
historical places/ events, religious places/events, food, the
role of man/woman in society, geographical features

1

1

10.93

1

1

8.44

1

1

5.94

1

1

7.81

1

9.88

8.75

8

14.10

6.25

1

1

6.25

8

14.10

45.63

17

100%

100%
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The highest frequency and percentage (8- 47.06) were given to the
following items: discussing what are considered positive/negative aspects
of the learners' own culture and the target culture regarding manners of
acceptance, refusal, greetings, solving problems, thinking, planning,
promising, identifying people, explaining, getting facts, expressing wishes,
causes, needs, and hopes; and to describing cultural features that
distinguish the learners' culture from others (Western, Asian, African) like
historic places/events, religious places/events, food, the role of man/woman
in society, and geographic features. Table (6) also indicates that the
estimated percentages of all the items that have (*) were less than the
assumed ones.
Question (4) "Do the objectives require enrichment of the learners'
extensive practice of the communicative skills by involving them in
effective cultural tasks?" had a sum of (86) frequencies that equaled (20.00)
in this domain. Table (7) below illustrates that the frequencies ranged
between (7-45), while the percentages ranged between (8.14-52.33). The
following scored the lowest frequency and percentage (7- 8.14): reading
and writing about a variety of cultural categories in learners' own culture.
Whereas, listening and speaking about a variety of cultural categories in
learners' own culture was given (9) frequencies that equaled (10.47).
Reading and writing about a variety of cultural categories in the target
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culture was given (25) frequency, which equaled (29.06). The highest
frequency and percentage were given to listening to and speaking about a
variety of cultural categories in the target cultures (45-52.33). Table (7)
also illustrates that the estimated percentages of the two items that have (*)
and related to the learners' own culture were less than the assumed ones.
Table (7)
Frequencies and the Estimated and Assumed Percentages
of Question (4)
Categories
Listening and speaking about a
variety of cultural categories in the
target cultures
*Listening and speaking about a
variety of cultural categories in
learners' own culture
Reading and writing about a variety
of cultural categories in the target
culture
*Reading and writing about a variety
of cultural categories in learners' own
culture

Frequencies

Estimated
percentage

Assumed
percentage

19

92.33

20

9

11.14

30

29

29.10

20

4

8.11

30

86

100%

100%

Question (5) "Do the objectives call for reflecting the cultural value
system of the society where the language is spoken as well as other
societies?" Table (3) illustrates that this question had a sum of (30)
frequencies and a percentage (8.69) in this domain. The frequencies ranged
(8-12), while the percentages ranged between (26.67- 40.00).

81

Table (8)
Frequencies and the Estimated and Assumed Percentages
of Question (5)
Categories
*Demonstrating understanding and
assimilating of values of love,
tolerance, respect in different areas
of the world
*Becoming familiar with and
accepting the diversity and the
differences between cultures
Appreciating people and countries'
efforts in different domains of life

Frequencies

Estimated
percentage

Assumed
percentage

10

33.33

35

12

11

42.19

8

20.04

22.81

30

100%

100%

The following scored the lowest frequency and percentage (826.67): appreciating people/countries' efforts in different domains of life.
Whilst, demonstrating understanding and assimilation of values of love,
tolerance, and respect in different areas of the world was given (10)
frequency and percentage (33.33). The highest frequency and percentage
were given to becoming familiar with and accepting the diversity and the
differences between cultures (12-40.00). Table (8) also illustrates that the
estimated percentages of the two items that that have (*) and related to the
learners' own culture were less than the assumed ones.
Question (6) "Do the objectives seek the development of
appreciation, and empathy towards one's own culture as well as the target
culture?" had a sum of (23) frequencies, which equaled (6.67) in this
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domain. Table (9) illustrates that the frequencies ranged between (0-23),
while the percentages ranged between (0-100).

Table (9)
Frequencies and the Estimated and Assumed Percentages
of Question (6)
Categories
Brainstorming
learners'
ideas
to
recognize and explain stereotypes,
misunderstandings, and generalizations
about different cultures objectively
*Brainstorming learners' ideas to
recognize and explain stereotypes,
misunderstandings, and generalizations
regarding the learners' own culture
objectively

Frequencies

Estimated
percentage

Assumed
percentage

23

011

40

0

1

60

23

100%

100%

The following scored the lowest frequency and percentage (0-0):
brainstorming learners' ideas to recognize and explain stereotypes,
misunderstandings, and generalizations regarding the learners' own culture
objectively. On the other hand, the highest frequency and percentage were
given to the following item: brainstorming learners' ideas to recognize and
explain stereotypes, misunderstandings, and generalizations about different
cultures objectively (23-100). Table (9) also illustrates that the estimated
percentage of the item that has (*) and related to the learners' own culture
was less than the assumed one.
Question (7) "Do the objectives encourage the development of the
learners' ability in using the language successfully by providing them with
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real life situations to talk about their own culture?" had a sum of (11)
frequencies, which equaled (3.19) in this domain. Table (10) below
illustrates that the frequencies of this question ranged between (0-8), while
the percentages ranged between (0-72.27).
Table (10)
Frequencies and Estimated and Assumed
Percentages of Question (7)
Categories

Frequency

Estimated
percentage

Assumed
percentage

*Telling facts about learners' own
country
*Talking about the Jordanian society
*Communicating intelligibly using a
variety of language structures and
vocabulary to express notions and
functions relevant to Jordanians'
everyday life situations
*Translating appropriate short texts
that related to Jordan from Arabic
into English and vice versa
*Acquiring skills of critical thinking
and
problem-solving
through
reference to social and ethical norms,
particularly Arab-Islamic culture,
beliefs, and values
Giving personal opinion about
different aspects of the learners' own
culture

3

24.24

28.13

0

1

20

0

1

20

0

1

5

0

1

16.87

8

42.43

10

11

100%

100%

The following scored the lowest frequencies and percentages (0-0):
talking about the Jordanian society; communicating intelligibly using a
variety of language structures and vocabulary to express notions and
functions relevant to Jordanians' everyday life situations; translating
appropriate short texts that related to Jordan from Arabic into English and
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vice versa; acquiring skills of critical thinking and problem-solving through
reference to social and ethical norms, particularly Arab-Islamic culture,
beliefs and values. These were followed by, telling facts about learners'
own country, which was given (3) frequencies and a percentage of (27.27).
The highest frequency and percentage (8-72.73) were given to giving
personal opinion about different aspects of the learners' own culture. Table
(10) also illustrates that the estimated percentages of the items that have (*)
and related to the Arab –Islamic culture, and the learners' own culture were
less than the assumed ones.
Question (8) "Do the objectives provide chances for the
improvement of the learners' interaction with language and culture through
social, religious, historic, and geographic emphases, and other ways of
living that relate to the learners' own culture as well as other cultures?" had
a sum of (29) frequencies and a percentage (8.41) in this domain. Table
(11) illustrates that the frequencies ranged between (0-11), whereas the
percentages ranged between (0-37.93).
The following scored the lowest frequencies and percentages (0-0):
talking about famous people from learners' own country, famous people in
the Arab world; talking about learners' school life, town, and country today,
their region today; talking about religious conventions, and practices of the
learners' own culture; telling stories about history and cultural anecdotes of
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the learners' own culture; presenting proverbs and sayings of the learners'
own culture. Talking about famous people in the world scored (1)
frequency, which equaled (3.45). Contrasting, giving information about the
learners' own country, its nature, and geography; and talking about
festivals, annual events and national treasures that distinguish the learners'
own culture were given (2) frequencies, which equaled (6.90).
Table (11)
Frequencies and Estimated and Assumed
Percentages of Question (8)
Categories
Talking about social life, people, oneself, family,
friends, and relatives
*Talking about famous people from learners' own
country, famous people in the Arab world
*Talking about learners' school life, town, and
country today, their region today
*Talking about religious conventions and practices
of the learners' own culture
*Telling stories about history and cultural
anecdotes of the learners' own culture
*Presenting proverbs and sayings of the learners'
own culture
*Giving information about the learners' own
country, its nature, and geography
*Talking about festivals, annual events, and
national treasures that distinguish the learners' own
culture
Talking about famous places in the world
*Talking about famous people in the world
Talking about famous events in the world

Frequencies

Estimated
percentage

Assumed
percentage

3

11.31

11.87

1

1

10.94

1

1

5.31

0

0

10.63

0

0

12.5

1

1

5

2

0.91

11.56

2

0.91

10.31

10
1
11

31.18
3.19
34.93

9.38
5.63
6.87

29

100%

100%

Three frequencies that equaled (10.34) were given to talking about
social life, people, oneself, family, friends, and relatives. The number of
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frequencies increased and scored (10) equaling a percentage of (34.48) for
the item: talking about famous places in the world. Whilst, talking about
famous events in the world scored the highest number of frequencies (11)
that equaled (37.93). Table (11) also illustrates that the estimated
percentages of the items that have (*) were less than the assumed ones.
Question (9) "Do the objectives require providing the learners with
different behavior patterns that may be perceived differently by people in
different cultures?" had a sum of (36) frequencies that equaled (10.43).
Table (12)
Frequencies and Estimated and Assumed
Percentages of Question (9)
Categories
*Knowing how people express acceptance,
preference, feelings, and reactions in different
cultures
Introducing the ways of describing things, events,
and people, which are used in different cultures
*Knowing how to ask about cultural changes in
different cultures
*Knowing how people express confirmation, take
responsibilities, request and offer assistance, and
apologize in different cultures
*Knowing how to make a promise, congratulate,
express pleasure and speculate about feelings in
future
Knowing how people make a criticism, protest,
complaint, and get surprised in different cultures

Frequencies

Estimated
percentage

Assumed
percentage

9

29

27.19

12

33.33

21.88

5

13.89

20.93

3

8.33

11

0

1

11

7

19.19

11

36

100%

100%

Table (12) provides frequencies that ranged between (0-12), while
the percentages ranged between (0-33.33). The following scored the lowest
frequency and percentage (0-0): knowing how to make a promise,
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congratulate, express pleasure, and speculate about feelings in future. The
following scored (3) frequencies, which equaled (8.33): knowing how
people express confirmation, take responsibilities, request and offer
assistance, and apologize in different cultures. Knowing how to ask about
cultural changes in different cultures scored (5) frequencies that equaled
(13.89), whilst, knowing how people make criticism, protest, complaint,
and get surprised in different cultures was given (7) frequencies that
equaled (19.45). Knowing how people express acceptance, preference,
feelings and reactions in different cultures scored (9) frequencies that
equaled (25.00). The highest frequency was given to introducing the ways
of describing things, events, and people, which used in different cultures
(12) and this equaled (33.33). Table (12) also illustrates that the estimated
percentages of the items that have (*) were less than the assumed ones.
Findings Related to the Second Domain: Content (topics and themes)
Table (2) has illustrated that this domain scored (779) frequencies
that equaled (16.24). Table (13) below illustrates the frequencies and the
percentages of the evaluative questions that related to the second domain
Content (topics and themes) as follows:
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Table (13)
Frequencies and Percentages of Questions Related to the Second Domain
Content (topics and themes)
Domain Number (2)
Content (topics and themes)
10. Do the topics and themes have a cultural meaning
according to the learners' own culture?
11. Do the topics and themes increase the learners'
knowledge with different ways of living and thinking of
people in different countries?
12. Do the topics and themes raise the learners' level of
understanding of different cultures?
13. Do the topics and themes promote the learners' ability
to cope with daily life responsibilities by seeing practical
applications of civic values, and responsibilities, i.e.
charity, good citizenship, etc.?
14. Do the topics and themes teach the learners about the
Arab world and society, and introduce them to the world
they live in?
15. Do the topics and themes increase the learners'
awareness by stating similarities and differences between
the culture(s) of speakers of the foreign language and the
learners' own culture?
16. Do the topics and themes handle societal categories,
i.e. different age groups, social classes, sex groups,
professions—etc. that enable the learners to state facts
about the Arab world/ countries, and themselves?
17. Do the topics and themes offer opportunities to
explore different kinds of content; i.e. topics related to the
cross-cultural themes of the learners' own world and
cultural input about Jordan?
18. Do the topics and themes match the age, interest and
the needs of the learners?

Frequency

Estimated
Percentage

12

1.54

319

40.95

189

24.26

72

9.24

9

1.16

7

0.90

10

1.28

161

20.67

0

0

779

100%

Question (10) "Do the topics and themes have a cultural meaning
according to the learners' own culture?" had a sum of (12) frequencies and
a percentage (1.54) in this domain. Table (14) illustrates that the
frequencies ranged between (0-4), while the percentages ranged between
(0-33.33).
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Table (14)
Frequencies and Estimated and Assumed
Percentages of Question (10)
Categories

Frequencies
4
3
0
2

Estimated
percentage
33.33
29
0
10.04

Assumed
percentage
39.69
7.5
6.25
20.31

*Identifying real places through titles
Identifying real events through titles
*Identifying real characters through titles
*Present positive values through titles
*Title is applicable in the learners' own
real life

3

29

26.25

12

100%

100%

The following scored the lowest frequency and percentage (0-0):
identifying real characters through titles. Whilst, present positive values
through titles was given (2) frequencies that equaled (16.67). Identifying
real events through titles; and title is applicable in the learners' own real life
scored higher frequency and percentage (3-25.00). Finally, the highest
frequency and percentage (4-33.33) were given to identifying real places
through titles. Table (14) also has illustrated that the estimated percentages
of the items that have (*) were less than the assumed ones.

Question (11) "Do the topics and themes increase the learners'
knowledge with different ways of living and thinking of people in different
countries?" had a sum of (319) frequencies and a percentage of (40.95) in
this domain. Table (15) illustrates that the frequencies ranged between (257(, while the percentages ranged between (0.63-17.87).
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Table (15)
Frequencies and Estimated and Assumed Percentages
of Question (11)
13

Estimated
percentage
1.18

Assumed
percentage
5.38

2
5

1.03
1.94

2.44
2.5

3

1.91

1.44

15
18

1.41
9.01

5.88
5.94

6

1.88

2

9

2.82

2.75

9
6
9
9
5
10

2.82
1.88
2.82
2.82
1.94
3.13

1
1
1
2.69
0
4.31

15

1.41

0.44

5

1.94

2.63

17

9.33

1.32

2

1.03

3.06

12

3.40

5.88

16
3

9.12
1.91

1
2

11

3.19

5.69

4
12

1.29
3.40

1
4

Categories

Frequencies

*Talking about family life, the role of the
parents, brothers, and sisters.
*Talking about neighbors /neighborhood.
*Talking about lifestyle of people; is it busy,
quiet, fast?
*Describing the physical appearance, and the
character of people in different countries
*Talking about customs and traditions.
*Talking about countries, capitals, types of
dwelling and rural& urban life in different
countries
*Talking about people's practices in leisure
time
Talking about eating habits, kinds of
restaurants, traditional meals and drinks in
different cultures
Talking about healthy and unhealthy food
Talking about male/female relationship
Discussing attitude towards others
Talking about cooperation, tolerance, love
Presenting stereotypical ideas
*Talking about what jobs/careers people
have in different cultures
Talking about money, salaries, wages, coins,
and prices
*Talking about what shops, clothes and
costumes people have in different cultures.
Talking about traffic laws, transportation,
and traveling habits in different cultures.
*Talking about religions and religious places
in different cultures
*Talking about tourist and historical
landmarks and places in different countries
Talking about animals in different cultures
*Talking about traditional music and songs
in different cultures
*Talking about folklore, holidays, festivals,
special events, and parades, of certain
cultures
Talking about technology
*Talking about kinds of schools, universities,
and colleges, and the educational system in
certain cultures
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*Talking about masculine and feminine role
in society
Talking about sports, sport figures, sport
locations in different countries
*Talking about geographical features,
environment, nature, and rivers that
distinguished one culture from another
*Talking about famous heroes, writers,
artists, stories, and books in different cultures
*Talking about popular games that are
played outdoors, and indoors by young and
adults
Talking about popular museums, parks, and
exhibitions in different cultures
*Talking about popular organizations and
foundations
*Talking about war and peace
Utilizing a variety of authentic materials

3

1.91

3

7

2.19

1

13

1.18

6

5

1.94

2.45

2

1.03

1

9

2.82

1

4

1.29

1.44

3
57
319

1.91
14.84
100%

1
17.76
100%

The following scored the lowest frequencies and percentages
(2-0.63): talking about neighbors /neighborhood; talking about religions
and religious places in different cultures; talking about popular games that
are played outdoors and indoors by young and adults. Whilst, describing
the physical appearance, and the character of people in different countries,
talking about traditional music, songs in different cultures; talking about
masculine and feminine role in society; and talking about war and peace
were given (3) frequencies, which equaled (0.94). Talking about
technology, and talking about popular organizations, foundations were
given (4) frequencies that equaled (1.25).
On the other hand talking about the lifestyle of people; is it busy,
quiet, fast; presenting stereotypical ideas; talking about what shops,
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clothes, costumes people have in different cultures; talking about famous
heroes, writers, artists, stories and books in different cultures scored (5)
frequencies which equaled (1.57) percentage. The number of frequencies
increased to score (6) which equaled (1.88) for the following two items:
talking about people's practices in leisure time; talking about male/female
relationship. Whilst, the frequencies became higher and scored (7) which
equaled (2.19) for talking about sports, sport figures, and sport locations in
different countries.
The frequencies increased and scored (9) that equaled (2.82) for the
following items: talking about eating habits, kinds of restaurants, traditional
meals and drinks in different cultures; talking about healthy and unhealthy
food; discussing attitude towards others; talking about cooperation,
tolerance, love; and talking about popular museums, parks, and exhibitions
in different cultures. Whereas, talking about what jobs/careers people have
in different cultures scored (10) frequencies and a percentage of (3.13), and
talking about folklore, holidays, festivals, special events, parades of certain
cultures scored (11) frequencies that equaled (3.45).
The rest of the items scored higher frequencies and percentages as
follows: talking about tourism and historical landmarks and places in
different countries; and talking about kinds of schools, and educational
system in certain culture's schools, universities, and colleges scored (12-
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3.76). Whereas, talking about family life, the role of the parents, brothers
and sisters; and talking about geographical features, environment, nature,
rivers that distinguished one culture from another scored (13-4.08). Talking
about customs and traditions; and talking about money, salaries, wages,
coins, and prices scored (15-4.70). Talking about animals in different
cultures scored (16-5.02), whilst talking about traffic laws, transportation,
and traveling habits in different cultures scored (17-5.33). Talking about
countries, capitals, types of dwelling and rural & urban life in different
countries scored (18-5.64). The highest number of frequencies was (57)
which equaled (17.87) was given to utilizing a variety of authentic
materials. Table (15) has also illustrated that the estimated percentages of
the items that have (*) are less than the assumed ones.
Question (12) "Do the topics and themes raise the learners' level of
understanding of different cultures?" has a sum of (189) frequencies and a
percentage (24.26) in this domain. Table (16) illustrates that the
frequencies ranged between (0-39), while the percentages ranged between
(0-20.63).
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Table (16)
Frequencies and the Estimated and Assumed Percentages of
Question (12)
Categories
*Evaluating the practices of different cultures in
the areas of civic values, religious values/beliefs,
superstitions, responsibilities toward country, and
relationships
*Expressing
attitudes
towards
people's
relationships and daily life interactions, i.e. love,
respect, blame, anger,etc.
*Describing causes, effects, and results of
accidents, crimes, wealth, and poverty, being
expensive or cheap on psychological level
*Describing causes, effects, and results of
accidents, crimes, wealth, and poverty, being
expensive or cheap on physical/materialistic level
*Describing socially different lifestyles regarding
education, sports, entertainments, seasonal
festivals, ceremonies, weddings, leisure, jobs, and
food
Evaluating the products of different cultures in
the area of feelings, attitudes, and actions toward
places, animals, and events
*Evaluating the products of different cultures in
the area of feelings, attitudes and actions toward
people, i.e. relatives, family, and friends, learners
*Describing the world around us in the areas of
geography, nature, animals, and environment
Comparing the past and present regarding
transportation, education, and technology
*Comparing the past and present regarding
country features and landmarks
Comparing the past and present regarding
personal experiences and duties
*Identifying proverbs and comparing them a
cross cultures

Frequencies

Estimated
percentage

Assumed
percentage

28

11.81

16.19

5

2.09

4.94

18

9.92

10.75

20

11.98

10.63

19

11.19

11.37

39

21.03

11.13

17

9.11

12.06

10

9.31

7.12

11

9.82

3

11

9.82

8.5

11

9.82

3.18

0

0

1.13

189

100%

100%

The following item scored the lowest frequency and percentage
(0-0): identifying proverbs and comparing cross cultures, whilst expressing
attitudes towards people relationships, daily life interactions, i.e. love,
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respect, blame, and anger was given (5) frequencies and a percentage
(2.65). Describing the world around us in the areas of, geography, nature,
animals, and environment was given (10) frequencies which equaled
(5.30).
The following items: comparing the past and present regarding
transportation, education, technology; comparing the past and present
regarding country features, landmarks; comparing the past and present
regarding personal experiences, and duties scored (11) frequencies which
equaled (5.82). The number of frequencies increased to score (17)
frequencies which equaled (9.00) for evaluating the products of different
cultures in the area of feelings, attitudes and actions toward people i.e.
relatives, family, and friends, learners, etc. Furthermore, describing causes,
effects and results of accidents, crimes, wealth and poverty, and being
expensive or cheap on psychological level scored (18) frequencies which
equaled (9.52). Describing social different lifestyles regarding education,
sports, entertainments, seasonal festivals, ceremonies, weddings, leisure,
jobs, and food scored (19) frequencies that equaled (10.05). In addition to
the previous items, describing causes, effects and results of accidents,
crimes, wealth and poverty, being expensive or cheap on physical/
materialistic level scored (20) frequencies that equaled (10.58). Evaluating
the practices of different cultures in the areas of civic values, religious
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values/beliefs,

superstitions,

responsibilities

toward

country,

and

relationships was given (28) frequencies that equaled (14.81).The highest
number of frequencies (39) and the percentage (20.63) were given to
evaluating the products of different cultures in the area of feelings, attitudes
and actions toward places, animals, and events. Table (16) has also
illustrated that the estimated percentages of the items that have (*) were
less than the assumed ones.
Question (13) "Do the topics and themes promote the learners' ability
to cope with daily life responsibilities by seeing practical applications of
civic values, and responsibilities, i.e. charity, good citizenship, etc?" has a
sum of (72) frequencies and a percentage (9.24) in this domain. Table (17)
illustrates that the frequencies ranged between (15-20), while the
percentages ranged between (20.83-27.78).
The following item scored the lowest frequency and percentage (1520.83): setting practical examples of ways of coping with success and
failure concepts in situations all over the world. Whereas, setting practical
examples of coping with the applications of civic responsibilities, charity,
and citizenship in different countries of the world scored (18) frequencies
that equaled (25.00).
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Table (17)
Frequencies and the Estimated and Assumed Percentages of
Question (13)
Categories

Frequencies

Estimated
percentage

Assumed
percentage

18

29

30.31

20

24.48

29.38

15

21.83

21.56

19

20.39

18.75

72

100%

100%

*Setting practical examples of cope with the
applications of civic responsibilities,
charity, and citizenship in different
countries of the world
*Setting practical examples of cope with
different living conditions at home all over
the world
*Setting practical examples of coping with
concepts of success and failure in situations
all over the world
Setting practical examples of coping with
crises, health/ illness, and disability all over
the world

Setting practical examples of coping with crises, health/illness, and
disability all over the world was given (19) frequencies and equaled
(26.39). The highest frequencies and percentage (20-27.78) were given to
setting practical examples of coping with different living conditions at
home all over the world. Table (17) has also illustrated that the estimated
percentages of the items that have (*) were less than the assumed ones.
Question (14) "Do the topics and themes teach the learners about the
Arab world and society, and introduce them to the world they live in?" has
a sum of (9) frequencies and a percentage (1.16) in this domain. Table (18)
below illustrates that the frequencies ranged between (0-9), while the
percentages ranged between (0-100).

98

Table (18)
Frequencies and the Estimated and Assumed Percentages
of the Question (14)
Categories
*Talking about the Arabs' values and
beliefs
Talking about what achievements
Arabs are proud of
*Talking about what Arabs worry about
*Talking about Jordan as a part of the
world.

Frequencies

Estimated
percentage

Assumed
percentage

0

0

25

9

111

25

0

0

25

0

0

25

9

100%

100%

The following items scored the lowest frequency and percentage
(0-0): talking about the Arabs' values and belief; talking about what Arabs
worry about; and talking about Jordan as apart of the world. The highest
frequency and percentage (9-100) were given to talking about what
achievements Arabs are proud of. Table (18) has also illustrated that the
estimated percentages of the items that have (*) were less than the assumed
ones.

Question (15) "Do the topics and themes increase the learners'
awareness by stating similarities and differences between the culture(s) of
speakers of the foreign language and the learners' own culture?" had a sum
of (7) frequencies and a percentage (0.90) in this domain. Table (19)
illustrates that the frequencies ranged between (0-5), while the percentages
ranged between (0-71.42).
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Table (19)
Frequencies and the Estimated and Assumed Percentages
of Question (15)
Categories
*Identifying some features of family life in the
Arab/learners' own culture in the context of
talking about the target culture
*Identifying some features of religion/ religious
and historical places, and events in the Arab
/learners' own culture in the context of talking
about the target culture
Identifying some features regarding geographical
places, environment, nature, animals, and
transportation, in the Arab/learners' own culture
in the context of talking about the target culture
*Identifying attitudes toward minorities, women,
and strangers in the learners' own culture in the
context of talking about the target culture
*Comparing between the target culture and the
Arab /learners' own culture regarding the
educational system and schools
*Talking about national holidays, folklore
symbols,
seasonal
festivals,
weddings,
ceremonies, and typical food in the Arab/learners'
own culture in the context of talking about the
target culture
Talking about sport and entertainment in the
Arab/learners' own culture in the context of
talking about the target culture

Frequencies

Estimated Assumed
percentage percentage

0

0

10

0

0

30

5

41.12

10

0

0

10

0

0

10

1

11.29

20

1

11.29

10

7

100%

100%

The following items scored the lowest frequencies and percentages
(0-0): identifying some features of family life in the Arab/learners' own
culture in the context of talking about the target culture; identifying some
features of religion/religious and historical places; and events in the
Arab/learners' own culture in the context of talking about the target culture;
identifying attitudes toward minorities, women, and strangers in the
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learners' own culture in the context of talking about the target culture;
comparing between the target culture and the Arab/learners' own culture
regarding educational system, schools. However, talking about national
holidays, folklore symbols, seasonal festivals, weddings, ceremonies, and
typical food in the Arab/learners' own culture in the context of talking
about the target culture; and talking about sport, and entertainment in the
Arab/learners' own culture in the context of talking about the target culture
scored (1) frequency and a percentage (14.29). The highest frequency and
percentage (5-71.42) were given to identifying some features regarding
geographical places, environment, nature, animals, and transportation, in
the Arab/learners' own culture in the context of talking about the target
culture. Table (19) has also illustrated that the estimated percentages of the
items that have (*) were less than the assumed ones.

Question (16) " Do the topics and themes handle societal categories,
i.e. different age groups, social classes, sex groups, professions, etc. that
enable the learners to state facts about the Arab world/countries, and
themselves?" had a sum of (10) frequencies and a percentage (1.28) in this
domain.
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Table (20)
Frequencies and the Estimated and Assumed Percentages
of Question (16)
Categories
Mentioning different countries/capitals related to the
Arab world and the learners' own country
*Talking about different historical/religious places in the
Arab world and the learners' own country
*Talking about festivals in the Arab world and learners'
own country
*Talking about famous people, leaders, writers, artists,
sports figures in the Arab world and learners' own
country
*Using Arabic names
Talking about different financial resources/coins used in
the Arab world and the learners' own country.
*Talking about different nationalities related to the Arab
world.
*Talking about rivers and different geographical, and
natural features in the Arab world and the learners' own
country
*Talking about educational system, and the pros and
cons of technology in the Arab world and learner's own
country
*Talking about typical food, dishes, drinks in the Arab
world and learners' own country
*Talking about different professions, jobs, and other
kinds of work i.e. voluntary work, in the Arab world and
the learners' own country
*Talking about different classes in the society (high,
middle, low)
*Talking about different age groups (young, adults,
children), which form the majority/minority in the
society, and what roles they play

Frequencies

Estimated
percentage

Assumed
percentage

7

41

8

0

0

10

1

11

12

0

0

5

0

0

5

1

11

5

0

0

10

1

11

15

0

0

5

0

0

10

0

0

5

0

0

5

0

0

5

10

100%

100%

Table (20) illustrates that the frequencies ranged between (0-7),
while the percentages ranged between (0-70.00). The following items
scored the lowest frequency and percentage (0-0): talking about different
historical/religious places in the Arab world and the learners' own country;
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talking about famous people, leaders, writers, artists, sport people in the
Arab world and learners' own country; using Arabic names; talking about
different nationalities related to the Arab world; talking about the
educational system, and the pros and cons of technology in the Arab world
and learner's own country; talking about typical food, dishes, drinks in the
Arab world and learners' own country; talking about different professions,
jobs and other kinds of work, i.e. voluntary work, in the Arab world and the
learners' own country; talking about different classes in the society (high,
middle, low); and talking about different age groups (young, adults,
children), which form the majority/minority in society, what roles they
play. However, talking about festivals in the Arab world and learners' own
country; talking about different financial resources/coins used in the Arab
world and the learners' own country; talking about rivers and different
geographical, and natural features in the Arab world and the learners' own
country scored (1) frequency that equaled (10.00).
The highest frequency and percentage (7-70.00) were given to
mentioning different countries/capitals related to the Arab world and the
learners' own country. Table (20) has also illustrated that the estimated
percentages of the items that have (*) were less than the assumed ones.
Question (17) " Do the topics and themes offer opportunities to
explore different kinds of content, i.e. topics related to the cross-cultural
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themes of the learners' own world, and cultural input about Jordan?" had a
sum of (161) frequencies and a percentage (20.67) in this domain. Table
(21) below illustrates that the frequencies of this question ranged between
(0-61), while the percentages ranged between (0-37.89).
Table (21)
Frequencies and the Estimated and Assumed Percentages
of Question (17)
Frequencies

Estimated
percentage

Assumed
percentage

01

34.89

5

14

11.90

10

13

8.14

5

13

8.14

5

23

11.31

10

1

0

2

1

2.18

3

31

18.03

10

*Talking about Jordanian newspapers

1

1

2

*Talking about technology in Jordan i.e.
computer
*Talking about press and advertising in
Jordan
*Talking about Education and continuous
Education/Educational reform in Jordan
*Talking about sport and leisure time in
Jordan
*Talking about Jordanian myths and legends

1

0

5

1

0

2.62

1

0

7.38

1

0

2

1

0

2

*Talking about crime and law in Jordan

1
1

0
0

2

Categories
Cross-cultural themes and topics related
to the learners' own world.
Mentioning different countries/capitals/cities
all over the world
Talking about travel and transport all over
the world
Talking about weather and climate all over
the world
Talking about different coins used in
different countries of the world
Talking about different nationalities
*Talking about the population and how it
changes in different countries
*Talking about the weather in different
countries
Talking about rivers/oceans and significant
features that distinguish the country/capital
cultural input about Jordan

*Talking about wealth and poverty in Jordan

2
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*Talking about ancient civilizations in
Jordan
*Talking about social responsibilities in
Jordan
*Talking about good citizenship in Jordan

1

0

5

1

0

5

1

0

5

*Talking about famous historical places and
ruins in Jordan, i.e. Petra, Jerash, Um Qais
*Talking about accidents in Jordan

1

0

10

1

0

0

161

100%

100%

The following items scored the lowest frequency and percentage
(0-0): talking about Jordanian newspapers; talking about technology in
Jordan, i.e. computer; talking about press and advertising in Jordan; talking
about the population and how it changes in different countries; talking
about Education and continuous Education/Educational reform in Jordan;
talking about sport and leisure time in Jordan; talking about Jordanian
myths and legends; talking about crime and law in Jordan; talking about
wealth and poverty in Jordan; talking about ancient civilizations in Jordan;
talking about social responsibilities in Jordan; talking about good
citizenship in Jordan; talking about famous historical places and ruins in
Jordan, i.e. Petra, Jerash, Um Qais, etc.; talking about accidents in Jordan.
While, mentioning different countries/capitals/cities all over the world
scored the highest frequency and percentage (61-37.89).
The other items, scored different frequencies and percentages as
follows: talking about the weather in different countries (4-2.48); talking
about weather and climate all over the world; talking about different coins
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used in different countries of the world (13-8.07); talking about travel and
transport all over the world (17-10.56); talking about different nationalities
scored (23-14.30); talking about rivers/oceans and significant features that
distinguish the country/capital (30-18.63). Table (21) has also illustrated
that the estimated percentages of the items that have (*) were less than the
assumed ones. It has also illustrated that the cultural input about Jordan has
percentages that are consistently less than the assumed ones.
Question (18) "Do the topics and themes match the age, interest and
the needs of the learners?" had a sum of (0) frequencies and a percentage
(0) in this domain. Table (22) below illustrates that the frequencies ranged
between (0-0), and the percentages ranged between (0-0).
Table (22)
Frequencies and the Estimated and Assumed Percentages
of Question (18)
Categories

Frequencies

Estimated
percentage

Assumed
percentage

*Telling the story of the Arabs
*Talking about famous Arabs
*Telling the story of Arab culture
*Telling the story of Jordan
*Talking about places in Jordan
*Talking about youth life and role in Jordan
*Talking about youth social and educational
programs, i.e. Sabelah, Injaz
*Talking about Arab-Islamic costumes
*Talking about typical Jordanian costume

1
1
1
1
1
1
1

1
1
1
1
1
1
1

5
8.43
16.87
18.45
21.25
10
10

1
1
1

1
1
100%

5
5
100%

All of the following items scored the lowest frequency and
percentage (0-0): telling the story of the Arabs; talking about famous
Arabs; telling the story of Arab culture; telling the story of Jordan; talking

110

about places in Jordan; talking about youth life and role in Jordan; talking
about youth social and educational programs, i.e. Sabelah, Injaz; talking
about Arab-Islamic costumes; and talking about typical Jordanian costume.
Table (22) has also illustrated that the estimated percentages of all the items
were less than the assumed ones.
Findings Related to the Third Domain: Language Skills (listening &
speaking and reading & writing).
Table (2) illustrates that this domain scored a number of frequencies
totaling (904), and corresponding with a percentage of (18.85).
Table (23) below shows that this domain comprises (3) main
questions. The table also illustrates the frequencies and the percentages of
the questions related to the third domain Language Skills (listening &
speaking and reading & writing).
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Table (23)
Frequencies and Percentages of the Questions Related to
The Third Domain
Language Skills (listening & speaking and reading & writing).
(Course Book & Work Book)

Percentage

Frequency

Percentage

19.Do the communicative
skills provide the learners
with cultural material that
increases
their
cultural
knowledge?
20.Do the communicative
skills develop a unit of
authentic material related to
the learners' own culture in
the area of "listening and
speaking tasks" to practice
the integration of the
language
skills
communicatively?
21.Do the communicative
skills reflect a diversity of
cultural features to enhance
the
learners'
cultural
awareness?

Frequency

Language Skills (listening
& speaking and reading &
writing)

Sum

(3)

Percentage

Work Book
Estimated

Course Book

of Frequencies

Domain Number

121

13.39

211

23.34

332

36.73

11

1.22

21

2.32

32

3.54

540

59.73

904

100%

396

43.80

144

15.93

Question (19) "Do the communicative skills provide the learners
with cultural material that increases their cultural knowledge?" had a sum
of (332) frequencies and a percentage (36.73) in this domain as illustrated
in table (24). The frequencies were (121) in the course book which equaled
(13.39). In contrast, frequencies in the workbook were (211) which equaled
(23.34).
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Table (24)
Frequencies and the Estimated and Assumed Percentages
of Question (19)
Categories
Talking about different social features in the
world around us: family life, school life,
educational technology/pros & cons, jobs,
religious beliefs, friendships, male/female roles
and relationships, and stereotypes about them
Talking about leisure time: entertainment, sport,
arts (films, stars, singers), literature, hobbies,
and activities in the world around us
*Talking about different geographical features
in the world around us: rivers, mountains,
forests, oceans, natural disasters
*Talking about different historical features:
events, and festivals in the world around us
Talking about ecology (problems & protection),
weather, environment, plants, animals, and
natural disasters in poor and rich countries in the
world around us
Talking
about
transportation,
traveling,
accidents, crises, crimes, disability and health/
illness, in poor/rich countries in the world
around us
Talking about typical food, healthy & unhealthy
foods, eating habits, hotels and restaurants,
national costume, customs and traditions, and
money in the world around us
*Talking about the different social features in
the Arab world/Jordan: family life, school
life, educational technology/pros & cons, jobs,
religious beliefs, friendships, male/female roles
and relationships, and stereotypes about them
*Talking about leisure time: entertainment,
sport, hobbies, art (films, stars, singers),
literature, and activities in Arab world/Jordan
*Talking about different geographical features
in the Arab world/Jordan: rivers, mountains,
forests, oceans, natural disasters
*Talking about different historical features in
the Arab world/Jordan: events, festivals,
national costumes,
*Talking about ecology (problems &
protection), weather, environment, plants,
animals, and natural disasters in poor and rich
countries in the Arab world/Jordan

Frequencies

Estimated
percentage

Assumed
percentage

99

28.61

10

19

13.55

5

12

3.62

5

21

6.02

10

91

15.06

5

99

16.58

5

12

12.65

5

1

0

10

9

1.51

5

1

0

10

1

0.30

10

1

0

5
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*Talking about the transportation, traveling,
accidents, crises, disability and health/illness,
crimes, poor/rich countries in the Arab
world/Jordan
*Talking about the typical food, healthy &
unhealthy foods, eating habits, hotels and
restaurants, national costume, customs and
traditions, and money in the Arab world/Jordan

1

1.20

5

3

0.90

10

333

100%

100%

The following items scored the lowest frequency and percentage
(0-0): Talking about the different social features in the Arab
world/Jordan, family life, school life, educational technology/pros &
cons, jobs, religious beliefs, friendships, and male/female roles and
relationships, and stereotypes about them; talking about the different
geographical features in the Arab world/Jordan: rivers, mountains, forests,
oceans, natural disasters; talking about the ecology problems & protection,
weather, environment, plants, animals, natural disasters in poor/rich
countries in the Arab world/Jordan. Whereas, the highest frequency and
percentage (95-28.61) was given to talking about the different social
features in the world around us: family life, school life, educational
technology/pros & cons, jobs, religious beliefs, friendships, and
male/female roles and relationships, and stereotypes about them.
The other items scored different frequencies and percentages as
follows: talking about transportation, traveling, accidents, crises, crimes,
disability and health/illness, poor/rich countries in the world around us
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scored (55-16.58). Whereas, talking about the ecology problems&
protection, weather, environment, plants, and animals, natural disasters in
poor/rich countries in the world around us scored (50-15.06). Talking about
leisure time: entertainment, sport, arts (films, stars, and singers), literature,
hobbies, and activities in the world around us scored (45-13.55). Whereas,
talking about the typical food, healthy & unhealthy food, eating habits,
hotels and restaurants, national costume, customs and traditions, money in
the world around us scored (42-12.65). Whilst, talking about the different
historical features: events, festivals, in the world around us scored (206.02). Talking about the different geographical features in the world around
us: rivers, mountains, forests, oceans, and natural disasters scored (123.62). The frequencies and percentages became less and less in the
following items: talking about leisure time, entertainment, sport, hobbies,
arts (films stars, singers), literature, people activities in the Arab world/
Jordan scored (5-1.51). Talking about transportation, traveling, accidents,
crises, disability and health/illness, crimes, poor rich countries in the Arab
world/Jordan scored (4-1.20). Talking about the typical food, healthy &
unhealthy food, eating habits, hotels and restaurants, national costume,
customs and traditions, and money in the Arab world/Jordan scored (30.93). The last item, which had only one occurrence, is talking about the
different historical features, events, festivals, national costumes, in the
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Arab world/Jordan scored (1-0.30). Table (24) has also illustrated that all
the items that have (*) had less percentages than the assumed ones.
Question (21) "Do the communicative skills develop a unit of
authentic material related to the learners' own culture in the area of
(listening and speaking tasks) to practice the integration of the language
skills communicatively?" had a sum of (32) frequencies and a percentage
(3.54) in this domain.
Table (25)
Frequencies and the Estimated and Assumed Percentages of
Question (20)
Categories
Listening and speaking about places,
ecology and disasters, in the Arab
world/Jordan
*Listening and speaking about people
(abled, disabled) and activities in the Arab
world/Jordan
*Listening and speaking about events,
entertainment, and festivals in the Arab
world/Jordan
Listening and speaking about transportation
in the Arab world/Jordan
Listening and speaking about technology
and the educational system in the Arab
world/Jordan
*Listening and speaking about values and
attitudes in the Arab world/Jordan
*Listening and speaking about customs and
traditions in the Arab world/Jordan
*Listening and speaking about clothes, and
traditional
costume
in
the
Arab
world/Jordan
*Listening to songs, poetry, stories and
proverbs from the Arab world/Jordan, and
speaking about them

Frequencies

Estimated
percentage

Assumed
percentage

10

31.25

20

4

12.5

20

4

12.5

20

2

6.25

5

8

25

5

3

9.38

10

0

0

10

1

3.12

5

0

0

5

100%

100%

32
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Table (23) illustrates that the frequencies were (11) for a percentage
which equaled (1.22) in the course book. While for the workbook, the
frequencies were (21) which equaled (2.32).
Table (25) regarding question (20) shows the frequencies and
percentages for the items related to this evaluative question. The following
items scored the lowest frequency and percentage (0-0): listening and
speaking about customs and traditions in the Arab world/Jordan; and
listening to songs, poetry, stories, and proverbs from the Arab
world/Jordan, and speak about them. On the contrary, listening and
speaking about clothes, traditional costumes in the Arab world/Jordan
scored (1-3.12). Listening and speaking about transportation in the Arab
world/Jordan scored (2-6.25). While, listening and speaking about values
and attitudes in the Arab world/Jordan scored (3-9.38). Listening and
speaking about people (abled, disabled), and activities in the Arab
world/Jordan; listening and speaking about events, entertainment, and
festivals in the Arab world/Jordan scored (4-12.5). Listening to, and
speaking about technology and educational systems in the Arab
world/Jordan scored higher than the previous ones (8-25). While listening
and speaking about places, ecology and disasters, in the Arab world/Jordan
scored the highest frequency and percentage (10-31.25). As illustrated in
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tables (25), all the items that have (*) scored lower estimated percentages
than the assumed ones.
Question (21): "Do the communicative skills reflect a diversity of
cultural features to enhance the learners' cultural awareness?" had a sum of
(540) frequencies and a percentage (59.73) in this domain as illustrated in
table (23). In the course book, the frequencies were (396), and the
percentage was (43.80). As for the workbook, the frequencies were (144)
and the percentage was (15.93).
Table (26)
Frequencies and the Estimated and Assumed Percentages
of Question (21)
Categories
*Comparing countries, cities, buildings,
types of dwellings, and religious and
historical places in the world and the Arab
world/Jordan
*Comparing the famous people, heroes,
and stars in the world and the Arab
world/Jordan
*Comparing
between
events,
entertainment, sport, and festivals in the
Arab world/Jordan
*Comparing the ecological problems,
pollution, health/illness, animals, disasters,
and transportation accidents in the world
and the Arab world/Jordan
*Comparing
the
technology
and
educational system, personal experiences
in the world and the Arab world/Jordan
*Comparing family system, social values
and attitudes, and behaviors (advice,
apology, thanking, greeting, ordering,
offering, inviting, and complaining) in the
world and the Arab world/Jordan

Frequencies

Estimated
percentage

Assumed
percentage

1

1

5

1

1

5

1

1

5

1

1

5

1

1

5

1

1

5
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*Comparing customs and traditions, daily
routine, typical food, eating habits in the
world and the Arab world/Jordan
*Comparing clothes, traditional costumes
in the world and the Arab world/Jordan
*Comparing well-known songs, poetry,
stories and proverbs in the world and the
Arab world/Jordan, and speak about them
Presenting models/suggested beginnings
an ends, and open cloze text related to the
target culture in the are of countries, cities,
buildings types of dwellings, religious and
historical place
Presenting models/open cloze-text related
to the target culture in the area of famous
people, heroes, stars, and films
Presenting models/open-cloze text related
to the target culture in the area of events,
graduation, birthday, entertainment, and
sport festivals
Presenting models/open cloze text related
to the target culture in the area of
ecological
problems,
pollution,
health/illness, animals, disasters, and
transportation accidents
Presenting models/open-cloze text related
to the target culture in the area of
technology and educational system, and
personal experience
Presenting models/open cloze text related
to the target culture in the are of family
system, social values and attitudes, and
behaviors(advice,
apology,
thanking,
greeting, ordering, offering, inviting,
complaining)
*Presenting models/open cloze text related
to the target culture in the area of customs
and traditions, daily routines and practices,
values, and typical food, and eating habits
*Presenting models/open cloze text related
to the target culture in the area of clothes,
and traditional costumes
*Presenting models/open-cloze text related
to the target culture in the area of wellknown songs, poetry, stories and proverbs
*Writing
about
one's
own
culture/countries,
cities,
types
of
dwellings, being rich/poor religious and
historical place

13

2.11

5

0

1

5

0

1

2

18

8.89

5

21

3.89

2

110

19.03

2

84

10.11

2

49

11.03

2

121

22.22

5

18

3.33

5

2

1.34

5

11

2.11

3

9

1.93

5
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*Writing
about
one's
own
culture/educational
system,
personal
experiences
*Writing about one's own culture/family,
friends, etc.
*Writing about one's own culture/customs
and traditions, behaviors (advice, apology,
thanking, greeting, ordering, offering,
inviting, complaining), food, sport,
festivals, and carnivals
*Writing
about
one's
own
culture/transportation, traveling, accidents,
and crimes
*Writing
about
one's
own
culture/environment, nature, ecological
problems, and animals
*Writing about one's own culture/the role
of the women, attitudes toward men and
women
*Writing about one's own culture/social
and religious values, and habits.
*Writing about one's own culture/famous
people, film stars, poets, novelists, stories

1

1.18

2

2

1.34

2

11

2.01

5

0

1.11

2

1

1.18

2

0

1

2

1

1.18

5

9

1.93

2

540

100%

100%

Table (26) regarding question (21) shows the frequencies and
percentages for the items related to this evaluative question. The following
items as illustrated in table (24) scored the lowest frequency and percentage
(0-0): comparing countries, cities, buildings, types of dwellings, religious
and historical places, in the world and the Arab world/Jordan, comparing
famous people, heroes, stars in the world and the Arab world/Jordan;
comparing events, entertainment, sport, festivals in the Arab world/Jordan;
comparing the ecological problems, pollution, health/illness, animals and
disasters, transportation accidents in the world and the Arab world/Jordan;
comparing the technology and educational system, personal experiences in
the world and the Arab world/Jordan; comparing family systems, social
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values and attitudes and behaviors (advice, apology, thanking, greeting,
ordering, offering, inviting, and complaining) in the world and the Arab
world/Jordan; comparing clothes, traditional costumes in the world and the
Arab world/Jordan; comparing and speaking about well-known songs,
poetry, stories, and proverbs in the world and the Arab world/Jordan; and
writing about one's own culture/the role of the women, attitudes toward
men and women. Meanwhile, the highest frequency and percentage (12022.22) were given to presenting models/open-cloze text related to the target
culture in the area of family system, social values, attitudes, and behaviors
advice, apology, thanking, greeting, ordering, offering, inviting, and
complaining.
The other items scored different frequencies and percentages as
follows: writing about one's own culture/educational system, personal
experience); writing about one's own culture/environment, nature,
ecological problems, animals; and writing about one's own culture/social
and religious values, habits scored (1-0.18). Presenting models/open-cloze
text related to the target culture in the area of (clothes, traditional
costumes); and writing about one's own culture/family friends scored (20.37). Writing about one's own culture/countries, cities, types of dwellings,
being rich/poor, religious and historical place; and writing about one's own
culture/famous people, film stars, poet, novelist, stories scored (5-0.93).
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Whereas, writing about one's own culture/transportation, traveling,
accidents, crimes scored (6-1.11). Presenting models/open-cloze text
related to the target culture in the area of well-known songs, poetry, stories,
and proverbs scored (11-2.04). The frequencies and percentages increased
to score (13-2.41) for comparing between customs and traditions, daily
routine, typical food, eating habits in the world and the Arab world/Jordan.
Fourteen frequencies which equaled (2.60) were given to writing about
one's own culture/customs and traditions, behaviors: (advice, apology,
thanking, greeting, ordering, offering, inviting, complaining), food, sport,
festival, carnivals. Presenting models/open-cloze text related to the target
culture in the area of (customs and traditions, daily routine and practices,
values, and typical food, eating habits) scored (18-3.33). Whilst, presenting
models/ open-cloze text related to the target culture in the area of (famous
people, heroes, stars, films) scored (21-3.89). Presenting models/suggested
beginnings an ends, and open cloze text related to the target culture in the
area of (countries, cities, buildings types of dwellings, religious and
historical place) scored (48-8.89), whilst presenting models/open cloze text
related to the target culture in the area of (technology and educational
system, personal experiences) scored (79-14.63). Presenting models/open
cloze text related to the target culture in the area of (ecological problems,
pollution, health/illness, animals, and disasters transportation, accidents)
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scored (87-16.11). Finally, Presenting models/open cloze text related to the
target culture in the area of (events, graduation, birthday, entertainment,
sport festivals) scored (106) frequency that equaled (19.63). the highest
frequencies and percentages (120-22.22) were scored by presenting
models/open-cloze text to the target culture in the area of family system,
social values and attitudes, and behaviors: advice, apology, thanking,
greeting, ordering, offering, inviting, complaining. All the items that have
(*) as presented in table (26) indicated that the gained percentages were
less than the assumed ones suggested by jurors.
Findings Related to the Fourth Domain: Language Features
(vocabulary, grammar, and pronunciation).

Table (2) shows that this domain scored (1341) frequencies, which
equaled (27.96). Table (27) below illustrates that this domain comprises
(3) main questions studied in the course book, workbook and the grammar
book.
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Table (27)
Frequencies and Percentages of the Questions Related to
The Fourth Domain
Language Features (vocabulary, grammar, pronunciation)

Book
Percentage

Book

Grammar Book

928

69.21

397

29.60

-

-

23. Do the language
features present
cultural examples that
lead to meaningful use
of the language in the
learners' life?

4

0.30

5

0.37

7

0.52

24. Do the language
features reflect
different cultural
aspects, which
reinforce the learners’
knowledge and
awareness of the
cultural content?

Frequency

22. Do the language
features reflect
different cultural
aspects, which
reinforce the learners’
knowledge and
awareness of the
cultural content?

Frequency

Percentage

Work

Frequency

Language Features
(Vocabulary,
Grammar,
Pronunciation)

Course

Percentage

Domain Number
(4)

Sum of Frequencies

(Course Book, Work Book & Grammar Book)

1325

16

0

0

0

0

0

-

-

1341

Question (22) "Do the language features reflect different cultural
aspects which reinforce the learners’ knowledge and awareness of the
cultural content?" has a sum of (1325) frequencies and a percentage of
(98.81) in this domain. The frequencies were (928), while the percentage
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was (69.21) for the course book. Elsewhere, the frequencies were (397),
and the percentage was (29.60) for the workbook. This question was not
investigated in the grammar book, as it dealt only with the vocabulary
section.

Assumed
percentage

Introducing different places, types of residence (flat,
house, etc.) in the world
*Introducing different nationalities in the world
*Introducing different places, types of residence (flat,
house, etc.) in the Arab world
*Introducing different nationalities in the Arab world
*Introducing different places, types of residence (flat,
house, etc.) in Jordan
*Introducing different kinds of responsibilities i.e.
social, parental, charity, good citizenship, being
scheduled, commitments in the target culture
*Introducing different kinds of responsibilities i.e.
social, parental, charity, good citizenship, being
scheduled, and commitments in Jordan
Introducing people with different qualities &
appearance, i.e. generous, mean, rude, polite, bossy,
sensitive, sociable, reserved, etc., in the target culture
*Introducing people with different qualities&
appearance i.e. generous, mean, rude, polite, bossy,
sensitive, sociable, reserved, etc., in the Arab world
*Introducing people with different qualities &
appearance i.e. generous, mean, rude, polite, bossy,
sensitive, sociable, reserved, etc., in Jordan
Introducing
male/female
different
occupational
roles/careers/jobs in the target culture
*Introducing male/female different occupational
roles/careers/jobs in the Arab world
*Introducing male/female different occupational
roles/careers/jobs in Jordan

Estimated
percentage

Categories

Frequencies

Table (28)
Frequencies and the Estimated and Assumed Percentages
of Question (22)

98

7.40

2

11

0.75

2

2

0.15

2

1

0

2

1

0

2

94

4.30

5

18

1.36

5

101

12.38

5

9

0.38

5

9

0.68

5

109

12.75

5

1

0.30

5

1

0

5
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Introducing behaviors, relationships, and different ways
of expressing positive values, attitudes, opinions toward
others (words of love, respect, appreciation, loyalty,
tolerance, forgiveness, advice, etc.)
Introducing different feelings, i.e. sad, happy, boring,
and exciting
Introducing different lifestyles in the world (country life,
city life, civilized, primitive, open-minded, reserved,
etc.)
*Introducing different lifestyles in the Arab world
(country life, city life, civilized, primitive, open-minded,
reserved, etc.)
*Introducing different lifestyles in Jordan (country life,
city life, civilized, primitive, open-minded, reserved,
etc.)
Introducing different classes in the world (upper,
middle, low, poor, rich, aristocrat, laborers, etc.)
*Introducing different classes in the Arab world (upper,
middle, low, poor, rich, aristocrats, laborers, etc.)
*Introducing different classes in Jordan (upper, middle,
low, poor, rich, aristocrats, laborers, etc.)
Presenting different cultural aspects of daily life
situations, i.e. customs, habits, beliefs, clothes, festivals,
ceremonies, food, superstitions, hobbies, education,
literary works, technology, environment, means of
transport, and accidents' causes and effects in target
culture
*Presenting different cultural aspects of daily life
situations, i.e. customs, habits, beliefs, clothes, festivals,
ceremonies, food, superstitions, hobbies, education,
literary works, technology, environment, means of
transport, accidents' causes and effects in the Arab world
*Presenting different cultural aspects of daily life
situations, i.e. customs, habits, beliefs, clothes, festivals,
ceremonies, food, superstitions, hobbies, education,
literary works, technology, environment, means of
transport, accidents' causes and effects in Jordan

191

11.40

5

89

6.42

2

19

3.40

3

11

0.75

5

1

0.08

5

31

2.57

2

1

0.08

2

1

0

2

198

34.55

5

1

0.30

5

1

0

14

1325

100%

100%

The following items scored the lowest frequency and percentage
(0-0): Introducing different nationalities in Arab world; introducing
different places, types of residence (flat, house, etc) in Jordan; introducing
male/female different occupational roles/careers/jobs in Jordan; introducing
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different classes in Jordan (upper, middle, low, poor, rich, aristocrats,
laborers, etc.); and presenting different cultural aspects of the daily life
situations, i.e. customs, habits, beliefs clothes, festivals, ceremonies, food,
superstitions, hobbies, education, literary works, technology, environment,
means of transport, accidents causes and effects in Jordan.
The other items scored different frequencies and percentages as
following: Introducing different lifestyles in Jordan (country life, city life,
civilized, primitive, open-minded, reserved, etc.); and introducing different
classes in the Arab world (upper, middle, low, poor, rich, aristocrats,
laborers, etc.) scored (1-0.08). Introducing different places, types of
residence (flat, house, etc.) in the Arab world scored (2-0.15). Whilst,
introducing male/female different occupational roles/careers/jobs in the
Arab world; and presenting different cultural aspects of daily life situations,
i.e. customs, habits, beliefs, clothes, festivals, ceremonies, food,
superstitions, hobbies, education, literary works, technology, environment,
means of transport, accidents' causes and effects in the Arab world scored
(4-0.30). Introducing people with different qualities and appearance, i.e.
generous, mean, rude, polite, bossy, sensitive, sociable, reserved in the
Arab world scored (5-0.38). Introducing people with different qualities and
appearance, i.e. generous, mean, rude, polite, bossy, sensitive, and sociable,
reserved in Jordan scored (9-0.68). Introducing different nationalities in the
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world scored (10-0.75). As did, introducing different lifestyles in the Arab
world (country life, city life, civilized, primitive, open-minded, reserved).
The frequencies and percentages increased to equal (18-1.36) for
introducing different kinds of responsibilities i.e. social, parental, charity,
good citizenship, being scheduled, commitments in Jordan. Introducing
different classes in the world (upper, middle, low, poor, rich, aristocrat,
laborer, etc.) scored (34-2.57). Introducing different lifestyles in the world
(country life, city life, civilized, primitive, open-minded, reserved, etc.)
scored (45-3.40). Whilst, introducing different kinds of responsibilities, i.e.
social, parental, charity, good citizenship, being scheduled, commitments,
in the target culture scored (57-4.30). Introducing different feelings, i.e.
sad, happy, boring, exciting scored (85-6.42). Different places, types of
residence (flat, house, etc.) in the world scored (98-7.40). The rest of the
items have higher frequencies and percentages as the following:
introducing behaviors, relationships & different ways of expressing
positive values, attitudes, opinions toward others (words of love, respect,
appreciation, loyalty, tolerance, forgiveness, advice, etc.) scored (15111.40); introducing people with different qualities and appearance, i.e.
generous, mean, rude, polite, bossy, sensitive, sociable, reserved in the
target culture scored (164-12.38). And, introducing male/female different
occupational roles/careers/jobs in the target culture scored (169-12.75). The
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highest frequency and percentage (458-34.55) were given to presenting
different cultural aspects of the daily life situations, i.e. customs, habits,
beliefs clothes, festivals, ceremonies, food, superstitions, hobbies,
education, literary works, technology, environment, means of transport,
accidents' causes and effects in target culture. All the items that have (*)
gained estimated percentages less than the assumed ones suggested by
jurors.
Question (23) "Do the language features present cultural examples
that lead to meaningful use of the language in the learners' life?" has a sum
of (16) frequencies and a percentage (1.19) in this domain as illustrated in
table (27). The frequencies equaled (4), and the percentage equaled (0.30)
for the course book, whereas for the workbook the frequencies equaled (5),
the percentages equaled (0.37). Finally, the frequencies equaled (7), and the
percentages equaled (0.52) for the grammar book. This question was
studied in the aforementioned books because it deals with grammar that is
presented in grammar sections in those books.
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Table (29)
Frequencies and the Estimated and Assumed Percentages of
Question (23)

1

Estimated
percentage
0

Assumed
percentage
10

1

0

10

1

0

5

1

0

5

9

56.25

15

1

0

15

0

37.5

14.06

1

6.25

25.94

16

100%

100%

Categories

Frequencies

*Using Arab names for people
*Talking about different Arab
nationalities
*Talking about real/famous people
and characters in the Arab world
*Talking about real/famous people
and characters in Jordan
Talking about real places in the
Arab world
*Talking about real places in Jordan
Associating language structures and
functions (deductively/inductively)
through examples that identify
different cultural aspects in the Arab
world
*Associating language structures
and
functions
(deductively/inductively) through
examples that identify different
cultural aspects in Jordan

Table (29) above shows the items that related to question (23). The
following items scored the lowest frequency and percentage (0-0): using
Arab names of people; talking about different Arab nationalities; talking
about real/famous people and characters in the Arab world; talking about
real/famous people and characters in Jordan; and talking about real places
in Jordan. Whilst, associating language structures and functions
(deductively/inductively) through examples that identify different cultural
aspects in Jordan scored (1-6.25). Associating language structures and
functions (deductively/inductively) through examples that identify different
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cultural aspects in the Arab world scored (6-37.5). Finally, talking about
real places in the Arab world scored (9-56.25). Table (29) has also
illustrated that all the items that have (*) gained less estimated percentages
than the assumed ones suggested by the jurors.
Question (24) "Do the language features reflect different cultural
aspects, which reinforce the learners’ knowledge and awareness of the
cultural content?" has a sum of (0) frequencies and a percentage of (0) in
this domain. The frequencies were (0), and the percentage was (0) for the
course book, the frequencies and percentages were also (0) for the
workbook.
Table (30)
Frequencies and the Estimated and Assumed Percentages
of the Question (24)
Categories
*Presenting sounds, word stress, and
intonation examples for talking and asking
about different cultural aspects, real
people, and place, in the target culture
*Presenting sounds, word stress, and
intonation examples for talking and asking
about different cultural aspects, real
people, and places in the Arab world
*Presenting sounds, word stress, and
intonation for talking and asking about
different cultural aspects, real people, and
places in Jordan

Frequencies

Estimated
percentage

Assumed
percentage

1

0

25

1

0

25

1

0

50

0

100%

100%

Table (30) illustrates that this evaluative question has three items.
This question was studied in the course book and the workbook only. All
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the items scored the same frequencies and percentages (0-0) as following:
presenting sounds, word stress, and intonation examples for talking and
asking about different cultural aspects, real people, places, in the target
culture, presenting sounds, word stress, and intonation examples for talking
and asking about different cultural aspects, real people, places in the Arab
world; and presenting sounds, word stress, and intonation for talking and
asking about different cultural aspects, real people, and places in Jordan.
Table (30) has also showed that all the items had less estimated percentages
than the assumed ones.

Findings related to the Fifth Domain: Classroom Activities (dialogues,
oral presentations, discussions, role-play, pair/group work, giving brief
summaries, conducting research, etc.).
Table (2) illustrates that this domain scored (33) frequencies that
equaled (0.69). This domain has two main evaluative questions. Table (31)
illustrates that the questions of this domain were studied in the course book
and the workbook.
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Table (31)
Frequencies and Percentages of the Questions Related to
The Fifth Domain
Classroom Activities

25. Do the classroom activities
give the learners the chance to
practice the integration of the four
language skills (listening, speaking,
reading, and writing) in cultural
contexts to communicate the
meaning of the thematic content
regarding their culture?
26. Do the classroom activities
encourage learners to be engaged
in real communicative situations,
which help them to appreciate,
understand, and be aware of
cultural behaviors?

12

13

36.36

39.40

3

5

9.09

15.15

Percentage

Estimated

of Frequencies

Book
Percentage

Book
Frequency

Activities

Work

Percentage

Classroom

Course

Frequency

Domain Number
(5)

Sum

(Course Book & Work Book)

15

45.45

18

54.55

33

100%

Question (29) "Do the classroom activities give the learners the
chance to practice the integration of the four language skills (listening &
speaking and reading & writing) in cultural contexts to communicate the
meaning of the thematic content regarding their culture?" Table (31) shows
that the course book recorded (12) frequencies that equaled (36.36), while
(3) frequencies that equaled (9.09) were recorded for the workbook.
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Question (29) as illustrated in table (32) below has many different
items that recorded different frequencies and percentages. The items that
scored the lowest frequencies and percentages (0-0) are the following:
dialogues about Arab cultural aspects; dialogues about Jordan; oral
presentations about Arab cultural aspects; discussions about Arab cultural
aspects; discussion about Jordanian issues and items; dramatization, roleplay, games, pair work and group work about Arab cultural aspects;
conducting research, cultural projects about Arab cultural aspects using
authentic printed materials; conducting research, cultural projects about
Jordan cultural aspects using authentic printed materials. On the other
hand, brief summaries and storytelling about Arab cultural aspects, places,
people, events, stories, and poems scored (1-6.67). Whilst, dramatization,
role-play, games, pair work, and group work about Jordanian issues and
items scored (2-13.33); oral presentations about Jordanian issues and items
scored (3-20). The highest frequency and percentage (9-60) were recorded
by brief summaries and storytelling about Jordanian cultural aspects,
places, people, events, stories, poems, etc. The table has also illustrated that
all the items that have (*) scored less estimated percentages than the
assumed ones suggested by the jurors.
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Table (32)
Frequencies and the Estimated and Assumed Percentages
of Question (25)
Categories

Frequencies

*Dialogues about Arab cultural aspects

0

*Dialogues about Jordan

0

*Oral presentations about Arab cultural
aspects
Oral presentations about Jordanian issues
and items
*Discussions about Arab cultural aspects
*Discussion about Jordanian issues and
items
*Dramatization, role-play, games, pair
work and group work about Arab cultural
aspects
*Dramatization, role-play, games, pair work,
and group work about Jordanian issues and
items.
Brief summaries and storytelling about
Arab cultural aspects, places, people, events,
stories, poems, etc.
Brief summaries and storytelling about
Jordanian cultural aspects, places, people,
events, stories, poems, etc.
*Conducting research, cultural projects
about Arab cultural aspects using authentic
printed materials
*Conducting research, cultural projects
about Jordanian cultural aspects using
authentic printed materials

Estimated Assumed
percentage percentage
10
0
10
0

0

0

10

3

21

15

0

0

5

0

0

5

0

0

10

2

13.33

15

1

6.67

5

9

01

5

0

0

5

0

0

5

15

011%

011%

Question (20) "Do the classroom activities encourage learners to be
engaged in real communicative situations which help them to appreciate,
understand, and be aware of cultural behaviors?" recorded a sum of (18)
frequencies and a percentage of (54.55) in this domain. Table (31)
illustrates that in the course book the frequencies were (13) which equaled
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(39.40), while in the workbook, the frequencies were (5) and that equaled
(15.15).
Table (33) below illustrates the frequencies and the percentages of
the items that related to this question. The following items scored the
lowest frequencies and percentage (0-0): acting out dialogues to compare
and contrast between different cultural aspects and behaviors in the target
culture and the learners' own culture; bringing ads, brochures, and other
commercial materials to share class through oral presentations about
learners' own cultural aspects; facts, values, cultural projects that involve
interacting with members of the local community or using community
resources; communicating and conducting interviews with speakers of the
foreign language outside the classroom; and using the internet to search for
cultural aspects regarding the target culture and the learners' own culture.
Table (33)
Frequencies and the Estimated and Assumed Percentages
of the Question (26)
Categories
*Acting out dialogues to compare and
contrast between different cultural aspects
and behaviors in the target culture and the
learners' own culture.
*Bringing ads, brochures, and other
commercial materials to share with the class
through oral presentations about learners'
own cultural aspects, facts, values, etc.
Discussing cultural issues for pragmatic
reasons (giving reasons, opinions, solutions,
etc.) to show similarities and differences
between the target culture and the learners'
own culture

Frequencies

Estimated Assumed
percentage percentage

1

1

15

1

1

15

11

77.78

15
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*Dramatization, role-play, games, simulation
activities, pair work and group work to
compare and contrast one's and the others
views and feelings of cultural issues of
current interest
Brief summaries, transferring information,
translating stories and poems from the
learners' own culture and other cultures
*Cultural projects that involve interacting
with members of the local community or
using community resources
*Communicating and conducting interviews
with speakers of the foreign language outside
the classroom
*Using the internet to search for cultural
aspects regarding the target culture and the
learners' own culture

2

11.11

20

2

11.11

10

1

1

10

1

1

5

1

1

10

18

011%

100%

Dramatization, role-play, games, simulation activities, pair work and
group work to compare and contrast one's and the others' views and
feelings of cultural issues of current interest; and brief summaries,
transferring information, translating stories and poems from the learners'
own culture and other cultures scored (2-11). The highest frequency and
percentage (14-77.78) were recorded by discussing cultural issues for
pragmatic reasons (giving reasons, opinions, solutions, etc.) to show
similarities and differences between the target culture and the learners' own
culture. Table (34) has also illustrated that the items that have (*) recorded
less estimated percentages than the assumed ones by the jurors.
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Findings related to the Sixth Domain: Illustrations/Visual Material
(photographs, pictures of places, people, pictures of peoples' behaviors,
male & female relationships, pictures of different social groups, charts,
diagrams, tables, maps, documents).
Table (2) illustrated that this domain scored (418) frequencies which
equaled (8.72). Table (34) illustrates that this domain comprises (4) main
questions which were studied in the course book and the workbook.
Table (34)
Frequencies and Percentages of the Questions Related to
The Sixth Domain
Illustrations
(Course Book & Work Book)

52.87

55

13.16

276

66.03

49

11.72

11

2.64

60

14.36

47

11.24

9

2.15

56

13.39

26

6.22

418

100%

20

4.78

6

1.44

Percentage

221

Frequency

Estimated

30. Do illustrations and cultural materials
promote intercultural communication?

Book

Sum of Frequencies

28. Do illustrations and cultural materials
reflect the realities of the home culture as well
as the target culture?
29. Are illustrations and cultural materials
accurate, simple, direct, and away from any
bias and exaggeration?

Book

Percentage

27. Do illustrations and cultural materials help
learners to acquire knowledge, understanding,
appreciation and cultural awareness of their
own culture as well as the target culture?

Work

Percentage

Illustrations

Course

Frequency

Domain Number
(6)
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Question (24) "Do illustrations and cultural materials help learners to
acquire knowledge, understanding, appreciation and cultural awareness of
their own culture as well as the target culture?" recorded a sum of (276)
frequencies and a percentage (66.03) in this domain. Table (34) illustrates
that in the course book the frequencies were (221), which equaled (52.87),
while for the workbook the frequencies were (55), which equaled (13.16).
Table (35) below illustrates the frequencies and the percentages of the
items related to this question.

Assumed
percentage

Pictures of places (cities, towns, countryside, mountains,
rivers, etc.) and different cultural aspects (religious,
geographical, historical, ecological, educational, etc.) in
different areas in the target culture
*Pictures of places (cities, towns, countryside, mountains,
rivers, etc.) and different cultural aspects (religious,
geographical, historical, ecological, educational, etc.) in
different areas in the Arabs world
*Pictures of places (cities, towns, countryside, mountains,
rivers, etc.) and different cultural aspects (religious,
geographical, historical, ecological, educational, etc.) in
Jordan
Pictures of people and the way they live (social classes,
different ages, work, casual dress, traditional costume,
lifestyles, houses, flats, etc.) in the target culture
*Pictures of people and the way they live (social classes,
different ages, work, casual dress, traditional costume,
lifestyles, houses, flats, etc.) in the Arab world

Estimated
percentage

Categories

Frequencies

Table (35)
Frequencies and the Estimated and Assumed Percentages
of Question (27)

111

11.31

10

1

1.19

10

1

1

15

110

42.03

5

1

0

3
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*Pictures of people and the way they live (social classes,
different ages, work, casual dress, traditional costume,
lifestyles, houses, flats, etc.) in Jordan
Pictures of processes of interactions: emotions and
feelings (expressing love, impulsiveness, violence,
embarrassment, and excitement) in the target culture
*Pictures of processes of interactions: emotions and feelings
(expressing love, impulsiveness, violence, embarrassment,
and excitement) in the Arab world
*Pictures of processes of interactions: emotions and feelings
(expressing love, impulsiveness, violence, embarrassment,
and excitement) in Jordan
*Pictures of processes of interactions: striking up
conversation (talking to friends and strangers, using thank
you and please) in the target culture
*Pictures of processes of interactions: striking up
conversation (talking to friends and strangers, using thank
you and please) in the Arab world
*Pictures of processes of interactions: striking up
conversation (talking to friends and strangers, using thank
you and please) in Jordan
*Pictures of processes of addressing people: pictures of
greetings, and pictures of apologizing in the targeted culture
*Pictures of processes of addressing people: pictures of
greetings, and pictures of apologizing in the Arab world
*Pictures of processes of addressing people: pictures of
greetings, and pictures of apologizing in Jordan
*Charts to show similarities and differences between the
learners' own culture and the target culture
*Diagrams to show differences and similarities between the
learners' own culture and the target culture
*Tables to distinguish between different cultural aspects in
the learners' own culture and the target culture

1

0

5

31

12.32

5

1

1

5

1

1

5

4

2.91

3

1

1

3

1

1

3

1

1

5

1

1

5

1

1

3

1

1

5

1

1

5

1

1.30

5

276

011%

011%

The table illustrates that the following items scored the lowest
frequency and percentage (0-0): pictures of places (cities, towns,
countryside, mountains, rivers) and different cultural aspects (religious,
geographical, historical, ecological, educational,) in Jordan; pictures of
people and the way they live (social classes, different ages, work, casual
dress, traditional costume, lifestyles, houses, flats) in the Arab world;
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pictures of people and the way they live (social classes, different ages,
work, dress; casual, traditional costume, lifestyles, houses, flats) in Jordan;
pictures of processes of interactions: emotions and feelings (expressing
love, impulsiveness, violence, embarrassment, excitement) in the Arab
world; pictures of processes of interactions: emotions and feelings
(expressing love, impulsiveness, violence, embarrassment, excitement) in
Jordan;

pictures of processes of interactions: striking up conversation

(talking to friends and strangers, using thank you, using please) in the Arab
world;

pictures of processes of interactions: striking up conversation

(talking to friends and strangers, using thank you, using please) in Jordan;
pictures of processes of addressing people: pictures of greetings, pictures of
apologizing in the target culture; pictures of processes of addressing
people: pictures of greetings, pictures of apologizing in the Arab world;
pictures of processes of addressing people: pictures of greetings, pictures of
apologizing in Jordan; charts to show similarities and differences between
the learners' own culture and the target culture; and diagrams to show
differences and similarities between the learners' own culture and the target
culture. Whilst, pictures of people and the way they live (social classes,
different ages, work, casual dress, traditional costume, lifestyles, houses,
flats) in the target culture recorded the highest frequency and percentage
(116-42.03).
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The other items recorded variant frequencies and percentages as
follows: tables to distinguish between different cultural aspects in the
learners' own culture and the target culture scored (1-0.36). Whilst, pictures
of places (cities, towns, countryside, mountains, rivers) and different
cultural aspects (religious, geographical, historical, ecological, educational)
in different areas in the Arabs world scored (4-1.45). Pictures of processes
of interactions: striking up conversation (talking to friends and strangers,
using thank you and please) in the target culture recorded (7-2.54).
Whereas, pictures of processes of interactions: emotions and feelings
(expressing love, impulsiveness, violence, embarrassment, excitement) in
the target culture scored (34-12.32). Finally, pictures of places (cities,
towns, countryside, mountains, and rivers) and different cultural aspects
(religious, geographical, historical, ecological, and educational) in different
areas in the target culture scored (114-41.30). As illustrated in table (39) all
the items that have (*) scored less percentages than the assumed ones by
the jurors.
Question (28) "Do illustrations and cultural materials reflect the
realities of the home culture as well as the target culture?" recorded a sum
of (60) frequencies and a percentage of (14.36) in this domain. Table (34)
illustrated that for the course book the frequencies were (49) and the

138

percentage was (11.72), while for the workbook, the frequencies were (11),
and the percentage was (2.64).

Frequencies

Estimated
percentage

Assumed
percentage

Table (36)
Frequencies and the Estimated and Assumed Percentages
of Question (28)

Showing pictures of places with different cultural aspects and their
names in the target culture
*Showing pictures of places with different cultural aspects and their
names in the Arab world
*Showing pictures of places with different cultural aspects and their
names in Jordan
Showing pictures of real people and their names, and roles in
different places in the target culture
*Showing pictures of real people and their names, and roles in
different places in the Arab world
*Showing pictures of real people and their names, and roles in
Jordan
Showing different pictures of costumes identified by name or the
country name in the target culture
*Showing different pictures of costumes identified by name or the
country name in the Arab world..
*Showing any Muslim representation, i.e. Muslim women wearing
the headscarf or Hijab
*Showing pictures of love, tolerance, and forgiveness in the target
culture
*Showing pictures of love, tolerance, and forgiveness in Arab
world
*Showing pictures of love, tolerance, and forgiveness in Jordan.

13

41.04

10

2

3.33

10

1

1

15

9

8.33

5

1

0

5

1

0

5

3

9

5

1

1.04

5

1

1

5

1

1

3

1

1

3

1

1

3

*Showing how men and women greet each other in different parts
of the world.
*Showing how men and women greet each other in the Arab world

1

1.04

2

1

1

2

*Showing how men and women greet each other in Jordan

1

1

2

Charts/diagrams/tables representing facts about different cultural
aspects in the target culture
*Charts/diagrams/tables representing facts about different cultural
aspects in the Arab world
*Charts/diagrams/tables representing facts about different cultural
aspects in Jordan

1

0.00

5

1

1.04

5

1

1

10

60

100%

100%

Categories

139

Table (30) regarding question (28) illustrates that the following items
scored the lowest frequency and percentage (0-0): showing pictures of
places with different cultural aspects and their names in Jordan; showing
pictures of real people and their names, and roles in different places in the
Arab world; Showing any Muslim representation, i.e. Muslim women
wearing the headscarf or Hijab; Showing pictures of love, tolerance, and
forgiveness in the target culture; Showing pictures of love, tolerance, and
forgiveness in Arab world; Showing pictures of love, tolerance, and
forgiveness in Jordan; Showing how men and women greet each other in
the Arab world; Showing how men and women greet each other in Jordan;
charts/diagrams/tables representing facts about different cultural aspects in
Jordan. Whereas, pictures of places with different cultural aspects and their
names in the target culture scored the highest frequencies and percentage
(43-71.67).
The other items recorded variant frequencies and percentages as
follow: showing different pictures of costumes identified by its name or the
country name in the Arab world, showing how men and women greet each
other in different parts of the world. Charts/diagrams/tables representing
facts about different cultural aspects in the Arab world scored (1-1.67).
Pictures of places with different cultural aspects and their names in the
Arab world scored (2-3033). Whilst, showing different pictures of
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costumes identified by its name or the country name in the target culture
scored (3-5). Charts/diagrams/tables representing facts about different
cultural aspects in the target culture scored (4-6.66). Finally, pictures of
real people and their names, roles in different places in the target culture
scored (5-8.33). All that items in the table that have (*) recorded less
estimated percentages than the assumed ones by jurors.
Question (29) "Are illustrations and cultural materials accurate,
simple, direct, and away from any bias and exaggeration?" had recorded a
sum of (56) frequencies and a percentage (13.39) in this domain. Table (34)
illustrated that the frequencies of the course book equaled (47), and the
percentage equaled (11.24). Whilst, for the workbook the frequencies were
(9) and the percentage was (2.15). Question (29) as illustrated in table (34)
below illustrates the percentages and the frequencies of the items that
related to this question.
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Table (37)
Frequencies and the Estimated and Assumed Percentages
of Question (29)
Categories

Frequencies

Estimated
percentage

Depicting men and women in a balanced
way in the target culture
*Depicting men and women in a
balanced way in the Arab world &
Jordan
*Presenting ethnic groups/white people

18

32.11

Assumed
percentage
25

1

1

25

1

1

10

*Presenting ethnic groups/black people

9

8.93

10

*Presenting ethnic groups/white & black
people
Demonstrating women's stereotypical
roles related to housework and childcare
Containing
a
wide
variety
of
occupational roles for women& men

1

1.79

10

4

12.5

5

29

11.01

15

56

011%

011%

The table illustrates that the following items scored the lowest
frequency and percentage (0-0): depicting men and women in a balanced
way in the Arab world; and presenting ethnic groups/white people; whilst,
the highest frequency and percentage were given to containing a wide
variety of occupational roles for women (25-44.64).
The other items recorded variant frequencies and percentages as
follows: presenting ethnic groups/white & black people (1-1.79),
presenting ethnic groups/black people (5-8.93); demonstrating women's
stereotypical roles related to housework and childcare (7-12.5); and
depicting men and women in a balanced way in the target culture (1832.14). Table (34) has also indicated that the items with (*) gained less
estimated percentages than the assumed ones.
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Question (30) "Do illustrations and cultural materials promote
intercultural communication?" recorded a sum of (26) frequencies and a
percentage of (6.22) in this domain. Table (34) illustrated that the course
book had (20) frequencies that equaled (4.78), elsewhere, the workbook
had (6) frequencies that equaled (1.44).

Question (30) as illustrated in table (38) below presents the
frequencies, and the percentages of the items that related to this question.
The following items scored the lowest frequency and percentage (0-0):
tables for comparing between various cultural aspects in the target culture
and learners' own culture; and detailed notes about facts regarding different
countries on the map of the world; detailed notes about facts regarding
Arab countries & Jordan on the map of the world. The highest frequencies
and percentage were given to commenting on facts and information related
to the cultural aspects actively and intelligently rather than just accepting
them and relating them to the learners' own culture (24-92.31). Documents
to analyze the stereotypical roles of women, as mothers, and homemakers
in the target culture and the learners' own culture had recorded (2-7.69).
The table has also illustrated that the items that have (*) gained less
estimated percentage than the assumed ones.
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Table (33)
Frequencies and the Estimated and Assumed Percentages
of Question (30)
Categories
Commenting on facts and information
related to the cultural aspects actively and
intelligently rather than just accepting
them and relating them to the learners'
own culture
*Tables for comparing between various
cultural aspects in the target culture and
learners' own culture
*Documents to analyze the stereotypical
roles of women as mothers and
homemakers in the target culture and the
learners' own culture
*Detailed notes about facts regarding
different countries on the map of the
world
*Detailed notes about facts regarding
Arab countries & Jordan on the map of
the world

Findings

related

to

the

Frequencies

Estimated
percentage

Assumed
percentage

21

92.31

23.75

1

1

22.81

2

4.09

17.5

1

0

16.25

1

0

19.69

26

011%

011%

Seventh

Domain:

Co-Curricular

Activities/Exercises (drills, homework, assignments, and other extra
activities learners are asked to do after the class).
Table (2) illustrated that this domain scored (0-0) frequency and
percentage. Table (39) below illustrates that this item scored in both the
course book and the workbook a frequency and a percentage which
equaled (0-0).
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0

0

Percentage

0

Estimated

0

Sum

Book
Percentage

Book
Frequency

31.
Do
co-curricular
activities give the learners
opportunities
to
communicate intelligibly and
fluently
in
meaningful,
practical real-life situations,
and provide opportunities for
remedial work in cultural
activities?

Grammar

Percentage

Co-Curricular Activities/
Exercises

Work

Frequency

Domain Number
(7)

of Frequencies

Table (33)
Frequencies and Percentages of the Questions Related to
The Seventh Domain
Co-Curricular Activities/Exercises
(Work Book & Grammar Book)

0

0

0

0

Question (31) as illustrated in table (11) below, shows the
frequencies and the percentages of the items related to this question scored
the same (0-0), which means that all the items scored less percentage than
the assumed ones.
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Table (01)
Frequencies and the Estimated and Assumed Percentages
of Question (31)
Categories

Frequencies

Estimated
percentage

Assumed
percentage

*Translating and talking about popular
songs/poems in the learners' own culture
*Translating and talking about popular
proverbs in the learners' own culture
*Translating and talking about popular
stories/documents in the learners' own culture
*Organizing debates, discussions, and talks
about different aspects of the learners' own
culture/Jordan
*Preparing charts, pamphlets, brochures related
to different cultural aspects in different
countries all over the world
*Preparing charts, pamphlets, brochures related
to different cultural aspects in the Arab
world/Jordan
*Preparing class magazines, wall newspapers
containing news about community activities,
and cultural aspects
*Making use of computer facilities in the
school as well as internet learning resources to
search cultural aspects of the target culture
*Making use of computer facilities in the
school as well as internet learning resources to
search cultural aspects of the learners' own
culture
*Doing crosswords about different cultural
aspects

1

1

5

1

1

5

1

1

5

1

1

20.93

1

1

14.38

1

1

16.56

1

1

15.94

1

1

6.25

1

1

5.94

1

1

5

0

011%

011%

All of the following items: translating and talking about popular
songs/poems in the learners' own culture; translating and talking about
popular proverbs in the learners' own culture; translating and talking about
popular stories/documents in the learners' own culture; organizing debates,
discussions, and talks about different aspects of the learners' own
culture/Jordan; preparing charts, pamphlets, brochures related to different
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cultural aspects in different countries all over the world; preparing charts,
pamphlets, brochures related to different cultural aspects in the Arab
world/Jordan; preparing class magazines, wall newspapers containing news
about community activities, and cultural aspects; making use of computer
facilities in the school as well as internet learning resources to search
cultural aspects of the target culture; making use of computer facilities in
the school as well as internet learning resources to search cultural aspects
of the learners' own culture; and doing crosswords about different cultural
aspects scored (0-0). The table also illustrated that each of those items
gained less percentages than the assumed ones.
Findings Related to the Eighth Domain: Teaching Aids
Teacher's Book
Table (2) illustrated that this domain scored (36) frequencies that
equaled (10.43).
Tables (41, 42, 43) below illustrate the frequencies and the
percentages of the eighth domain in the area of (Teaching Aids). This
domain comprises (4) main questions studied in (the teacher's book & test
booklet & the audio-cassettes and CD scripts).
Table (41) illustrates that this part of the eighth domain scored
between (0-527), whilst the percentage ranged between (0-100%).
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Question (32) "Does the teacher's book enhance the learners' cultural
awareness and appreciation by providing them with fact files and magazine
articles plus accompanying tasks, etc., about their own culture as well as
the target culture?" had recorded (0) frequency which equaled (0) in this
domain.
Table (41)
Frequencies and Percentages of the Questions Related to
The Eighth Domain
Teaching Aids
Teacher's Book
Domain Number
(8)
Teaching Aids
32. Does the teacher's book enhance the learners' cultural
awareness and appreciation by providing them with fact
files and magazine articles plus accompanying tasks, etc.
about their own culture as well as the target culture?
33. Does the teacher's book provide cultural materials
(cultural corners, cultural clips, video projects and
suggested answers) that give learners a taste of life in their
country as well as in the English-speaking world?

Frequency

Estimated
Percentage

0

0

527

100%

527

100%

The frequencies ranged between (0-0), and the percentages ranged
between (0-0) for the teacher's book. Table (42) regarding question (32) for
the teacher's book showed that the sum of frequencies and percentages for
the whole items scored (0-0).
All of the items scored the lowest frequency and percentage (0-0) as
the following: enrichment and remedial tasks about Arab culture/Jordan;
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enrichment and remedial tasks about different cultures all over the world;
communication workshops about different cultural aspects in Jordan;
communication workshops about different cultural aspects in the target
culture; regular extra "comparing cultures" activities to compare between
the learners own culture and the target culture, and between different
cultural aspects in the same culture; literature spots about different literary
aspects in Jordan; literature spots about different literary aspects of Arab
culture; literature spots about different literary aspects of the target culture;
files to provide facts and answer questions about different cultural aspects
in Jordan; files to provide facts and answer questions about Arab culture;
files to provide facts and answer questions about the target cultures. Table
(42) has also illustrated that all the items scored below the assumed
percentage assumed by the jurors.

Table (42)
Frequencies and the Estimated and Assumed Percentages
of Question (32)
Categories

Frequencies

Estimated
percentage

Assumed
percentage

*Enrichment and remedial extra tasks
about Arab culture/ Jordan
*Enrichment and remedial extra tasks
about different cultures all over the world

1

1

10%

1

1

10%

*Communication
workshops
about
different cultural aspects in Jordan
*Communication
workshops
about
different cultural aspects in the target
culture

1

1

10%

1

1

10%
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*Regular extra "comparing cultures"
activities to compare between the learners
own culture and the target culture, and
between different cultural aspects in the
same culture.
*Literature spots about different literary
aspects in Jordan.
*Literature spots about different literary
aspects of Arab culture.
*Literature spots about different literary
aspects of the target culture.
*Files to provide facts and answer
questions about different cultural aspects
in Jordan.
*Files to provide facts and answer
questions about Arab culture.
*Files to provide facts and answer
questions about the target cultures.

1

1

5%

1

1

5%

1

1

10%

1

1

10%

1

1

10%

1

1

10%

1

1

10%

0

100%

100%

Question (33): " Does the teacher's book provide cultural materials
(cultural corners, cultural clips, video projects & suggested answers) that
give learners a taste of life in their country as well as in the Englishspeaking world?" had recorded a sum of (527) frequencies and a percentage
of (100) in this domain.
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Table (43)
Frequencies and the Estimated and Assumed Percentages
of Question (33)
Categories
*Corners/clips using 4-F approach:
Folklore, Festivals, Fairs, and Food in
one's own country/ Jordan
*Corners/clips using 4-F approach:
Folklore, Festivals, Fairs, and Food in
the target culture
*Corners/clips using tour guide
Approach: monuments, rivers, cities
in one's own culture/ Jordan
*Corners/clips using tour guide
Approach: monuments, rivers, cities
in the target culture
*Corners/clips using by the way
Approach:
emphasizing
sharp
differences between cultures
*Corners/clips with special focus on
Jordan
*The video projects that relate the
thematic content of the film to the
learners' own culture i.e. what values
and attitudes they gain, what lessons
they learn, and how they are reflected
in their culture
Suggested answers focus on cultural
aspects in defined areas in the target
culture.
*Suggested answers focus on cultural
aspects in the Arab world/Jordan

Frequencies

Estimated
percentage

Assumed
percentage

1

1

10%

1

1

10%

1

1

10%

3

1.94

10%

1

1.94

10%

1

1

10%

10

3.11

10%
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91.91

15%

9

1.42

15%

527

011%

011%

Table (43) regarding question (33) for the teacher's book shows the
frequencies and percentages for the whole items related to this question.
All of the following items scored the lowest frequency and percentage (00): corners/clips using 4-F approach: folklore, festivals, fairs, and food in
one's own country/Jordan; corners/clips using 4-F approach: folklore,
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festivals, fairs, and food in the target culture; corners/clips using tour guide
approach: monuments, rivers, cities in one's own culture/Jordan. The
highest frequency and percentage (498-94.49) were given to suggested
answers focus on cultural aspects in defined areas in the target culture.
The following items had recorded variant frequencies and
percentages: corners/clips using tour guide approach: monuments, rivers,
cities in the target culture (3-0.57). Whilst, corners/clips using by the way
approach emphasizing sharp differences between cultures (1- 0.19). On the
other hand, corners/clips with special focus on Jordan; the video projects
that relate the thematic content of the film to the learners' own culture i.e.
what values and attitudes they gain, what lessons they learn, and how they
are reflected in their culture (16-3.04); suggested answers focus on cultural
aspects in the Arab world/Jordan (9-1.71). The items that have (*) in the
aforementioned table has illustrated that their percentages were less than
the assumed ones suggested by jurors.

Test Booklet
Table (44) below illustrates the frequencies and the percentages of
the eighth domain "Teaching Aids/test booklet ". This part comprises (2)
main questions. The frequencies ranged between (11-81), whilst the
percentages ranged between (11.96-88.04).
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Table (44)
Frequencies and Percentages of the Questions Related to
The Eighth Domain
Teaching Aids/Test Booklet
Domain Number
(8)

Frequency

Estimated
Percentage

11

11.96

81

88.04

92

100%

Teaching Aids
34. Does the test booklet focus on communicative
testing which concentrates on language use rather than
usage to assess the cultural communicative functions
i.e. testing the learner's ability to express apology?
35. Does the test booklet provide the learners with an
objective and accurate tests to assess the learners'
cultural knowledge & awareness?

Question (34) "Does the test booklet focus on communicative testing
which concentrates on language use rather than usage to assess the cultural
communicative functions i.e. testing the learner's ability to express
apology?" had recorded (11) frequencies that equaled (11.96) in this
domain. Table (45) illustrates that the frequencies ranged between (0-5),
and the percentages ranged between (0-45.46) for the test booklet.
Table (45)
Frequencies and the Estimated and Assumed Percentages
of Question (34)
Categories

Frequencies

Estimated
percentage

Assumed
percentage

*Performing actions according to
instructions
*Studying pictures about different
cultural aspects and describing how
they relate to the learners' own culture.
*Identifying different cultural practices
and products in Jordan

1

1

5

1

1

5

1

1

5
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*Discussing different meanings of
different cultural aspects in Jordan
*Open–ended questions about the
target culture
*Open–ended questions about Arab
culture
*Open–ended questions about Jordan
Comprehension questions regarding
cultural facts, values, stereotypes,
generalizations, bias, etc.
Writing a letter about cultural aspects
related to the target culture
Writing description of process, friend,
place, related to the learners' own
culture
*Writing a letter of reply about cultural
aspects related to the learners' own
culture
*Writing an informal letter about
cultural aspects related to the learners'
own culture
*Analyzing different cultural contexts
about the target culture by telling their
opinions and attitudes towards them
and what values they reflect
*Analyzing different cultural contexts
about the Arab world by telling their
opinions and attitudes towards them
and what values they reflect
*Analyzing different cultural contexts
in Jordan by telling their opinions and
attitudes towards them and what values
they reflect

1

1

5

1

1

5

1

1

5

1

1

5

1

30.30

10

2

18.18

5

9

19.10

10

1

1

5

1

1

5

1

1

10

1

1

10

1

1

10

11

011%

011%

Table (45) regarding question (34) for the test booklet showed that
the sum of frequencies and percentages for the whole items scored (1111.96).
All of the following items scored the lowest frequency and
percentage (0-0): performing actions according to instructions; studying
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pictures about different cultural aspects and describing how do they relate
to the learners' own culture; identifying different cultural practices and
products in Jordan; discussing different meanings of different cultural
aspects in Jordan; open–ended questions about the target culture; open–
ended questions about Arab culture; open–ended questions about Jordan;
writing a letter of reply about cultural aspects related to the learners' own
culture; writing an informal letter about cultural aspects related to the
learners' own culture; analyzing different cultural contexts about the target
culture by telling their opinions and attitudes towards them, and what
values they reflect, analyzing different cultural contexts about the Arab
world by telling their opinions and attitudes towards them and what values
they reflect; analyzing different cultural contexts in Jordan by telling their
opinions and attitudes towards them and what values they reflect. The
highest frequency and percentage were recorded by writing description of
process, friend, place, related to the learners' own culture (5-45.46).
The following items had recorded variant frequencies and
percentages: writing a letter about cultural aspects related to the target
culture (2-18.18), comprehension questions regarding cultural facts, values,
stereotypes, generalizations, bias, (4-36.36). The table has also clarified
that the items with (*) gained less estimated percentages than the assumed
ones.
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Table (46) regarding question (35) for the test booklet shows that the
sum of frequencies and percentages for the whole items scored (81-88.04).
Table (46)
Frequencies and the Estimated and Assumed Percentages
of Question (35)
Categories

Frequencies

Estimated
percentage

Choose a correct answer related to cultural
aspects
*Yes/no questions regarding cultural aspects in
Jordan
*Yes/no questions regarding the target culture

28

31.94

Assumed
percentage
5

1

1

5

1

1

5

*Wh- questions regarding cultural aspects in
Jordan
*Wh- questions regarding the target culture

1

1

5

1

1

5

True/false sentences related to cultural aspects

11

13.98

10

*Filling in the space/gap/blank about cultural
aspects in the Arab world/ Jordan
Filling in the space/gap/blank About cultural
aspects in the target culture
Replacing/changing one word with another in a
sentence that have a cultural dimension
Completing sentences that have cultural
dimensions
*Matching sentences that have cultural
dimensions
*State/explain similarities and differences
between one's own culture and the other cultures.

1

1.23

10

11

12.39

10

12

11.81

10

9

11.11

10

0

4.11

10

1

1.91

15

81

011%

011%

All of the following items scored the lowest frequency and
percentage (0-0): yes/no questions regarding cultural aspects in Jordan;
yes/no questions regarding the target culture; wh- questions regarding
cultural aspects in Jordan; wh- questions regarding the target culture (0-0).
The highest frequency and percentage were recorded by choose a correct
answer related to cultural aspects (28-34.57).
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The following items had recorded variant frequencies and
percentages: filling gap/blank/space about cultural aspects in the Arab
world/Jordan (1-1.23); State/explain similarities and differences between
one's own culture and the other cultures (4-4.94). Matching sentences that
have cultural dimensions scored (6-7.41). Whilst, completing sentences that
have cultural dimensions scored (9-11.11). On the other hand, filling
gap/blank/space about cultural aspects in the target culture scored (1012.35); true/false sentences related to cultural aspects scored (11-13.58);
replacing/changing one word with another in a sentence, that have a
cultural dimension scored (12-14.81). The table has also showed that the
item with (*) gained less estimated percentages than the assumed ones.

Audio- Cassettes and CD Scripts
Table (44) regarding question (36) for the "Audio- Cassettes and CD
Scripts" showed that the sum of frequencies and percentages for the whole
items scored (357-100).
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Table (47)
Frequencies and Percentages of the Questions Related to
The Eighth Domain
Teaching Aids
Audio-Cassettes & CD Scripts
Domain Number
(8)

Frequency

Estimated
Percentage

357

100

357

100%

Teaching Aids
36. Do the class-cassettes and audio CDs scripts serve
the learners' cultural knowledge?

Table (18) shows that the following items scored the lowest
frequency and percentage (0-0): listening to facts and information
regarding different cultural aspects in Jordan (0-0); whilst the highest
frequency and percentage was given to listening to facts and information
regarding different cultural aspects identified by different countries all over
the world (321-89.92). Listening to facts and information regarding
different cultural aspects identified by countries in the Arab world had
recorded different frequency and percentage (36-10.08). The items that
have (*) indicated that those items had less estimated percentages than the
assumed ones
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Table (03)
Frequencies and the Estimated and Assumed Percentages
of Question (36)
Categories

Frequencies
30

Estimated
percentage
11.18

Assumed
percentage
30

*Listening to facts and information
regarding different cultural aspects
identified by countries in the Arab world
*Listening to facts and information
regarding different cultural aspects in
Jordan
Listening to facts and information
regarding different cultural aspects
identified by different countries all over
the world

1

1

40

321

89.92

30

357

011%

011%

Findings Related to Question Three:
"What are the Components of the Learning Units that
Should be Developed Based on Cultural Criteria?"

Findings of the Micro-Evaluation of Unit 2
Enterprise "4" Intermediate series textbooks are intended for the
tenth grade students in some of the private schools in the Hashemite
Kingdom of Jordan. Let us take a close look at the different sections of unit
two in the series textbooks and analyze and evaluate these sections on the
micro level according to the main domains and the basic questions related
to each domain.
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Objectives of the Unit
In this part, nine categories are presented; in the course book, the
objectives are presented in modular and non-specific ways combined with
the objectives of the first and third units. This section focused on the
following objectives: describe places, compare places (then & now), and
write a descriptive article about a place/building. Whilst the objectives in
the eighth sections of unit 2 in the teacher's book are presented in the
following manner: 1- In lead-in section, introduce topic, brainstorm Ss'
ideas, multiple matching, listening. 2- In the reading section, infer
background information from textual clues, identify direct reference within
the text. 3- In the vocabulary practice section, deduce meaning of
vocabulary items from context, identify alternative words/expressions,
match words in collocations, distinguish among commonly confused words,
identify equivalences between words and phrasal verbs, practice use of
dependent prepositions, skim text for specific information, make notes
under headings in order to prepare a talk, free discussion. 4- For language
development, identify types of dwellings, free discussion on types of
dwellings, listen for specific information, personalization/discuss one's own
town using certain ideas, skim for specific information, use notes to
describe places, use adverbs as a springboard to talk about holidays and
necessary equipment, use notes to talk about weather conditions, form a
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word from a given stem, identify word equivalences, guide role play (book
a holiday), use ideas introduced as a springboard for discussion. 5- In the
grammar/use of English section, presentation of past tenses, present perfect
and present perfect continuous, relatives' multiple choice cloze textdistinguish between closely related words in order to complete a text. 6- In
the listening task section, listen for specific information, selection of
true/false, express opinions using given visual prompts. 7- Finally, in the
writing section, listen for specific information, use notes to describe places,
enhance descriptions using the senses, analyze model text, compare and
contrast model texts in order to analyze key features, check Ss'
understanding of guidelines covered in writing section, independent
practice of elements introduced in writing section (Teacher's Book, page
17). It is a good idea to state the objectives of the unit at the beginning of
the lesson. One of the most significant points about English is that it is the
lingua franca of the world at large and hence is a means of promoting
relations, cooperation, and understanding between Jordan and other
countries of the world. Jordan communicates, explains, and proclaims itself
to the world through this major medium. Most countries communicate with
Jordan through this medium. However, by having a deep look over these
objectives we do not find any one that relates to Jordan or to the learner's
own country. Some objectives that relate to the learner's own culture, or
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some objectives that ask for either localizing some facts, or personalizing
and individualizing them should be stated at the beginning of each lesson in
each unit, or at least at the beginning of each unit.
Content (topics & themes)
This section is mainly related to the reading comprehension that is
stated at the beginning of each unit. It is entitled "The Spirit of London"
and is in the unit "Places to Visit." The thematic content is focused on the
world around us by talking about London. It does not talk about Jordan, the
Arab world, and the world around us, which should be the essence of the
thematic content. Instead, it focuses on places around Britain rather than
combining them to the learner's world.
Moving from the title to the components of this section, the first step
is to study the "Lead In" part that serves as a model in all units. In this part,
there are six sentence "questions" related to the pictures in the same page.
Those questions focus on the pictures in the following manner: Look at the
pictures, do you recognize these landmarks? Where are they? Which of
these places would you choose to go on holiday? Why? What could you see
and do in each place? Name one of the most well-known landmarks of your
country/city (Ss' Book, page 18). This section enhances and introduces the
topic, and stimulates students' ideas about it. The students talk about the
topic and the accompanied ideas using the cues given (questions and the
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pictures). The process clearly reveals that the nature of the content and the
themes are tightly related to the target culture. Not one picture is related to
Jordan; therefore, all of the ideas and themes will revolve in the orbit of the
target culture, except the one that is related to the sentence "name one of
the most well-known landmarks of your country/city." If we scrutinize this
sentence well, it asks for just naming and not talking about, which means
that the analysis unit (sentence) mainly deals with the target culture at the
expense of the learner's own culture. While considering those sentences,
the students are fully occupied studying the pictures and moving only
within the frame of the target culture. As a result, little to no attention can
be paid to the only picture that represents the Arab world, a picture of the
Giza pyramids. The cues (questions) are supposed to help students in
carrying out the task in a balanced combination between the target culture
and the learner's own culture.
After the "Lead In" component of this part, a listening part is tightly
related to, and elicited from, the reading passage itself. It focuses on
matching a place with the sentence that describes it. All the places and
descriptions are related to the target culture and not one of them is related
to the Arab culture in general or specifically to Jordan. In this part, no
attention is paid to the meaning of the message, as it is a completely
controlled mechanical drill relating to the target culture. In this part, the
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sentences only declare facts about places in London. This section takes the
students away from their own culture, and decreases the possibility of
enhancing their communicative skill, because the linguistic competence is
not attached to topics and themes that are related to culture, whether in the
Arab world or in Jordan (Ss' Book, page 18).
The next part of this section is "Reading" where we come to a
passage that comprises 5 paragraphs and 23 sentences. This part again
completely reflects the target culture starting from the guided pre-reading
questions (7 questions) and ending with the reading lesson, "The Spirit of
London." The questions provide students with a chance to read the lesson
and to find out answers, but it does not provide students with new
information about the topic. Pre-reading questions need to be changed into
non-question forms to provide a chance for students to search, or to guess
before reading, and then to compare with the facts when they come to read
them. This part should take place before reading drill, and in its place, there
should be a description of a place in the learner's own culture. The
questions do not work effectively because they distract the attention from
the main message of the text and create a heavy cognitive load for the
students. Instead, a short, precise, and meaningful text about one of the
significant places in the learner's own culture would work better in helping
learners to use the language communicatively and effectively as they are
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related to something authentic derived from their real-life situations. The
more the information is only related to the target culture, the more
controlled the activity becomes and the more restricted the students are.
Another problem is that the reading passages focus only on London and the
attached visual aids, the pictures of places, are related to different places in
the world excluding Jordan. The thematic content in such situations is not
motivating and engaging because it does not relate to the learner's daily life
in one way or another. The thematic content tells the students facts about
the history of London, i.e. England's capital offers visitors a journey
through centuries of history. Moreover, it talks about its geography, i.e. the
city has also rediscovered its river. Besides that, it talks about the
significant places, town, and cities, such as Soho; Much of London's energy
and originality is now centered in Soho. This section goes into many details
about London, such as: kinds of transportation, double-decker buses;
religious landmarks, Westminster and churches designed by Sir
Christopher

Wren;

restaurants

and

food,

gurgling

cappuccino;

transportation, heavy traffic and shaking underground railway; stores,
clothes and fashions are also discussed as a cultural feature of London,
chain store clothing and unique boutiques selling every thing from rave
gear to skateboards; and money and wealthy people, shoppers with full
wallets and more sophisticated tastes should head for knights' bridge,
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where Harrods and Harvey Nicholes compete to be the most exclusive
department stores in London (Ss' Book, page 19). Information with only
one focus that does not make comparisons to the same cultural information
from different places could, to a certain extent, account for the
uninteresting nature of the activity. Therefore, we conclude that the topic
does not relate to the students' own culture, as they do not have chances to
explore concerns and interests that are directly related to teenagers and
young adults (Jordan Opportunities, Teacher's Book, page 4). It helps
students to learn about the world, but the cultural input does not provide
anything about Jordan in the context of talking about "Places to Visit" as a
general title and "The Spirit of London" as a specific one.

Language Features (vocabulary)
The most striking feature of this section is that the sentences do not
reflect any cultural feature relating to the learner's own culture in general,
or to Jordan specifically. Key words, as they are presented in illustrative
sentences to establish their meaning, have nothing to do with the learner's
own culture and country. If the course book is intended for learners of a
particular country, in this case Britain, these familiar references would be
helpful in activating the students' schemata. However, since Enterprise is
intended to be taught worldwide, it should be adapted and modified to
some extent to suit the needs of learners in different countries. The
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background knowledge of British students regarding their own culture aids
their comprehension of the target language and, at the same time, triggers
their interests, hence boosting their confidence in learning and using new
vocabulary. On the contrary, the background knowledge of Jordanian
students

about

British

culture

does

not

particularly

help

their

comprehension in the same way. Content, and the application of the new
vocabulary, should be applied in context and in sentences that relate to the
learners’ own culture in some way. Placing the information within one's
own cultural context will activate one’s interest, and boost a learner’s
confidence in learning and using the language. Unfortunately, the
vocabulary in Enterprise "4" is not presented in real-life examples with
regards to a Jordanian learner; the vocabulary thus becomes an abstraction,
which is hard to understand and difficult to acquire.
The ‘vocabulary practice’ and ‘language development’ sections
focus on presenting vocabularies through examples that discuss different
cultural aspects in the world around us, rather than those of the Arab world.
All the vocabularies presented talk about cultural aspects of the target
culture or foreign cultures but do not refer to Jordanian culture, i.e.
(sentence 3 in exe 2, page 20) over ten million people live in the metropolis
of Buenos Aires, and (sentence 12 in the same drill, page 20) London has
many lively pubs and clubs. The examples presented in this exercise are
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culture specific but none of them reflect cultural aspects of the learner's
own culture in any manner. Exercises of the unit do not give the learners
the opportunity to employ new vocabularies in communicating about their
own. Many examples illustrate this point, such as (sentence 1 in exe 4, page
20), On the way to Greece, we stopped in Hungary for three days, and
(sentence 2 in the same exe), they went on a two-day trip to Majorca. There
is only one example that talks about a cultural aspect in the Arab world,
which is sentence 3 in exe 4, page 20, The pyramids are of great historical
importance to archaeologists. Still, this sentence is vague, as it does not
mention where the pyramids are located.
Sentences in the text should serve many different cultural purposes.
The situation in which they take place should be realistic; they should not
cause confusion and boredom. On the contrary, they must help students in
understanding and using the language vitally. Contrastingly, the sentences
from the reviewed unit restricted learners to merely filling in the blank,
using cues to talk about the target culture, and occasionally comparing
cultural features to the learners' own country.
Page twenty shows some examples in the ‘talking points’ section that
asks the learner to extend the vocabulary to their own context, i.e. is
London similar to or different from your capital city?, what could tourists
see in your capital city? These two questions give the students a chance to
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use the vocabulary in mini-sentences while talking about their own country.
Because of their nature, the questions hinder short answers and demand
broader engagement with the vocabulary. Yet, the largest portion of the
‘talking points’ section remains a question relating to London, make notes
about the changes which have been made to the following places in
London, then talk about them; historical places, along the river, the pubs,
Soho.
Other exercises encourage students to discuss their own lives by
making comparative sentences about different places in the world around
us. Take for example, exe 5 page 21, which requires comparing between
Edinburgh and Japan in terms of name, location, reason people visit these
places, sights and things people see there, feelings and thoughts about
them. In page twenty-two, all the examples presented are related to
different cultural aspects in the target culture or foreign cultures, such as
exe 6, Swiss Alps holidays, Caribbean islands. Only picture 2 talks about
discover Africa and picture 4 in exe 7 presents Egypt; all the others talk
about Switzerland, Jamaica, England. In the same page, exe 8 presents a
strong text about Thailand and Thai people. The authenticity to Jordan
could be strengthened if such a text were added, presenting facts about one
of the cities in the learner's own country. This would be beneficial to the
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learners’ confidence and motivation, and therefore to their learning
performance.
In general, these exercises would be strengthened by implementing
real cultural features of Jordan. For example, using an article or a
newspaper page referring to Jordanian society. While at first glance, it
seems that the vocabularies are presented to share a common topic of
different places to visit in the world. By scrutinizing them, we find that
many places are mentioned except for the learner's own country. Finally,
page twenty-three, which depicts vocabularies in

the ‘language

development’ section, does not show one example that reflecting a cultural
feature from the learner's own culture. Rather in exe 9, it asks about
mentioning and describing cultural features in the target culture like, town
of Torremolinos, Bangkok, and Kingsbrooke campsite in the Rocky
Mountains.
This method of presenting vocabularies neither motivates students,
nor raises their confidence in using the language. This, in conclusion, will
not contribute to the learner's communicative competence.
Language Features (grammar section/use of English)
The main structures discussed in this unit are past tenses, present
perfect, present perfect continuous, and relative pronouns. In this section,
each of the three structures is practiced interactively. Many examples, i.e.
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from pages twenty-four and twenty-five, are provided in the course book
which present the rules from the grammar reference section at the end of
the book. The activities in this section sometimes ask students to identify
tenses, to differentiate between two sentences with different tenses, or to
fill in the blanks with the suitable tense. In all activities presenting the
needed grammatical structures, no attention is paid to the cultural meaning
that sentences could easily incorporate. The examples cover, to a certain
extent, the themes and needed messages from the unit in a culturally nondirect manner.
The actions are expressed by different verb forms, i.e. exe 2 page 24,
Paul had left when Sheila arrived and Paul left when Sheila arrived.
However, they do not contain any cultural indicators, i.e. using Arab
names. In the three structures selected, both language form and language
function are included. The sentences teach a lot about the cultural features
in the target culture, i.e. exe 1 page 24, sentences 3, 4, 5, 6, and 7 where
only foreign localities are mentioned, like Italy, Malta, Lisbon, Rome, and,
Majorca. In this section, when proper nouns are used they are mostly or
completely foreign ones like Ann, Paul, Sheila, Tim, as they appear in exe 5
page 24. The main focus of this section is on changing tenses, rewriting
sentences, filling in the blanks, joining sentences using relative nouns, i.e.
which and whom. However, when the examples contain a cultural meaning,
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the focus is restricted to the target culture. Even this scarcely makes the
structures more culturally meaningful, clear, or realistic, because it does not
relate to the areas of learners’ interests. Having no examples that are
attached to the learner's own culture, country, and daily living, leads to a
rigid learning atmosphere and possibly ineffective communication.
Language Features (pronunciation section)
This unit does not contain a section regarding pronunciation.
Language Skills (listening task section)
The listening task is a dialogue between a travel agent and Mrs.
Cohen. This task is a mechanical task which asks the learner to listen and
fill in with (true) or (false) beside each statement (page 26). This section
does not present a simple authentic text that is related to the learner's own
culture or interest. This section does not develop strategies of active
listening to confirm meaning in a variety of authentic formats such as
simple discussions, conversations, and presentations. Not only this, but also
it does not encourage understanding of simple cultural features from the
learner's own culture. Moreover, it does not provide a chance for
presentation and performances in a variety of authentic contexts that are
related to the learner's own culture. This section does not fulfill the
expectations of the learners and does not help them to respond to analytical
questions before, during, and after listening, and synthesize information on
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a cultural topic that relates to the learner's own culture after listening to the
dialogue. The most important idea in this task is, giving the learners the
chance to provide constructive feedback on oral presentations of peers, and
relating this feedback to their own culture.
Language Skills (speaking task section)
This task is wholly attached and related to the pictures available on
the bottom of page twenty-six. This section asks the learner to look at
pictures that are not authentic and not real; they are mostly drawings. The
task asks the learners in pairs discuss what the city used to be like 100
years ago and what it is like now? This task is addressed generally and not
culturally specified for one certain country or city. What is good about this
section is that it gives the learner a chance to talk about their preferences,
i.e. which do you prefer [past or present]? In addition, learners have
opportunity to justify their reasons by answering the follow-up question
"why". Nevertheless, the section also includes an illogical question, which
has little possibility to be answered; if you had been one of Brickalls's town
planners, is there any thing you would have done differently? This question
takes the learners away from having realistic experience because it does not
relate them to their own culture. This may weaken the focus of the learners
because they are asked to engage in an activity that is irrelevant to their
own interest. This may lead to ineffective speaking; whilst, if the task is
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related to the learners' own country, it may lead to effective participation,
discussion, and presentation of information.
This activity also asks the learners to speak about themselves, would
you prefer to live in a village or in a city? why? Here we can see a clear
sort of personalization. Localization is also clear in the question, how could
modern cities be improved? This is a very wide and elastic question where
students can talk in a general and in a broad manner. Such a section should
have a variety of well-prepared simple authentic materials that lead
students to take part in authentic presentations about their own culture.
Language Skills (reading task section)
The reading task is interesting and vivid; it contains quite a lot of
new lexis and ideas about London. On the other hand, this amount of new
material may block comprehension to some degree because the students
may not be accustomed to talking about London in their daily life. It may
be too demanding or too abstract for the learners. The text is thought
provoking, and even a bit surprising, as it presents information and facts
about places with which learners have no daily interaction. However,
because of its limited scope, it is not beneficial for the learners and does not
correspond to their interests, lives, or needs. The text should be related to a
city or place from the learner's own culture.
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The text should be combined with similar information from the
learner’s culture. These texts should share common topics, such as
describing cultural features and dimensions, i.e. historic, geographic,
ecological, religious, or features that related to food, shopping, and
celebrations. Instead, the reading task discussed many themes about
London without relating them to the learners' own culture. This reading text
does not offer authentic information and reading material about a place
from the learner's own culture, chosen from a magazine, newspaper article,
advertisement, or brochure. Integrating authentic material may make
reading more meaningful and allow students to use reading tasks
communicatively.
This section has pre-reading questions that ask for direct answers
from the text. It would be more beneficial and interesting if there were
questions that asked for paraphrasing information, ideas, opinions, and
themes related to the learner’s own country; or, questions that asked
learners to personalize and localize the information according to their own
culture.
Language Skills (writing task section)
This section provides practice of cohesive devices that function as
links between two neighboring sentences or paragraphs. This is one of the
essential aspects of writing. It also provides learners with a comprehensive
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plan about how to write a meaningful composition. The general topic for
this section is describing places/buildings. The eight exercises and their
comprising sentences are all related to the target culture. The section
presents writing models, as well as opportunities for writing and comparing
different cultural features in foreign cities, i.e. Sydney and Plymouth (exe 2
page 27). In this section, students are asked to compare and write short
descriptions about the available pictures that reflect the target culture (exe 3
page 28). In exe 4, narrative techniques are used to make the description
more vivid; it asks for a description of My House which is situated in
Oakridge. In exe 5 page 29, two models of writing are presented. These
models have repetition, which may increase the learner's boredom, because
both are the same in content regarding ideas about New York city.
Finally, in exe 8 page 29, students are asked to write compositions
which deal with describing your ideal house, or describe a famous city, and
finally describe a visit to a place you will always remember. As we notice,
this writing section does not provide learners with chances to communicate
information and ideas clearly and correctly for cultural purposes in various
simple authentic contexts. The repetition in this section could be replaced
with at least one paragraph on a topic of general interest in the learner's
daily life or their country, i.e. describing places or historical features in
Jordan. This presentation of different models does not reflect what is

140

supposed to be presented regarding the learner's own culture in accordance
with the English Language National Team.

Classroom Activities
The classroom activities possess the following features: First, they
are interactive; they ask for communication and interaction either within
the tasks themselves or between the learners. They deal mostly with
discussing topics and themes that are chiefly related to the target culture.
They enhance communicative competence but lack cultural competence,
especially regarding the topics and themes relating to the learner's own
culture. The activities encourage learning for communication focusing on
cultural knowledge and cultural awareness regarding the target cultures
rather than the learner's own culture. Second, they are personalized; they
ask students to talk about their own experiences, as they appear in the
following activities: which one would you like to live in (exe 1, page 21),
what you would take with you if you went to these places (exe 6, page 22),
have you ever experienced anything like this on holiday? (exe 11, page 23),
would you prefer to live in a village or in a city? why? (page 26), describe
your ideal house (exe 8, page 29). Third, the activities appear to be vital
and do give the students enough space to feel at ease, engaged, and ready to
communicate, however that only appears in activities like, acting out a
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dialogue (exe 10 page 23). The activities are realistic at times when they
describe or talk about events that have really happened but at other times
they are not, and refer to abstract topics. Thus, it is motivating when it
comes to the idea of localization such as what could a tourist see in your
capital city? (exe 6 page 20). Finally, they are productive and enable
students to engage in different activities, but the messages of those
activities are completely directed to the target culture and away from the
native culture.
Illustrations
There are hardly any visual aids, such as pictures, photographs,
diagrams, tables, maps, and documents that display facts related to the
learners own culture. The only pictures that related to Arab culture are
those that appear in page eighteen and page twenty-two, which show the
pyramids in Egypt. Not one single picture, visual aid, or illustration shows
any hint of Jordan. Illustrations should accompany the text to make it more
realistic, thus motivating and engaging students in an active way. The
illustrations to a certain extent could make up for the uninteresting nature
of the activity, and at the same time pass a very rich and meaningful
message to the learners before they start the process of reading. What
makes the available illustrations less valuable and effective is that they do
not present any information about or images of Jordan.
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Illustrations include pictures of cultural features in foreign cities like,
Big Ben in London, the Statue of Liberty in New York, and the Eiffel Tower
in Paris (page 18). Tables are also included to compare cultural features
and aspects in different target and foreign cultures, i.e. tables to compare
between Edinburgh and Japan (page 21) and Sydney and Plymouth (page
27), and pictures to comment on (pages 21, 22). The illustrations are
supposed to be combined and integrated to pass some cultural messages to
the learner regarding his/her own country. Linguistic competence and
communicative competence are without doubt enhanced and enriched when
suitable illustrations are used to support the written material. Since this unit
lacks any picture that represents Jordan, the learners' motive to read about
the other places in the world may be lessened. Likewise, the workbook also
lacks pictures, tables, and diagrams that represent information about the
learner's own culture. On the contrary, they all represent the target culture.

Co-Curricular Activities
"Co-Curricular activities" refer to all activities, whether inside or
outside the classroom, which are not openly stated in the written or formal
document of the curriculum. The studied co-curricular activities are
available in the workbook and the grammar book of the series. Those
textbooks are used for extra activities distinct from those available in the
course book. The justification for using co-curricular activities lies in the
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fact that a learner needs to utilize his/her knowledge of the language in
order to enhance meaningful communicative ability. These activities are
essential because pupils are given the opportunity to test their hypotheses
about how a language functions in a free and relaxed atmosphere. Because
a very small part of the learner's life is spent in the English language
classroom, more exposure is needed for him/her to develop confidence in
using the language productively; this exposure occurs when he/she is
participating in the co-curricular activities. Co-curricular activities are
valuable because they acquaint the learners with cultural experiences, as
well as new linguistic items. Learners are given opportunities to use their
English in practical situations and to reflect their own culture using
different activities.
By looking at the workbook, page eleven, we can see that the kinds
of co-curricular activities included are of a linguistic nature, repetitious,
and mechanically bound, i.e. exe 3, 4, 5, 6, and 7 which focus on fill in the
blank, match, and choose. Activities of a communicative nature are limited
to the speakers' corner, which asks for comparing and contrasting holidays
in Swansea and London. However, scanning the rest of the unit pages
reveals the lack of any activity of a cultural dimension using vivid terms,
which may guide the learners communicatively. Co-curricular activities
should ask learners to prepare posters, brochures, vocabulary-building
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games, and activities relating to the learner's own country. Unfortunately,
the only activity which asks for communicative skill in a lively situation, is
attached to places in the target culture, London and Swansea and has
nothing to do with the learner's own culture.
Teaching Aids (teacher’s book)
The teacher's book provides clear and sufficient suggested answers
for the intended questions. All suggested answers relate to the target culture
except the one that talks about the pyramids in Egypt, which relates to lead
in activity (page 18). The following is the only description that relates to
the Arabs' culture in general, but still not specifically to Jordan, In Egypt
you could go to Cairo and visit some of its many archaeological museums,
or you could visit famous sites outside the city that include the pyramids of
Giza and ancient temples in Luxor. You could also go to one of the
beautiful beaches, where you could swim and sunbathe. Meanwhile, the
other suggested answers talk about London, New York, and Rome.
Likewise, the rest of the suggested answers talk about cultural features in
the target culture, i.e. ‘Talking points’ (page 20) London has changed a lot
recently. First of all, the historic sites have been cleaned and restored….
Regarding the cultural clips, fact files, and magazine articles about
the learner's own culture, the teacher's book lacks them completely. In this
unit, the cultural clip related to English around the World (page 127) and
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the suggested project work entails watching the films entitled Rhodes and
Corfu. The aim of showing such films is to encourage tourists to visit the
islands of Rhodes or Corfu (page 132). No single project or culture clip is
directly related to the learner's own culture.
Teaching Aids (test booklet)
If we scrutinize the types of test questions in unit two, we can see the
following: choose the correct item and replace the word with a synonym
(page 5), circle the correct item, choose the correct item, and complete
each sentence (page 6), write the unnecessary word, choose the correct
item, fill the gaps (page 7), read and circle, which talks about Manchester
(page 8). The test on writing is about, describing your best friend (page 9).
The test booklet provides only short-answer tests, especially the second
unit, which completely lacks a communicative test of a cultural nature.
Therefore it does not provide the learner with a chance to examine his/her
cultural knowledge, understanding, awareness and appreciation of native
culture or target culture.
Teaching Aids (audio-cassettes’ and CDs' scripts)
The audio-cassettes’ and CDs’ scripts do not serve the learners’
cultural knowledge regarding their own culture. On the contrary, all of
them only relate to the target culture. All the scripts use non-Arab names
and talk about places that are related to the target culture, i.e. the tape script
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for exe 2, page 20 in the teacher's book uses Ann and James. Likewise, the
tape script for exe b7, page 22 in the teacher's book also uses foreign
names, i.e. Helen, George, and Maria, and talk about non-Arab places, i.e.
Switzerland. By scrutinizing and scanning the rest of the tape and CD
scripts, one can see that all are related to the target culture and do not
mention one single idea or example about the learner's own culture.
Findings Related to the Macro-Evaluation of Unit
Having analyzed and evaluated the different parts of the unit in
detail, we are now in position to look at the whole unit from a macroperspective. There are several comments to be made about the strengths
and the weaknesses of the material under discussion.
Strengths
 The stated objectives focused on building up linguistic competence as
their first priority. They focused on teaching English as a means for
communicating intelligibly and fluently by teaching every component of
the language in an extensive and intensive manner. The objectives
focused on teaching and the vital use of language structures and
vocabulary to express notions and functions differently. They focused
on teaching the four language skills in the expected manner; according
to the skill as an activity and not the content of the skill. The objectives
focused on building up the learner's knowledge about the target culture.
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 According to the topics and themes, they provide comprehensive
thematic content related to the different cultures in different parts of the
world.
 Language Skills present the four skills in a very convenient way that
matches the objectives and the rest of the components of the unit. They
are integrated, and present different cultural features regarding the target
culture.
 Language Features are well organized, and present many examples that
reflect diverse cultural features in the target culture at large and to a
certain extent about Arab culture.
 Classroom activities are both mechanical and communicative to a
certain extent. They ask for communicative work in some activities,
which help the learner to learn more about the world around them.
 Illustrations are represented in a varied, attractive, and colorful manner
that holds the learners' attention. There are pictures of different places in
the target culture and in the Arab world, tables to distinguish between
places in the world, and photos to comment on.
 Finally, the teaching aids are very helpful to teach the learner about
other cultures in different areas in the world. They add new knowledge
about the target culture, especially those aids that related to the cultural
projects and videos.
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Weaknesses
 One of the pitfalls of the material is that the whole unit lacks the cultural
features of the learner's own culture; it does not mention anything about
Jordan.
 Different parts of the unit lack personalization, localization, and
individualization.
 The unit’s common theme does not meet the learner's needs; it is
completely detached from the learner's own interest and has nothing to
do with the learner's daily life. Instead, it is extensively focused on the
target needs.
 Lack of illustrations that tell or show some aspects of the learner's own
country, especially under the title "places to visit", some facts about
Jordan ought to be available. This may result in a lack of motivation,
since there is no visual presentation of native culture, thus leaving the
learner with a feeling of dullness and lack of interest. No good balance
between the visual material related to the target culture and the learner's
own is available. This lack of balance in the written material, which
focuses on the target culture, may hinder the learners’ interest and make
them feel that their own culture is inferior or inadequate.
 Absence of Arab names for people and places in the sentences and
given examples in the unit.
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 Lack of authentic materials, which the author should recognize as
important, as they are essential for a successful course book. This is an
extremely important point because, if it is missed, it indicates that the
learner's own needs have not been taken into account.
 Lack of questions that examine the learner's cultural knowledge,
awareness, and appreciation.
The development process focused on enriching the objective section
with objectives that deal with the learners' own culture, and suit the subject
of the developed unit as well. All the items that have (*) had a lower degree
of availability than was assumed, and should be developed in the studied
series (see appendix 7, p.265).
According to the components of the content (topics and themes) that
should be developed based on the findings of the analysis process, the
development process focused on enriching the content with cultural items
that deal with the learners' own culture, and suit the subject of the
developed unit as well. All the items that have (*) had a lower degree of
availability than was assumed, and should be developed in the studied
series (see appendix 8, p.268).
Regarding the components of the language skills that should be
developed based on the findings of the analysis process using the cultural
criteria checklist, and the results of the micro- and macro-evaluation, the
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development process focused on enriching the content with cultural items
that deal with the learners' own culture, and match the subject of the
developed unit as well. All the items that have (*) had a lower degree of
availability than was assumed, and should be developed in the studied
series (see appendix 9, p.269).
According to the components of the language features that should be
developed based on the findings of the analysis, the development process
focused on enriching the content with cultural items that deal with the
learners' own culture, and match the subject of the developed unit as well.
All the items that have (*) had a lower degree of availability than was
assumed, and should be developed in the studied series (see appendix 10,
p.270).
Regarding the components of the classroom activities that should be
developed based on the findings of the analysis process, the development
process focused on enriching the content with cultural items that deal with
the learners' own culture, and suit the subject of the developed unit as well.
All the items that have (*) had a lower degree of availability than was
assumed, and should be developed in the studied series (see appendix 11,
p.271).
The components of the illustrations that should be developed based
on the findings of the analysis process, the development process focused on
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enriching the content with cultural items that deal with the learners' own
culture, and suit the subject of the developed unit as well. All the items that
have (*) had a lower degree of availability than was assumed, and should
be developed in the studied series (see appendix 12, p.272).
Regarding the components of the co-curricular activities that should
be developed based on the findings of the analysis process, the
development process focused on enriching the content with cultural items
that deal with the learners' own culture, and suit the subject of the
developed unit as well. All the items that have (*) had a lower degree of
availability than was assumed, and should be developed in the studied
series (see appendix 13, p.273).
Regarding the components of the teaching aids that should be
developed based on the findings of the analysis process, the development
process focused on enriching the content with cultural items that deal with
the learners' own culture, and suit the subject of the developed unit as well.
All the items that have (*) had a lower degree of availability than was
assumed, and should be developed in the studied series (see appendix 14,
p.274).
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Chapter Five
Discussions and Recommendations
Introduction:
This chapter discusses the results of the research questions and
correlates them to the results of previous studies by examining which past
studies agree or disagree with the present study. This chapter also presents
conclusions and recommendations on both a theoretical and a practical
level. These recommendations will provide guidance to curriculum
planners, syllabus designers, and those who are involved in the area of EFL
curriculum and instruction.

Discussions of the Findings of the Study:
By scrutinizing and analyzing the previous studies and related
literature in the area of teaching language and culture, the researcher found
that the checklist is the best instrument for analyzing the presence of
culture in EFL textbooks.
The analysis of previous studies concluded that a question-based
checklist is the strongest format for this sort of analysis. This format agrees
with that of Abu-Nuwar (2007) who used a question-based checklist for
analyzing the Action Pack series. It also corresponds with Jahangard
(2007), Daoud & Murcia (1978), Garinger (2002), and Joiner (1974) who
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used similar checklists for the purpose of evaluating textbooks. The
established checklist reflects the logical arrangement of language in EFL
textbooks.

Discussion Related to the Findings of the First Question: What are the
cultural criteria that should be used in evaluating the Enterprise "4"
Intermediate textbooks of the upper basic stage?
Discussion Related to the Findings of Domain One: Objectives of
Teaching English
Regarding the first domain which represents the objectives of
teaching English, the researcher included basic assumptions and cultural
bases of the national educational philosophy based on the vision of the
English Language National Team (2002 & 2006). The researcher also
focused on criteria related to building up learners' knowledge, interest,
understanding, and awareness of their own culture, as well as introducing
them to other cultures. This emphasis reflects the researcher's belief that
language study should lead to the development of appreciation and
empathy towards one's own culture as well as the target culture.
Additionally, the criteria of this domain evaluated textbook ability to
improve learners' interaction of language and culture through social,
religious, historic, geographic, and value-based features that are related to
the learners' culture as well as other cultures. The importance of including

191

both home and target cultures has been established by Chastain (1978) and
Byram (2000). The researcher decided that the objectives of teaching
English should integrate the practice of communicative skills with effective
cultural tasks, which encourage the development of the learners' ability to
use the language successfully. This decision was reinforced by the
conclusions of Daoud & Murcia (1978) and Joiner (1974). Finally, the
criteria of this domain sought examples of different behavioral patterns that
may be perceived differently by people in other cultures, as suggested by
Garinger (2002). The researcher chose the items in this domain to highlight
the importance of cultural understanding and awareness for both the home
and target cultures.

Discussion Related to the Findings of Domain Two: Content (topics
and themes)
The topics and themes of a textbook are fundamental to learners'
perceptions of language and culture. Therefore, decision-makers must
choose textbooks with contents that have a cultural meaning in line with
the learners' own culture, as well as the target culture. Guided by the
English Language National Team (2002 & 2006), this domain promotes the
learners' ability to cope with daily life based upon civic values and
responsibilities. Accompanying these values, the researcher emphasized
learning about the world at large, the Arab world, and specifically cultural
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input about Jordan. Additionally, this domain attends to societal categories
such as age groups, classes, gender groups, and professions, which enable
the learners to state facts about the Arab world and themselves. The
researcher agreed with Joiner (1974), Chastain (1978), Daoud & Murcia,
(1978), and Cullen & Sato (2000) who stress the importance of increasing
the learners' cultural awareness by stating similarities and differences
between cultures and increasing the learners' knowledge of different ways
of living and thinking. Likewise, the textbook content should match the
age, interest, and the needs of the learners. These criteria are consistent
with the recommendations of Plastina (2000), Moran (2001), Kilickaya
(2004), and Genc & Bada (2005).

Discussion Related to the Findings of Domain Three: Language Skills
(listening & speaking and reading & writing)
The researcher developed the criteria of the third domain with
attention to authentic/real-life material. Since English is a lingua franca, it
is important for learners to see how it is used in real situations. This
authentic usage allows them to develop proper receptive and productive
language skills. The communicative skills should provide the learners with
cultural material that increases their cultural knowledge; they should
develop a unit of authentic material related to the learners' own culture;
they

should

practice

the

integration

of

the

language

skills
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communicatively; and they should reflect a diversity of cultural features.
These expectations are consistent with the findings of Joiner (1974), Daoud
& Murcia (1978), Cullen & Sato (2000), Peterson & Coltrane (2003), and
Johnson (2005).
Discussion Related to the Findings of Domain Four: Language
Features (vocabulary, grammar, and pronunciation)
In addition to language skills, language features should reflect both
the learners' culture and the target culture. The researcher agreed with
Kitao (2000) and McKay (2003) that extending learning with cultural
components has a motivating effect upon learners. A valuable textbook
extends learning beyond the rudiments of language to reinforce the
learners’ knowledge and awareness of cultural content, which leads to the
meaningful use of language in the learners' life. Additionally, it deals with
extended tasks for cultural communicative functions such as revising
sounds, word stress patterns, and intonation. The researcher again
considered the work of Joiner (1974), Daoud & Murcia (1978), Kilickaya
(2004), and Abu-Nuwar (2007) who assured the necessity of having a
cultural dimension in the language features as well as the other language
components.
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Discussion Related to the Findings of Domain Five: Classroom
Activities

(dialogues,

oral

presentations,

discussions,

role-play,

pair/group work, giving brief summaries, conducting research)
The English Language National Team (2002 & 2006) stated in the
EFL guidelines the necessity of teaching learners about their own culture as
well as the target culture using different cultural activities and strategies.
Keeping this in mind, it is important that the aforementioned classroom
activities carry a cultural dimension while reflecting learner-initiated
interests. Classroom activities are an important extension of textbook
content, as they allow learners to contextualize the language components
actively. Therefore, the criteria of this domain seek to evaluate the
integration of culture with classroom activities to encourage learners to be
engaged in real communicative situations, which help them to appreciate,
to understand, and to be aware of cultural behaviors. These criteria are
consistent with the studies of Cullen & Sato (2000), Plastina (2000),
Peterson & Coltrane (2003), Saluveer (2004), Feng (2004), and Hong
(2005).
Discussion Related to the Findings of Domain Six: Illustrations/Visual
Material (photographs, pictures of places/people, pictures of behaviors,
male/female relationships, pictures of different social groups, charts,
diagrams, tables, maps, and documents)
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The importance of illustrations/visual material cannot be emphasized
enough. When learners are unfamiliar with a language, their initial
attraction is toward visual materials. A learner can relate to a picture more
quickly than to foreign texts. Therefore, illustrations are very important
because they give the learners their first impression of the culture that the
language represents. Based on the criteria stated by Joiner (1974), Cullen &
Sato (2000), Kilickaya (2004), and Hall (2004), the researcher agreed that
illustrations should be accurate, simple, direct, and away from any bias and
exaggeration. At the same time, cultural materials must help learners to
acquire knowledge, understanding, appreciation, cultural awareness, and
reflect the realities of their own culture as well as the target culture.
Valuable

textbook

illustrations

will

also

promote

intercultural

communication.

Discussions Related to the Findings of Domain Seven: Co–Curricular
Activities/Exercises (drills, homework, assignments, and other extra
activities)
Beyond the classroom, learners should be exposed to activities which
engage the same cultural topics as those in the classroom. These must
reinforce the interrelation between language and culture. For this, and
based on Joiner (1974), the researcher noted the importance of cocurricular activities that give the learners opportunities to communicate
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intelligibly and fluently in meaningful and practical real-life situations, and
provide opportunities for remedial work in cultural activities.

Discussion Related to the Findings of Domain Eight: Teaching Aids
(teacher's book, test booklet, the scripts of the cassettes, and the audio
CDs)
Regarding the teachers' book within this domain, the researcher
highlighted the value of fact files, magazine' articles, and accompanying
tasks about the learners' own culture, as well as the target culture. Likewise,
the teachers' book should provide cultural materials such as cultural
corners, cultural clips, video projects, and suggested answers, which give
learners a taste of life in their country as well as in the English-speaking
world. These items correspond to those of Abu-Nuwar (2007). Regarding
the test booklet, the developed criteria in this domain focus on
communicative testing, which concentrates on language use rather than
usage. These tests should be objective and accurate, and promote the
learners' ability to express themselves confidently. Finally, the researcher
noted that the audio–cassette and CD scripts should likewise serve the
learners' cultural knowledge, this is consistent with Joiner (1974).
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Discussion Related to the Findings of the Second Question: To what
extent do cultural aspects prevail in the Enterprise "4" Intermediate
textbooks of the upper basic stage?
The process of scrutinizing and analyzing the Enterprise "4"
Intermediate textbooks, which have been prescribed for use in some
Jordanian private schools, showed that they do not give sufficient
consideration to cultural aspects. The particular criteria of this study are
unique but comparable to, and influenced by different material evaluation
checklists developed by other researchers in the field. Specifically
Enterprise "4" lacks the learners' own culture as it does not reflect the
cultural assumptions of the general guidelines for teaching English in
Jordan as defined by the English Language National Team.

Discussion Related to the Findings of the First Domain:
Objectives of Teaching English
Discussion Related to the Findings of: Do the objectives represent the
basic assumptions and the cultural bases of the educational philosophy of
the country?
The analysis of the objectives showed that the listed cultural criteria
regarding this question were not highly available. The textbook objectives
do not reflect the basic assumptions and principles of teaching EFL in
Jordan. The researcher found that the written objectives were inconsistent
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with the intended objectives of the English Language National Team (2002
& 2006). Since Enterprise "4" was adopted by the Ministry of Education, it
should have also been adapted to meet these assumptions and principals.
The relative absence of objectives relating to Arab-Islamic culture
weakened the series and was considered one of its demerits. These results
are similar to Shatanawi (2005) who found that there was weak
representation of the basic assumptions and cultural bases of the
educational philosophy of the learners' country in the adopted Cutting Edge
EFL textbooks.
In this area, this study proved the importance of adapting textbooks
based on the manual of teaching EFL in the intended country by
highlighting the basic assumptions and cultural bases in the intended
objectives of teaching English. The researcher here agreed with Saluveer
(2004) and Lang (1998) who assured that in the ideal foreign language
classroom the teaching of culture should be an integral and systematic
component relating to the general objectives of TEFL.
Discussion Related to the Findings of: Do the objectives focus on
building up learners' cultural knowledge that stimulates the learners'
interest?
In this area of analysis, the results showed that the objectives did not
focus on building the learners' cultural knowledge or stimulating their
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interests. Instead, the results of this question showed that the foremost area
of interest of this series is the target culture. This may stimulate the
learner's interest to know about world cultures around us but such interest
should be conditioned by a prioritized knowledge of Jordan, which was
completely ignored in this area.
The results were consistent with the findings of Cheung (2001)
whose analysis revealed a deficiency in the incorporation of popular
culture. This study concluded that adopting popular culture in English
teaching provided extrinsic motivation to both learners and teachers.
Integrating learners' own culture into EFL textbooks allows the learner to
learn within the language instead of about the language. The researcher
affirms Cheung's recommendations that teachers should set up a source
bank of popular culture materials for English teaching; but, the researcher
believes that such source-material should be included as a resource with an
adopted textbook. The results also are related to Bin (2001) who gave
priority to cultural knowledge that matched learner's interests.

Discussions Related to the Findings of: Do the objectives focus on
increasing learners' cultural understanding and awareness of their own
culture as well as introducing them to other cultures?
The results of this question showed that the objectives did not focus
on comparing and contrasting Jordan with other countries. The results
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clarified that the process of comparing, contrasting, and finding out
similarities and differences was restricted to the target cultures, and
excluded the learners' own culture. Without comparing the target culture to
the learners' culture, the learner cannot develop adequate understanding,
awareness, and appreciation. The results here are inconsistent with the ones
from Pauchulo (2005). Pauchulo discovered that foreign language
classrooms and textbooks lack the target culture but are rich in home
culture. Due to this, Pauchulo argued that teachers should focus more
attention on the target culture. However, the findings of this research
conversely show that textbooks and teachers must focus on teaching more
of the home culture alongside the foreign culture.
Discussion Related to the Findings of: Do the objectives require
enrichment of the learners' extensive practice of the communicative skills
by involving them in effective cultural tasks?
The analysis highlights the extent to which the objectives focus on
enriching the communicative skills in the area of cultural tasks. However,
despite the high frequency of occurrences for this evaluative question, the
degree of availability of the learners' culture is very weak. The learner's
own culture is not a focus of the objectives in the area of communicative
skills. Without considering the home culture in the objectives of languagelearning, learners will be unable to extend their communicative skills from
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their classrooms to their lives. The results are consistent with findings of
Waite (2006) who stressed the importance of focusing on communication
via culture in foreign language classrooms. Waite argued that incorporating
cultural aspects with communicative objectives should be a normal aspect
of foreign language classrooms. In the same vein, the researcher believes
that socializing and communicating using cultural content is imperative
because it provides learners with real life exposure to the target language.
However, it is equally necessary that the objectives regarding
communication are relevant to the lives of learners and their culture, thus
motivating them to pursue the language further.
Discussion Related to the Findings of: Do the objectives call for
reflecting the cultural value system of the society where the language is
spoken as well as other societies?
The results of the analysis revealed that the objectives of the series
are mainly directed to the target culture value system. Enterprise "4"
succeeds in reflecting the cultural value system of the society where the
language is spoken. However, the cultural value system of Jordanian
society is not represented among the societies available in the series. These
results are inconsistent with Knafl (1985) who discovered that children's
books reflected the value system of the country in which they were used.
The findings of this research highlighted the inclusion of target culture
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values at the expense of the learners' value system. These results were
consistent with AL-Momany (1998) who emphasized the availability of
cultural values in EFL textbooks but who also noted the lack of Arab
values. Without some values which reflect the learners' own culture, a
foreign language may seem distant, difficult to connect with, and hard to
understand.

Discussion Related to the Findings of: Do the objectives seek the
development of appreciation and empathy towards one's own culture as
well as the target culture?
Findings related to this question showed that the development of
appreciation and empathy towards one's own culture is very weak. Seeking
the development of appreciation and empathy towards the target culture is
the main focus of the series objectives. These results are consistent with
those of AL-Shatanawi (2005) which showed the dominance of the English
culture and the lack of representation of the learner's own culture in the
"Cutting Edge Series". Furthermore, the findings are not reflective of what
the English Language National Team (2002) suggested in their General
Guidelines for Teaching English in Jordan. EFL textbooks should not
exclusively promote learners' empathy and acceptance towards the target
cultures but should also cultivate empathy for their own cultures.
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Unfortunately, in this area the analysis showed the series complete
disregard towards empathy for the learners' own culture.
Discussion Related to the Findings of: Do the objectives encourage the
development of the learners' ability in using the language successfully by
providing them with real life situations to talk about their own culture?
The findings of the analysis were in complete agreement and
similarity with those of AL-Shatanawi (2005) and AL-Barakat, et al
(2006). Each researcher observed the availability of cultural aspects in their
textbooks but those cultural aspects did not deal with the learners' real life
situations. The results of this analysis indicated that the objectives did not
encourage the development of learners' ability to use the language
successfully. The objectives failed to provide the learners with real life
situations to talk about their own culture. This is one of the demerits of the
Enterprise "4" series as it does not reflect the goals of the English
Language National Team (2002 & 2006), which focuses on enhancing the
communicative skills of the learners by providing them with real life
situations. Similarly, the results in this area were consistent with AbuNuwar (2007) who found that there was remissness in developing cultural
objectives. The researcher found that the corresponding remissness in
Enterprise "4" would work as an obstacle that forbids teachers from
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achieving the stated objectives and leads to a greater focus on enhancing
and developing cultural objectives.

Discussion Related to the Findings of: Do the objectives provide chances
for the improvement of the learners' interaction with language and culture
through social, religious, historic, geographic, and other ways of living that
relate to the learners' own culture as well as other cultures?
The researcher's findings for this question agreed with AL-Shatanawi
(2005) in arguing that the aforementioned cultural aspects are of great
importance to EFL textbooks. Those aspects should reflect the cultural life
of the learners' own country as well as the target culture. However, the
researcher found that these cultural aspects were only represented for the
target culture and absent for the home culture. These results also were not
consistent with the English Language National Team (2002 & 2006) which
stated that, "English is a necessary tool for the economic, social, cultural
and technological development of Jordan" (p.7). Without teaching the
students about these aspects of Jordanian life, it would be difficult for the
learners to comprehend for world at large.
Discussion Related to the Findings of: Do the objectives require
providing the learners with different behavior patterns that may be
perceived differently by people in different cultures?
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The related literature and studies considered the previous question an
important criterion for cultural analysis. The findings showed that the
provision of different behavior patterns was not on the level needed. The
objectives only gave the learners a chance to become familiar with a few of
the behavior patterns in some of the countries of the world but not in
Jordan. The findings were completely different from the study of Cisar
(2000) who found that EFL textbooks provided learners with sufficient
chances to discuss different patterns of behavior. Likewise, the results
seemed inconsistent with Byram & Morgan's (1994) assumption that
students need to be engaged in the interpretation of different patterns of
behavior.

Discussion Related to the Findings of the Second Domain: Content
(topics and themes)

Discussion Related to the Findings of: Do the topics and themes have a
cultural meaning according to the learners' own culture?
The results of this question showed that the topics and themes have
cultural meaning to a limited extent. The researcher found that the topics
and themes were meaningful with regard to the target culture but in
general, they are relatively meaningless regarding the learners' own culture.
This is quickly evident when one skims the sections headings, which have
very little to do with the learners' own culture. These cultural oversights go
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against what was prioritized by the English Language National Team in
2002 and 2006. Similar results were found in the analyses conducted by
AL-Shatanawi (2005) and Abu-Nuwar (2007) on the Cutting Edge and
Action Pack 5 series respectively.
Discussion Related to the Findings of: Do the topics and themes increase
the learners' knowledge with different ways of living and thinking of
people in different countries?
In this area, the researcher found a reasonable representation of
different cultural types. These different types increase the learners'
knowledge with the different ways of living and thinking of people in
different countries. Enterprise "4" succeeded in introducing the customs
and traditions, different types of dwellings, people's use of leisure time in
different countries such as Japan and Britain. These results agreed with the
emphasis of Chastain (1978) who assured the necessity of introducing
learners to the target culture. However, though Enterprise "4" successfully
introduced learners to different ways of living and thinking, it did not do so
in conversation with ways of living and thinking in their own culture.
These results were not consistent with the guidelines of the English
Language National Team (2002 & 2006), AL-Shatanawi (2005), and AbuNuwar (2007) who assured the necessity of introducing the learners' own
culture in juxtaposition with the target culture in the EFL textbooks.
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Discussion Related to the Findings of: Do the topics and themes raise the
learners' level of understanding of different cultures?
The researcher found that the textbooks were strong in introducing
learners to the target cultures. Despite this strength, the learners' level of
understanding might be limited by the textbooks' inattention to crosscultural comparisons. Without such comparisons, learners lack the
opportunity to discover similarities and differences with their own culture.
The findings of this question agreed with Seelye (1993), Thanasoulas
(2001), and the English Language National Team (2002 & 2006) who
declared the importance of raising the level of understanding of different
cultures. Likewise, these results agreed with Tomalin & Stempleski (1993)
who noted the necessity of contrasting and comparing target cultures in
order to increase the cultural awareness and understanding of the learners.
At the same time, those results fell short of the requirements of the English
Language National Team (2002 & 2006), which focused on the necessity
of teaching students about the target culture and their own culture to
increase their level of cultural understanding.
Discussion Related to the Findings of: Do the topics and themes promote
the learners' ability to cope with daily life responsibilities by seeing
practical applications of civic values and responsibilities, i.e. charity, good
citizenship, etc?

214

The results clarified that the topics and themes promoted the learners'
ability to cope with daily life responsibilities. The analysis showed that the
textbooks highlighted civic values and responsibilities practiced in the
target culture. However, while these results strongly conveyed the target
culture, they weakly considered the practices of Jordan and the Arab world.
This was completely inconsistent with the English Language National
Team (2002 & 2006), Abu-Nuwar (2007), and AL-Shatanawi (2005), all
of whose studies mainly concerned the importance of having cultural
dimensions, especially ethical, national, and religious, that relate to the
learners' daily life responsibilities.
Discussion Related to the Findings of: Do the topics and themes teach the
learners about the Arab world and society, and introduce them to the world
they live in?
The results relating to this part of the study showed that the topics
and themes did not teach the learners about the Arab world and society. On
the contrary, they taught the learners a lot about the broader world they live
in. The topics and themes reflected much more about the cultures in the
world at large than they did about the learners' particular microcosm. These
results were in disagreement with the focus of the English Language
National Team (2002 & 2006), which mainly considered the local culture
and the related Arab culture. These results were disappointingly in
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agreement with Abu-Nuwar (2007) and AL-Shatanawi (2005) who also
reviewed textbooks approved by the Ministry of Education.

Discussion Related to the Findings of: Do the topics and themes increase
the learners' awareness by stating similarities and differences between the
culture(s) of speakers of the foreign language and the learners' own culture?
Based on the observed results, raising cultural awareness by
explicitly stated similarities and differences was not directly specified by
the textbooks. Since this is considered and supposed to be one of the main
objectives regarding teaching culture in EFL classes, textbooks should
include such comparisons within the thematic and topical content. Not only
did not they have priority in the series, but also the comparisons completely
excluded the learner's own culture. These results were inconsistent with
Genc & Bada (2005) who observed the great benefit of teaching cultural
awareness in the texts with regard to home culture.
Discussion Related to the Findings of: Do the topics and themes handle
societal categories, i.e. different age groups, social classes, sex groups,
professions, etc., that enable the learners to state facts about the Arab
world/countries and themselves
This question had very weak and negative results, meaning that the
content themes and topics discussed societal categories which were
irrelevant to the learners' own culture. These results, in one way, fulfilled
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the necessity of teaching target culture as advocated by Chastain (1978)
and Tomalin & Stempleski (1993). However, without talking about the
learners' country, the results were inconsistent with the English Language
National Team (2002 & 2006), Joiner (1974), Chastain (1978), Abu-Nuwar
(2007), AL-Shatanawi, (2005), and Peterson & Coltrane (2003). Each of
these researchers noted the necessity of supplying thematic content and
topics from the learner's own culture. Since cultural knowledge is one of
the main goals of the national and international standards of teaching
English, textbooks used in Jordanian schools should include societal
categories related to the Arab world. These results were also incompatible
with Genc & Bada's (2005) emphases which stated that culture has a
humanizing and a motivating effect on the language learner if it extends to
their cultural values and societal characteristics.
Discussion Related to the Findings of: Do the topics and themes offer
opportunities to explore different kinds of content, i.e. topics related to the
cross-cultural themes of the learners' own world and cultural input about
Jordan?
Results showed that topics related to the world at large were given a
reasonably high emphasis, while the results that dealt with cultural input
about Jordan were given a low emphasis. This can be explained by the fact
that the when the series was adopted, its main focus was on the target
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culture. The series was not adapted and developed to reflect guidelines of
the English Language National Team (2002), which stated that the thematic
content should be rich with the learner's own culture as a priority, and the
target culture as a supplementary and complementary emphasis. These
results were inconsistent with Kilickaya (2004) because they ignored
Jordan in their cross-cultural themes. To be relevant for Jordanian schools,
the topics and themes should help a learner to explain other cultures
through the lens of Jordanian culture. On the other hand, they were
consistent with Kilickaya's idea of teaching a variety of world cultures as
an integral part of the thematic content of EFL classes.
Discussion Related to the Findings of: Do the topics and themes match
the age, interest and the needs of the learners?
The thematic content of Enterprise "4" was completely irrelevant
with what the English Language National Team (2002 & 2006) stated in its
general guidelines for teaching English in Jordan. Since it contained next to
nothing regarding Arab culture, the topics and themes were not chiefly
related to the needs of the learners. The general guidelines focused on
teaching the learners about Jordan, the Arab world, the story of the Arabs,
and lastly about the world at large. The results of this analysis showed that
the focus is just the opposite, it teaches world culture as the highest focus
and emphasis, with substantially less emphasis on Arab culture. Without
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themes and topics that relate to Jordan, the learners' needs and interests
cannot be fully met. Thus, these results were completely against what was
stated in the general guidelines of the English Language National Team
(2002).

Discussion Related to the Findings of the Third Domain:
Language Skills (listening & speaking, reading & writing)
Discussion Related to the Findings of: Do the communicative skills
provide the learners with cultural material that increases their cultural
knowledge?
The findings of the analysis recognized that the course book and
workbook were highly concerned with developing reading skills focusing
on the target culture. The learners who read and communicate with the
written material in these textbooks are immersed in reading about places,
daily life, geography, and other information regarding the target culture.
However, the same reading skills sections give very weak attention to the
learner's own culture. This is likely a result of the fact that the Enterprise
series is a publication of Great Britain. While British culture dominates the
textbooks, no attention was given by the publisher to the many
nations/culture where the textbook is meant to be taught.
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The problems of Enterprise "4" disagreed with the theories of
Kramsch (1998) who focused on the importance of teaching culture. He
considered cultural-based reading skills to give learners an opportunity to
participate actively in a discourse community. Furthermore, the researcher
believes that culturally diverse reading materials give learners a common
set of tools to relate their own culture to another culture.
These results corresponded with Kilickaya (2004) who assured that it
is necessary while reading about a target culture to explain how it relates to
one's own culture. Likewise, Kilickaya (2004) argued that the learner
should be able to interpret documents from another culture, thus acquiring
new knowledge of different cultural styles.
Discussion Related to the Findings of: Do the communicative skills
develop a unit of authentic material related to the learners' own culture in
the area of "listening & speaking tasks" to practice the integration of the
language skills communicatively?
The results from this question were very weak. The listening and
speaking tasks were separated in form; they both represented separate tasks
within the Enterprise "4" textbook. The material available was not
authentic and original. The results showed that when the learners practiced
listening and speaking, the content was unrelated and did not utilize real
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stories, poems, or real events presented through pictures, maps, or
advertisements.
These results were in disagreement with the findings and
recommendations of Peterson & Coltrane (2003) who assured that learners
in the language class can create, explore, and reflect on both their own and
the target culture. The best classroom practices make use of authentic
materials and sources from the native speech community so that learners
engage in authentic cultural experiences through films, news broadcasts,
television shows, telling stories of photographs, newspapers, and listening
to songs and poems.

Discussion Related to the Findings of: Do the communicative skills
reflect a diversity of cultural features to enhance the learners' cultural
awareness?
The positive results of this question referred mainly to presenting the
target culture and secondly to writing about one's own culture. Different
target/foreign cultures were given a very high emphasis in both analyzed
textbooks (the course book and the workbook). This focus enhanced the
learners' cultural awareness through presenting and identifying aspects of
the target culture. However, comparing, contrasting, and identifying the
differences and similarities with the learners' culture were greatly
underrepresented. Cultural awareness was not highly considered when it
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came to similarities and differences between the learners' own culture and
the target culture. The researcher noted that the textbook did not give the
learners adequate opportunity to write and reflect on their own culture with
respect to the target culture.
These results were in disagreement with Henrichsen (1997) who
assured the necessity of helping learners to understand their own culture
and different cultures in new ways using different approaches. Learners
need to be able to write about different cultural features of their own
culture as well as the target culture. Textbooks must facilitate cultural
writing tasks by providing learners with integrative models that combine
both cultures.

Discussion Related to the Findings of the Fourth Domain:
Language Features (vocabulary, grammar, and pronunciation)
Discussion Related to the Findings of: Do the language features reflect
different cultural aspects, which reinforce learners’ knowledge and
awareness of the cultural content?
The results of this question dealt with the area of vocabulary. The
results showed that the vocabulary section in each unit represented
different cultural aspects and different aspects of life in many areas around
the world. Those results brought us to the conclusion that vocabulary adds
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a lot to the learner's cultural knowledge and awareness. Enterprise "4"
succeeded in conveying vocabulary relating to different cultural types,
including both names and locations from other cultures. However, the
vocabulary consistently emphasized the target and foreign cultures and
overlooked vocabulary from Jordan and the Arab world.
The conclusions showed that the context of teaching vocabulary had
no direct relation with the living context of the learners. These conclusions
were in disagreement with Plastina (2000) whose focus was on
contextualizing culture and processing vocabulary via dynamic cultural
events and institutions. New vocabulary should be presented in a vibrant
and living way that raises the learners' cultural awareness by focusing on
the similarities and differences between the learner's own culture and the
target culture. The results were also in disagreement with Johnson (2005).
Johnson explained that learners were affected in their language acquisition
by their perceptions of both the target culture as well as their own culture.
He assured that proficiency in L2 would enhance if a learner positively
perceived his/her own culture in conjunction with the target culture. The
results also went against and were not consistent with Stapleton (2000) who
concluded the importance of teaching the cultural facets of language
features; Stapleton also proposed that culture in language textbooks should
encompass four realms, one of which should be the semantic realm.
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Discussion Related to the Findings of: Do the language features present
cultural examples that lead to meaningful use of the language in the
learners' life?
The results showed a very weak emphasis on using grammatical
examples that represented cultural features of the learner's own life. The
grammatical examples in the grammar section of the course book and the
grammar book did not represent the learners' own culture. For a specific
example, features such as Arab characters' names, cities in Jordan, or any
Arab countries (except Egypt) were not included in the series. The lack of
cultural features in the presented grammatical examples may lead to unmeaningful use of the language rules in the learner's own life.
The results were in disagreement with Cullen & Sato (2000) who
suggested that textbooks, while presenting grammatical structure, should
utilize examples that actuate that structure within a learners' cultural
understanding. In this way, learners could learn language structure
conjointly with the target culture and their own culture. The results were
also in disagreement with Johnson (2005) who concluded that teaching
English as a foreign or second language should integrate culture. As he
pointed out, adult EFL/ESL learners understand that language learning
consists of more than the ability to understand the linguistic structure but
rather, using it in cultural contexts. Additionally, the results disagreed with
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Stapleton (2000) who suggested that language features should be culturally
oriented to balance with the covert and overt cultural features. He also
necessitated that cultural connections with language features should range
from grammatical elements to sociolinguistic ones.

Discussion Related to the Findings of: Do the language features deal with
extended speech tasks for cultural communicative functions as well as
revising the sounds, word stress patterns, and intonation?
The results relating to this question in both the course book and the
workbook lacked examples that combined culture with the area of
pronunciation. Neither the target culture nor the learners' culture was
incorporated into the pronunciation activities. The lack of enrichment and
remedial examples to enhance the right pronunciation indicated the absence
of cultural dimensions in this area. These results contradicted Johnson
(2005) who assured that the coding and decoding of communicative acts
required knowledge, understanding, and appreciation of the cultural context
in which they occurred. Also, these conclusions did not agree with the
focus of Plastina's (2000) training course, which considered literature as a
medium to convey different cultural meanings related to the connotations
and denotations of certain words. The course taught stress and intonation,
which may lead to a different meaning of the word in different cultures
according to the cultural literature and literary texts.
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Discussion Related to the Findings of the Fifth Domain:
Classroom Activities
Discussion Related to the Findings of: Do the classroom activities give
the learners the chance to practice the integration of the four language skills
(listening & speaking, reading & writing) in cultural contexts to
communicate the meaning of the thematic content regarding their culture?
The results of this question pointed strongly to the lack of classroom
activities that enhance cultural meaning in communicative situations.
Learners were not given ample opportunity to integrate language skills and
thematic content via activities such as dialogues, dramatization,
discussions, and cultural projects. These results were in disagreement with
Cullen & Sato (2000) who observed the importance of using practical
techniques and different activities for teaching culture in EFL classroom.
Their results showed that through different activities, learners enhance their
communicative competence as they actively engage in the target culture as
well as their own culture within the language class.

Discussion Related to the Findings of: Do the classroom activities
encourage learners to be engaged in real communicative situations which
help them to appreciate, understand, and to be aware of cultural behaviors?
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In perhaps the most significant and disappointing result of this
question, learners did not have one single chance to engage in real life
communicative situations. The results were negative regarding concerns
about the importance of being engaged in real life situations in order to
more completely understand different cultural behaviors. Cullen & Sato
(2000) attempted to focus on the importance of creating culturally
communicative contexts, believing that textbooks and teachers should teach
the students language and culture through the immersion of the learners in
their own culture. In this way, the learners can understand and appreciate
their culture by giving them a chance to see it from outside, communicate
about it in a lively way, and understand it deeply. The results were also in
disagreement with Heinle & Heinle (2001) who emphasized that learning
culture through textbooks was best achieved as a lived experience and as a
personal encounter with one's own and another's way of life.

Discussion Related to the Findings of the Sixth Domain:
Illustrations
Discussion Related to the Findings of: Do illustrations and cultural
materials help learners to acquire knowledge, understanding, appreciation,
and cultural awareness of their own culture as well as the target culture?
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Using authentic sources and illustrations from the learners' own
culture was not the focus of the studied series. Illustrations did function to
raise the learners' knowledge of the target culture but did not aid their
development

of

cultural

awareness.

The

analysis

revealed

that

representation of Jordanian/Arab culture was severely lacking and learners
were not given the chance to visualize cultural similarities and differences.
This is necessary for strengthening their appreciation of the legitimacy of
their own cultural heritage. The results were in disagreement with Peterson
& Coltrane (2003) who argued the necessity of using illustrations from the
native speech community to help learners engage in authentic, rather than
abstract, cultural experiences. The results were in also disagreement with
Kilickaya (2004) regarding the following question, "Are illustrations
appropriate to the learners' native culture?" Kilickaya used this question to
emphasize the strong relationship that should be available between the
illustrations and cultural knowledge and understanding.

Discussion Related to the Findings of: Do illustrations and cultural
materials reflect the realities of the home culture as well as the target
culture?
The findings showed that the illustrations reflected the realities of the
target culture but highly ignored the realities of the home culture.
Enterprise "4" failed to include significant illustrations showing aspects of
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the learners' own culture, such as pictures of real leaders in the Arab world,
pictures of typical costumes, and pictures of women in Muslim attire.
These results were consistent with the analysis of Shatanawi (2005) who
noted the same trend in the "Cutting Edge" series. Both textbooks' main
focus is the target culture (Western culture), whereas the Arab-Islamic
culture was completely absent. The findings of this question were also
consistent with Otlowski (2003) who concluded that textbooks should
provide a wealth of explanations and detailed notes combined with
illustrations that represent the learners' own culture.
Discussion Related to the Findings of: Are illustrations and cultural
materials accurate, simple, direct, and away from any bias and
exaggeration?
The researcher's results clarified that the available illustrations, as
manifested in the course book and the workbook, were not accurate
regarding the learners' own culture. They were not simple because they
were not familiar to the learners, they were biased toward the target culture,
and they exaggerated the importance of the target culture at the expense of
the learners' own culture. This can be explained by the fact that the
illustrations were chosen to represent the country where the series was
edited and were not adapted based on the general guidelines for teaching
EFL in the learners' own country.
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The conclusions were in argument with Joiner (1974) who assured
the necessity of having authentic, positive, and special cultural illustrations
that enhance the learners' own cultural knowledge, and awareness. The
results were also in disagreement with the recommendations of Hewings
(1991) who found that the illustrations in textbooks and language teaching
materials are of great importance. Because of this importance, textbooks
should focus on illustrations as a means of contextualizing language and
stimulating language practice according to the learners' own culture, as well
as other cultures. Illustrations should be direct and selected with attention
to how they will be perceived through the learners' eyes.
Discussion Related to the Findings of: Do illustrations and cultural
materials promote intercultural communication?
The results of the analysis showed that this question also had a very
weak availability. The series did not include tables, maps, or diagrams to
clarify the similarities and differences between cultures, particularly for
Jordanian-Arab culture. This indicated that the cultural material embedded
in the illustrations was restricted to the target culture, which meant that
intercultural communication was weakly represented in both the course
book and the workbook. Since learners study language in order to
communicate with different cultures, they must be exposed to illustrations
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that compare and contrast their own culture with the target culture, and
thus, develop their ability to communicate inter inter-culturally.
The findings are in disagreement with Banks (1995) who argued the
necessity of integrating illustrations about racial, ethnic, and cultural
groups into textbooks from both the target and learners' cultures. Based on
the research of Banks and this analysis, textbooks should promote
purposeful intercultural communication by integrating illustrations from
multiple cultures with projects, written notes, and other activities. The
findings were also in disagreement with Hall (2004) who focused on the
importance of providing learners with diverse cultural, multiethnic, and
multicultural illustrations. The illustrations in EFL textbooks should
simultaneously match the culture in the classroom as well as enhancing
intercultural communication.

Discussion Related to the Findings of the Seventh Domain:
Co-Curricular Activities/Exercises
Discussion Related to the Findings of: Do co-curricular activities give the
learners opportunities to communicate intelligibly and fluently in
meaningful, practical real-life situations, and provide opportunities for
remedial work in cultural activities?
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The results of this question revealed that the co-curricular activities,
which should provide opportunities for remedial work in cultural activities,
were completely absent in both the workbook and grammar book. The
results strongly confirmed the textbooks' oversight of cultural components
in the area of co-curricular activities, especially those that discussed the
learners' own culture. These results led to the conclusion that the textbooks
care primarily about the target cultures and when adopted, they were not
adapted to suit the culture of the country where they would be taught.
These results were in disagreement with Stapleton (2000) who
argued the importance of using co-curricular activities in many different
forms, i.e. using contrastive examples to assure the importance of both
cultures (the native and the target). He also emphasized the quality of
cultural information and the manner of its presentation, so that it might
provide learners with opportunities to communicate effectively.
The results were also in disagreement with Herron (1999) who
pointed to the effectiveness of using different types of co-curricular
activities. Herron's study focused on using technology, mainly watching
videos and discussing their cultural events, to remediate and enrich cultural
communication in real life situations.
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Discussion Related to the Findings of the Eighth Domain:
Teaching Aids
Discussion Related to the Findings of: Does the teacher's book enhance
the learners' cultural awareness and appreciation by providing them with
fact files and magazine articles plus accompanying tasks, etc. about their
own culture as well as the target culture?
The results revealed that this component was weakly presented in the
teacher's book. The teacher's book had no fact files, magazines articles, or
any accompanying tasks that may help in raising the learners' cultural
awareness and appreciation. Perhaps, the results can be partially explained
because the series was only created to be taught about target cultures in the
world at large. It did not include supplementary materials that were
authentic to the Arab world, especially Jordan.
The results were similar to those of Abu-Nuwar (2007) who found
that the AP5 resource materials were inappropriate to support the AP5 in
teaching the cultural content.
The results were in disagreement with Stapleton (2000) who
recommended including a suitable quality and quantity of cultural content
and information in EFL textbooks ranging from the course book to the
teacher's book. The results also disagreed with Joiner (1974) who took into
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consideration the teacher's manual as an essential guide that should be
scrutinized and analyzed while studying the cultural content in any EFL
series.

Discussion Related to the Findings of: Does the teacher's book provide
cultural materials (cultural corners, cultural clips, video projects and
suggested answers) that give learners a taste of life in their country as well
as in the English-speaking world?
The results in this area of analysis showed a reasonable presentation
of cultural corners, cultural clips, video projects and suggested answers.
However, these cultural materials primarily gave learners a taste of life in
the English-speaking world but did not do so for their own country. Since
the teacher's book is the overall guide for the implementation of the
textbook in the classroom, its materials should be thorough and flexible.
Suggested answers, cultural corners, and additional information that is
provided to the teachers should give them resources to convey and adapt
the information to their own culture.
These results and findings were inconsistent with Stapleton (2000)
who focused on the importance of including the learners' own culture as
well as the target culture in the information and content of different
examples in EFL textbooks. The results are also inconsistent with Cullen &
Sato (2000) who discussed the importance of using a balanced combination
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of cultural corners, clips, projects, and suggested answers that would help
learners to learn the language and culture, and at the same time understand
their own cultural perspective.
Discussion Related to the Findings of: Does the test booklet focus on
communicative testing which concentrates on language use rather than
usage to assess the cultural communicative functions, i.e. testing the
learner's ability to express apology?
The finding of this question clarified that the focus on the cultural
content in the area of evaluation was not highly considered. The analysis
clarified the weak representation of the learners' own culture, as the student
assessment material did not consider the communicative function in the
testing

process.

The

testing

process

was

mechanical

and

not

communicative as it concentrated on language usage rather than language
use.
The results were in disagreement with Saluveer (2004) who pointed
to the importance of testing cultural knowledge, awareness, and
competence communicatively. Since the test booklet is a major reference
for how teachers should test their students, it must focus on the importance
of authentic communicative testing. In the area of language, testing should
be balanced between the objective and the subjective. Students should be
exposed to much more subjective forms of testing that incorporate cultural
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dimensions. This will enable them to enhance their ability in selfexpression.
The results of this part of the study also disagreed with the English
Language National Team (2006) whose focus was on the importance of
achieving

the teaching/learning

outcomes in

EFL classes using

communicative testing.
Discussion Related to the Findings of: Does the test booklet provide the
learners with objective and accurate tests to assess the learners' cultural
knowledge & awareness?
The findings in this area of the analysis showed a high focus on
using multiple-choice questions, true & false questions, and one-word
answer questions, such as fill in the blank. These results revealed a bias on
testing a learners' knowledge about the target culture, while ignoring
cultural awareness and not testing their knowledge about their own culture.
The results were similar to the findings of both Saluveer (2004) and
Plastina (2000) who found that textbooks reflect exclusively one cultural
type. They recommended that textbooks should reflect the similarities and
differences between one's own culture and that of the target culture. This
study matched the results and recommendations of Plastina and Saluveer
who agreed that testing should focus on the target cultures, but at the same
time recognize the importance of the learners' own culture.
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Discussion Related to the Findings of: Do the class-cassettes' and audio
CDs' scripts serve the learners' cultural knowledge?
The results illustrated that the class-cassettes' and audio CDs' scripts
did serve the learners' cultural knowledge. However, the knowledge was
mainly related to the target culture and in only a small percentage to Arab
world culture in general and not to the learners' own country. Listening
resources failed to include information from the Jordanian context. Without
some engagement with the learners' culture and interests, students will not
be compelled to listen attentively the provided material.
The results went against the conclusions and ideas of Cullen & Sato
(2000) who focused on the importance of using CDs, stories, songs, and
anecdotes as valuable forms of learning one's own culture in conjunction
with the target culture.
Those findings were in disagreement with the published guidelines
of the English Language National Team (2002 & 2006) who supported the
idea of listening to songs, stories, anecdotes, and proverbs from the
learners' own culture alongside the target culture. The results and findings
also seemed inconsistent with AL-Barakat, et al (2006) who found out that
the APTS materials were adapted to match the needs of the students. The
Enterprise "4" textbooks, since they were approved by the Ministry of
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Education, should have been adapted with the same thoroughness as the
Action Pack series.

Discussion Related to the Findings of the Third Question: What are the
components of the learning unit that should be developed based on culture
criteria?
The results of both the quantitative analysis and the micro- and
macro-analyses revealed that all the components of the learning unit should
be developed based on culture criteria. The rationale behind this was that
all of the components attained lower estimated percentages than assumed;
especially the ones that related to the learners' own culture. This
conclusion was consistent with the conclusion of Stapleton (2000) who
argued the importance of adapting textbooks to suit the culture of the
learners. Moreover, teachers must believe in, and play a clear and
significant role in, adapting their teaching materials and teaching styles to
dovetail with the cultural expectations of their students.
The results and findings of this question also match the conclusions
by Abu Nuwar (2007) who called upon teachers, not only to rely on the
sole content, but also to be innovative and creative in a way to enhance the
inclusion of the learners' own culture.
Furthermore, the results were in complete agreement with ALShatanawi (2005) who believed that EFL textbooks which are taught in
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Jordan, should be adapted to include the currently lacking Arab-Islamic
culture.
Likewise, those results matched the ideas of Duenas (2002), who
assured the necessity of re-culturing teaching materials instead of deculturing them. This study also focused on the idea that providing cultural
information in the context of language classroom may consequently assist
students in developing cultural awareness. As learners develop the ability
to understand foreign cultures as well as their own culture, it will diminish
their possibility of being involved in cultural misunderstandings.
Additionally, the results are consistent with this investigation because
Duenas pointed to the importance of selecting and organizing cultural
information carefully to avoid restricted, mono-cultural perspectives.
The achieved results were very much consistent with McKay (2003).
Both focused on having a cultural component in language teaching for
promoting cultural understanding and deepening the understanding of one's
own culture. Moreover, McKay noted that effective English instruction
appears to support the inclusion of a cultural component in language
materials, but only if the materials' content deals with the local culture.
The findings of this area were also consistent with Otlowski (2003)
who recommended that some parts of the textbook should be removed or
completely re-written to show a more positive and culturally correct image

232

of the learners' country and people. It is necessary to add more detailed
notes on the indigenous people of the area where the textbooks are used, if
they are to be effectively implemented by a nonnative teacher of English.

5.2 Conclusions and Recommendations:
The purpose of this study was to analyze and evaluate the cultural
content of the Enterprise "4" Intermediate series textbooks in order to
scrutinize the degree of availability of the cultural aspects as defined by the
research instrument. Moreover, the research focus was to develop a unit
based on the results of the analysis and focusing on improving the
weaknesses of the series. The major weakness was the degree of the
availability of the learners' own culture. For that, the researcher chose a
purposive sample from the textbook to develop based intentionally on
cultural criteria. The chosen section was Unit Two: Places to Visit, which
originally was confined primarily to places of the target culture with very
little attention to Arab locations. Egypt was mentioned briefly but nothing
was mentioned about Jordan. Because of the intentionally pointed analysis,
the results should not be generalized to a larger population without further
investigation. The following specifications lessen the possibility of
generalizing the results to other populations:
 The purposive selection of the sample of analysis.
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 The instrument of the study (cultural criteria in a question-based
checklist) was developed by the researcher.
 The analyzed series is not taught in all of the private schools in the
Hashemite Kingdom of Jordan.
 The Enterprise series was not developed based on the guidelines of
teaching EFL in the Hashemite Kingdom of Jordan.
 The analysis process was limited to only cultural content.

The results show that the series does not lack cultural presentation;
on the contrary, the cultural dimensions are available in the different
components of the textbooks but with varying degrees of availability.
However, within this cultural presentation there was relatively little content
regarding the learners' own culture. Learners cannot adequately develop
cultural awareness because they have no chance to compare and contrast
between their own culture and the target culture. Furthermore, most of the
objectives, thematic content, language skills, language features, classroom
activities, illustrations, co-curricular activities, and the audio CDs and
cassettes revolved around, and focused on the target culture. The textbook
affords only minimal opportunities for the learners to talk about their own
Arab culture and does not specifically introduce Jordanian culture. This
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may suggest to the learners that the target culture is superior and their own
culture is inferior, and plays a secondary role in EFL textbooks and classes.
Perhaps the most significant critique from this study is that the
adopted textbooks licensed by the Ministry of Education for use in
Jordanian schools are not currently adapted in many ways to correspond
with the cultural needs of the learners. Since textbooks disproportionately
reflect the target culture at the expense of the learners' own culture,
decision-makers must consider culturally adjusting all adopted texts. The
need for cultural adjustment is one of the most significant conclusions of
this study and stands in continuity with the previous conclusions of
Stapleton (2000).
Based on the findings and results of the quantitative and qualitative
analyses and micro- and macro-evaluation of the textbooks, the researcher
proposes a number of recommendations for the English Language National
Team in the Ministry of Education, curriculum planners, syllabus
designers,

EFL teachers, and others who are involved in and concerned

about textbook analysis and evaluation.
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Recommendations on the Practical Level:
 Developing cultural criteria and checklists to be used by researchers for
the purpose of analyzing and evaluating cultural content in EFL
textbooks.
 Developing and adapting different sections in the adopted textbooks to
correspond with the cultural needs and interests of the learners.
 Building teaching programs with concrete approaches for language
instruction that offer possibilities for integrating the learners' own
culture as well as the target culture in a systematic and coherently
structured manner.
 Constructing an optimal model, which focuses on Content-Enriched
Instruction. This model can be used to teach language through a
balanced combination of the learners' own culture and the target culture.
Recommendations on the Research Level:
 Carrying out further quantitative studies concerning the significance of
culture in EFL textbooks.
 Conducting further qualitative investigations concerning the situation of
native/Arab culture in EFL textbooks using macro- and micro-levels of
analyses and evaluation.
 Shifting the focus from the learning of language per se to the learning of
language via selected cultural content or subject matter.
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 Using Content-Enriched Instruction, which focuses on enhancing the
content of the textbooks and the classroom with meaningful cultural
information.
 Analyzing and evaluating the cultural content in the textbooks adopted
by Jordanian schools, and also developing certain sections of those
textbooks regarding the cultural content in a manner that matches the
learners' interests, age, and needs.
 Scrutinizing the cultural content of the adopted textbooks based on the
General Guidelines for Teaching English in Jordan.
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Appendix (1)
The Validation Letter
Amman Arab University for Graduate Studies
Faculty of Graduate Educational Studies
Department of Curricula and Instruction

Dear Member of the Validation Jury:
Please provide information in the blank spaces.
Name_______________________
Job Title_________________
Place of Work________________
Field of Study_____________
The researcher is conducting a study entitled:

Evaluating Enterprise Series Textbooks from a Cultural Perspective
and Developing a Unit Based on Cultural Criteria
This study tries to answer the following questions:
1. What are the cultural criteria that should be used in evaluating
the Enterprise "4" Intermediate series textbooks of the upper basic stage?
2. To what extent do cultural aspects prevail in the Enterprise "4"
Intermediate series textbooks of the upper basic stage?
3. What are the components of the learning units that should be developed
based on culture criteria?
To answer the previous questions, the researcher built an evaluation
instrument comprised of eight domains and thirty-six evaluative questions.
Each one of the eight domains has a different number of evaluative
questions. Each one of those evaluative questions has different number of subitems that represent the cultural criteria. The following parts of the series, The
Course Book, the Work Book, the Grammar Book, and the Teacher's Book, the
Test Booklet and the Tape Scripts of the Audio-Cassettes and CDs will be
analyzed and evaluated based on these cultural criteria.
The items were elicited from the international and national studies in the
area of teaching culture in EFL/TEFL textbooks, from what the English
Language National Team in the Hashemite Kingdom of Jordan has stated in its
guidelines concerning the cultural content, from what previous related literature,
theoretical studies, and some experimental studies have found in evaluating
culture through analyzing the cultural content in EFL textbooks, and finally, by
referring to reliable and valid criteria in the area of cultural content analysis.
So, please study the following criteria and give your opinion regarding
adding any other items, omitting, modifying, or any other recommendations and
suggestions which will surly enrich the study.
Thank you for your cooperation.
The Researcher
Hanan Majed AL-Madanat
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Appendix (2)
The Cultural Criteria
Domain (1): Objectives of Teaching English
1- Do the objectives represent the basic assumptions and the cultural bases of the
educational philosophy of the country?






Faith in Allah
Pride in the Arabic-Islamic culture
Patriotism and national allegiance
Acceptance of others and respect for their beliefs, opinions, and cultures
Assimilation of the principles and practices of democracy

2. Do the objectives focus on building up learners' cultural knowledge that stimulates the
learners' interest?




























Knowing about their society, country, and region/Jordan
Knowing about places and countries all over the world
Presenting facts about different nationalities
Presenting facts about Jordan and Jordanian people
Presenting facts about customs and traditions, traditional costumes, and clothes
Making complaints, ordering, apologizing, greeting, thanking
Accepting and refusing offers, asking about someone's health, how things happen, asking for and
giving advice/guidance about locations/directions in one's own country.
Asking for and expressing preference/correct and incorrect ways and situations regarding Jordan and
Jordanian people
Checking facts about Jordan
Describing rules/how things work in Jordan
Reporting past events in Jordan
Narrating a sequence of events in Jordanian daily life
Presenting news/ideas, and making speculations
Know how to suggest, to advise, to punish, and to solve problems
Talking about family, people's lives, and friendships
Talking about pros and cons of technology
Talking about beliefs, attitudes, and superstitions
Knowing about social occasions, funerals, and weddings
Talking about religions and religious places and practices
Talking about jobs, professions and careers
Talking about transportation
Talking about people: their physical appearance, and characteristics
Talking about typical food, meals, eating habits in different countries
Talking about leisure time, entertainments, festivals, annual events, holidays, sport
Talking about cultural heritage (history, independence, educational system, heroes, artists, books,
films, types of dwellings)
Knowing about the environment, the weather, nature, natural problems, and the ecological situations
in different areas
Personalizing different subjects expressing one's feelings, preferences, opinions, and attitudes

3. Do the objectives focus on increasing learners' cultural understanding and awareness of
their own culture as well as introducing them to other cultures?




Comparing situations/actions/past with present regarding Jordan
Classifying what belongs to Jordan and what belongs to other countries
Concluding information about Jordan and other countries
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Comparing and contrasting between Jordan, Jordanian people and other countries and
nationalities
Explaining differences and similarities between Jordan and target cultures regarding customs,
traditions, habits, social occasions, literature, and other cultural patterns
Discussing what are considered positive/negative aspects of the learners' own culture and the
target culture regarding manners of acceptance, refusal, greetings, solving problems, thinking,
planning, promising, identifying people, explaining, getting facts, expressing wishes, causes,
needs, and hopes
Discussing what are considered positive/negative aspects of the learners' own culture and the
target culture regarding manners of expressing blame, excuse, concern, gratitude, obligation,
regret, approval, preference, agreement, and disagreement
Describing cultural features that distinguish the learners' culture from others (western, Asian,
African) like historical places/events, religious places/events, food, the role of man/woman in
society, geographical features

4. Do the objectives require enrichment of the learners' extensive practice of the
communicative skills by involving them in effective cultural tasks?





Listening and speaking about a variety of cultural categories in the target cultures
Listening and speaking about a variety of cultural categories in learners' own culture
Reading and writing about a variety of cultural categories in the target culture
Reading and writing about a variety of cultural categories in learners' own culture

5. Do the objectives call for reflecting the cultural value system of the society where the
language is spoken as well as other societies?




Demonstrating understanding and assimilation of values of love, tolerance, respect in different
areas of the world
Becoming familiar with and accepting the diversity and the differences between cultures
Appreciating people's and countries' efforts in different domains of life

6. Do the objectives seek the development of the appreciation and empathy towards one's
own culture as well as the target culture?



Brainstorming learners' ideas to recognize and explain stereotypes, misunderstandings, and
generalizations about different cultures objectively
Brainstorming learners' ideas to recognize and explain stereotypes, misunderstandings, and
generalizations regarding the learners' own culture objectively

7. Do the objectives encourage the development of the learners' ability in using the
language successfully by providing them with real life situations to talk about their own
culture?







Telling facts about learners' own country
Talking about the Jordanian society
Communicating intelligibly using a variety of language structures and vocabulary to express
notions and functions relevant to Jordanians' everyday life situations
Translating appropriate short texts that related to Jordan from Arabic into English and vice versa
Acquiring skills of critical thinking and problem-solving through reference to social and ethical
norms, particularly Arab-Islamic culture, beliefs, and values
Giving personal opinion about different aspects of the learners' own culture

8. Do the objectives provide chances for the improvement of the learners' interaction with
language and culture through social, religious, historic, geographic, and other ways of
living that relate to the learners' own culture as well as other cultures?




Talking about social life, people, oneself, family, friends, and relatives
Talking about famous people from learners' own country, famous people in the Arab world
Talking about learners' school life, town, and country today, their region today
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Talking about religious conventions and practices of the learners' own culture
Telling stories about history and cultural anecdotes of the learners' own culture
Presenting proverbs and sayings of the learners' own culture
Giving information about the learners' own country, its nature, and geography
Talking about festivals, annual events, and national treasures that distinguish the learners' own
culture
Talking about famous places in the world
Talking about famous people in the world
Talking about famous events in the world

9. Do the objectives require providing the learners with different behavior patterns that
may be perceived differently by people in different cultures?







Knowing how people express acceptance, preference, feelings, and reactions in different
cultures
Introducing the ways of describing things, events, and people, which are used in different
cultures
Knowing how to ask about cultural changes in different cultures
Knowing how people express confirmation, take responsibilities, request and offer assistance,
and apologize in different cultures
Knowing how to make a promise, congratulate, express pleasure, and speculate about feelings in
future
Knowing how people make a criticism, protest, complaint, and get surprised in different cultures

Domain (2): Content (topics and themes)
10. Do the topics and themes have a cultural meaning according to the learner's own
culture?






Identifying real places through titles
Identifying real events through titles
Identifying real characters through titles
Present positive values through titles
Title is applicable in the learners' own real life

11. Do the topics and themes increase learners' knowledge with different ways of living
and thinking of people in different countries?



















Talking about family life, the role of the parents, brothers, and sisters
Talking about neighbors/neighborhood
Talking about lifestyle of people, busy, quiet, fast
Describing the physical appearance, and the character of people in different countries
Talk about customs and traditions
Talk about, countries, capitals, types of dwelling and rural & urban life in different countries
Talk about people's practices in leisure time
Talk about eating habits, kinds of restaurants, traditional meals and drinks in different cultures
Talking about healthy an unhealthy food
Talking about male/female relationship
Discussing attitude towards others
Talking about cooperation, tolerance, love
Presenting stereotypical ideas
Talking about what jobs/careers people have in different cultures
Talking about money, salaries, wages, coins, and prices
Talking about what shops, clothes, costumes people have in different cultures
Talking about traffic laws, transportation, and traveling habits in different cultures
Talking about religions, and religious places in different cultures
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Talk about touristy and historical landmarks and places in different countries
Talking about animals in different cultures
Talking about traditional music, songs in different cultures
Talking about, folklore, holidays, festivals, special events, parades, of certain cultures
Talking about technology
Talking about kinds of schools, and educational system in certain culture's schools, universities,
and colleges
Talking about masculine and feminine role in society
Talking about sports, sport people, sport locations in different countries
Talking about geographical features, environment, nature, rivers that distinguished one culture
from another
Talking about famous heroes, writers, artists, stories, books in different cultures
Talking about popular games that are played outdoors, indoors by young, and adults
Talking about popular museums, parks, and exhibitions in different cultures





Talking about popular organizations, foundations
Talking about war and peace
Springing from a variety of authentic materials





12. Do the topics and themes raise the learners' level of understanding of different
cultures?













Evaluating the practices of different cultures in the areas of civic values, religious
values/beliefs, superstitions, responsibilities toward country, and relationships
Expressing attitudes towards people relationships, daily life interactions, i.e. love, respect,
blame, anger
Describing causes, effects, and results of accidents, crimes, wealth, and poverty, being
expensive or cheap on psychological level
Describing causes, effects, and results of accidents, crimes, wealth, and poverty, being
expensive or cheap on physical/ materialistic level
Describing societal different lifestyles regarding education, sports, entertainments, seasonal
festivals, ceremonies, weddings, leisure, jobs, and food
Evaluating the products of different cultures in the area of feelings, attitudes, and actions toward
places, animals, and events
Evaluating the products of different cultures in the area of feelings, attitudes and actions toward
people i.e. relatives, family, and friends, learners
Describing the world around us in the areas of, geography, nature, animals, and environment
Comparing between the past and present regarding transportation, education, technology
Comparing between the past and present regarding country features, landmarks
Comparing between the past and present regarding personal experiences, and duties
Identifying proverbs and comparing them cross cultures

13. Do the topics and themes promote the learners' ability of coping up with daily life
responsibilities by seeing practical applications of civic values, and responsibilities-i.e.
charity, good citizenship, etc?





Setting practical examples of coping up the applications of civic responsibilities, charity, and
citizenship in different countries of the world
Setting practical examples of coping up with different living conditions at home all over the world
Setting practical examples of ways of coping up with success and failure concepts and situations all
over the world
Setting practical examples of coping up with crises, health/ illness, and disability all over the world
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14. Do the topics and themes teach the learners about the Arab world and society, and
introduce them to the world they live in?





Talking about the Arabs' values and beliefs
Talking about what achievements Arabs proud of
Talking about what Arab's worry about
Talking about Jordan as apart of the world

15. Do the topics and themes increase the learners' awareness by stating similarities and
differences between culture(s) of speakers of the foreign language and the learners' own
culture?








Identifying some features of family life in the Arab /learners' own culture in the context of
talking about the target culture.
Identifying some features of religion/ religious and historical places, and events in the Arab
/learners' own culture in the context of talking about the target culture
Identifying some features regarding geographical places, environment, nature, animals, and
transportation, in the Arab /learners' own culture in the context of talking about the target
culture
Identifying attitudes toward minorities, women, and strangers in the learners' own culture in the
context of talking about the target culture
Comparing between the target culture and the Arab /learners' own culture regarding educational
system, schools
Talking about national holidays, folklore symbols, seasonal festivals, weddings, ceremonies,
and typical food in the Arab/learners' own culture in the context of talking about the target
culture
Talking about sport, and entertainment in the Arab/learners' own culture in the context of
talking about the target culture.

16. Do the topics and themes handle societal categories, i.e different age groups, social
classes, sex groups, professions, etc… that enable the learners to state facts about the
Arab world/ their countries and themselves?














Mentioning different countries/capitals/ related to the Arab world and the learners' own country.
Talking about different historical/ religious places in the Arab world and the learners' own
country
Talking about festivals in the Arab world and learners' own country
Talking about famous people, leaders, writers, artists, sportspeople in the Arab world and
learners' own country
Using Arabic names
Talking about different financial resources/ coins, used in the Arab world and the learners' own
country.
Talking about different nationalities related to the Arab world
Talking about rivers and different geographical, and natural features in the Arab world and the
learners' own country
Talking about educational system, and the pros and cons of technology on the Arab world and
learner's own country
Talking about typical food, dishes, drinks in the Arab world and learners' own country.
Talking about different professions, jobs and other kinds of work i.e voluntary work in the Arab
world and the learners' own country.
Talking about different classes in the society (high, middle, low)
Talking about different age groups (young, adults, children), which form the majority/minority
in the society, what roles they play.
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17. Do the topics and themes offer opportunities to explore different kinds of content: i.e
topics related to the cross- cultural themes of the learners' own world, and cultural input
about Jordan?





















Mentioning different countries/capitals/ cities all over the world
Talking about travel and transport all over the world
Talking about weather and climate all over the world
Talking about different coins used in different countries of the world
Talking about different nationalities
Talking about the number of population and how it changes in different countries
Talking about the weather in different countries
Talking about rivers/oceans and significant features that distinguish the country/ capital.
Talking about Jordanian newspapers
Talking about press and advertising in Jordan.
Talking about Education and continuous Education/ Educational reform in Jordan
Talking about sport and leisure time in Jordan
Talking about Jordanian myths and legends
Talking about crime and law in Jordan
Talking about wealth and poverty in Jordan
Talking about ancient civilizations in Jordan
Talking about social responsibilities in Jordan
Talking about good citizenship in Jordan
Talking about famous historical places and ruins in Jordan i.e Petra, Jerash, Um Qais,..
Talking about accidents in Jordan

18. Do the topics and themes match the age, interest and the needs of the learners?










Telling the story of the Arabs
Talking about Arab famous people
Telling the story of Arab culture
Telling the story of Jordan
Talking about places in Jordan
Talking about youth life and role in Jordan
Talking about youth social and educational programs i.e Sabelah, Injaz,..
Talking about Arab Isl
Talking about typical Jordanian costume

Domain (3): Language Skills (listening, speaking, reading, and writing)
19. Do the communicative skills provide the learners with cultural material that increases
their cultural knowledge?







Talking about the different social features in the world around us, family life, school life,
educational technology/pros&cons, jobs, religious beliefs, friendships, and man/woman roles
and relationships, and stereotypes about them
Talking about the leisure time, entertainments, sport, arts (films stars, singers), literature,
hobbies, people activities, in the world around us
Talking about the different geographical features in the world around us, rivers, mountains,
forests, oceans, natural disasters
Talking about the different historical features, events, festivals, in the world around us
Talking about the ecology (problems& protection), weather, environment, plants, and animals,
natural disasters in poor and rich countries in the world around us
Talking about the transportation, traveling, accidents, crises, crimes, disability and health/
illness, poor rich countries in the world around us
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Talking about the typical food, healthy & unhealthy food, eating habits, hotels and restaurants,
national costume, customs and traditions, money in the world around us
Talking about the different social features in the Arab world/ Jordan, family life, school life,
educational technology/pros & cons, jobs, religious beliefs, friendships, and man/woman roles
and relationships, and stereotypes about them
Talking about the leisure time, entertainments, sport, hobbies, arts (films stars, singers),
literature, people activities in the Arab world/ Jordan
Talking about the different geographical features in the Arab world/ Jordan, rivers, mountains,
forests, oceans, natural disasters
Talking about the different historical features, events, festivals, national costumes, in the Arab
world/ Jordan
Talking about the ecology (problems protection), weather, environment, plants, animals, natural
disasters in poor and rich countries in the, in the Arab world/ Jordan
Talking about the transportation, traveling, accidents, crises, disability and health/ illness,
crimes, poor rich countries in the Arab world/ Jordan
Talking about the typical food, healthy & unhealthy food, eating habits ,hotels and restaurants,
national costume, customs and traditions, money in the Arab world/ Jordan

20. Do the communicative skills develop a unit of authentic material- related to the
learners' own culture- in the area of (listening and speaking tasks) to practice the
integration of the language skills communicatively?










Listening to, and speaking about places, ecology, and disasters, in the Arab world/Jordan.
Listening to, and speaking about people (able, disabled,), and activities in the Arab
world/Jordan
Listening to, and speaking about events, entertainment, festivals in the Arab world/Jordan
Listening to, and speaking about transportation in the Arab world/Jordan
Listening to, and speaking about technology and educational system in the Arab world/Jordan
Listening to, and speaking about values and attitudes in the Arab world/Jordan
Listening to, and speaking about customs and traditions in the Arab world/Jordan
Listening to, and speaking about clothes, traditional costume in the Arab world/Jordan
Listening to, songs, poetry, stories and proverbs from the Arab world/Jordan, and speak about it

21. Do the communicative skills reflect a diversity of cultural features to enhance the
learners' cultural awareness?











Comparing between countries, cities, buildings, types of dwellings, religious and historical places, in
the world and the Arab world/Jordan
Comparing between the famous people, heroes, stars in the world and the Arab world/Jordan
Comparing between events, entertainment, sport, festivals in the Arab world/Jordan
Comparing between the ecological problems, pollution, health/ illness, animals and disasters,
transportation accidents, in the world and the Arab world/Jordan
Comparing between the technology and educational system, personal experiences in the world and
the Arab world/Jordan
Comparing between family system, social values and attitudes, and behaviors (advice, apology,
thanking, greeting, ordering, offering, inviting, and complaining) in the world and the Arab
world/Jordan
Comparing between customs and traditions, daily routine, typical food, eating habits in the world
and the Arab world/Jordan
Comparing between clothes, traditional costumes in the world and the Arab world/Jordan
Comparing between well-known songs, poetry, stories and proverbs in the world and the Arab
world/Jordan, and speak about it
Presenting models/ suggested beginnings an ends, and open cloze text related to the target culture in
the area of (countries, cities, buildings types of dwellings, religious and historical place)
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Presenting models/ open cloze text related to the target culture in the are of (famous people,
heroes, stars, films)
Presenting models/ open cloze text related to the target culture in the are of (events, graduation,
birthday, entertainment, sport festivals)
Presenting models/ open cloze text related to the target culture in the are of (ecological
problems, pollution, health/ illness, animals, and disasters transportation, accidents)
Presenting models/ open cloze text related to the target culture in the are of (technology and
educational system, personal experiences)
Presenting models/ open cloze text related to the target culture in the are of (family system,
social values and attitudes, and behaviors( advice, apology, thanking, greeting, ordering,
offering, inviting, complaining)
Presenting models/ open cloze text related to the target culture in the area of (customs and
traditions, daily routine and practices, values, and typical food, eating habits
Presenting models/ open cloze text related to the target culture in the are of (clothes, traditional
costumes)
Presenting models/ open cloze text related to the target culture in the are of (well-known songs,
poetry, stories and proverbs)
writing about one's own culture / countries, cities, types of dwellings, being rich/poor religious
and historical place)
writing about one's own culture /educational system, personal experiences)
Writing about one's own culture /family friends,..
writing about one's own culture /customs and traditions, behaviors (advise, apology, thanking,
greeting, ordering, offering, inviting, complaining ),food, sport, festival, carnivals
writing about one's own culture /transportation, traveling, accidents, crimes
writing about one's own culture /environment, nature, ecological problems, animals
Writing about one's own culture /the role of the women, attitudes toward man and women
Writing about one's own culture / social and religious values, habits.
Writing about one's own culture / famous people, film stars, poet, novelist, stories.

Domain (4): Language Features(vocabulary, grammar, pronunciation)
22. Do the language features reflect different cultural aspects, which reinforce learners’
knowledge and awareness of the cultural content?














Different places, types of residence (flat, house, ..) in the world.
Introducing different nationalities in the world
Introducing different places, types of residence (flat, house, ..) in the Arab world.
Introducing different nationalities in Arab world..
Introducing different places, types of residence (flat, house, ..) in Jordan
Introducing different kinds of responsibilities i.e social, parental,..,.. charity, good citizenship,
being scheduled, commitments, in the target culture
Introducing different kinds of responsibilities i.e social, parental,..,.. charity, good citizenship,
being scheduled, commitments, in Jordan
Introducing people different qualities & appearance i.e generous, mean, rude, polite, bossy,
sensitive, sociable, reserved, ..in the target culture
Introducing people different qualities& appearance i.e generous, mean, rude, polite, bossy,
sensitive, sociable, reserved, ..in the Arab world.
Introducing people different qualities & appearance i.e generous, mean, rude, polite, bossy,
sensitive, sociable, reserved, ..in Jordan.
Introducing man/woman different occupational roles/careers/jobs in the target culture
Introducing man/woman different occupational roles/careers/jobs in the Arab world
Introducing man/woman different occupational roles/careers/jobs in Jordan
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Introducing behaviors, relationships & different ways of expressing positive values, attitudes,
opinions toward others (words of love, respect, appreciation, loyalty, tolerance, forgiveness,
advice, ..)
Introducing different feelings i.e sad, happy, boring, exciting,
Introducing different lifestyles in the world (country life, city life, civilized, primitive, openminded, reserved,..)
Introducing different lifestyles in the Arab world (country life, city life, civilized, primitive,
open-minded, reserved,..)
Introducing different lifestyles in Jordan (country life, city life, civilized, primitive, openminded, reserved,..).
Introducing different classes in the world (upper, middle, low, poor, rich, aristocrat, labor,..)
Introducing different classes in the Arab world (upper, middle, low, poor, rich, aristocrats,
labors,..)
Introducing different classes in Jordan (upper, middle, low, poor, rich, aristocrats, labors,..)
Presenting different cultural aspects of the daily life situations i.e customs, habits, beliefs
clothes, festivals, ceremonies, food, superstitions, hobbies, education, literary works, words of
technology, environment, and means of transport, accidents causes and effects, in target culture.
Presenting different cultural aspects of the daily life situations i.e customs, habits, beliefs
clothes, festivals, ceremonies, food, superstitions, hobbies, education, literary works, words of
technology, environment, and means of transport, accidents causes and effects, in the Arab
world.
Presenting different cultural aspects of the daily life situations i.e customs, habits, beliefs
clothes, festivals, ceremonies, food, superstitions, hobbies, education, literary works, words of
technology, environment, and means of transport, accidents causes and effects, in Jordan.

23. Do the language features present cultural examples that lead to meaningful use of the
language in the learners' life?









Using Arab names of people
Talking about different Arab nationalities
Talking about real /famous people & characters in The Arab world
Talking about real /famous people & characters in Jordan
Talking about real places in the Arab world
Talking about real places in Jordan
Associating language structures and functions (deductively/ inductively) through examples that
identify different cultural aspects in the Arab world
Associating language structures and functions (deductively/ inductively) through examples that
identify different cultural aspects in Jordan

24. Do the language features deal with extended speech tasks for cultural communicative
functions as well as revising the sounds, word stress patterns, and intonation?




Presenting sounds, word stress, and Intonation examples for talking and asking about different
cultural aspects, real people, places, in the target culture
Presenting sounds, word stress, and intonation examples for talking and asking about different
cultural aspects, real people, places in the Arab world.
Presenting sounds, word stress, and intonation for talking and asking about different cultural
aspects, real people, and places in Jordan.

Domain (5): Classroom Activities
25. Do the classroom activities give the learners the chance to practice the integration of
the four language skills (listening, speaking, reading and writing) in cultural context to
communicate the meaning of the thematic content regarding their culture?



Dialogues about Arab's cultural aspects
Dialogues about Jordan
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Oral presentations about Arab's cultural aspects
Oral presentations about Jordanian issues and items
Discussions about Arabs' cultural aspects
Discussion about Jordanian issues and items
Dramatization, role Play, games, pair work, and group work about Arabs' cultural aspects.
Dramatization, role Play, games, pair work, and group work about Jordanian issues and items.
Brief summaries and storytelling about Arabs' cultural aspects, places, people, events, stories,
poems,..
Brief summaries and storytelling about Jordanian cultural aspects, places, people, events,
stories, poems,..
Conducting research, cultural projects about Arabs' cultural aspects using authentic printed
materials
Conducting research, cultural projects about Jordan cultural aspects using authentic printed
materials

26. Do the classroom activities encourage learners to be engaged in real communicative
situations, which help them to appreciate, understand, and to be aware of cultural
behaviors?









Acting out dialogues to compare and contrast between different cultural aspects and behaviors
in the target culture and the learners' own culture
Bringing ads, brochures, and other commercial materials to share class through oral
presentations about learners' own cultural aspects, facts, values
Discussing cultural issues for pragmatic reasons (giving reasons, opinions, solutions,..) to show
similarities and differences between the target culture and the learners' own culture
Dramatization, role Play, games, simulation activities, pair work and group work to compare
and contrast one's and the others views and feelings of cultural issues of current interest
Brief summaries, transferring information, translating stories and poems from the learners' own
culture and other cultures
Cultural projects that involve interacting with members of the local community or using
community resources
Communicating and conducting interviews with speakers of the foreign language outside the
classroom.
Using the internet to search for cultural aspects regarding the target culture and the learners'
own culture

Domain (6): Illustrations
27. Do illustrations and cultural materials help learners to acquire knowledge,
understanding, appreciation and cultural awareness of their own culture as well as the
target culture?






Pictures of places (cities, towns, countryside, mountains, rivers,..)& different cultural aspects
(religious, geographical, historical, ecological, educational,..) in different areas in the targeted
culture.
Pictures of places (cities, towns, countryside, mountains, rivers,..)& different cultural aspects
(religious, geographical, historical, ecological, educational,..) in different areas in the Arabs
world.
Pictures of places (cities, towns, countryside, mountains, rivers,..)& different cultural aspects
(religious, geographical, historical, ecological, educational,..) in Jordan.
Pictures of people and the way they live (social classes, different ages, work, dress; casual,
traditional costume, lifestyles, houses, flats,..)in the targeted culture.
Pictures of people and the way they live (social classes, different ages, work, dress; casual,
traditional costume, lifestyles, houses, flats,..) in the Arab world.
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Pictures of people and the way they live (social classes, different ages, work, dress; casual,
traditional costume, lifestyles, houses, flats,..)in Jordan.
Pictures of processes of interactions: emotions and feelings (expressing love, impulsiveness,
violence, embarrassment, excitement) in the targeted culture
Pictures of processes of interactions: emotions and feelings (expressing love, impulsiveness,
violence, embarrassment, excitement) in the Arab world
Pictures of processes of interactions: emotions and feelings (expressing love, impulsiveness,
violence, embarrassment, excitement) in the Jordan
Pictures of processes of interactions: striking up conversation (talking to friends and strangers,
using thank you, using please) in the targeted culture
Pictures of processes of interactions: striking up conversation (talking to friends and strangers,
using thank you, using please) in the Arab world
Pictures of processes of interactions: striking up conversation (talking to friends and strangers,
using thank you, using please) in Jordan
Pictures of processes of addressing people: pictures of greetings, pictures of apologizing in the
targeted culture
Pictures of processes of addressing people: pictures of greetings, pictures of apologizing in the
Arab world
Pictures of processes of addressing people: pictures of greetings, pictures of apologizing in
Jordan
Charts to show similarities and differences between the learners' own culture and the target
culture
Diagrams show differences and similarities between the learners' own culture and the target
culture
Tables to distinguish between different cultural aspects in the learners' own culture and the
target culture.

28. Do illustrations and cultural materials reflect the realities of the home culture as well
as the target culture?


















Pictures of places with different cultural aspects and their names in the target culture
Pictures of places with different cultural aspects and their names in the Arab world
pictures of places with different cultural aspects and their names in Jordan
Pictures of real people and their names, roles in different places in the target culture
Pictures of real people and their names, roles in different places in the Arab world
Pictures of real people and their names, roles in Jordan
Showing different pictures of costumes identified by its name or the country name in the target
culture
Showing different pictures of costumes identified by its name or the country name in the Arab
world
Showing any Muslim representation i.e Muslim women wearing the headscarf or hijab
Showing pictures of love, tolerance, and forgiveness in the target culture
Showing pictures of love, tolerance, and forgiveness in Arab world
Showing pictures of love, tolerance, and forgiveness in Jordan
Showing how men and women greet each other in different parts of the world
Showing how men and women greet each other in the Arab world
Showing how men and women greet each other in Jordan
Charts/diagrams/tables representing facts about different cultural aspects in the target culture
Charts/diagrams/tables representing facts about different cultural aspects in the Arab world



Charts/diagrams/tables representing facts about different cultural aspects in Jordan
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29. Are illustrations and cultural materials accurate, simple, direct, and away from any
bias and exaggeration?








Depicting men and women in a balanced way in the target culture
Depicting men and women in a balanced way in the Arab world
Presenting ethnic groups /white people
Presenting ethnic groups /black people
Presenting ethnic groups /white & black people
Demonstrating women's stereotypical roles related to housework and childcare.
Containing a wide variety of occupational roles for women

30. Do illustrations and cultural materials promote intercultural communication?






Commenting on facts and information related to the cultural aspects actively and intelligently
rather than just accepting them and relating them to the learners' own culture.
Tables for comparing between various cultural aspects in the target culture and learners' own
culture
Documents to analyze the stereotypical roles of women as mothers and homemakers in the
target culture and the learners' own culture.
Detailed notes about facts regarding different countries on the map of the world
Detailed notes about facts regarding Arab countries & Jordan on the map of the world

Domain (7):Co-curricular Activities
31. Do co-curricular activities give learners opportunities to communicate intelligibly and
fluently in meaningful, practical real- life situations, and provide opportunities for
remedial work in cultural activities?











Translating and talking about popular songs/ poems in the learners' own culture.
Translating and talking about popular proverbs in the learners' own culture.
Translating and talking about popular stories/ documents in the learners' own culture.
Organizing debates, discussions, and talks about different aspects of the learners' own culture/
Jordan
Preparing charts, pamphlets, brochures related to different cultural aspects in different countries
all over the world.
Preparing charts, pamphlets, brochures related to different cultural aspects in the Arab world/
Jordan.
Preparing class magazines, wall newspapers containing news about community activities, and
cultural aspects
Making use of computer facilities in the school as well as internet learning resources to search
cultural aspects of the target culture
Making use of computer facilities in the school as well as internet learning resources to search
cultural aspects of the learners' own culture
Doing crosswords about different cultural aspects

Domain (8): Teaching Aids
32. Does the teacher’s book enhance the learners' cultural awareness and appreciation by
providing them with fact files and magazine articles plus accompanying tasks, etc…about
their own culture as well as the target culture?






Enrichment and remedial extra tasks about Arab culture/ Jordan
Enrichment and remedial extra tasks about different cultures all over the world
Communication workshops about different cultural aspects in Jordan
Communication workshops about different cultural aspects in the target culture
Regular extra "comparing cultures" activities to compare between the learners own culture and
the target culture, and between different cultural aspects in the same culture.
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Literature spots about different literary aspects in Jordan.
Literature spots about different literary aspects of Arab culture.
Literature spots about different literary aspects of the target culture.
Files to provide facts and answer questions about different cultural aspects in Jordan.
Files to provide facts and answer questions about Arab culture.
Files to provide facts and answer questions about the target cultures.

33. Does the teacher’s book provide cultural materials (cultural corners, cultural clips,
video projects & suggested answers), that give learners a taste of life in their country as
well as in the English speaking world?










Corners/ clips using 4-F Approach: Folklore, festivals, Fairs, and Food in one's own country/
Jordan
Corners/ clips using 4-F Approach: Folklore, festivals, Fairs, and Food in the target culture
Corners/ clips using tour guide Approach: monuments, rivers, cities in one's own culture/ Jordan
Corners/ clips using tour guide Approach: monuments, rivers, cities in the target culture
Corners/ clips using by the way Approach: emphasizing sharp differences between cultures
Corners /clips with special focus on Jordan.
The video projects that relate the thematic content of the film to the learners' own culture e.g
what values and attitudes they gain, and what lessons they learn, how they are reflected in their
culture.
Suggested answers focus on cultural aspects in defined areas in the target culture.
Suggested answers focus on cultural aspects in the Arab world/Jordan

34. Does the test booklet focus on communicative testing which concentrates on language
use rather than usage to assess the cultural communicative functions i.e testing the
learners' ability to express apology?
















Performing actions according to instructions
Studying pictures about different cultural aspects& describing how they relate to the learners'
own culture
Identifying different cultural practices and products in Jordan
Discussing different meanings of different cultural aspects in Jordan
Open –ended questions about the target cultural
Open –ended questions about Arab culture
Open –ended questions about Jordan
Comprehension questions regarding cultural facts, values, stereotypes, generalizations, bias,..
Writing a letter about cultural aspects related to the target culture..
Writing description of process, friend, place, related to the learners' own culture.
Writing a letter of reply about cultural aspects related to the learners' own culture.
Writing an informal letter about cultural aspects related to the learners' own culture.
Analyzing different cultural contexts about the target culture by telling their opinions, attitudes
towards them and what values they reflect.
Analyzing different cultural contexts about the Arab world by telling their opinions, attitudes
towards them and what values they reflect.
Analyzing different cultural contexts in Jordan by telling their opinions, attitudes towards them
and what values they reflect.

35. Does the test booklet provide learners with an objective and accurate tests to assess the
cultural knowledge and awareness?


Choose a correct answer related to cultural aspects.



Yes, no questions regarding cultural aspects in Jordan.



Yes, no questions regarding the target culture.
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Wh-questions questions regarding cultural aspects in Jordan.




Wh- questions regarding the target culture.
True / false sentences related to cultural aspects.



Gap filling about cultural aspects in the Arab world/ Jordan



Gap filling about cultural aspects in the target culture



Replacing/changing one word with another in a sentence that has a cultural dimension



Completing sentences that have cultural dimensions




matching
State/explain similarities and differences between one's own culture and the other cultures.

36. Do the class-cassettes and audio CDs scripts serve the learners' cultural knowledge?


Listening to facts & information regarding different cultural aspects identified by countries in
the Arab world.



Listening to facts & information regarding different cultural aspects in Jordan



Listening to facts& information regarding different cultural aspects identified by different
countries all over the world.
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Appendix (3)

Panel of Jurors of the Instrument of the Study
Number

Name

1.

Professor Awatef Sha'er

2.
3.
4.
5.
6.
7.

Doctor Majed Khataybah
Doctor Dina AL-Jamal
Doctor Manal AL-Ghazo
Doctor Mohammad Shatanawi
Doctor Khalil Qatawneh
Ahmad AL-Hawadi

8.

Odetallah AL-Btoush

9.

Wesam AL-Madanat

10.

Manal AL-Natsheh

11.

Ken and Maxin Fehr

12.

Joshua Weaver

Place of Work
Amman Arab University for Graduate
Studies
Mu'tah University
Mu'tah University
Mu'tah University
Yarmouk University
Tafileh University
English Language Supervisor in ALKarak Directorate of Education
English Language Supervisor in ALKarak Directorate of Education
English Language Teacher in AL-Mutran
School
English Language Teacher in Latin
Patriarchate High School/Wassieh
Canadian Volunteers for Teaching English
language in Latin Patriarchate High
School/Wassieh.
American Volunteer for Teaching English
language in Latin Patriarchate High
School/Wassieh.

202

Appendix (4)
Letter Regarding the
Assumed Percentages Suggested by Jurors
Amman Arab University for Graduate Studies.
Faculty of Graduate Educational Studies.
Department of Curricula and Instruction.
Dear Member of the Validation Jury,
Please provide information in the spaces below.
Name____________________________
Job Title___________________
Place of Work_____________________
Field of study_______________
The Researcher is conducting a study, which is entitled:

Evaluating Enterprise Series Textbooks from a Cultural Perspective
and Developing a Unit Based on Cultural Criteria
This study tries to answer the following questions:
1. What are the cultural criteria that should be used in evaluating
the Enterprise "4" Intermediate series textbooks of the upper basic stage?
2. To what extent do the cultural aspects prevail in the Enterprise
"4" Intermediate series textbooks of the upper basic stage?
3. What are the components of the learning units that should be developed
based on the cultural criteria?
The Previous Three Questions Divide the Study into Two Parts:
* The First Part is the Analysis and the Evaluation Process.
To answer the questions of this part (Q1+Q2), the researcher developed an
evaluation checklist, this evaluation checklist comprises eight domains, and each
domain has a group of evaluative questions which have different sub items that
represent the cultural criteria for the analysis and evaluation process of the
Enterprise "4" Intermediate series textbooks.
The series consists of the following: The Student's Book, the Activity
Book, the Grammar Book, the Teacher's Book, the Test Booklet, and the Scripts
of the Audio-Cassettes & CD.
The instrument of the study, the checklist has eight basic domains, and
thirty-six analysis evaluative questions with their cultural sub-items. Those items
were elicited from the international and national studies in the area of teaching
culture in EFL/TEFL textbooks, from what the English Language National Team
in the Hashemite Kingdom of Jordan has stated in its guidelines concerning the
cultural content, from what previous related literature, theoretical studies, and
some experimental studies have found in evaluating culture through analyzing
the cultural content in EFL textbooks, and finally, by referring to reliable and
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valid criteria in the area of cultural content analysis in EFL textbooks, and other
subjects as well.
After preparing the instrument with the eight domains, it was distributed
to a validation jury. The validation jury members gave many suggestions in the
area of adding, omitting, and dividing some items to have it in a better version
than before. Then the researcher did the suggested modifications, and found out
the reliability factor to be both valid and reliable for the purpose of the study.
Then the researcher analyzed Enterprise "4" Intermediate series textbooks based
on this valid and reliable culture criteria.
* The Second part is developing unit based on results of the analysis and
evaluation process using the cultural items.
After finishing the process of the analysis and finding out the frequencies
and the percentages of each analysis item and each domain, the researcher is
going to achieve the second part of the study; which is developing a unit based
on cultural criteria.
The process of the development will rely on the results (frequencies and
the percentages) of the analysis and evaluation process.
The process of the development will highly rely on your opinion regarding
what you think about the percentage that should represent each item of the
checklist in the studied series.
For that, the researcher kindly asked you to give assumed percentages for
each item. Your opinion will be used as a reference for comparing the estimated
results of the analysis with the assumed ones you suggest. This process will help
in choosing the parts that should be developed based on comparing the estimated
percentages with the assumed ones for each analysis item in the checklist.

Your suggestions and opinions will enrich my study
Thank you so much for your cooperation
Researcher/Hanan Majed AL-Madanat
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Appendix (5)
Panel of Jurors Regarding the Assumed Percentages
Number
1.

Name
Professor Bader Dweik

3.

Professor Khalaf ALMakhzoomi
Professor Nafez Shaheen

4.

Doctor Sulieman Al-Abbas

5.

Professor Mahmoud Qudah

6.
7.
8.
9.
10.

Doctor Mohammad Shatanawi
Doctor Abdullah Barakat
Doctor Manal AL-Ghazo
Doctor Dina AL-Jamal
Doctor Majed Khataybah

11.

Ahmad AL-Hawadi

12.

Odetallah AL-Btoush

13.

Nadia Abo Nuwar

14.

Wesam AL-Madanat

15.

Manal AL-Natsheh

16.

Sami AL-Madanat

2.

Place of Work
Middle East University for Graduate
Studies
Yarmouk University
University of Applied Sciences
Atlas Global Center for Studies &
Research
Princess
Sumaya
University
for
Technology
Yarmouk University
Yarmouk University
Mu'tah University
Mu'tah University
Mu'tah University
English Language Supervisor in ALKarak Directorate of Education
English Language Supervisor in ALKarak Directorate of Education
Master degree in curricula and
instruction, translator with the United
Nations
Master degree in curricula and instruction
Teacher in Bishop School
Master degree in linguistics, English
Language Teacher in Latin Patriarchate
High School/Wassieh
English Language Teacher in Latin
Patriarchate High School/Wassieh
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Appendix (6)
Panel of Jurors Regarding the Developed Unit
1.

Prof: Dr. Adnan H. AL-Jadiry

2.

Prof: Dr. Bader S. Dweik

3.

Ahmad AL-Hawadi

4.

Odetallah AL-Btoush

5.

Wesam AL-Madanat

6.

Manal AL-Natsheh

7.

Sami AL-Madanat

8.

Joshua Weaver

Amman Arab Unvisited for Graduate
Studies
Amman Arab Unvisited for Graduate
Studies
English Language Supervisor in ALKarak Directorate of Education
English Language Supervisor in ALKarak Directorate of Education
Master degree in curricula and
instruction, Teacher in Bishop School
Master degree in linguistics, English
Language Teacher in Latin Patriarchate
High School/Wassieh
English Language Teacher in Latin
Patriarchate High School/Wassieh
American Volunteer for Teaching
English language in Latin Patriarchate
High School/Wassieh.
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Appendix (7)
The Components of the Unit that should be Developed Based on the
Cultural Criteria and the Micro- and Macro-Evaluation
In the First Domain
Objectives of Teaching English
Domain (1)
Objectives of Teaching English
1. Do the objectives represent the basic
assumptions and the cultural bases of the
educational philosophy of the country?
2. Do the objectives focus on building up
learners' cultural knowledge that stimulates
the learners' interest?
3. Do the objectives focus on increasing
learners' cultural understanding and
awareness of their own culture as well as
introducing them to other cultures?

4. Do the objectives require enrichment of
the learners' extensive practice of the
communicative skills by involving them in
effective cultural tasks?

5. Do the objectives call for reflecting the
cultural value system of the society where
the language is spoken as well as other
societies?
6. Do the objectives seek the development
of the appreciation, and empathy towards
one's own culture as well as the target
culture?
7.Do the objectives encourage the
development of the learners' ability of
using the language successfully by
providing them with real life situations to
talk about their own culture?

Areas of Development
*Pride in the Arabic-Islamic culture

*Knowing about their society, country,
and region/Jordan
*Presenting facts about Jordan and
Jordanian people
*Comparing situations/actions/past with
present regarding Jordan
*Classifying what belongs to Jordan and
what belongs to other countries
*Classifying what belongs to Jordan and
what belongs to other countries
*To describe cultural features that
distinguish the learners' culture from
others (western, Asian, African) like
historical places/ events, religious
places/events, food, the role of
man/woman in society, geographical
features.
*Listening and speaking about a variety
of cultural categories in learners' own
culture.
*Reading and writing about a variety of
cultural categories in learners' own
culture.
*Becoming familiar with and accepting
the diversity and the differences between
cultures
*Brainstorming
learners'
ideas
to
recognize and explain stereotypes,
misunderstanding and generalizations
regarding the learners' own culture
objectively
*Communicating intelligibly using a
variety of language structures and
vocabulary to express notions and
functions relevant to Jordanians everyday
life situations
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8. Do the objectives provide chances for
the improvement of the learners' interaction
of language, and culture through social,
religious, historical, geographical, and
other ways of living that related to the
learners' own culture as well as other
cultures?

*Talking about famous people from
learners' own country, famous people in
the Arab world
*Talking about learners' school life, town,
and country today, their region today
*Talking about religious conventions and
practices of the learners' own culture
Telling stories about history and cultural
anecdotes of the learners' own culture
*Presenting proverbs and sayings of the
learners' own culture
*Giving information about the learners'
own country, its nature, and geography
*Talking about festivals, annual events,
and national treasures that distinguish the
learners' own culture

9. Do the objectives require providing the *Knowing how to ask about cultural
learners with different behavior patterns changes in different cultures
that may be perceived differently by people
in different cultures?
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Appendix (8)
The Components of the Unit that should be Developed Based on the
Cultural Criteria and the Micro- and Macro-Evaluation
In the Second Domain
Content (topics & themes)
Domain (2)
Content (topics and themes)
10. Do the topics and themes have a cultural
meaning according to the learners' own
culture?
11. Do the topics and themes increase the
learners' knowledge with different ways of
living and thinking of people in different
countries?

12. Do the topics and themes raise the learners'
level of understanding of different cultures?

13. Do the topics and themes promote the
learners' ability of coping up with daily life
responsibilities by seeing practical applications
of civic values, and responsibilities-i.e. charity,
good citizenship, etc?

14. Do the topics and themes teach the learners
about the Arab world and society, and
introduce them to the world they live in?

Developed Items
*Title is Applicable in the learners'
own real life.
*Talk about customs and traditions.
*Talk about, countries, capitals, types
of dwelling and rural& urban life in
different countries.
*Talking about religions, and
religious places in different cultures
*Talk about touristy and historical
landmarks and places in different
countries.
*Talking about, folklore, holidays,
festivals, special events, parades, of
certain cultures.
*Talk about masculine and feminine
role in society.
*Talking about geographical features,
environment, nature, rivers that
distinguished one culture from
another
*Describing the world around us in
the areas of, geography, nature,
animals, and environment
*Comparing between the past and
present regarding country features,
landmarks.
*Setting practical examples of coping
up the applications of civic
responsibilities,
charity,
and
citizenship in different countries of
the world
*Setting practical examples of coping
up with different living conditions at
home all over the world
*Talk about Jordan as apart of the
world.
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15. Do the topics and themes increase the
learners' awareness by stating similarities and
differences between culture(s) of speakers of
the foreign language and the learners' own
culture?

16. Do the topics and themes handle societal
categories, i.e. different age groups, social
classes, sex groups, professions, etc…. that
enable the learners to state facts about the Arab
world/ countries, and themselves?
17. Do the topics and themes offer
opportunities to explore different kinds of
content, i.e. topics related to the cross- cultural
themes of the learners' own world, and cultural
input about Jordan?
18. Do the topics and themes match the age,
interest and the needs of the learners?

*Identifying some features of religion/
religious and historical places, and
events in the Arab /learners' own
culture in the context of talking about
the target culture
*Identifying
attitudes
toward
minorities, women, and strangers in
the learners' own culture in the
context of talking about the target
culture
*Talking about national holidays,
folklore symbols, seasonal festivals,
weddings, ceremonies, and typical
food in the Arab/learners' own culture
in the context of talking about the
target culture
*Talking about rivers and different
geographical, and natural features in
the Arab world and the learners' own
country
*Talking about famous historical
places and ruins in Jordan, i.e. Petra,
Jerash, Um Qais

*Talking about youth social and
educational programs, i.e. Sabelah,
Injaz
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Appendix (9)
The Components of the Unit that should be Developed Based on the
Cultural Criteria and the Micro- and Macro-Evaluation
In the Third Domain
Language Skills
Domain (3)

Areas of Development

Language Skills (listening &
speaking and reading & writing)
19.Do the communicative skills
provide the learners with
cultural material that increases
their cultural knowledge?

20.Do the communicative skills
develop a unit of authentic
material- related to the learners'
own culture- in the area of
(listening and speaking tasks) to
practice the integration of the
language
skills
communicatively?
21.Do the communicative skills
reflect a diversity of cultural
features to enhance the learners'
cultural awareness?

*Talking about the different geographical features in
the Arab world/Jordan, rivers, mountains, forests,
oceans, natural disasters
*Talking about the different historical features,
events, festivals, national costumes, in the Arab
world/Jordan
*Listening to, and speaking about events,
entertainment, festivals in the Arab world/Jordan
*Listening to, and speaking about customs and
traditions in the Arab world/Jordan
*Listening to, and speaking about clothes, traditional
costume in the Arab world/Jordan

*write about one's own culture/countries, cities,
types of dwellings, being rich/poor religious and
historical place)
*write about one's own culture/customs and
traditions, behaviors (advise, apology, thanking,
greeting, ordering, offering, inviting, complaining),
food, sport, festival, carnivals
*Write about one's own culture/the role of the
women, attitudes toward man and women.
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Appendix (10)
The Components of the Unit that should be Developed Based on the
Cultural Criteria and the Micro- and Macro-Evaluation
In the Fourth Domain
Language Features
Domain (4)

Areas of Development

Language Features (vocabulary, grammar,
pronunciation)
22. Do the language features reflect
different cultural aspects, which reinforce
the learners’ knowledge and awareness of
the cultural content?

*Introducing different places, types of residence
(flat, house, etc.) in Jordan
*Introducing man/woman different occupational
roles/careers/jobs in Jordan
*Introducing different lifestyles in Jordan
(country life, city life, civilized, primitive, openminded, reserved, etc.)
*Presenting different cultural aspects of the daily
life situations, i.e. customs, habits, beliefs clothes,
festivals, ceremonies, food, superstitions, hobbies,
education, literary works, words of technology,
environment, and means of transport, accidents
causes, and effects, in Jordan
23. Do the language features present *Using Arab names of people
cultural examples that lead to meaningful *Talking about different Arab nationalities
use of the language in the learners' life?
*Talking about real /famous people & characters
in Jordan
*Talking about real places in Jordan
*Associating language structures and functions
(deductively/inductively) through examples that
identify different cultural aspects in Jordan
24. Do the language features reflect *Presenting sounds, word stress, and intonation
different cultural aspects, which reinforce for talking and asking about different cultural
the learners’ knowledge and awareness of aspects, real people, and places in Jordan
the cultural content?
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Appendix (11)
The Components of the Unit that should be Developed Based on the
Cultural Criteria and the Micro- and Macro-Evaluation
In the Fifth Domain
Classroom Activities
Domain (5)
Classroom

Areas of Development

Activities
25. Do the classroom activities
give the learners the chance to
practice the integration of the
four language skills (listening,
speaking,
reading,
and
writing) in cultural contexts to
communicate the meaning of
the thematic content regarding
their culture?

*Dialogues about Jordan
Oral presentations about Jordanian issues and items
*Discussion about Jordanian issues and items
*Dramatization, roleplay, games, pair work, and group work about
Jordanian issues and items
Brief summaries and storytelling about Jordanian cultural aspects,
places, people, events, stories, poems
*Conducting research, cultural projects about Arabs' cultural aspects
using authentic printed materials

26. Do the classroom activities
encourage learners to be
engaged
in
real
communicative
situations,
which help them to appreciate,
understand, and to be aware of
cultural behaviors?

*Acting out dialogues to compare and contrast between different
cultural aspects and behaviors in the target culture and the learners'
own culture
*Bringing ads, brochures, and other commercial materials to share
class through oral presentations about learners' own cultural aspects,
facts, values
*Cultural projects that involve interacting with members of the local
community or using community resources
*Communicating and conducting interviews with speakers of the
foreign language outside the classroom
*Using the internet to search for cultural aspects regarding the
target culture and the learners' own culture
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Appendix (12)
The Components of the Unit that should be Developed Based on the
Cultural Criteria and the Micro- and Macro-Evaluation
In the Sixth Domain
Illustrations
Domain Number (6)

Areas of Development

Illustrations
27. Do illustrations and cultural
materials help learners to acquire
knowledge,
understanding,
appreciation, and cultural awareness
of their own culture as well as the
target culture?

28. Do illustrations and cultural
materials reflect the realities of the
home culture as well as the target
culture?

*Pictures of places (cities, towns, countryside, mountains,
rivers) & different cultural aspects (religious, geographical,
historical, ecological, educational) in Jordan
*Pictures of people and the way they live (social classes,
different ages, work, dress; casual, traditional costume,
lifestyles, houses, flats) in Jordan
*Pictures of processes of interactions: emotions and
feelings (expressing love, impulsiveness, violence,
embarrassment, excitement) in the Jordan
*Pictures of processes of interactions: striking up
conversation (talking to friends and strangers, using thank
you, using please) in Jordan
*Pictures of processes of addressing people: pictures of
greetings, pictures of apologizing in Jordan
*Tables to distinguish between different cultural aspects in
the learners' own culture and the target culture

*Pictures of places with different cultural aspects and their
names in Jordan
*Pictures of real people and their names, roles in Jordan
*Showing any Muslim representation, i.e. Muslim women
wearing the headscarf or hijab
*Showing pictures of love, tolerance, and forgiveness in
Jordan
*Showing how men and women greet each other in Jordan.
*Charts/diagrams/tables representing facts about different
cultural aspects in Jordan
29. Are illustrations and cultural *Presenting ethnic groups/white & black people
materials accurate, simple, direct,
and away from any bias and
exaggeration?
30. Do illustrations and cultural *Tables for comparing between various cultural aspects in
materials promote intercultural the target culture and learners' own culture
communication?
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Appendix (13)
The Components of the Unit that should be Developed Based on the
Cultural Criteria and the Micro and Macro Evaluation
In the Seventh Domain
Co-Curricular Activities/Exercises
Domain Number
(7)

Areas of Development

Co-Curricular
Activities/Exercises
31. Do co-curricular
activities give the
learners opportunities
to
communicate
intelligibly
and
fluently
in
meaningful, practical
real- life situations,
and
provide
opportunities
for
remedial work in
cultural activities?

*Translating and talking about popular songs/poems in the
learners' own culture
*Translating and talking about popular proverbs in the learners'
own culture
*Translating and talking about popular stories/documents in
the learners' own culture
*Organizing debates, discussions, and talks about different
aspects of the learners' own culture/Jordan
*Preparing charts, pamphlets, brochures related to different
cultural aspects in the Arab world/Jordan
*Making use of computer facilities in the school as well as
internet learning resources to search cultural aspects of the
learners' own culture
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Appendix (14)
The Components of the Unit that should be Developed Based on the
Cultural Criteria and the Micro- and Macro-Evaluation
In the Eighth Domain
Teaching Aids
Domain Number (8)
Teaching Aids
32. Does the teacher's book enhance the
learners' cultural awareness and appreciation
by providing them with fact files and
magazine articles plus accompanying tasks,
etc….about their own culture as well as the
target culture?

33. Does the teacher's book provide cultural
materials (cultural corners, cultural clips,
video projects & suggested answers) that
give learners a taste of life in their country as
well as in the English-speaking world?

34. Does the test booklet focus on
communicative testing which concentrates on
language use rather than usage to assess the
cultural communicative functions, i.e. testing
the learner's ability to express apology?
35. Does the test booklet provide the learners
with an objective and accurate tests to assess
the learners' cultural knowledge &
awareness?

*Enrichment and remedial extra tasks
about Arab culture/Jordan
*Communication workshops about
different cultural aspects in Jordan
*Literature spots about different literary
aspects in Jordan
*Files to provide facts and answer
questions about different cultural
aspects in Jordan
*Corners/clips using 4-F Approach:
Folklore, Festivals, Fairs, and Food in
one's own country/Jordan
*Corners/clips using tour guide
Approach: monuments, rivers, cities in
one's own culture/Jordan.
Corners/clips with special focus on
Jordan
*Open –ended questions about Jordan
*Writing a letter of reply about cultural
aspects related to the learners' own
culture
*Yes/no questions regarding cultural
aspects in Jordan
*Wh- questions regarding cultural
aspects in Jordan
*Gap filling about cultural aspects in
the Arab world/Jordan
*State/explain
similarities
and
differences between one's own culture
and the other cultures
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36. Do the class-cassettes and audio CDs *Listening to facts & information
scripts serve the learners' cultural regarding different cultural aspects in
knowledge?
Jordan
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Appendix (15)
Developed Unit
Unit 2: Places to Visit

Objectives of unit
*Presenting facts about Jordan and Jordanian people
*Comparing situations/actions/past with present regarding Jordan
*Giving information about the learners' own country, its nature, and geography
*Talking about festivals, annual events, and national treasures that distinguish
the learners' own culture
*Classifying what belongs to Jordan and, what belongs to other countries
*Describing cultural features that distinguish the learners' culture from others
(western, Asian, African) like historical places/events, religious places/events,
food, the role of man/woman in society, geographical features
*Listening and speaking about a variety of cultural categories in learners' own
culture
*Reading and writing about a variety of cultural categories in learners' own
culture
*Communicating intelligibly using a variety of language structures and
vocabulary to express notions and functions relevant to Jordanians' everyday life
situations
*Talking about famous people from learners' own country, famous people in the
Arab world
*Talking about learners' school life, town, and country today, their region today
*Talking about religious conventions and practices of the learners' own culture

Content: (topics and themes)

Course book:
-Page 19: replacing the questions with the texts about Jordan and Amman
next to the one about The Spirit of London
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1- Topics related to Jordan

Jordan is a land steeped in history. It has been home to some of mankind's
earliest settlements and villages, and relics of many of the world's great
civilizations can still be seen today. As the crossroads of the Middle East, the
lands of Jordan and Palestine have served as a strategic nexus connecting Asia,
Africa and Europe. Thus, since the dawn of civilization, Jordan's geography has
given it an important role to play as a conduit for trade and communications,
connecting east and west, north and south. Jordan continues to play this role
today.
Because of its centralized location, the land of Jordan is a geographic
prize which changed hands many times throughout antiquity. Parts of Jordan
were included in the dominions of ancient Iraq, including the Sumerian,
Akkadian, Babylonian, Assyrian and Mesopotamian Empires. From the west,
Pharaonic Egypt extended its power and culture into Jordan, while the nomadic
Nabateans built their empire in Jordan after migrating from the south of the
Arabian peninsula. Finally, Jordan was incorporated into the classical
civilizations of Greece, Rome and Persia, the relics of which are scattered across
the Jordanian landscape. Since the mid-seventh century CE, the land of Jordan
has remained almost continuously in the hands of various Arab and Islamic
dynasties.
The second geographical factor which has helped shape the history of
Jordan concerns climate. Only the northern highlands and the Jordan Valley
receive enough rainfall to support large populations. Therefore, this area has
always been more settled by farmers, villagers and townspeople. Most of the
urban civilizations of Jordan have been based in these fertile lands. To the south
and east, meanwhile, there is very little rainfall and no rivers for irrigation. These
desert areas, which comprise the majority of Jordan, have rarely supported large
settled populations. In some periods, there appears to have been no settled
population at all. The lifestyle of the Bedouin inhabitants of these desert lands
has remained similar in some respects to that of their Edomite or Nabatean
predecessors. The contrast between the pastoral "desert" and agriculturally fertile
lands is particularly pronounced in Jordan, and much of the area's history can be
linked to population shifts between large urban centers and more dispersed,
nomadic tribal groups.
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2- Topics related to learners' capital city
Amman
Amman has served as the modern and ancient capital of Jordan. It is one
of the oldest continuously inhabited cities in the world, with a 1994 excavation
uncovering homes and towers believed to have been built during the Stone Age,
circa 7000 BCE. There are many Biblical references to the city, which by about
1200 BCE had become the Ammonite capital of Rabbath-Ammon.
The seven hills of Amman are an enchanting mixture of ancient and
modern. Honking horns give way to the beautiful call to prayer which echoes
from the stately minarets which grace the city. Gleaming white houses, kabab
stalls and cafés are interspersed with bustling markets—known in Arabic as
souqs—and the remains of civilizations and ages long past. Sunset is perhaps the
best time to enjoy Amman, as the white buildings of the city seem to glow in the
fading warmth of the day. The greatest charm of Amman, however, is found in
the hospitality of its residents. Visitors to Amman—and the rest of Jordan, for
that matter—are continually surprised by the genuine warmth with which they
are greeted. "Welcome in Jordan" is a phrase visitors will not soon forget.
Amman is built on seven hills, or jabals, each of which more or less
defines a neighborhood. Most jabals once had a traffic circle, and although most
of these have now been replaced by traffic lights, Amman’s geography is often
described in reference to the eight circles which form the spine of the city. First
Circle is located near downtown, and the series extends westward through Eighth
Circle.

Course book:
Replacing the text in (Page 21, exe 4)
3- Topics related to historical places in Jordan.
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Petra

"... match me such a marvel, save in Eastern clime
A rose-red city, half as old as time.
["Petra", Dean Burgen]

Petra was first established sometime around the 6th century BCE, by the
Nabataean Arabs, a nomadic tribe who settled in the area and laid the
foundations of a commercial empire that extended into Syria. Despite successive
attempts by the Seleucid king Antigonus, the Roman emperor Pompey and Herod
the Great to bring Petra under the control of their respective empires, Petra
remained largely in Nabataean hands until around 100CE, when the Romans took
over. It was still inhabited during the Byzantine period, when the former Roman
empire moved its focus east to Constantinople, but declined in importance
thereafter. The Crusaders constructed a fort there in the 12th century, but soon
withdrew, leaving Petra to the local people until the early 19th century, when it
was visited by the Swiss explorer Johann Ludwig Burckhardt.
Petra lies about 3-5 hours south of modern Amman, about 2 hours north of
Aqaba, on the edges of the mountainous desert of the Wadi Araba. The city is
surrounded by towering hills of rust-coloured sandstone which gave the city
some natural protection against invaders.
The site is semi-arid, the friable sandstone, which allowed the Nabataeans
to carve their temples and tombs into the rock, crumbling easily to sand. The
colour of the rock ranges from pale yellow and white through rich reds to the
darker brown of more resistant rocks. The contorted strata of different-coloured
rock form whorls and waves of colour in the rock face, which the Nabataeans
exploited in their architecture. Petra is entered via The Siq, and narrow
passageway of eroded earth that both conceals and leads to the ancient city.
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Teachers' Book Page ( 127) :Culture Clip
Replacing the culture clip: English Around the World
4- Topics related to People of Jordan
-The Bedouins
One of the best known groups from Jordan’s population is the Bedouin.
As they are known in Arabic, the Bedu, or “desert dwellers,” endure the desert
and have learned to survive its unforgiving climate. It is difficult to count
Bedouins, but it is generally known that the majority of Jordan’s population is of
Bedouin origin.
Most of Jordan’s Bedouin live in the vast wasteland that extends east from
the Desert Highway. All throughout the south and east of the country, their
communities are marked by characteristic black goat-hair tents. These are known
as beit al-sha’ar, or “house of hair.”
Bedouins are often stereotyped as constantly wandering the desert in
search of water and food for their flocks. This is only partly true. Only a small
portion of Bedouin can still be regarded as true nomads, while many have settled
down to cultivate crops rather than drive their animals across the desert. Most
Bedouin have combined the two lifestyles to some degree. Those Bedouins who
still practice pastoralism will camp in one spot for a few months at a time,
grazing their herds of goats, sheep or camels until the fodder found in the area is
exhausted. It is then time to move on. Often the only concession they make to the
modern world is the acquisition of a pick-up truck (to move their animals long
distances), plastic water containers and perhaps a kerosene stove.
It can be said that many of the characteristics of the Jordanian and Arab
society are found in their strongest form in Bedouin culture. For instance,
Bedouins are most famous for their hospitality, and it is part of their creed—
rooted in the harshness of desert life—that no traveller is turned away. The tribal
structure of Arab society is also most visible among the Bedouins, where the clan
is at the center of social life. Each Bedouin family has its own tent, a collection
(hayy) of which constitutes a clan (qawm). A number of these clans make up a
tribe, or qabila.
As the Bedouins have long been, and still remain to a limited degree,
outside the governing authority of the state, they have used a number of social
mechanisms—including exile from the tribe, and the exaction of “blood money”
or vengeance to right a crime—to maintain order in the society. The values of
Bedouin society are vested in an ancient code of honor, calling for total loyalty to
the clan and tribe in order to uphold the survival of the group.
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The Jordanian government, which in the past promoted the settling of the
Bedouin, recognizes the unique value of their contribution to Jordan’s culture
and heritage. Indeed, it has been said that they are the backbone of the Kingdom.
The government continues to provide services such as education, housing and
health clinics. However, some Bedouins pass these up in favor of the lifestyle
which has served them so well over the centuries.
-The Circassians
The Circassians are a non-Arab Islamic people originally from the
Caucasus region of western Asia. Southward Russian expansion during the 19th
century forced between 1.25 and two million Circassians to emigrate south.
Many of these perished along the way, but around one million reached the
Ottoman Empire, where they settled first in the Balkans and later in the Levant
region of the Middle East. Circassians first arrived en masse in Jordan in 1878,
where they settled in Amman, Wadi Seer and Na’ur. Today, Circassian
populations can be found also in Jerash, Sweileh, Zarqa, Azraq and other parts of
northern Jordan
- Other Ethnic and Religious Groups
In addition to the Christian denominations, there are other small
communities of religious minorities scattered throughout Jordan. A small
community of Druze live in Jordan, mainly near the Syrian border. There is also
a community of Druze in Azraq, in the east of the country. Several other
minorities complete Jordan’s social mosaic. Several thousand Armenians live in
Amman and in other parts of the country. The north Jordan Valley hosts a small
community of Turkomans and Baha’is, who moved from Iran to Jordan to escape
persecution in 1910. In the late nineteenth century, Chechens, another Caucasian
people, migrated to Jordan from Grozny in waves. Over the years, they have
assimilated into Jordanian society, while maintaining their special culture and
charm.
Work Book
Page (10 & 11)
P(10):Replacing the text about Swansea with the ones about River Jordan
and Dead Sea.
P(11): Speakers Corner to talk about the importance of the two sites
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5- Topics related to touristic Sites in Jordan
The River Jordan
The Jordan River—or River Jordan, as it is commonly called—is one of
the most sacred places, both historically and symbolically, for Christians
throughout the world. Joshua, Elijah, Elisha, John the Baptist and Jesus Christ all
crossed it during their lifetimes, and it is associated with some of the most
important events in the Bible.
After the death of Moses, the Bible says that God stopped the waters from
flowing, allowing Joshua to lead his people across the River Jordan into Canaan
(Joshua 3: 14-17). This reportedly took place at a ford in the river directly
opposite Jericho known as Bethabara, or Beit ‘Abara ("house of the crossing").
This place, opposite Jericho, is believed to be the same place where the
Prophets
Elijah
and
Elisha
parted
t
he waters and crossed miraculously to the east bank of the Jordan. From a nearby
spot on the east side, Elijah then ascended into heaven "on a chariot of fire and
horses of fire" (2 Kings 2: 5-14).
For Christians, the most significant event associated with the River Jordan
is undoubtedly the baptism of Jesus Christ by John the Baptist. Interestingly
enough, this also took place very close to Beit ‘Abara, where Joshua, Elijah and
Elisha crossed the river. In New Testament times, it became known as Bethany,
the village of John the Baptist. This Bethany is not to be confused with the
village of Bethany near Jerusalem, where the Bible says Lazarus was raised from
the dead.
The Dead Sea
The Dead Sea is 75 kilometers long and from 6 to 16 kilometers wide. It is
fed by the Jordan River, but it has no outlet. As its name suggests, the Dead Sea
is entirely devoid of plant and animal life. This is due to an extremely high
content of salt and other minerals—350 grams of salt per kilogram of water, as
compared to about 40 grams in the world’s oceans. This concentration is caused
by a rapid rate of evaporation. These natural elements give the waters of the
Dead Sea certain curative properties, recognized since the days of Herod the
Great over 2000 years ago.
The Dead Sea is also famous geographically as "the lowest point on
earth," lying some 400 meters below sea level. In addition to the historical
significance of the "Salt Sea," as it was referred to in the Bible, the Dead Sea is
today an important and rich source of minerals essential for agricultural and
industrial development, as well as for the treatment of various medical conditions
such as psoriasis. Visitors to the Dead Sea come away with an unforgettable
swimming experience, as the high density of the water makes sinking virtually
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impossible. Indeed, swimming is also difficult, as one is lifted too high in the
water to be able to stroke properly
6- Topics related to festivals in Jordan
Test Booklet:
Page (8, exe 1):
-Replacing the article about Manchester with the one about Jerash.
-Replacing the questions about Manchester with ones about Jerash.
-Adding wh- questions about the article.
*Where is Jerash?
*What can you see in Jerash?
*What would you tell foreigners if they once asked you about Jerash festival?
*Who usually inaugurates Jerash festival for culture and art?

Jerash
Jerash, located 48 kilometers north of Amman, is considered one of the
largest and most well-preserved sites of Roman architecture in the world outside
Italy. To this day, its colonnaded streets, baths, theaters, plazas and arches remain
in exceptional condition. Within the remaining city walls, archaeologists have
found the ruins of settlements dating back to the Neolithic Age, indicating human
occupation at this location for more than 6500 years. This is not surprising, as the
area is ideally suited for human habitation.
Visitors to Jerash in late July or early August can enjoy the Jerash Festival
of Culture and Arts an exciting celebration of both Jordanian and international
culture. The ancient Roman amphitheater comes to life once more as dancers,
musicians, acrobats, theatrical troupes and others from all over the world come to
celebrate the link between ancient and modern culture in Jordan.
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Language Skills: (listening & speaking and reading & writing)
 Read and tell facts about Jordan.
 Listen to the text about the capital city of Amman, then
compare and contrast between Amman and London.
 Read about the touristic places in Jordan in order to analyze
their key features.
 Read about people of Jordan, and then write some notes about
the minorities lives in Jordan.
 Write two short paragraphs, one about Jerash festival, and the
other one about one of the worlds' festivals.

Language Features: (vocabulary, grammar, pronunciation)
*Using Arab names of people
*Introducing different places, types of residence (flat, house, etc.) in Jordan
*Presenting different cultural aspects of daily life situations, i.e. customs, habits,
beliefs, clothes, festivals, ceremonies, food, superstitions, hobbies, education,
literary works, technology, environment, and means of transport, accidents'
causes and effects in Jordan
*Talking about real /famous people & characters in Jordan
*Talking about real places in Jordan
*Associating language structures and functions (deductively/inductively) through
examples that identify different cultural aspects in Jordan
Vocabulary Practice and Language Development:
Replacing names of people and places in the following:
Course book:
P(20, exe 2 in sentences 4 & 6 & 12)
-Ali claims to be the best tour guide in Petra.
-As it was a hot sunny day, we decided to go to Aqaba beach.
-Amman has many exclusive pubs and clubs.
P(20, exe 4 in sentences 2):
-They went on a ten-day vacation to attend Jerash festival.
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P(23, exe 9):
Replacing the available text with one about Wadi Rum
Bottomless, endless, vast, towering, unpolluted
Stunning in its natural beauty, Wadi Rum epitomizes the romance of the
desert. With its "moonscape" of ………..(very tall) valleys and towering
sandstone mountains rising out of the sand, Wadi Rum is also home to several
Bedouin tribes who live in scattered camps throughout the area. Climbers are
especially attracted to Wadi Rum because of its sheer granite and
sandstone……….(very deep) cliffs, while hikers enjoy its ……….(very long)
empty spaces. Wadi Rum is probably best known because of its connection with
the enigmatic British officer T.E. Lawrence, who was based here during the
Great Arab Revolt of 1917-18. Much of David Lean’s Lawrence of Arabia was
filmed in Wadi Rum.
The main route to Wadi Rum, and the small,………… village of Rum,
branches east off the Desert Highway about five kilometers south of Quweira and
25 kilometers north of Aqaba. From there the road extends about 35 kilometers
through the desert to end at Rum. It is best to take your own vehicle for
………….Rum, as public transportation to the village is very difficult. The
village consists mainly of several hundred Bedouin inhabitants with their goathair tents and concrete houses, a school, a few shops and the headquarters of the
famous Desert Patrol.

Grammar/Use of Language:
Replacing names of people and places in the following:
Course book:
P(24, exe 1 in sentences 2 & 4 & 7):
- He went on safari holiday in Wad Rum last month.
- Fatima was traveling to Italy when she had the accident.
-This time last Monday he was enjoying himself in the Dead Sea Spa.
Grammar book:
P(15, exe 1 in sentence 4):
-Two hundred years ago, Jordanian people traveled/had traveled to other places
using camels.
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P(15,exe 2 in sentence 5):
-Jerash festival of culture and art __________(already/start) by the time my
parents __________ (arrive).
P(18, exe 11 in sentence 3):
-They used to have barbecues in Ajloun woods in every weekend two years ago.

P(19, exe 15 in sentences 1& 4 & 5):
- The river that combines Jordan to Israel.
A-Nile
B-Jordan River
- The person who governs Jordan.
A-King Abdullah
B-King Abdullah the Second
- The city which is one of the wonders of the world in Jordan.
A-Petra
B-the Baptism site
P(21, exe 19 in sentence 7):
-This is Sawsan. Her head scarf was made by Bedouin women in the Jordanian
desert.
Whose This is Sawsan…………………..headscarf was made by Bedouin
women in the Jordanian desert.

Pronunciation: This part is completely absent in the unit
Class room Activities
*Dialogues about Jordan
*Oral presentations about Jordanian issues and items
*Discussion about Jordanian issues and items
*Dramatization, roleplay, games, pair work, and group work about Jordanian
issues and items.
*Brief summaries and storytelling about Jordanian cultural aspects, places,
people, events, stories, poems
*Acting out dialogues to compare and contrast between different cultural aspects
and behaviors in the target culture and the learners' own culture
*Bringing ads, brochures, and other commercial materials to share in class
through oral presentations about learners' own cultural aspects, facts, and values
*Using the internet to search for cultural aspects regarding the target culture and
the learners' own culture
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P(20): Talking Points Section
- With your partner act out a dialogue about the changes which have been made
in Jordan.
- In pairs, make a conversation about the following:
*Is London similar to Jordan?
*What historic and touristic sites do both places have?
*Give a brief summary about what a tourist could see in the capital city of
Amman.
P(21 exe 5):
-After filling in the two columns about Edinburgh and Japan, make a third
column and fill it with information about Amman.
P(22 exe 7): Adding
7a- Bring brochures to share in your class through oral presentations about the
weather conditions in Jordan.
7b- Use the internet to search for cultural aspects regarding the British culture
and the Jordanian culture taking into consideration the following:
-historical places
-rivers
-religious places
-places where people entertain themselves
-weather conditions along the year

Illustrations
Course book:
P(18) combining with the rest of the pictures of different places in the
world

Course book: P(19) as a background of the text
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Course book: P(19) next to the text about Wadi Rum

Work book: P(10) as a background for the texts about River Jordan
and Dead Sea

Test Booklet: P(8) beside the text about Jerash.

291

Grammar Book: P(21, exe 19) beside sentence number (7)

Teachers' Book: P(127)
Culture Clip

Co-Curricular Activities
Teacher's book P(28)
-Translating popular songs and poems in Jordan
-Translating popular proverbs in Jordan
-Translating popular stories/documents about one of the places in Jordan
-Preparing a chart to compare between different cultural aspects in London and
Jordan
eaching Aids
Teacher's book P(144) Project work
Communication workshop: use 4-F Approach: Folklore, Festivals, Fairs, and
Food to tell the story of Jordan
Cultural Corner: use Tour Guide Approach: Monuments, Rivers, Cities in one's
own culture/Jordan.
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Test Booklet P(9)
Adding:
-State/explain similarities and differences between Jordan and Britain regarding
the following:
-Folklore, Festivals, Fairs, and Food
-Monuments, Rivers, Cities
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Appendix (16)
Sample Lesson
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