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Abstract 

The present study examines cohesion in twenty persuasive English essays (eleven 

argumentative and nine non-argumentative essays) written by Omani undergraduate students 

(whose first language is Arabic) at Rustaq College of Applied Sciences. The goal of the essay 

analysis is to answer three questions: 1.) What are the cohesive features in persuasive writing 

composed by these Omani undergraduate English majors? 2.) To what extent do these Omani 

undergraduates use cohesion devices in their writings? 3.) Do these Omani students have any 

problems with the use of cohesion in their writing? If so, what are they? 

The analysis of cohesion ties is based on Halliday and Hasan’s (1976) model. The twenty 

persuasive essays are quantitatively analysed to identify the difference in use between lexical 

cohesive devices (i.e. repetition, synonyms, and antonyms) and grammatical cohesive devices 

(i.e. references, conjunction, substitution, and ellipsis). The analysed persuasive essays show 

that references are the most frequently used cohesion ties. It also indicates that there is no 

significant difference between argumentative and non-argumentative essays in terms of the 

cohesive devices used and their frequency. The study shows that students in the study 

overuse references while they underuse other grammatical cohesive ties. These Omani 

students overuse repetition of some lexical words, and their compositions exhibit a limited 

use of synonyms and antonyms. Substitution and ellipsis were not found in the students’ 

compositions. In addition, the analysis shows that the students experienced problems with the 

appropriate application of some of the cohesion ties. Insights gained from the current study 

suggest that these students’ awareness of cohesion in English needs to be enhanced and the 

grammatical functions of each cohesive tie should be implemented in the writing curriculum. 

Key words: persuasive, argumentative, cohesive, coherence, function and Omani 

undergraduates.  
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Chapter One  

1.1. Introduction 

In recent years considerable attention has been given to second-language writing and to 

investigation of the most common problems encountered by EFL/ESL learners in terms of 

their writing skills. Over the past few decades most linguists’ attention has been focused on 

analysing L2 writing at the sentence level. Recently, however, a few attempts have been 

made to shift attention from the sentence to an exploration of the processes learners use to 

establish comprehensibility in their writing (Khalil, 1989). Beaugrande (1980) initiated the 

leading work and referred to the “processes by which language is utilized by human beings” 

(p. 12). Beaugrande’s work, along with the attempts of Fries (1952), Harris (1952), and Pike 

(1967), introduced terms such as “discourse” and “text” to the field of linguistics.  

The introduction of language discourse led linguists to investigate this new area of study. 

Studying language discourse revealed the need to examine language rules and functions––

including cohesion and coherence, which were identified as the main determiners of 

“textuality” (Beaugrande and Dressler, 1981). Cohesion has been the core of most these 

studies. However, it was not until recently that cohesion and coherence were much of a 

concern to linguists. These revelations motivated EFL/ESL researchers to study cohesion and 

coherence in the writing of non-native language learners. 

However, although cohesion is one of the main criteria in assessing writing, teachers have 

difficulty in establishing an adequate understanding of it. As a result, most teachers are 

challenged when it comes to teaching and evaluating students’ writing due to a lack of 

knowledge of what constitutes cohesion in a text.  
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Furthermore, the variation in the results generated from countless studies on cohesion and 

coherence created a sense of inconsistency and contradiction. The present study can be of 

some help in gaining insights regarding the different modes of writing and the use of 

cohesive devices. 

Different languages vary in terms of the cohesive devices used. According to Crewe (1990), 

Hong Kong college students overused connectives in order to establish logicality of the text. 

Interestingly, their writing exhibited no logicality. Japanese learners, on the other hand, over 

employed demonstrative pronouns in their writing in a way that confuses the reader (Hinkel, 

2001). Arabic-speaking subjects in Khalil’s (1989) study showed a tendency to overuse 

conjunctions such as and and also.  

Indrasuta (1988) argues that cohesion varies across different writing modes (narration, 

expository, analytical, and argumentation). Therefore, the present study focuses on persuasive 

writing as the research instrument. 

 Although research shows a satisfactory number of studies conducted on cohesion and 

coherence in the Arab world–for example, Khalil (1989), who studied the use of cohesion 

devices in expository writing, and Qaddumi (1995), who examined the problems encountered 

by college students in Bahrain in terms of cohesion––there appears to be no precise study 

carried out in the Omani context. Geographical areas as well as educational background are 

considered important variables in the field of social sciences (Cohen, et, al., 2000). Hyland 

(2003) states that there is a need to investigate writing of a particular community group to 

know more about the lexical, syntactic, and rhetorical characteristics of writing by the 

learners in that particular context. The current study aims to fill that gap and to provide more 

insights into the Arabic-speaking area of which Oman is a part.   
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In most Omani educational institutions producing English written text is considered an 

essential part of the learning process. However, as is the case with most EFL/ESL learners, 

Omani college students have problems with English academic writing. Beginning in 

elementary school and throughout their college years, even advanced Omani students struggle 

when it comes to the organization and cohesion of a text. Although those students––

specifically, undergraduate students at Rustaq College for Applied Sciences––enrol in writing 

courses in their foundation year and beyond, they keep receiving comments regarding 

grammar, spelling, and language use; but rarely about organization, cohesion and coherence. 

Persuasive writing, which is usually referred to by researchers as argumentative or opinion 

writing, is the focus of this study, since most studies carried out in the Arab world targeted 

other writing modes such as exposition and narration (Khalil, 1989 and Qaddumi, 1995, 

respectively). Therefore, two types of persuasive writing, argumentative and non-

argumentative, are analysed in the present study 

 In persuasive writing, students need to adopt a particular point of view and then support it in 

order to convince the reader to take the same position (Nippold, Ward-Lonergan, and 

Fanning, 2005). In performing their position in writing, learners need to employ different 

organizational strategies, including various cohesive devices, which may differ from one 

mode of discourse to another. Thus, this study investigates the different cohesive ties used in 

persuasive writing. The skill of constructing an argument and providing statements to support 

the writer’s opinion is highly demanded worldwide. Students are expected to acquire these 

skills, where cohesion and logicality of the text and the supporting ideas come together to 

construct a successful argument. Omani colleges and Omani college students are no 

exception. Fahnestock and Secor (1983) hold the view that persuasive writing education is 
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crucial in that it prepares students to master this kind of writing in college and future careers. 

However, persuasive non-argumentative writing was also selected for analysis in the present 

study. This type of persuasive writing tends to list ideas and opinions, meaning there is the 

danger that fewer cohesive devices will be used. This assumption leads us to believe that non-

argumentative essays will exhibit fewer cohesion devices than argumentative text. Therefore, 

analysis of non-argumentative along with argumentative texts might be of help to confirm the 

hypothesis. 

To this end, this study analyses cohesion in argumentative writing by Omani college students. 

Its goal is to answer the following three questions: 

a) What are the cohesive features in persuasive writing (argumentative and non-

argumentative) composed by Omani undergraduate English majors? 

b) To what extent do Omani college students use cohesion ties in their writing? 

c) Do Omani students have any problems with the use of cohesion in their writing? If so, 

what are they? 

 

For the purpose of analysis the researcher applied Halliday and Hasan’s (1976) model to 

identify textual cohesion in the persuasive essays of Omani undergraduate students. A brief 

modification of this model has been supplemented in Chapter Two. 

 

1.2. Significance of the study 

The present study examines the use of cohesive devices in the writing of college-level Omani 

students. The study has proven useful for the teaching of second-language writing. It also 
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contributes to establishing awareness among teachers and learners regarding the importance 

of integrating explicit instruction on cohesion ties in writing courses in Omani colleges. 

The ability to construct an argument is highly valued in academic as well as personal life. 

According to Crowhurst (1990) “the literate, educated person is expected to be able to 

articulate a position on important matters so as to persuade colleagues, fellow citizens, 

governments, and bureaucrats” (p. 349). Researchers also believe that written argumentation 

helps students acquire knowledge and develop their thinking skills (Driver, Newton, and 

Osborne, 2000; Shanahan, 2004). The ability to compose coherent arguments can be a 

difficult skill to develop and may require an explicit instruction on cohesion in different 

writing modes.  

The current study employed the quantitative approach to calculate the frequency of use of 

cohesion devices. The results of this study will be used to provide suggestions for 

pedagogical implications. The findings may prove to be useful for integrating new EFL/ESL 

syllabi and enhancing the teaching of writing to college students. The findings of the current 

study will also help to fill the gap in the existing knowledge and introduce teachers to new 

methodology in teaching writing and improving students’ academic writing. This study may 

also contribute to studies carried out in other contexts regarding the use of cohesion devices 

in students’ persuasive writing. 

 



 Chapter Two 

 

6 

 

Chapter Two 

Literature Review 

This section includes the theoretical background of my study. It gives an overview of the 

different definitions of cohesion and coherence and a discussion of the differences between 

the two terminologies. In addition, it gives account to discourse modes and a brief summary 

of studies conducted on different writing modes (expository, persuasive, argumentative, and 

narrative) and what cohesive ties are featured in each genre. Arabic rhetoric is different from 

English and consequently influences Arab students’ writing. An overview of the most 

common features of Arabic rhetoric is presented in this section as well.  

 

2.1. Cohesion and coherence in writing 

The identity of a text is determined by the unity of its different parts (Halliday and Hasan, 

1979). One of the criteria for evaluating any writing task is the flow of its ideas through a 

sequence of sentences. Thus, according to Holloway (1981), special attention should be 

directed towards both the ideas and the sentences used to express them (cited in 

Tangkiengsirisin, 2010). However, communicating meaningful ideas requires more than a set 

of sentences. It is generally necessary to demonstrate connectivity among the sentences in a 

text. To create connectedness of ideas, writers must deploy cohesion to join the sentences and 

constitute texture (Halliday and Hasan, 1976). Halliday and Hasan’s (1976) exhaustive work 

in identifying the characteristic of texts in English has set the theoretical foundation and 

framework for what is known today as cohesion and coherence. Their impressive work on 

cohesion, although not without criticism, was a reliable reference for numerous studies in the 
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writing field. Therefore, to support our discussion of cohesion and coherence, it is useful to 

first provide some definitions for both terms.  

 

2.2. Definitions of cohesion 

Halliday and Hasan (1976) define cohesion as “the continuity that exists between one part of 

the text and another” (1976, p. 299). They view cohesion as a semantic concept that accounts 

for the meaning of the text. On the other hand, Stoddard (1991) defines cohesion as “a mental 

concept” (p. 20). According to this definition cohesion is interpreted through the words and 

grammatical elements that help identify the meaning of the sentences and clauses they link. 

Grabe (1985) also investigated the term cohesion. According to him, cohesion is “the means 

available in the surface forms of the text to signal relations that hold between sentences or 

clausal units in the text” (p. 110). Similarly, cohesion was seen as “overt links on the textual 

surface that help the reader perceive the semantic integrity of a text” (Enkvist, 1990, p. 11).  

However, although Halliday and Hasan devoted much attention to coherence in their work, 

they were most influential in their focus on cohesion. They made no distinction between the 

two terms in their book Cohesion in English. Most of the published works by other scholars 

following Halliday and Hasan concluded that cohesion and coherence are different concepts 

that can easily be confused (e.g. Morgan and Sellner, 1980; Bamberg, 1984; McCulley, 1985). 

It may not be an easy task to differentiate between the two concepts, but it is worthwhile to 

set boundaries between what they represent. 
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In response to the limited focus on coherence, several researchers attempted to define it. 

One of these was Carrell (1982), who used the term “text” to refer to coherence. 

According to him, “A text is a passage of discourse which is coherent in these two 

regards: it is coherent with respect to the context of situation and therefore consistent in 

register; and it is coherent with respect to itself and therefore cohesive” (p. 23). 

Coherence is a link in the text that is responsible for exhibiting a meaningful and clear 

flow of ideas to the reader (Castro, 2004). In other words, coherence refers to the 

relationships between elements in the text. Kuo (1995) identified these elements as 

“thematic development, organization of information, or communicative purpose of the 

particular discourse” (p. 45). Crystal (1991) indicates that coherence involves “principle[s] 

of organization postulated to account for the underlying functional connectedness or 

identity of a piece of spoken or written language (text, discourse)” (p 60). Cohesion 

creates connectivity on the surface-structure level (Connor and Johns, 1990; Halliday and 

Hasan, 1976).  

 

 Despite those who have been critical of Halliday and Hasan’s bias, some supporters have 

investigated the relationship between cohesion and coherence (e.g. Tierney and 

Mosenthal, 1981; Carrell, 1982; Charolles, 1983; Hasan, 1984; Cooper, 1986; Fitzgerald 

and Spiegel, 1986). Similarly, McCulley (1985) attempted to investigate the relationship 

between cohesion and coherence by analysing a sample of about 493 persuasive essays 

written for the National Assessment of Educational Progress. His analysis showed that 

cohesion and coherence are related and that cohesion is a sub-element that operates 



 Chapter Two 

 

9 

 

within the framework of coherence. Fitzgerald and Spiegel (1986 and 1990) paralleled 

McCulley’s work in two distinctive studies, examining the writing of third and sixth 

graders and studying the relationship between cohesion and coherence. Even though the 

researchers used different taxonomies in each study––they applied Bamberg's (1984) 

holistic coherence scale in their first study, and utilized Halliday and Hasan’s (1976) 

taxonomy in the second––they concluded that cohesion and coherence are related. 

However, to them the nature of that relationship was not clear. Witte and Faigley (1981) 

express the same view. They analysed five essays in an attempt to study the relationship 

between cohesion and the quality of writing. Although the analysed essays exhibited a 

relationship between cohesion and the quality of writing, they showed that cohesion and 

coherence are not the same and that a cohesive text may or may not show coherence. 

Thus, Witte and Faigley drew attention to a partial relationship between cohesion and 

coherence.  

 

In contrast, Doyle (1982) criticizes Halliday and Hasan’s theory on the basis that it 

revolves around the sentence level only. She supports her view by stating that this kind of 

limitation may restrict the relationships shown by the taxonomies. She even goes further 

and argues that “Halliday and Hasan limit themselves to a discussion of meaning as it 

appears in surface structure; questions of coherence, of the relationships among 

propositions in the textual world created by the writer and recreated by the reader, remain 

unexamined” (p. 390). 
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Tierney and Mosenthal (1983) studied cohesion and coherence in essays of twelfth 

graders. They found that cohesion and coherence bear no relationship to each other.  

 

Most studies on the use of cohesion ties in writing clearly indicated that the organization 

and connectedness of ideas, sentences, and paragraphs in a particular composition is 

culture-specific (Gumperz, Kaltman, and Connor, 1984). Hinds (1987) elaborates further 

on the issue, arguing that the clarity of purpose and the explicitness of its direction are the 

writer’s responsibility, which can only be achieved through the employment of 

appropriate lexical and discoursal signals (Kaplan, 1986). Hinds and Kaplan’s arguments 

target the organizational level of the text and emphasize the critical role of the writer in 

guiding the reader throughout. However, they forget to mention the reader’s 

responsibility. In the view of schema theorists, readers bring meaning to the text as well, 

depending on their background knowledge. For example, Carrell and Eisterhold (1983) 

claim that a written text doesn’t carry meaning in itself and that it “only provides 

directions for readers as to how they should retrieve or construct meaning from their own, 

previously acquired knowledge” (p.559). Thus, the reader’s comprehension of a text 

depends on relating the information that exists in the text with his/her prior knowledge. 

Hillier (2004) holds the same view, claiming that “readers interpret particular meanings 

and contexts in the light of their own existing knowledge and social associations” (p. 16). 

However, comprehension cannot be achieved without clear structure and effective use of 

cohesion ties. Therefore, cohesion devices facilitate the process of obtaining meaning 

from the text, but they are not the only devices that do so. For schema theorists, cohesion 
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is a “linguistic consequence” preceded by the coherence of the text, which is mostly 

exhibited first (Fultcher, 1989). Fultcher also contends that “it is only because of such 

schemata that we know what cohesion is when we read: we assume coherence and so 

make sense of cohesion” (p.154).  

 

Carrell (1982) was not the only one to challenge the cohesion theory proposed by 

Halliday and Hasan (1976). However, Johns (1986) also argued for the importance of 

readers’ background knowledge. He states that in teaching ESL writing both text- and 

reader-based approaches should be taken into consideration (Castro, 2004). Carrell (1982) 

uses schema theory to support his previously mentioned statement and contends that 

“processing a text is an interactive process between the text and the prior background 

knowledge or memory schemata of the listener or reader” (p. 482). In other words, the 

structure and content of the text should be taken into consideration, but the background 

knowledge that readers bring is just as important. To support his criticisms of cohesion 

theory, Carrell examined three empirical studies and claimed a relationship between the 

number of cohesive devices and coherence does not actually exist.  

 

In their book Cohesion in English, Halliday and Hasan (1976) state that cohesion comes 

first and forms the basis for the coherence of a text. However, their argument was 

severely criticized. One of their most contested statements is that “cohesive ties between 

sentences stand out more clearly because they are the only source of texture...” (1976, p. 
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9). Their statement implies that coherence of a text cannot be achieved without the 

implementation of cohesion devices.  

 

On the other hand, Moe (1979) contends that writers should provide a cohesive text in 

order to establish coherence in the readers’ minds, clearly agreeing with Halliday and 

Hasan’s (1979) statement. Notably, Bamberg (1984) found that the use of cohesive ties is 

one of six factors that determine coherence in a text. Witte and Faigley (1981) studied 

cohesion in essays written by college students. The researchers suggested that the type 

and frequency of cohesive devices influence the style and quality of the essays. 

Nevertheless, the researchers proposed that there is no direct indication that the number 

of cohesive devices used affects the quality of writing. 

 

Mohammed and Omer (2000) investigated the cultural influence on text composition by 

comparing Arabic and English texts in terms of the cohesive devices used. They 

concluded that Arab writers, who are the product of an educational system where writing 

is entrusted to the Islamic clergy, tend to write as they would speak. Because English 

doesn’t have a desired model for writing, memorization and imitation do not take a 

significant role in the teaching process. “Instead, the emphasis has been on teaching the 

functional aspects of writing, as determined by factors such as genre type, purpose and 

audience and where writing conventions are different from those in oral communication” 

(Mohammed & Omer, 2000, p. 48). Their comparison led to the realisation that 
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differences in cohesive devices between the two languages are not linguistically 

determined, but rather influenced by cultural factors. 

 

2.3. Cohesion in written discourse 

Cohesion that refers to the semantic relations in a text is considered the most significant 

element in discourse analysis. It has been defined as identifying items that are thought of 

as complete and can be substituted for other items in the text without affecting the text’s 

meaning (Hoey, 1983). Halliday (1994) introduces the idea of cohesion by stating that in 

order to establish meaning in a text we need to construct relationships between its 

elements, sentences, and clauses. Here he is talking about relationships between one 

element in the text and another item in the same text. Relationships can also exist 

between elements in the same sentence or across sentences. However, considering the 

fact that a sentence is the largest structural unit in a text, how is meaning conveyed and 

how are the relations established within and across sentences? In response to these 

questions, Halliday and Hasan (1976) point out that the grammatical structure does not 

determine the relation between elements in a text, but it “determines the way in which 

cohesion is expressed” (p. 8). They claim that a text has meaning when each sentence 

correlates with other sentences within the same text. 

 

Certain grammatical rules exist through which cohesion is realized. Reference, one of 

these grammatical rules, is utilized to refer to other items to avoid sound repetition. It is 

used to refer to one or more items, which at a second mention can be either referred to or 
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named again. A conjunction is a cohesive device that can only be treated structurally if it 

occurs within the same sentence (Ibid, 1976). Halliday and Hasan (1976) say that 

conjunctions in a sentence are used to express different conjunctive relations that are 

associated grammatically. 

On the other hand, “cohesion is realized more obviously across sentence boundaries since 

it produces a more striking effect” (Tsareva, 2010, p. 8). Hoey (1991) explains this in two 

ways. First, two sentences can be interpreted as contradicting each other. Second, two or 

more sentences might be understood as refuting what has been said earlier. 

 

Halliday and Hasan (1976) state that cohesion establishes relationships between 

sentences and its contribution to the text can be realized when all the sentences have 

meaning together. Markels (1984) quotes G. Leech (1969) and states that “Cohesion is 

the way in which independent choices in different points of a text correspond with or 

presuppose one another, forming a network of sequential relations” (p. 20). 

  

2.4. Taxonomies of cohesive devices 

In their study Halliday and Hasan provide a division of cohesive ties mainly grammatical 

and lexical devices. Reference, ellipsis, substitution, and conjunction are types of 

grammatical cohesion. While lexical cohesion involves the repetition of lexical items, 

synonyms, subordinates and collocations. Table 1 presents the types of cohesive devices 

as identified by Halliday and Hasan (1976).  (Examples in this section are taken from 

Halliday and Hasan (1976)) 
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                                                               Cohesion 

 Grammatical                             Lexical 

                             

Reference             

                              

 Exophoric 

[situational] 

Endophoric[textual] 

Reiteration Repetition 

Synonym 

Anaphoric[to 

preceding text]       

Cataphoric[to 

following text] 

Subordinate 

General word 

Substitution Collocation 

Ellipsis 

Conjunction 

Table 1 Types of cohesive devices (Taken from Tsareva, 2010) 

 

2.4.1. Lexical cohesion  

 “Lexical cohesion involves the repetition of a noun phrase or the use of another noun 

phrase which bears a relation to the antecedent noun phrase” (Tangkiengsirisin, 2010, p. 

4). According to Halliday and Hasan (1976), lexical cohesion is about semantic relations. 

However, in response to their work many other researchers (Carrell, 1984; Hoey, 1991; 

Martin, 1992; Cook, 1994) discussed lexical cohesion. Carter (1998) identified lexical 

cohesion as “the means by which texts are linguistically connected” (p. 80). 

 

Halliday and Hasan (1976) classify lexical cohesion into different subcategories: 

reiteration (which is subdivided into the repetition of a lexical item, the use of a general 
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word to refer back to a lexical item, and the use of a synonym or superordinate term) and 

collocation. Lexical cohesion is “a cohesive relation whose cohesive effect is achieved by 

the selection of vocabulary” (Ibid, p. 274). Reiteration “involves the repetition of a 

lexical item, at one end of the scale; the use of a general word to refer back to a lexical 

item, at the other end of the scale; and a number of things in between” (Halliday and 

Hasan, 1976, p. 278). One of the main characteristics of reiteration is that the reiterated 

item shares a common referent with the original. The following example shows how 

repetition is realized through the use of the same lexical item across the sentences: 

  

 (1) What we lack in a newspaper is what we should get. In a word, a ‘popular’ 

newspaper may be the winning ticket. 

 

However, repetition is not restricted to repeating the same lexical item; the repetition can 

be of a synonym, a subordinate clause, or a general word. Synonyms are words that have 

the same meaning. They are used to avoid using the same word over and over in a text 

(see the following example). 2) You could try reversing the car up the slope. The incline 

isn’t all that steep. 

 

Halliday and Hasan (1976) define a superordinate as “any item that dominates the earlier 

one in the lexical taxonomy” (p. 280). In other words, the meaning of the superordinate is 

included in that of another item (see the following example). 3) Pneumonia has arrived 
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with the cold and wet conditions. The illness is striking everyone from infants to the 

elderly. 

 

General words can be nouns like thing, man, women, staff or verbs like do and happen. 

They usually represent a connotation in the mind of the writer or speaker. General words 

carry a remarkable feature, which is familiarity.  The next example explains this point. 4) 

A: Did you try the steamed buns? 

B: Yes, I didn’t like the things much. 

 

Another type of lexical cohesion is collocation, where two items tend to appear at or 

share the same lexical environment, such as hours and whole day (Halliday and Hasan, 

1976, pp. 286-287). According to Halliday and Hasan, words like children and boys may 

have the same cohesive effect throughout the text even though there is no identity of 

reference. Furthermore, if in the same example we substitute the word children for girls, 

the sentence will still be cohesive. 5) Why does this little boy wriggle all time? Girls 

don’t wriggle. 

 

It is obvious that “their proximity in a discourse very definitely contributes to the texture” 

(Halliday and Hasan, 1976, p. 285). Collocation also includes words that have some 

semantic relation to one another. For example, words drawn from an ordered series (e.g. 

Monday and Wednesday), will demonstrate a cohesive effect even if they occur across 
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sentences. In addition, words that belong to the same lexical sets, such as basement–roof 

and yellow–blue, create cohesion in a text because they are associated in the language.  

 

However, collocation may cause problems in discourse analysis, because in most cases it 

is difficult to determine whether any pairs share a semantic relation or not.  

 

In general, in lexical cohesion, lexical items may not always have a cohesive function. In 

turn, cohesive relation is established by referring to the text. De Beaugrande and Dressler 

(1981) propose that the main purpose for using repetition is “to insist upon relationships 

among elements or configurations of content within the text” (p. 59), in which repetition 

is used to show the relationship between form and meaning in the text. Other functions of 

repetition may include asserting, affirming one’s viewpoint and conveying surprises. 

Therefore, lexical cohesion is different from the other types of cohesion in that its 

cohesive effect is subtler. As pointed out by Halliday and Hasan (1976, p. 288): 

The effect of lexical, especially collocational cohesion on a text is subtle and 

difficult to estimate. With grammatical cohesion the effect is relatively clear.  

Reference, substitutes and conjunctions all explicitly presuppose some element 

other then themselves. 
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2.4.2. Grammatical cohesive devices 

Whereas lexical cohesion is determined on the word level, grammatical cohesion is 

concerned with the linguistic structure determined by the sentence (Halliday and Hasan, 

1976, p. 28). The relationships between sentences are established through the use of 

grammatical elements (ellipsis, references, etc), which provide a certain linguistic 

environment and meanings for the sentences. Table 2 (based on Halliday and Hasan, 

1976) presents the grammatical cohesive devices that will be discussed further. 

Reference Substitution Ellipsis Conjunction 

Personal Nominal Nominal Additive 

Existential                        Possessive One/ones, 

the same, 

so 

 and, and also, 

nor, or, or else, 

furthermore, 

by the way, 

in other words, 

likewise, 

on the other hand, 

thus 

I, you, we, 

he, she, it, 

they, one 

My/mine, 

your/yours, 

our/ours, his, 

her/hers, its, 

their/theirs, 

one’s 

Demonstratives Verbal Verbal Adversative 

this/that, these/those, 

here/there 

Do, be, have, 

do the same, 

likewise, 

do so, be so, 

do it/that, be 

it/that 

 yet, though, only, 

but, 

however, at least, 

in fact, rather, 

on the contrary, 

I mean, in any case 

Definite article Clausal Clausal Causal 

The  So, not  so, then, therefore, 

because, otherwise, 

Comparatives   Temporal 

same, identical, similar(ly), 

such, 

different, other, else 

then, next, before 

that, 

first ... then, at first, 

formerly ... final, 

at once, soon, to 

sum 

up, in conclusion 

Table 2 grammatical cohesive devices (Taken from Tsareva, 2010). 
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2.4.2.1. Reference 

Reference is one of the most common cohesive devices used in writing. It includes 

“words which don’t have a full meaning in their own right” (Salkie, 1995, p. 64). 

According to Halliday and Hasan (1976), reference is “the relation between an element of 

the text and something else by reference to which it is interpreted in the given instance (p. 

308). Three subtypes of reference exist in English. Personal reference is represented in 

the personal and possessive pronouns, and possessive adjectives that refer to words 

mentioned in the text (e.g. he, we, it, its).  

6) Alice wondered a little at this, but she was too much in awe of the Queen to 

disbelieve it. (The third person singular pronoun She refers back to Alice.) 

 

 Demonstrative reference is realised through the use of demonstratives to identify a single 

phrase or longer text across several phrases (e.g. this, that). 

7) We went to the opera last night. That was our first outing for months. 

(That refers anaphorically to last night.) 

 

 The third subtype is comparative reference, where adverbs and adjectives are used to 

identify similarities between items in a text. Usually the reference items and the 

antecedents share the same semantic relations, while the interpretation of a word depends 

on something else in the discourse; for example, We have received exactly the same 
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report as was submitted two months ago. The comparison here expresses similarity in the 

form of identity. 

 

2.4.2.2. Substitution  

Substitution occurs when one linguistic item is replaced by another, which contributes 

new information in a text (Tangkiengsirisin, 2010). It involves the use of the terms 

“one(s)” or “(the) same” for nouns (nominal substitution), e.g. I have watched several 

films by this director, but this one is the best. , “do so” for verbs (verbal substitution) e.g., 

they all started whining, so I did the same. , “so” or “not” for clauses (clausal substitution) 

e.g, do you feel much better? I think so. , and provide new information different from the 

one previously mentioned by the antecedent item.  Halliday and Hasan introduced 

another type of substitution, called zero substitution. In this type of substitution mass 

nouns cannot be substituted by one or ones; for example, This bread is stale. – Get some 

fresh (no substitution for the mass noun). 

 

 Halliday and Hasan (1976) draw a distinction between substitution and reference. 

According to the researchers, the two terms differ in two important respects. First, 

substitution is a formal relation, whereas reference is a semantic one. Second, a substitute 

item and the item substituted must have the same structural function. 
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2.4.2.3. Ellipsis 

Ellipsis refers to “the omission of an item” (Halliday and Hasan, 1976, p. 88) that is 

already understood from the context. An elliptical item “leaves specific structural slots to 

be filled from elsewhere” (Ibid, 1976, p. 143). Substitution differs from ellipsis in that it 

requires an explicit linguistic form, such as do or one, to refer to the presupposed item, 

whereas in ellipsis, no item is used to refer to the presupposed one, for example, Whose is 

this book? It is yours.   

  

Researchers introduced different types of ellipsis: situational ellipsis and textual ellipsis. 

Hillier (2004) distinguishes between the two in that the former “can be understood from 

the immediate situation” while the latter is identified from elsewhere in the text (p. 251). 

Furthermore, as with substitution, ellipsis is also classified into three types: nominal (My 

kids play an awful lot of sport. Both (x) are incredibly energetic.), verbal (A: Have you 

been working? B: Yes, I have (x).) and clausal ellipsis(A: Why’d you only set three 

places? Paul’s staying for dinner, isn’t he? B: Is he? He didn’t tell me (x)).  

 

With nominal ellipsis, elements such as deictic determiners (e.g., this, that, my), 

numerative (e.g., first, three, much, many), and classifiers take the function of the omitted 

head. It is worth noting that “there is no type of clausal ellipsis which takes the form of 

the omission of single elements of clause structure” (Halliday and Hasan, 1976, p. 203). 

It is usually referred to in the form of who? and question rejoinders. “A rejoinder is any 

utterance which immediately follows an utterance by a different speaker and is 
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cohesively related to it” (Halliday and Hasan 1976, p. 206) for example, Mary is coming 

to dinner. - Mary Taylor?  

 

“Ellipsis plays a major role in sentence connection and comprehensibility. When the 

reader arrives at an elliptical phrase, he is forced to look back in order to understand and 

interpret the sentence” (Tangkiengsirisin, 2010, p.4). According to Tangkiengsirisin, the 

reader needs to supply the missing words when he or she encounters an elliptical clause, 

which provides a cohesive relationship with what has been stated before 

(Tangkiengsirisin, 2010). Quirk et al. (1985) state that ellipsis is a device for “avoiding 

repetition in the text” (p. 707). Although substitution and ellipsis may serve the same 

function, which is reducing redundancy, Halliday and Hasan (1976) classify them as two 

different types of cohesive ties. However, in a later work Halliday combined the two ties 

in a single category (Halliday, 1994). 

 

To sum up, ellipsis refers to an omission of some information in a sentence or structure.  

 

2.4.2.4. Conjunction  

Conjunction is a type of cohesion that employs a set of ties to connect sentences in a text. 

Conjunction semantically links two ideas in a discourse together; understanding the first 

idea facilitates the interpretation of the other. Conjunctive ties used in English can be a 

coordinating conjunction (and, but, or), an adverb (in addition, however, thus), or a 

prepositional phrase (besides that, despite the fact that). Halliday and Hasan (1976) 
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divide conjunctive relations into five broad categories: additive (and, also, in addition, 

besides), adversative (but, yet, on the other hand, instead), causal (so, because, for), 

temporal, and continuative, each of which is further divided into several subcategories 

(cited in Tangkiengsirisin, 2010). Similarly, Salkie (1995) classifies connectives into 

“four basic types: addition connectives (and, or), opposition connectives (but, yet), cause 

connectives (therefore), and time connectives (then)” (p. 76).  

 

Regardless of the detailed description of cohesion devices incorporated in their book 

Cohesion in English, Halliday and Hasan’s (1976) cohesion taxonomies faced 

disapproval by a number of researchers. Brown and Yule (1983) did not agree with 

Halliday and Hasan’s distinction between endophoric and exophoric references in terms 

of cohesiveness. Halliday and Hasan view endophoric reference as cohesive, because it 

points to an element within the text, while an exophoric reference is non-cohesive 

because it refers to something outside the text. Brown and Yule argue that a distinction 

between the two references is difficult to draw, because the processor “must look into his 

mental representation to determine reference” (p. 201). Likewise, Lyons (1979) argues 

that anaphora depends on exophora. He believes that  

 ... anaphora rests upon the notion of accessibility in the universe-of discourse; 

and accessibility, which reflects salience, is in part determined by recency of 

mention. Insofar as recency of mention is itself, as we have seen, a deictically 

based notion and is encoded, in one way or another, in the anaphoric pronouns 

used in particular languages, anaphora rests ultimately upon deixis (1979, p.100). 

 

 



 Chapter Two 

 

25 

 

Cohesive relations proved another controversial point. Halliday and Hasan (1976) state 

that, since a sentence is governed by grammar rules, cohesive relations involve those 

relations across sentences while excluding relations within the sentence. However, 

Gutwinski (1976) and Fowler, et. al (1981) hold an opposing point of view. Fowler 

proposes expanding the unit of analysis beyond the sentence. 

 

 Halliday and Hasan confined their study of cohesion to five categories of cohesive ties:  

reference, substitution, conjunction, reiteration, and collocation. Other researchers 

introduced other categories. For instance, Fowler (1981) explored phonetic figures, 

syntactic parallelism, and alliteration in his work. 

 

However, despite the previously mentioned studies, Halliday and Hasan’s framework was 

considered the standard model of cohesion and has been adapted by most researchers.  

  

2.5. Discourse modes 

English embraces different writing modes under the umbrella term of genre. This coinage 

of the word “genre” was followed by various attempts to provide definitions. For instance, 

while Swales (1990) sees genres as a set of structured communicative events connected 

by broad communicative purposes shared by the members of specific discourse 

communities, Eggins (1994) views genre as “the general framework that gives purpose to 

interactions of particular types, adaptable to the many specific contexts of situation that 

they get used in” (p. 32). Martin (1989) proposes “factual genres”, which include 
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procedure (how something is done), description (what something is like), report (what a 

class of things is like), and explanation (reason why a judgement is made). The quality of 

each mode consists of the elements of unity, mass, and coherence (Bain, 1867). 

Some linguists might argue that different genres make use of different cohesive ties. 

However, referring to studies conducted in this field, we find little work has been done in 

this area. Crowhurst (1987) examined “Cohesion in Argument and Narration at Three 

Grade Levels”. She found that cohesive ties are frequently used in narratives, while 

arguments exhibited a limited number of cohesive devices. She concluded that “argument 

is more likely than narration to have generalized statements involving indefinite reference 

and thus lower proportionate use of definite reference, that is, of pronouns, 

demonstratives, and the” (p. 198). 

 

Mahmoud (1983) studied the structure of arguments written by L2 students (native 

speakers of Arabic). His analysis wasn’t intended to address the structure only, but aimed 

to cover the coherence of the compositions as well. In his observations, Mahmoud noted 

that defining and reporting of conditions took place in the writing. The subjects more 

often showed a tendency to repeat some arguments to support their positions and 

neglected or failed to give rationales for their arguments. Mahmoud also reported that the 

subjects used less paraphrasing and fewer connective devices (their repetition of position 

statements interrupted the flow of their writing). Additionally, the subjects’ arguments 

exhibited less variety in the use of conjunctions (they overused “and” and “also”), which 

were mostly applied in the wrong position. Conducting her study on the same genre, 
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Connor (1984) stated that the subjects’ texts showed less linking of the concluding 

statements to the preceding ones. Choi (1988) reported that native Korean-speaking 

subjects used fewer conjunctive elements and adapted a different structure in their 

arguments (situation, problem, solution, and conclusion) from that of their NES peers 

(claim justification and conclusion). In another study, Yu and Atkinson (1988) compared 

L1 and L2 arguments; they reported that the argumentative texts written in English 

exhibited less effective use of linkers.  

 

Other studies were carried out to compare native and non-native students’ use of cohesive 

devices in their writing. Hinkle (2001) examined the median frequency rates of explicit 

cohesive devices––such as “phrase-level coordinators, sentence transitions, logical 

semantic conjunctions, demonstrative pronouns, and enumerative, and resultative nouns” 

(p. 111)––used by students whose first language was English, Arabic, Japanese, Korean, 

or Indonesian. The study aimed at determining the differences and similarities in different 

students’ use of cohesive devices. The study concluded that regardless of their first 

language, Arabic, Korean, Japanese, and Indonesian speakers used transitions and 

demonstrative pronouns at higher rates than did native speakers. 

 

In another study, Connor (1984) examined the cohesive density in the argumentative 

essays of two L1 English and two advanced ESL writers (L1 Japanese and L1 Spanish). 

She found that ESL and L1 texts showed no difference in the use of reference and 
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conjunction. Conner also observed that ESL essays lack elaboration and lexical variety 

when compared to L1 English texts, which exhibited a greater variety.  

 

When analysing the use of conjunction in argumentative essays of Australian and 

Cantonese students, Field and Yip (1992) found that the L2 English texts contained 

significantly more conjunctions compared to the L1 English ones. Norment (1994) 

analysed cohesive device used in expository and narrative essays written in L1 Chinese, 

Chinese ESL, and L1 English. Results showed that high-proficiency writers (both 

Chinese and English) wrote essays with more cohesive devices, mainly repetition, 

pronouns, and conjunction. Norment (1995, 2002) analysed the occurrence of cohesive 

devices in the narrative, argumentative, and expository essays of African American 

students representing two levels of proficiency. He found a positive correlation between 

the cohesive density of a text and a writer’s proficiency in English. 

  

The few other studies of mode focused on different aspects. For instance, Cox’s (1986) 

article, “Cohesion and Content Organization in the Narrative and Expository Writing of 

Children,” focused on the difference in writing of good and poor readers rather than on 

the difference between the modes themselves. 

  

In short, despite the shortage of evidence in this regard, theory holds that differences exist 

between genres. One of these differences may be the level of coherence found in 

narratives and persuasive written by adolescents (Strid, nd). 
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2.6. Arabic rhetoric 

Understanding students’ uses of different cohesive ties requires an evaluation of their L1 

features. After the revolution of Halliday and Hasan’s work on cohesion, many attempts 

were made by Arab and Western researchers to study the difference in the use of 

cohesive elements in both Arabic and English.  Many of those researchers, for instance, 

(Williams 1989, Mehamsadji 1988; and Qaddumi 1995) analysed different texts and 

concluded that: 

 Arabic tends to avoid ellipsis. 

 Substitution is rarely used in both Arabic and English texts although English 

texts exhibited more substitution ties when compared to Arabic. 

 Modality is featured in all types of Arabic texts while English displays less cases 

of modality. 

 Arabic seems to display a great proportion of pronouns, unlike English.  

 It was also observed that English uses more synonyms than Arabic. 

 Arabic displays a tendency to use lots of lexical strings than does English and at 

the same time Arabic seems to be in favour of repeating clause structure which is 

seldom in English texts. Yorkey (1974) continues this lead and states that: 

The chief characteristic of an Arab's written English is his infrequent use of 

subordination and the overuse of co-ordinate constructions. Teachers at the 

American University of Beirut refer to the wa wa method of writing because  

of the Arabic wa 'and', which is exceedingly used as a sentence-connector.  

(1974, p.14). 
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Although the work on this area is limited, some researchers have arrived at the same 

conclusions previously stated. Sa’adeddin (1989) concluded that repetition of ideas and 

phrases is very common in Arabic rhetoric. He also commented that coordinators 

connecting sentences and phrases are frequently used for persuasion. Sa’adeddin 

observed L1 interference while examining L2 writing of Arab students. He noted that 

students’ writing exhibited a transfer of the most common cohesive devices used in 

Arabic (wa (and) and aw (or)). It is important to note here that Sa’adeddin’s (1989) 

observations were based on colloquial Arabic. When they focused their studies on formal 

Arabic prose, researchers such as Ostler (1987) reported that syntactic cohesion is mainly 

established through the use of demonstratives and text-referential pronouns. According to 

Ostler, these devices are the means to create parallelism in the text and to maintain a 

comprehensible flow of information.  

A study conducted by Khalil (1989) examined the use of cohesive devices in Arab 

college students’ writing. Khalil found that reiteration of lexical items was highly 

remarkable as a cohesive device in the writing. Meanwhile, other grammatical and lexical 

devices were underused.  

 

Mohamed and Omer (1999) looked at cohesion as a marker of rhetorical organization in 

Arabic and English narrative texts. Their analysis revealed that Arabic and English use 

different cohesive patterns. Arabic cohesion is characterised as “context-based, 

generalised, repetition-oriented, and additive”. English cohesion is “text-based, specified, 

change-oriented, and non-additive” (p. 45). Both researchers argue that cultural 
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differences are responsible for the distinctive use of cohesive devices in the two 

languages. Naser (1992) goes further and points out that the Qur’an influenced the 

educational systems and therefore the art of writing. He sums up this point as follows:  

As a result of the influence of the Qur’anic revelation and also other factors 

related to the rise of the whole Islamic educational system, the significance of the 

oral tradition and memory as vehicle for the transmission of knowledge came to 

complement the written word contained in books...such books became more than 

simply the written text. Rather, they came to accompany and in a sense became 

immersed in the spoken word, through an oral teaching transmitted from master to 

student and stored in the memory of those destined to be the recipients of the 

knowledge in question. Such books were not exclusively written texts whose 

reality was exhausted by the words inscribed in ink upon parchmen (1992, p.12). 

  

 

These revelations provide further insight into Arab learners’ systematic way of writing. 

They may be helpful when analysing the argumentative writing of Omani students. The 

following section provides a brief presentation of the research methodology and subjects 

of the study.  
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Chapter Three 

Research methodology 

The previous chapters presented an introduction and a detailed review of the theoretical 

literature and studies related to cohesion and coherence in writing. This chapter focuses 

on the research methodology of the present study. It provides a description of the subjects, 

data collection, the study and data analysis. 

 

3.1. The subjects      

The analysed persuasive essays in the present study were randomly selected from third-

year English major students’ compositions. To establish validity and reliability of the 

research, the essays were written by subjects with different CGPAs.  All students (males 

and females ranging in age between twenty-one and twenty-three) were enrolled in four 

Writing courses over four semesters (courses entitled Writing Skills Development, over 

two terms, report writing and advanced writing). They were all given forty minutes, class 

period to write the essays. 
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3.2. The data 

Merriam (1998) regarded data as only “bits and pieces of information found in the 

environment” (p.67). The data in the present study was obtained from third year Omani 

undergraduate students’ essays. The essays were written in response to the following two 

prompts: 

 How many languages should students in a college have to learn? Should students 

learn a foreign language even if they will never use it in their future career? 

Explain your views on this issue. Support your answer by providing detailed 

reasons.  

 Tourism in Oman is an important source of income. Why should tourists visit 

Oman? What arguments have you got to support your answer? 

 The analysed essays were randomly selected including eleven samples written on the 

first prompt (argumentative) and nine samples on the second prompt (non-argumentative). 

It is also important to clarify that the compositions included in the study were written by 

L2 learners and contained plenty of grammatical mistakes. However, the essays were 

analysed in terms of the cohesion features exhibited in them without applying any 

correction to the students’ writing for the purpose of avoiding any interference in the 

results and therefore any contradictions or inconsistency.  
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3.3. The study 

This study investigates the ways in which Omani undergraduate students (Arabic 

speakers) employ cohesion ties in their L2 academic essays. First, the researcher aimed at 

identifying the most common cohesion markers exhibited in argumentative and non-

argumentative essays. Second and most importantly, the analysis of the essays will focus 

on the frequency of uses of cohesion devices, such as grammatical (reference, 

substitution, ellipsis, conjunction) and lexical devices (mainly, repetition, antonyms and 

synonyms). Through analyzing the textual cohesive features (Hinkel, 2001), the study 

examines the extent to which Omani undergraduate students use various types of 

cohesion markers and whether the rates of using grammatical or lexical ties are similar or 

that one of them outweigh the other. 

 

3.4. Data analysis 

As was mentioned earlier, the current study adopted Halliday and Hasan’s (1976) model 

for the analysis of cohesion due to its logical and developed taxonomy. Each cohesive tie 

was identified, counted, and described in terms of the types of cohesion category it 

belongs to––that is, in terms of reference, substitution, ellipsis, conjunction, and lexical 

cohesion. It is worth noting that lexical cohesion is analysed in terms of repetition, 

synonyms, and antonyms, while super-ordinates and collocation aren’t included in the 

analysis. As discussed by Halliday and Hasan, collocation and other lexical cohesive 

devices such as superordinates and hyponyms can be easily confused (Halliday and 

Hasan, 1976). Therefore, the researchers did not include both devices in order to avoid 
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any confusion. Although substitution and ellipsis are “seldom used in formal writing” 

(Liu and Braine, 2005, p. 627) and “they are more characteristically found in dialogues” 

(Halliday, 2000, p. 337), they were counted in this study to identify students’ awareness 

of such categories and to determine whether students are capable of employing them in 

their writing. Descriptive statistics of the frequency, mean, and standard deviation were 

computed using the SPSS statistical software program. 
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Chapter Four 

Findings and Discussion 

This chapter presents the findings and discussion of the current study in three sections. 

The first section presents the findings on cohesion in the persuasive (argumentative and 

non-argumentative) essays of Omani undergraduate students. The second section contains 

a discussion of the results and comparison of frequency of cohesion devices in the 

persuasive essays. The third section presents the problems encountered by Omani 

undergraduate students in the application of cohesion devices.  

 

4. Findings 

4.1. Cohesion devices found in the persuasive essays 

The present study applied Halliday and Hasan’s (1976) cohesion taxonomy to the study 

data. Based on this framework, the cohesive devices in each argumentative essay were 

counted. The SPSS system was used to calculate the frequency, mean, and standard 

deviation. Only items that created cohesion were counted. Cohesion items that were 

unsuccessfully used were not included in the figures.  
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Tables 3 and 4 present the numbers and percentages of different cohesion devices utilized 

by twenty students in their persuasive compositions. Students used different types of 

cohesion ties in their writing. Both lexical and grammatical cohesion markers were found 

in the writing. However, some cohesion devices were used more frequently than others. 

 Table 3: Cohesion in the argumentative essays 

Composition 

no. 

1 2 3 4 5 6 7 8 9 10 11 

Pronominal 

Demonstratives 

Definite article 

Comparatives 

Additive conj 

Adversative 

conj 

Causal conj 

Temporal conj 

Repetition 

Antonyms 

Synonyms 

Substitution 

Ellipsis 

Total of devices 

Mean 

Standard 

deviation 

7 

2 

1 

0 

2 

3 

3 

1 

9 

0 

0 

0 

0 

28 

2.2 

2.9 

9 

4 

0 

0 

2 

1 

3 

3 

5 

0 

0 

0 

0 

27 

2.1 

2.7 

18 

3 

0 

0 

2 

0 

2 

1 

4 

1 

0 

0 

0 

31 

2.4 

4.9 

5 

1 

0 

0 

0 

0 

3 

1 

10 

0 

0 

0 

0 

20 

1.5 

3 

 

 

10 

0 

0 

0 

3 

0 

1 

1 

7 

0 

0 

0 

0 

22 

1.7 

3.2 

5 

5 

0 

0 

2 

1 

2 

0 

5 

0 

0 

0 

0 

15 

1.5 

2.1 

13 

4 

1 

0 

3 

0 

1 

0 

8 

1 

0 

0 

0 

31 

2.4 

3.9 

6 

2 

1 

0 

0 

1 

1 

1 

7 

0 

0 

0 

0 

19 

1.5 

2.3 

6 

0 

1 

0 

1 

2 

0 

1 

5 

0 

0 

0 

0 

16 

1.2 

2 

2 

5 

0 

0 

3 

2 

0 

4 

4 

1 

0 

0 

0 

21 

1.6 

1.9 

7 

2 

0 

0 

5 

0 

4 

1 

3 

0 

0 

0 

0 

22 

1.7 

2.4 
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Table 4: Cohesion in the non-argumentative essays 

Composition no. 1 2 3 4 5 6 7 8 9 

Pronominal 

Demonstratives 

Definite article 

Comparatives 

Additive conj 

Adversative conj 

Causal conj 

Temporal conj 

Repetition 

Antonyms 

Synonyms 

Substitution 

Ellipsis 

Total of devices 

Mean 

Standard deviation 

5 

6 

0 

0 

0 

0 

1 

0 

4 

0 

0 

0 

0 

16 

1.2 

2.2 

 

 

9 

10 

1 

0 

3 

0 

4 

3 

11 

0 

0 

0 

0 

41 

3.2 

4.2 

9 

4 

0 

0 

5 

2 

0 

0 

12 

1 

0 

0 

0 

33 

3.3 

4 

14 

4 

1 

2 

7 

2 

6 

1 

13 

0 

1 

0 

0 

51 

3.9 

4.8 

9 

7 

5 

0 

3 

1 

1 

2 

17 

0 

1 

0 

0 

46 

3.5 

5 

15 

4 

3 

0 

7 

2 

0 

0 

11 

0 

0 

0 

0 

42 

3.2 

5 

11 

3 

4 

1 

3 

0 

1 

4 

16 

0 

0 

0 

0 

43 

3.3 

5 

10 

5 

4 

0 

1 

2 

4 

1 

14 

0 

0 

0 

0 

41 

3.2 

3.4 

 

14 

14 

6 

0 

2 

1 

1 

1 

20 

1 

1 

0 

0 

61 

5 

6.8 

  

The figures show that students used more cohesion devices in the non-argumentative 

essays, while argumentative essays exhibited a smaller number of cohesive devices, few 

compared to the non-argumentative texts. This difference can be explained by the fact 

that students are less experienced with argumentative writing, while they try to create 

cohesion in the non-argumentative texts through extensive use of connectors. It is also 
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evident from the figures that some students used more cohesion devices than other 

students. For example, composition nine exhibits a total of sixty one cohesion devices in 

the non-argumentative essays while composition one shows only sixteen linkers.   In 

contrast, the difference in argumentative essays is not significant.  

 

Tables 5 and 6 further illustrate the order of the most frequently used devices in both 

argumentative and non-argumentative essays. Looking at the percentage of each cohesion 

device, it is evident that reference devices (46.9%) in argumentative and non-

argumentative compositions got the highest percentage followed by lexical devices (27% 

in argumentative texts and 34.6% in the non-argumentative), conjunction ties, scoring 

slightly less than lexical devices and finally substitution and ellipsis (0%) which weren’t 

found in the compositions. For this reason, substitution and ellipsis weren’t 

subcategorized in the analysis. The figures do not indicate a great difference between 

argumentative and non-argumentative writing in terms of the cohesion devices applied. 
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Table 5: Cohesion devices in argumentative essays 

Types of cohesive       Reference      Conjunction     Lexical         Substitution and Ellipsis       Total number 

devices                          devices            devices          devices                                                          of devices 

Frequency                      120                  67                  69                              0                                         256 

Mean                              10.9                 6.1                 6.3                             0                                                                             

Standard deviation         4.7                  2.6                 2.3                             0  

Percentage                     46.9%             26.2%            27%                          0%                          

 

Table 6: Cohesion devices in non-argumentative essays 

Types of cohesive       Reference      Conjunction     Lexical         Substitution and Ellipsis       Total number 

devices                          devices            devices          devices                                                          of devices 

Frequency                      179                   71                  132                            0                                     382 

Mean                              19.9                  7.9                 13.7                           0 

Standard deviation         6.5                    4                    5.02                          0  

Percentage                 46.9%             18.6%           34.6%                   0% 

 

These findings are consistent with other research findings (Yvette and Yip, 1992; Zhang, 

2000), which found that lexical and reference cohesion were the most frequently used 

categories in essays written by Chinese students. Although Khalil (1989) found that 

Arabic-speaking students apply lexical cohesion––specifically reiteration––more 

frequently than other grammatical ties, the present study indicates that Omani students 

applied more references than reiteration. Khalil’s analysis indicated that students applied 

61.9% of reiteration while only 15% of reference devices. It may be that the greater use 
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of references in this instance is due to calculating the definite article “the”, which has 

been included in the reference category. Previous studies (Zhang, 2000) excluded the 

definite article from the taxonomies list, while Liu and Braine (2005) included it in their 

study. The next section further elaborates the use of each cohesive category. 

 

4.2.1. The use of each cohesive category 

 

4.2.1.1. The use of reference markers 

Table 7: Reference devices in the argumentative essays 

                               Pronominals    Demonstratives  The definite article  Comparatives    Total number of 

                                                                                                                                             reference devices                                                                                                                                                                                                

Frequency                     88                      64                          4                          0                            152        

Mean                             8                        2.5                         0.4                       0                                                                         

Standard deviation       4.4                    1.8                          0.5                       0                  

Percentage                   57.9%               42.1%                      2.6%                   0%                                

Most frequently          they, it,              this, these                The                           

used cohesive items   them, their            that 
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Table 8: Reference devices in non-argumentative essays 

 Pronominals    Demonstratives  The definite article  Comparatives    Total number of reference devices                                                                                                                                                                                                

Frequency                     96                      57                          24                       3                              180     

Mean                             10.7                   6.3                         2.7                      0.3                                                                         

Standard deviation        3.2                     3.6                         2.2                      0.7                  

Percentage                    53.3%                31.7%                    13.3%                1.7%            

Most frequently          they, it,                 this, these             The                      more                         

Used cohesive items   them, their                 that 

 

 

Tables 7 and 8 show three sub-categories of reference devices. As shown in the tables, 

pronouns had the highest percentage of use (57.9% in the argumentative essays and 

53.3% in the non-argumentative), followed by the demonstratives (42.1% and 31.7% 

respectively) and the definite article (2.6% and 13.3%) in both types of persuasive essays.  

The comparatives had the least percentage of use in the non-argumentative essays 1.7%. 

However, students applied no comparatives in the argumentative essays.   These findings 

are similar to those of Zhang (2000), where comparatives were the device least used in 

expository writing by Chinese undergraduate English majors. Although argumentative 

essays are more likely to exhibit comparatives, Omani students haven’t used any. In 

contrast, non-argumentative essays used three comparatives. “Same” was used only once 

while “more” was used twice. Only two out of nine students applied these devices. This 
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fact suggests that students’ proficiency in English affects their effective application of 

cohesion. In addition, while 2.6% of the definite article was identified in the 

argumentative essays, 13.3% were observed in the non-argumentative, creating a gap of 

11%. However, there does not seem to be a great gap between the other devices except 

for demonstratives where the gap is 9%. The compositions exhibited a predominant use 

of pronouns; they followed by them, he, she and these. The students’ extensive use of 

pronouns can be explained by the fact that Arabic makes use of pronouns to effect 

cohesion (Mehamsadji, 1988). The extensive appearance of pronouns might also be due 

to the nature of the topic, where students have to refer back to “students”, “tourists”, and 

“languages” more often. “This” and “these” occurred much more frequently than “that” 

and “those” in most essays. Students may feel most comfortable “using items that refer to 

something near”, as concluded by Liu and Braine (2005, p. 628).  

In addition, analysing the reference devices used in the compositions indicates that 

almost all the reference ties used were anaphoric, while cataphoric referencing is rarely 

seen in both types of persuasive writing. The definite article was unnecessarily inserted in 

the compositions to create connectedness. Therefore, most of the uses were erroneous. 

Extracts from the students’ compositions can be used to illustrate the previous findings. 
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Example 1: Studying a foreign language is not just for having a job, it benefits people 

in their lives for communication and using technology. 

Example 2: The main problem of the people they don’t give the importance to learn 

language.  

4.2.1.2. The use of conjunction devices 

Table 9: Conjunction devices in the argumentative essays 

                   Additive devices   Adversative devices     Causal devices    Temporal devices    Total number 

                                                                                                                                                   of conjunctions 

Frequency              23                        10                                20                        14                             67 

Mean/                    2.1                        0.9                              1.8                        1.2                                  

Standard                1.4                        0.1                              1.3                        1.2  

deviation       

Percentage            34.3%                  15%                             30%                     20.9%                   

 

 

Table 10: Conjunction devices in the non-argumentative essays 

                      Additive devices   Adversative devices   Causal devices    Temporal devices    Total number   

                                                                                                                                                 of conjunctions                                                                                                                                                                                                                                                             

Frequency              28                        10                                17                         12                            67 

Mean/                    3.4                        1.1                               2                           1.3                           

Standard                2.5                        0.9                               2.1                        1.4 

deviation       

Percentage            41.8%                    15%                            25.4%                  17.9% 
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Tables 9 and 10 how the sub-categories of conjunction as identified by Halliday and 

Hasan (1976). In their study, Liu and Braine (2005) found that continuative devices were 

only used thirteen times in the fifty samples they analysed. They justified this fact by 

stating that continuative ties are seldom used in formal writing. Since students’ 

compositions in the present study rarely showed any use of continuative devices, they 

were not included in the analysis. However, among the other four sub-categories, additive 

devices scored the highest percentage of use in both types of persuasive writing (34.3% 

in argumentative texts and 41.8% in the non-argumentative texts), followed by causal 

devices (30% and 25.4% respectively), temporal devices (20.9% and 17.9% respectively) 

and adversative devices (15% in both texts). Although the figures are different in both 

compositions, the order of frequency is the same. The percentages shown in Tables 8 and 

9 make it obvious that Omani students are aware of conjunction devices and their 

function in writing. Linking phrases and sentences (additive devices) were the most 

noticeable features in the compositions. The most frequently cohesive ties used are and, 

and also the simplest devices introduced to Omani students when they first learned 

English. Frequency of use varied among students. One of the students applied one 

additive device in an argumentative essay while another student used seven in the non-

argumentative essay. This variance might be due to proficiency in English. Among the 
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additive devices, and was the most repeatedly featured tie in all the essays. This can be 

explained by the fact that in Arabic wa is used to introduce the majority of sentences. 

However, among the adversative devices, but was frequently applied in the compositions, 

followed by however and on the other hand, which occurred occasionally. One can 

conclude that the students weren’t confident enough to use other devices, such as on the 

contrary, in contrast, or instead to mark transition of meaning. This conclusion applies to 

both kinds of writing. However, the figures also suggest that argumentative and non-

argumentative texts use more causal and temporal cohesive items than adversatives. In 

contrast, among the causal devices because was the most frequently used, followed by so. 

As for the temporal devices, the students showed a great tendency to apply first, firstly, 

second, and finally. However, words like sum up, in conclusion, and all in all were 

occasionally used in some of the essays.  

 

Finally, the figures suggest that persuasive essays make use of all the conjunction items–

–additive, adversative, causal, and temporal––to fulfil the task. The following extracts 

show the application of the conjunction devices in students writing.  
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Example 1: Firstly, I am student of English language and I will be an English teacher, so 

I have to learn English to teach it in the future for the children. Secondly, the student who 

wants to study another culture must learn its language.  

Example2: In addition, physics and chemical students in our college must know and 

study English because they have too many idioms, definitions and combinations in 

English and this leads them to a new good career.   

4.2.1.3. The use of lexical cohesion 

Table 11: Lexical cohesion in the argumentative essays 

                           Repetition                  Antonym                Synonym               Total number of lexical devices                                                                                                                                                                         

Frequency               67                               1                             3                                            71 

Mean                       6.1                              0.09                       0.3 

Standard                  2.3                              0.3                         0.5 

deviation                 

Percentage             94.4%                         1.4%                      4.2%             

 

Table 12: Lexical cohesion in the non-argumentative essays 

                           Repetition                  Antonym                Synonym               Total number of lexical devices                                                                                                                                                                                      

Frequency               118                              3                            2                                                  123  

Mean                       13.1                             0.3                        0.2 

Standard                  4.5                               0.4                        0.5 

deviation                 

Percentage               95.9%                       2.4%                       1.6%            
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 As shown in Tables 11 and 12, among the sub-categories identified by Halliday and 

Hasan (1976) repetition (94.4% in argumentative essays and 95.9% in non-argumentative 

compositions) accounted for the largest percentage of use. While synonyms scored 4.2% 

in the argumentative texts, it only scored 1.6% in the non-argumentative essays. In the 

contrary, antonyms accounted for 2.4% in non-argumentative essays and only 1.4% in the 

other type of persuasive writing.  As indicated in the Tables, students used repetition 

more frequently than synonyms. This reflects previous analysis of ESL essays as using 

repetition primarily to establish lexical cohesion (Castro, 2004; Connor, 1984; Norment, 

1994). Students repeated a variety of nouns in their compositions. Words like students, 

language, Oman, tourist, and places were introduced in the topic and therefore were 

repeated frequently. 

 

 As shown in Tables 3 and 4, the use of repetition varies between compositions. Non-

argumentative essays exhibited more repetitions than argumentative texts. These findings 

are similar to those found in Liu and Braine’s study (2005) when they analysed the 

argumentative essays written by Chinese undergraduate students. They are also consistent 

with Khalil’s (1989) realization that Arabic-speaking students overuse repetition. These 

findings are similar to Mehamsjdi’s (1988) when he analysed argumentative texts written 

in Arabic. Mehamsjdi concluded that among the three types of repetition Arabic speakers 

tend to use––repetition of the same item, repetition of the root, and repetition of lexical 

strings––repetition of the same lexical item is the most exhibited in Arabic texts. This 

fact explains the overuse of repetition in Omani students’ L2 writing.  
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4.3. Problems with cohesion 

The analysis of the Omani students’ persuasive essays showed that students were able to 

use variety of cohesion devices in their writing. However, cohesion problems existed in 

the writing of Omani students. Liu and Braine (2005) and Wikborg (1990) also identified 

these problems with Chinese and Swedish students, who often had problems with 

cohesion. However, the most common areas of student difficulty include the correct uses 

of references, lexical cohesion, and overuse of cohesion devices to establish meaning. 

The following section further explains this point. 

 

4.3.1. Problems with reference devices 

Although reference devices were the most frequently used items in the compositions, 

students seemed to have problems with their application. The shifted use of pronouns, the 

misuse of the definite article, and the underuse of comparatives were the three main 

problems in the essays. The students in the present study, like those in Zhang’s (2000), 

showed a tendency to shift the pronoun from the first person to the second and from the 

singular form to the plural. This kind of shifting usually created problems of confusion 

and comprehension due to the inconsistency of the referents and the referring items. The 

following examples taken from the students’ compositions represent some of these 

problems.  

Example1: A physics student in Rustaq college have to study English because they learn 

the names of substances and materials in English.  
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Example 2: Everyone know that the world today become very small village, which mean 

that you can meet with different people who has different languages, so we cannot learn 

all languages.  

  

Another problem students had with reference devices was the misuse of the definite 

article the. The students tended to insert the definite article unnecessarily. This overuse of 

the article can be traced back to L1 interference; Arabic attaches the definite article al to 

most lexical items. Furthermore, the mistakes sometimes result from a direct translation 

from Arabic to English.  

Example 1:  The people use English at work and between friends even if it isn’t his 

mother tongue. 

Example 2: Tourists are the important thing because they help of the move or known or 

carry the culture of this country. 

 

Underuse of comparatives was the third problem observed in the students’ compositions. 

The analysis showed that Omani undergraduate students were not confident in using 

comparatives in their writing. In the persuasive essays, comparatives were only used 

three times, specifically in the non-argumentative essays while argumentative texts 

exhibited none. Given the fact that students were supposed to use comparison and 

contrast to argue whether students should or shouldn’t learn more than one language, 
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argumentative essays should have exhibited more comparatives. This restricted use of the 

comparatives may suggest that students had difficulty in using expressions such as as...as 

and not so...as (Liu and Braine, 2005) but were more confident in using the comparative 

expression more.  

 

4.3.2. Problems with lexical cohesion 

Since lexical items are the carriers of messages, it is normal to find them used repetitively 

in writing. However, “because lexicon involves both meaning and usage, it becomes a 

much more complicated and difficult task for foreign learners of English” (Liu and 

Braine, 2003, p. 633). Repetition was one area of difficulty observed when analysing the 

compositions. In their essays, students tended to repeat some lexical items more 

frequently than the other sub-categories. The majority of the lexical devices used were 

word repetition. The compositions exhibited a narrow range of repeated words: words 

such as “language”, “students”, “tourist” and “Oman”. As was mentioned earlier, these 

words constructed the topic of the question. Other sub-categories of lexical devices, such 

as synonyms and antonyms, were hardly found at all in the writing. This limited use of 

lexical devices might be due to the students’ low proficiency in English. In addition, the 

lack of appropriate vocabulary might have resulted from little exposure to English outside 

the classroom. Having only one hour-and-forty-minute-session per week might be an 

additional reason to justify students’ exaggeration in repeating some lexical items. This 
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deficiency in the students’ performance may support Hu et al. (1982) and Kang’s (1995) 

belief that learning vocabulary plays an important role in learning a foreign language. 

 

Omani students overused some cohesion devices like repetition, references, and 

conjunctions, which eventually created non-cohesive texts. One example: “this essay is 

looking at beautiful places that attracts tourists and why it should be their first 

destination”. The pronoun “it” is confusing. Does it refer to Oman or to the essay? 

 

There are other unsuccessful uses of cohesive devices in the samples. For example, “The 

most important thing that tourists think when they came to any country… is the safety”. 

The use of the definite article in this instance was unnecessary and might have resulted 

from L1 interference where the definite article is commonly used. Another example is 

“the question is what... languages of them do students need to know?” In this example the 

student could have used “which” instead of “them”. These examples and others show that 

various attempts have been made to create cohesion. However, most compositions don’t 

look the least cohesive. If students aren’t made aware of the correct uses of cohesion at 

this stage, there is a danger that they will carry on repeating the same mistakes. 

  

Furthermore, although I am not comparing native and non-native speakers of English, I 

feel it is relevant to provide a brief discussion about the similarities and differences 
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between the two subjects concerning the structure of the argumentative texts and the 

cohesion ties used by both. This comparison might be of help for planning future 

remedial programs to enhance students’ writing in Oman.  

 

In terms of structure, English written texts are divided into sections: introduction, body, 

and conclusion. However, observing Omani students’ compositions, it is obvious that 

some of the students are not aware of the systematic structure of an essay. This is evident 

in some of the papers where the essays were written as one whole paragraph (see 

appendix B).  

 

Furthermore, native speakers of English introduce the thesis statement in the introduction 

of their papers, while some of the Omani students wrote “I am going to talk about how 

many languages a student should learn” in the introduction, and moved their thesis to the 

body. 

  

Although Omani students supported their arguments in most cases, they only addressed 

one side of the argument (either “for” or “against”). However, English texts address both 

sides of the argument in the form of comparison and contrast. Most of the arguments 

presented by Omani students were not convincing, which is the main goal of persuasive 

writing. Students did not seem to have confidence in their opinions. Persuasive writing 
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also requires the presentation of facts, examples, quotes, and related stories to support the 

main argument. This was evident in some of the Omani students’ essays, although most 

of them used examples more than stories and quotes. 

 

Omani students used various cohesive ties, but they were not evenly distributed in the 

samples. They used the most common ties, such as “however”, “and”, and “finally”, 

while they refrained from using other ties that may only be known by native speakers, 

such as “last of all”, “for one thing”, and “what is more”.  

 

In contrast, a parallel persuasive, non-argumentative, text about tourism can be seen in 

(Appendix C). The passage exhibits a neat and fascinating representation of facts about 

touristic places. The writer employed a variety of cohesion devices, and used them 

effectively in a way that gave the passage a texture and coherence unlike the passages 

created by Omani students. In addition, while Omani students relied on repetition to 

create cohesion, the passage in Appendix C exhibits extensive use of different and 

adequate vocabulary. This kind of text can be used as a model to teach cohesion in non-

argumentative texts to Omani students. Textual analysis can illustrate how cohesion can 

be successfully used in writing.  
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In conclusion, it is evident that Omani students have difficulty composing an academic 

text. Students seem to be incapable of constructing an argument or of effective use of 

cohesion devices. These deficiencies might call for urgent interference in Omani 

educational institutions.  

 

4.4. Discussion 

The analysis of the persuasive essays revealed that Omani undergraduate students rely on 

extensive use of sentence transitions to make their texts cohesive. Our hypothesis that 

non-argumentative texts will exhibit fewer cohesion devices was proven incorrect. As 

illustrated in the findings, argumentative and non-argumentative texts exhibited the same 

cohesion devices, references, lexical devices, and conjunctions; surprisingly, in the same 

order. This fact leads us to conclude that Omani students have difficulty composing 

different writing modes. However, reference devices accounted for the highest percentage 

of use, higher than in most other research studies (Johns, 1980; Zhang, 2000). Although 

the difference in use between grammatical and lexical devices was small, students’ 

compositions indicated that Omani students apply more grammatical devices in their 

writing than lexical ties.  

 

Analysing the use of reference devices in the argumentative essays showed that 

pronominal devices had the highest percentage of use, followed by the demonstratives 
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and definite article, while comparatives were the least used. The same conclusions apply 

to non-argumentative essays. Some students had difficulty applying reference devices 

correctly. Some students overused or were confused about the correct use of the definite 

article. When comparing these findings with those of other studies of Arabic speakers, we 

can see some inconsistency in the results. For example, Hinkel (2001) calculated the 

median rates of demonstrative pronouns (this, that, those, etc.) used by non-native 

speakers of English. Hinkel found that Arabic speakers used demonstrative pronouns 

twice as frequently as native speakers. This overuse of demonstrative pronouns was 

usually attributed to the simplicity of their use (Hinkel, 2001). Chafe (1994) indicated 

that L2 learners use demonstrative pronouns to establish cohesion of the text through 

pointing back to information mentioned earlier. The repetitive use of pronouns created 

confusion in most compositions by Omani students. This confusion was usually the 

product of a vague referent. 

  

Students attempted to establish cohesion by connecting previous sentences with the 

following ones. This kind of bridging was meant to produce clear and logical writing and 

was evident in the variety of cohesion devices used. However, this variety was only 

confined to the most commonly used connectors such as and, or, but, and also in both 

argumentative and non-argumentative essays. These connectors, although used repeatedly, 

were employed successfully in most texts. Other conjunction devices like in addition and 

furthermore were occasionally found in the compositions. Linkers such as nevertheless 

and on the contrary were not used in the compositions. These results were similar to 
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those arrived at by Ostler (1987), who found that L2 essays by Arabic speakers included 

a higher number of coordinating conjunctions (but, and, or) to give a sense of parallelism 

and add balance to the text (Ostler, 1987). The restricted use of the conjunction devices 

and, but, and or may indicate that Omani students are not aware of the grammatical 

functions of other coordinating conjunctions, such as nevertheless and furthermore, 

although they were used correctly in most of the essays. The students’ infrequent use of 

these linkers may suggest that the students were trying to avoid complication in their 

writing. It may also indicate that students were translating from Arabic, where the 

connector wa (meaning and) can be repeated more than once in a single sentence.  

 

As for lexical cohesion, although it was the second most extensively used category of 

cohesion devices after reference ties, it was clear that students had difficulty in this area. 

Some improvements are required to avoid repetition and limited use of some of the sub-

categories as synonyms and antonyms. Students not only used a limited number of lexical 

items, they repeated those words as well. The analysis revealed that these compositions 

had a high percentage of repetition but infrequent use of synonyms and antonyms. This 

finding is not surprising, since the tendency to repeat words and phrases is a feature of 

written Arabic (Khalil, 1989). These results were similar to those presented in Khalil’s 

(1989) analysis of expository writing by Arab learners and Connor’s (1984) study of 

cohesion in ESL writing. Koch (1983) analysed Arabic persuasive texts and stated that 

the persuasive texts are “characterized by elaborate and persuasive patterns of lexical, 

morphological and syntactic repetition and paraphrase” (p. 47). He believes that 
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repetition is one of the stylistic features of written Arabic. He also pointed that “in 

argument, Arabic speakers present their truths by making them present in discourse; by 

repeating them, paraphrasing them, and calling attention to them with external particles 

like ‘inna’” (p. 50).  

 

Neither substitution nor ellipsis were used in the argumentative or non-argumentative 

essays. This result demonstrates that Omani students are not aware of the use of these two 

grammatical devices or of their functions. Khalil’s (1989) analysis of Arab students’ 

expository writing revealed the same result. He justified this restriction of use by 

Halliday and Hasan’s (1976) statement that ellipsis and substitution occur in “informal” 

writing. Thompson (2004) also notes that “ellipsis is typically more fully exploited in 

speech than in writing” (p. 184).  

 

It would be valuable to compare the findings of the present study (considering the 

cohesion patterns used) to other studies carried out on native speakers of English. 

Crowhurst (1981) and Neuner (1987) also observed the overt use of repetition found in 

this study. Crowhurst found that reiteration was a significant feature of the argumentative 

texts of school-level students; while Neuner’s study results revealed that 66.7% of the 

cohesion devices used in good essays were lexical cohesion ties. Similarly, Cherry and 

Cooper (1980) reported a low percentage for both substitution and ellipsis, demonstrating 

that there is no difference between native and non-native speakers’ use of the two 
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grammatical categories and that rarity of their use is exhibited in the compositions of both 

populations.  

 

On the whole, it can be assumed that Omani students in general tend to use more 

reference devices in their writing, followed by lexical cohesion and conjunction. 

However, the difficulties these students encounter regarding the correct use of some of 

these ties indicate that cohesion devices weren’t taught explicitly. It is also possible that 

low proficiency in English and inadequate training in writing may account for the 

ineffective use of some cohesion devices, like pronouns, demonstratives, lexical items, 

and comparatives. As a consequence, students’ awareness of the importance of using 

cohesion devices in their writing must be enhanced. This goal can be achieved through 

improving the teaching of writing.  
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Chapter Five 

Pedagogical implications, limitations and conclusion 

5.1. Pedagogical implications and recommendations 

Analysing the students’ compositions revealed that undergraduate students’ persuasive 

skills are in need of improvement. A wide integration of effective writing instruction into 

the curriculum, along with training sessions on how to construct an argument, may 

greatly benefit the learners. Developing these literacy skills may not only help the 

students academically, but will expand to include their lives beyond college, since these 

skills are a requirement in most workforces.  

 

Students showed difficulty using cohesion devices correctly and effectively. Therefore, 

explicit teaching of these devices is essential in the writing classes rather than reliance on 

accumulated awareness, which may or may not take place (Al-Jarf, 2001; Reichelt, 2001). 

The teaching of isolated sentences as constructors of linguistic structure has been 

discouraged by the research (Connor, 1984). EFL/ESL instructors should incorporate 

tasks whose aim is to raise students’ awareness of the important role of cohesion devices 

in the organization of a text. Cohesive ties should be extensively integrated into the 

writing curriculum.  
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Instructors may gain valuable insights regarding the types and effectiveness of the 

cohesion devices employed by their students through analysing their writing. The 

analysis may provide instructors with information about the patterns of texture 

recognized by the students. It may also guide them to identify students’ competence in 

applying these patterns appropriately. Therefore, once the types of cohesion devices used 

by students are identified, instructors can provide them with model paragraphs that 

incorporate grammatical and lexical cohesive ties (Khalil, 1989). Markels (1984) stated 

that model paragraphs “can function either as generative devices or as evaluative, editing 

devices” (p. 91). Following the presentation stage, instructors should provide students 

with complementary exercises. These activities might take the form of sentence-

combining exercises (Khalil, 1989) where students can apply cohesion ties appropriately 

and effectively. In addition, students can be asked to write short paragraphs in which they 

use different cohesion ties to establish texture. Peer review is very important in this case. 

Students can practice their knowledge of the appropriate use of cohesion ties through 

analysing their peers’ paragraphs and then reporting their conclusions. A teacher can take 

part in this activity by choosing a paragraph, criticizing and commenting on the use of 

cohesion, and providing alternatives to incorrect use. (Appendix B presents a model for 

an argumentative paragraph that illustrates the use of cohesion ties by native speakers.) 

 

The present study has also showed that Omani undergraduate students overused lexical 

cohesion in their writing, especially repetition of the same word. Students’ attention must 

be drawn to other lexical cohesion, synonyms, antonyms, superordinates, and 
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collocations. However, repetition is not always regarded as a drawback. Researchers like 

Hodges and Whitten (1962) advise writers to “link sentences by repeating words or ideas 

used in preceding sentences” (p. 333). Kintsch and Vipond (1977) also state that “a text 

base is cohesive if it is connected by argument repetition” (p. 21).  

 

Writing instructors need to be familiar with Arabic rhetoric to identify the role of 

repetition. Their knowledge of Arabic writing style might help them recognize the 

problems encountered by their students and provide solutions. They can also use their 

knowledge of Arabic rhetoric to compare both languages’ writing styles and shed light on 

the particular differences––for example, that repetition in English causes redundancy 

(Khalil, 1989).  

 

The ability to apply synonyms and antonyms requires knowledge of lexis. Therefore, 

students should be motivated to read extensively in order to build their vocabulary and 

recognize the different meanings of words in different contexts. Apart from reading, 

students need to be trained on how to paraphrase words or phrases by means of synonyms 

and antonyms. This would be a good exercise, both to recall words and to practice 

applying lexical cohesion in writing.  

 

The analysis has also shown that Omani undergraduate students have incorporated a large 

number of conjunction devices in their compositions. Their use was confined to 

coordinating conjunctions such as and, or, but, and also. Students should be introduced to 
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other conjunction ties such as nevertheless, furthermore, and in contrast. They also need 

to be given exercises to practice using proper conjunctions effectively. Furthermore, 

substitution and ellipsis should be integrated into the writing curriculum and students 

should receive adequate practice for their application. The analysis has also revealed 

misuse of the definite article the. Instructors should provide a satisfactory number of 

exercises to draw students’ attention to the different uses of the. 

  

The instructors’ familiarity with the rhetorical differences between L1 and the target 

language may help them to become less biased in their evaluation of the students’ 

writing. 

 

Finally, language skills cannot be taught in isolation. Therefore, instructors need to 

incorporate reading in the teaching of writing (Palmer, 1999). Reading can introduce 

students to a particular writing mode. It can also enrich students’ lexicon with a variety of 

vocabulary and organizational features exhibited in the mode presented. Students can be 

asked to imitate the reading passage and provide a piece of writing modelled on the 

reading (with the application of proper cohesion devices). Adapting this method enhances 

students’ awareness of what constitutes good writing in English.  

 

To sum up, one would expect that receiving teaching in four writing courses would result 

in mastering the writing skill in the target language. However, the present study proved 
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this belief to be incorrect. A thorough inspection of writing teaching methods needs to be 

carried out in the actual context. 

 

5.2. Limitations of the study 

The limitations of the current study have generated implications for further research in 

the area of cohesion in Omani undergraduate students’ writing. Recommendations and 

suggestions can further be discussed in relation to each limitation.  

 

First, since the present study is limited to Omani undergraduate students and their 

academic persuasive writing only, it would be interesting to conduct an extensive study 

of Omani students in general. Instead of focusing on one writing mode, studies of other 

writing modes, narration, description, or analytical writing can be conducted to 

investigate students’ ability to establish cohesion in English writing. To increase 

generalizability, more participants and more data samples will be required. Also, in order 

to confirm the results of the study, the study must be replicated with other students from 

different universities and at different levels in various academic disciplines.  

 

Second, the focus of the current study was largely on the product. However, further 

studies focusing on the processes through which Omani students apply cohesion in their 

writing can be carried out in the future. 
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Third, this study was restricted to examining cohesion in English writing only, whereas 

cohesion in the students’ mother language, Arabic, was not dealt with. Some of the 

problems Omani students have in using cohesion might be due to L1 interference. 

Therefore, a comparison between cohesion in writing in the two languages would help 

classify the misuse of cohesion in L2 writing. In addition, to gain more information on 

the use of cohesion in students’ writing, interviews with the students should be carried 

out to investigate the writing modes and cohesion aspects in the students’ language. 

Interviews with instructors should also be taken into account to see if cohesion is implied 

in the teaching of writing or is explicitly taught and whether the students’ difficulties in 

employing these devices is due to lack of knowledge. 

 

Fourth, since students with different CGPA wrote the writing samples, the comparison of 

density of the cohesive ties used might be a drawback in itself. For further research, 

separate levels must be studied individually. 

 

Fifth, providing more than one topic might be effective in that it would help the students 

to choose what they feel most comfortable with. However, for further research, it might 

be more beneficial to ask students to write on one topic. 
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Sixth, although this study attempted to compare native and non-native compositions, the 

comparison was not thorough enough. Therefore, a detailed and structured comparison 

between the two can be conducted in the future to stand on major areas of difficulty.  

 

Finally, correlation between cohesion and writing quality was not targeted in the present 

study. Therefore, further studies need to be conducted on the density of cohesion devices 

in relation to writing quality. Sometimes overuse or underuse of cohesion is a remarkable 

feature of EFL students, which was also observed in the writings of Omani undergraduate 

students. Thus, the correlation between richness or absence of cohesion and writing 

quality must be investigated.  
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5.3. Conclusion 

The purpose of the present study was to analyse cohesion in persuasive (argumentative) 

and non-argumentative essays written by Omani undergraduate students. Halliday and 

Hasan’s (1976) taxonomies of cohesion devices were used to analyse cohesion in the 

compositions. 

 

The analysis of cohesion in the present study revealed that argumentative and non-

argumentative essays exhibited different lexical and grammatical cohesion ties, but the 

frequency of use in both were similar. It also showed that Omani undergraduate students 

overused references and lexical cohesion, especially repetition as a cohesive device in 

their writing, while they refrained from using substitution and ellipsis.  

 

The focus of the present study was on a specific mode of written English by Omani 

students. However, other modes of writing, like analytical and descriptive writing, may 

feature different cohesion patterns. In addition, coherence was not evaluated in the 

current study. Therefore, more research to investigate cohesion and coherence in different 

writing modes needs to be done in the Omani context. The results of the present study 

combined with those arrived at by other researchers, whether in the Arab world or in 

general, can contribute to the teaching and evaluation of English writing. Teachers should 

familiarize themselves with Arabic rhetoric to fully understand the problems encountered 
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by Omani EFL students. Getting students to compose essays in the same discourse mode, 

both in Arabic and English, may provide a perfect model for comparison. Therefore, 

further research must examine students’ writing in Arabic and English.
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Appendices 

Appendix A 

Annotation technique 

1) Reference → R 

Pronominal→ R1,     Demonstrative→ R2,      Definite article→ R3, comparative→R4          

2) Conjunction→ C 

Additive conj→C1,   adversative conj→C2, Causal conj→C3, Temporal conj→C4 

3) Lexical cohesion→L 

Repetition→L,R,     Antonym→L,A,    Synonym→L,S  

Text 1: 

There are hundreds and thousands of languages in our current life that are spoken in many 

different places in the world, but the question is what is the most important languages of them do 

students need to know (1)? It is not necessarly to know 3 or 4 languages even if they are tourist 

guards (2). In other words, our careers don’t need too many languages, but they need a strong 

proved language (3). Most of the students normally are going to be teachers, so the most 

common language that should be known is English (4). By dealing with other colleagues and 

step by step, everything will be like a piece of cake (5). On the other hand, some of students are 

going to attach in several companies and they will be like moron people because they will meet 

new different people from many spots of the world (6). In this case, they should learn their 

languages or they will never talk with each other (7).). Moreover, foreign teachers need to know 

students’ language because that would help them (8). In brief, English has to be known by 

everyone and that why can be connected with others (9). 

 

Sentence           No. of ties      Cohesive item        Type            Presupposed item                      

number                      

1                          5                                 there                                R2                     our current life 

                                                               that                                  R2                      languages 

                                                               but                                   C2                      thousands of languages 

                                                               languages                        L, R                    languages 
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                                                               them                                R1                      languages                                                          

2                           4                                It                                      R1                       (S.1) 

                                                               know                                L,R                     (S,1) know 

                                                               languages                         L,R                     (S,1) Languages 

                                                               They                                 R1                      students 

3                           5                                In other words                 C1                        (S,2) 

                                                               languages                         L,R                     (S,1) 

                                                               but                                    C2                      many language 

                                                               they                                  R1                      languages 

                                                               language                          L,R                     (S,3)                                                                                       

 4                          4                                the                                    R3                      students 

                                                               so                                     C3                       first part (S,4)  

                                                               language                          L,R                     (S,1) 

                                                               known                              L,R                    (S,2) Know                        

6                           5                               On the other hand            C2                        (S,5) 

                                                               students                            L,R                      students 

                                                               they                                  R1                       students 

                                                               because                            C3                       (S,6)                             

                                                               they                                  R1                       students                       

7                           4                                moreover                         C1                       (S,6) 

                                                               because                            C3                      clause 1 

                                                               that                                   R2                      learning lang 

                                                               them                                 R1                      teachers 

8                           2                                in brief                             C4                                

                                                               English                             L,R                     (S,4) 
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Text 2: 

There are a lot of countries some of them are close from each other and some of them are far 

away from each other, so there are language which spoken by people(1). Furthermore, 

languages differ between countries(2). As a result of that different people should learn other 

languages to communicate with people in different area(3).  

As the essay mentioned in the introduction some of people have to learn some new languages for 

many reasons (4). Firstly, I study English to be a  teacher, so I have to learn English to teach it 

in the future for the children(5). Secondly, the student who want to know another culture , he 

must learn its language (6).  Also a physics student in Rustaq college have to study English, they 

learn the names of substances and materials in English.  (7).  On the other hand, students should 

not learn a foreign language if they will never use it (8).  

At the end, student should learn the language that help him in his specialization (9). 

 

Sentence           No. of ties             Cohesive item                 Type                    Presupposed item                      

Number                      

1                       6                               there                                 R2                        in the world 

                                                           them                                 R1                       countries 

                                                           close…far                        L,A                                

                                                           them                                 R1                        countries 

                                                           so                                      C3                        Clause 1 

                                                           there                                 R2                        in the world                                                               

2                       2                                furthermore                      C1                         (S,1) 

                                                           langs                                 L,R                      lang 

3                       3                                as a result                         C3                         (S,2) 

                                                           that                                   R2                       difference 

                                                           Langs                                L,R                       (S,1) 

4                       1                                learn..lang                        L,R                       (S,3)                

5                       4                               firstly                                 C4    
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                                                            so                                     C3                         clause 1 

                                                            learn English                   L,R                        (S,4) 

                                                            it                                       R1                        English    

6                         3                              secondly                            C4                         (S,5) 

                                                            he                                      R1                        student 

                                                            its                                      R1                         lang                             

7                         1                              also                                    C1                          (S,6) 

8                         3                              On the other hand              C2                          (S,7) 

                                                            They                                  R1                        students 

                                                            it                                        R1                        foreign lang 

9                         4                               at the end                           C4                      

                                                            that                                     R2                        language 

                                                            him                                     R1                        student 

                                                            him                                     R1                        student 

 

 

Text 3: 

People study different subjects in different languages(1). Studying different languages depends 

on the plan a college made, the courses and jobs(2). It is not a matter of how many languages a 

student can speak, it is matter of he/she is excellent in different aspects of language(3). For 

example, if an IT studentin Oman wouldn’t study English, he/she cannot master the courses that 

are involved in his specialization (4). A physics student in Rustaq college has to know English 

because some equipments, inventions, theories and physics applications are not in Arabic(5).  

Studying a foreign language is not just for having a job, it benefits people in their lives for 

communication and using technology(6). Everyone should speak a foreign language if they will 

never use it in their future career(7). because they might need it if there is change in their work 

and if a person is working with employees from different nationalities, he/she should know how 

to speak to them(8). 

In coclusion,  languages are not just a kind of learning field, they are tools of learning(9).People 

should think of them as knowledge and as something that benefits them (10). 
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Sentence           No. of ties          Cohesive item                            Type                    Presupposed item                      

number                      

2                         1                           languages                               L,R                        (S,1) 

3                         5                           it                                              R1                        matter 

                                                         It                                             R1                        matter 

                                                        He/she                                     R1                        student 

                                                        languages                                L,R                        (S,1) 

4                         4                           for example                             C1                         (S,3) 

                                                         He/she                                     R1                       student                                         

                                                         that                                          R2                       subjects 

                                                         his                                            R1                       student                                                  

5                         2                            English                                   L,R                        (S,4) 

                                                         because                                    C3                       clause 1 

6                         2                             it                                              R1                       studying lang 

                                                         their                                          R1                       people 

7                         5                            foreign lang                             L,R                        (S,7) 

                                                         they                                           R1                       everyone 

                                                         it                                                R1                        lang 

                                                         their                                           R1                       everyone 

                                                         career                                        L,S                        job (S,7) 

8                       8                              because                                       C3                        (S,8) 

                                                         they                                             R1                       everyone 

                                                          it                                                  R1                        lang 

                                                        There                                           R2                        in work 

                                                         their                                             R1                       students 
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                                                         and                                              C1                        clause 1 

                                                        He/she                                          R1                        student 

                                                         them                                            R1                         lang       

9                       3                              in conclusion                              C4  

                                                         lang                                             L,R                        (S,1) 

                                                         they                                             R1                        langs 

10                     3                              them                                            R1                        langs 

                                                         that                                              R2                        langs 

                                                         them                                            R1                         people 

 

Text 4: 

In the world there are a lot of language ,Arabic, English, and French(1). First language is 

English,  (2). It is famous language and important with all people because it is very easy 3). In 

Oman a government provides books and schools and college for learn and education more 

spread(4). Education in Oman is very important for everyone(5).  

 Education improved step by step, Oman  provided university and colleges for learn(6). Oman 

has a lot of school and one university and 6 colleges(7). Sultan qaboos university good in Arabic 

area(8). All students should learn  English and Arabic.(9). Rustaq College has good teachers for 

learn , they focus on English and learn us some grammatical category(10). English is good 

because it help on communication with any person(11). I hope to learn it because I will become 

teacher in the future(12). In the end, I hope all college in Oman provide good books for English 

(13). 

Sentence           No. of ties              Cohesive item              Type                        Presupposed item                      

Number                      

1                         1                               there                               R2                            in the world 

2                         2                               lang                                L,R                            (S,1) 

                                                             English                          L,R                            (S,1) 

3                         4                                it                                    R1                            English 

                                                             lang                                L,R                            (S,1) 
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                                                              because                        C3                            Clause 1 

                                                              it                                  R1                             English 

5                         1                                education…Oman        L,R                            (S,4)      

6                         1                                Oman                            L,R                            (S,4) 

7                         1                                Oman                            L,R                            (S,4) 

10                       2                                 they                               R1                            teachers 

                                                               English                        L,R                            (S,9) 

11                       3                                 English                          L,R                           (S,9) 

                                                               because                        C3                            clause1  

                                                               It                                   R1                            English 

12                       2                                  it                                   R1                            English 

                                                                because                       C3                            clause 1 

13                       3                                  in the end                     C4  

                                                                Oman                          L,R                            (S,4) 

                                                                English                        L,R                            (S,9) 

 

Text 5: 

Language is a way of communication between people(1). It existed since human existed on 

earth(2). Every country has its own language.(3). In addition, English is the most learned 

language across the world (5). The essay will discuss should everyone have to learn foreign 

language even if they will never use it in their future career(6). 

Students have to learn languages in order to communicate with their teachers and to understand 

the material (7). In Oman, students have to lstudy English because their books are written in 

English (8). Moreover, knowing a foreign language expand the knowledge of the person (9). In 

addition, he or she could communicate with other people to know about their  country  and 

traditions (10).  

All in all, learning is good thing to do. It could help you in many ways sometimes without you 

know (11). I advice people to know more languages to develop their brains (12).  
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Sentence           No. of ties             Cohesive item                        Type                        Presupposed item                      

Number                      

2                         1                              it                                               R1                             lang 

3                         2                             its                                               R1                           country 

                                                           lang                                           L,R                           (S,1)                          

4                         1                             in addition                                 C1                             (S,3)                        

5                         3                             learn..lang                                 L,R                            (S,4) 

                                                           it                                                R1                             lang 

                                                          their                                            R1                           everyone(S,5) 

6                         2                            learn…lang                                L,R                             (S,4) 

                                                          their                                            R1                            students 

7                         4                            students                                      L,R                            students(S,6) 

                                                          because                                       C3                            clause 1 

                                                          their                                             R1                            students 

                                                          English                                       L,R                            English 

8                         2                             moreover                                     C1                             (S,7)    

                                                          foreign….. lang                          L,R                            (S,5) 

9                         3                            moreover                                      C1                             (S,8) 

                                                          he/she                                          R1                             person(S,8) 

                                                          their                                             R1                             person 

10                       1                            all in all                                        C4   

11                       1                              it                                                 R1                             learning 

12                       2                            langs                                             L,R                            (S,1) 

                                                         their                                              R1                             people 
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Text 6: 

There are many sciences that we should learn them in our life (1). I advise myself and everyone 

to learn other languages (2). In those lines, I am going to talk about why we should learn many 

languages (3). 

A lot of people learn other languages if they want to have a nice job, but there are another 

benefits of knowing many languages (4). For instance, if a person wants to go to china and 

he/she can’t speak Chinese, he/she may not go (5). Moreover, we might meet foreign people in 

our country or in other countries , we might not help them if we couldn’t speak their mother 

tonge (6). There are other reasons that push us to learn other languages, so we should try to 

learn them (7). 

To sum up, we should learn other languages as possible because that is important (8). I advise 

myself and my other friends in my college to try to learn English if we want to have good 

situation in our life (9). 

Sentence           No. of ties              Cohesive item                  Type                          Presupposed item                      

Number                      

1                         1                              there                                   R2                               in life 

                                                           them                                   R1                              sciences               

3                         1                              learn…..lang                      L,R                              (S,2) 

4                         5                              learn..lang                          L,R                              (S,2) 

                                                           they                                     R1                              people 

                                                           but                                       C2                              clause 1 

                                                           there                                    R2                              in life 

                                                           lang                                     L,R                              (S,2)                 

5                         3                              for instance                         C1                               (S,4) 

                                                           he/she                                  R1                               person                                          

6                         3                              moreover                             C1                               (S,5) 

                                                           them                                     R1                              foreign people 

                                                           their                                      R1                              foreign people 

7                        4                               there                                      R2                              in life 
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                                                            that                                        R2                               reasons 

                                                           learn..lang                              L,R                               (S,2) 

                                                            so                                           C3                              clause 1 

8                       4                                to sum up                                C4                             

                                                           learn..lang                              L,R                              (S,2) 

                                                           because                                  C3                              clause 1 

                                                            that                                         R2                              learning 

 

Text 7:   

Our world today live the age of improvement and has thousands of languages the most known 

language is English (1). 

Most of the world use English as an official language (2). The people use English at work, 

between friends even if it isn’t his mother tongue (3). Everyone as a student must learn a 

different language even he is not use it in his career (4). And that’s depend on the country that 

he live in (5). when everyone speak English he can communicate with everyone who cannot 

speak Arabic (6). It is also useful to understand the foreign people what they say, especially the 

professors (7). Some students who has the physics or math specialization cannot understand the 

doctors because the college deosn’t teach them in English (8). Everything in Arabic they cannot 

understand the first teacher that teach them (9). Also learning another language help the 

students and everyone outside the college to communicate (10). The main problem of the people 

they don’t give the importance to learn languages (11). This is why most of the guys don’t find a 

job in any place (12). 

Sentence           No. of ties              Cohesive item                          Type                           Presupposed item                      

Number                      

1                         1                              lang                                             L,R                            langs                    

2                         2                              English…. lang                           L,R                            (S,1) 

3                         3                              English                                        L,R                            (S,1) 

                                                            It                                                 R1                            English 

                                                            his                                               R1                            people 

4                        4                               lang                                              L,R                            (S,1) 
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                                                           he                                                  R1                           student 

                                                            it                                                 R1                              lang  

                                                           his                                                R1                            student 

5                       4                               and                                               C1                               (S,4) 

                                                           that                                               R2                            learning 

                                                           that                                               R2                            country 

                                                           he                                                  R1                            student 

6                      2                                English                                          L,R                            (S,1) 

                                                           he                                                  R1                            everyone               

7                      3                                  it                                                  R1                            understanding 

                                                           also                                               C1                              (S,6) 

                                                           they                                               R1                            foreign people 

8                      3                                 because                                         C3                            clause 1 

                                                          them                                              R1                             students 

                                                          English                                         L,R                              (S,1) 

9                    3                                  they                                               R1                             students 

                                                           that                                               R2                             teacher 

                                                           them                                             R1                             students                               

10                 3                                  also                                                C1                               (S,7) 

                                                          learn..lang                                    L,R                              (S,4) 

                                                          the students                                  R3                             students 

11                 2                                  they                                                R1                             people 

                                                          learn…lang                                  L,R                              (S,4) 

12                2                                  this                                                  R2                              (S,11) 

                                                         job                                                  L,S                            career 
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Text 8: 

 There are a lot of languages in the world people communicate with them (1). The people in 

Oman speaking Arabic, but we should study different languages to communicate with other 

people like English, Chinese and frince (2). In al-rustaq college students study Arabic and 

English (3). I am think we should know English and go to teach everyone (4). If he want to use it 

in their future (5). A physics student have to study English, because the teachers should to have 

another language to explain the information (6). Language is important for human to understand 

and make conversations (7). The English is very important to use it in their future (8). The 

government make planning to teach in colleges lots of subjects to have more learners in this 

country (9). 

I think we should to import about English and forget the mother tong10) At the finally, the 

students have to understand many languages spicule English (11). 

Sentence           No. of ties              Cohesive item                     Type                           Presupposed item                      

Number                       

1                          2                              there                                     R2                               in the world 

                                                            them                                     R1                                 langs 

2                         2                               but                                        C2                                clause 1 

                                                            langs                                     L,R                               (S,1) 

4                          1                              English                                  L,R                              (S,3) 

5                          3                              he                                           R1                               everyone 

                                                            his                                          R1                               everyone 

                                                            their                                       R1                                everyone 

6                          2                              English                                  L,R                               (S,3) 

                                                            because                                 C3                                clause 1 

8                          3                              English                                  L,R                               (S,3) 

                                                            It                                            R1                                English 

                                                            their                                        R1                                human 

9                          1                              this country                            R2                                Oman 

10                        1                              English                                  L,R                                (S,3) 
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11                        4                             finally                                    C4      

                                                          The students                            R3                                rustaq….students 

                                                           langs                                       L,R                                 (S,1) 

                                                           English                                   L,R                                (S,3) 

 

Text 9: 

Everyone know the world become very small village, you can meet with different people 

who has different languages, so we cannot learn all languages.(1). They have desire of 

exploring different cultures for the purpose of knowledge (2). Learners of the higher education 

are the most cultured people in the socity (3). In this essay I am going to write and discuss how 

many languages should students have to learn (4). Students should learn foreign languages (5). 

Even they studying in Arabic (6). At least they have to know the basics, (7). However, they need 

English to live in the modern world (8). Many things in our life depend on your knowledge of 

English (9). For example, computers, cars, or machines,…etc (10). Even for English students it's 

great to learn more languages (11).  

Finally, my advice for students is they have to know more about the world (12). Through 

practicing other languages (13). I hope for all of the students good future (14). 

Sentence           No. of ties              Cohesive item                       Type                           Presupposed item                      

Number                      

2                         1                              they                                       R1                                people 

5                         2                              students…learn                    L,R                                 (S,4) 

                                                            Langs                                   L,R                                 (S,4)                          

6                         1                              they                                        R1                                students 

7                         2                              at least                                   C2                                the basics 

                                                            they                                       R1                                students 

8                        2                               however                                 C2                                 (S,7) 

                                                            they                                       R1                                students             

9                        1                               English                                   L,R                                (S,8) 

10                      1                              for example                             C1                                  (S,9) 
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11                      2                                it                                           R1                                learning 

                                                           langs                                     L,R                                 (S,5) 

12                      2                               finally                                    C4            

                                                            they                                       R1                                students 

13                      1                                lang                                       L,R                                (S,5) 

14                      1                                 it                                           R3                                students                       

 

 

Text 10: 

As we know the world have been like small village (1). There are many languages but the person 

choose a language which will benefit she/he in his/her life (2). In this essay, I'm going to talk 

about causes why person must have to learn another language (3). 

  There are many reasons why a person must have to learn another language (4). First, for 

connection, people connect each other by language (5). Second, for working {busness} (6). We 

note, for example, a company sell it's products on every part on the world (7). Third, ourworld 

work together for discover or find medicine for each disease (8). Also, there are many reasons 

like some people learned a language for read  history of some countries (9). 

In brief, people have to have secondary language for many reasons and that makes the world 

good (10). I think on one day the world will speak a one language (11). However, I hope know 

many language for achieve my goals (12).  

Sentence           No. of ties             Cohesive item                    Type                        Presupposed item                      

number                      

2                          5                            there                                    R2                             in the world 

                                                           but                                      C2                             clause 1 

                                                           lang                                     L,R                           Langs 

                                                          He/his                                  R1                             person                   

3                         1                             lang                                      L,R                           Lang (S,2)                 

4                         2                             There                                   R2                             in life 

                                                           learn….lang                       L,R                            (S,3) 
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5                         2                             first                                       C4  

                                                           lang                                     L,R                             (S,2)                                                   

6                        1                              second                                  C4                               (S,5) 

7                        2                              for example                          C1                               (S,6) 

                                                           its                                         R1                            company 

8                         2                             third                                      C4                               (S,6) 

                                                           discover,, find                      L,S                                           

9                        2                              also                                        C1                              (S,4) 

                                                          There                                     R2                            in life                      

10                     3                               I  brief                                   C4                                 

                                                           and                                        C1                           clause 1 

                                                           that                                        R2                           having L2 

11                     1                               however                                 C2                             (S,10) 

 

Text 11: 

There are alots of language around the world (1). For example, Arabic, English, and Chinese (2). 

Also, it is different from each country or culttre (3). It is different in schools, colleges and 

universities (4). Some time the job have centrol for the language (5). So, there are many reason 

to study more languages (6). 

It is deffecit to study other language very well (7). For example, when you study physics (8). In 

Rustaq college you are studies with Arabic (9). So, it hard to know with teacher when he speak 

with his student (10). Therefore, is good to know English to can understand to the teacher (11). 

Likewise, when you do resure to project or information (12). They are different between the 

students specialization in English and other subject (13).  

At the end, I hope learn more than two language to speak and read everything (14). Also, I hope 

the teacher help me because I am trying to learn other language (15). I will study to find a good 

job in the future (16).  
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Sentence           No. of ties              Cohesive item                       Type                          Presupposed item                      

number                      

1                          1                             there                                       R2                               in the world  

2                          1                            for example                             C1                                 (S,1) 

3                          2                            also                                          C1                                 (S,2) 

                                                           it                                              R1                               language       

4                         1                             it                                               R1                               language 

6                         3                             so                                             C3                                 (S,5) 

                                                          There                                        R2                              in the world 

                                                           languages                               L,R                                (S,5) 

7                        1                              it                                               R1                              studying                  

8                        1                              for example                              C1                                (S,7) 

9                        4                              so                                              C3                                (S,8) 

                                                          It                                                R1                              understanding 

                                                          he, his                                        R1                              teacher 

10                      1                              therefore                                  C3                                 (S,9) 

11                      1                              likewise                                    C1                                (S,10) 

12                      1                              they                                          R1                                projects 

13                      2                             at the end                                   C4        

                                                          language                                   L,R                               (S,1)                                  

14                      4                             also                                            C1                                (S,13) 

                                                          because                                    C3                                clause 1 

                                                          learn…language                       L,R                               (S,13) 

                                                          it                                                R1                               learning 
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Text 12: 

Oman is a beautiful pearl in the Arabian penensula and habit of enchanted features (1). This 

essay is looking at beautiful places that attracts tourists and why it should be their first destination 

(2). In Oman you will find everything you want to see gathered in one place (3). If you are 

interested in climbing mountains, you should visit Jablal Shams, the highest mountain in the 

middle east and the first place that the sun arise in Asia (4). 

The caves in Oman spread everywhere with beautiful shapes (5). They make you feel you are in a 

fantastic world (6). Alhota cave in Al hamra is very wonderful cave (7). Some of these caves 

traced back to million years ago or in prehistory centuries (8).    

If you are interested in visiting historical places, you will find history at your hand, great castles 

and beautiful forts are all here (9). Just visit Al-Rustaq castle, you will find the great history of 

this country in this castle (10). It built in a beautiful and complicated way (11). So, it makes you 

as if you are in a great world (12). I hope all people visit Oman and see if that true or not (13). 

Sentence           No. of ties                Cohesive item                    Type                        Presupposed item                      

number                      

2                         2                                it                                          R1                            Oman 

                                                             their                                     R1                            tourists 

3                         1                               Oman                                    L,R                          Oman(S,1) 

4                         1                               that                                        R2                            first palce 

5                         1                               Oman                                    L,R                           (S,1) 

6                         1                               they                                       R1                             caves               

8                         1                               these                                      R2                             caves 

9                         1                               history                                   L,R                            historical 

10                      2                                this country                           R2                             Oman 

                                                             this castle                              R2                             Rustaq castle 

11                      1                                it                                             R1                             Rustaq castle 

12                      3                                so                                           C3                              (S,11) 

                                                             it                                             R1                             Rustaq castle 

13                      2                               Oman                                       L,R                             (S,1) 
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                                                            that                                          R2                              history of Oman 

 

Text 13: 

There are many good places in the world that a lot of people would like to visit (1). Some of 

these places aren’t known by people, so they need us to identify about (2). Sultanate of Oman is 

one of these good places that many tourists don’t know about (3). In this essay I am going to 

discuss about tourism, services and nations of Oman (4). 

 

First, I am going to talk about tourism of Oman (5). Tourism in Oman is good (6). Oman has a 

lot of excellent places that people like such as: mountains, beaches, wadies and deserts (7). I 

visited some of these places and I got nice time, so I want people to see them by themselves (8). 

Also, Oman has a lot of forts, towers and old houses indicate the great history (9). And there are 

many good things that lead us to visit this beautiful place (10). I cannot mention all that places 

which like salalah, Al-Jabal Al-akhdar, Khasabab and others (11). Second, I am going to talk 

about services in Oman (12). The services became good because they have developed since 

sultan Qaboos started to rule Oman (13). He worked hard until he made Oman in a best situation 

(14). He promised the nation to do that before about 40 years (15). Thus, as we see now, Oman 

has roads, hospitals, schools, companies and a lot of important services (16).  

There are many things that make people to like to visit Oman (17).  We should endeavor to 

preserve it until a lot of tourists come to visit Oman ( 18). Finally, if we want others to like us, 

we must treat them nicely (19). 

 

Sentence           No. of ties              Cohesive item                       Type                         Presupposed item                      

number                      

1                        1                                there                                      R2                              in the world 

2                         3                               these                                      R2                              good places 

                                                             so                                         C3                               clause 1 

                                                             they                                       R1                              places 

3                        1                                these                                      R2                             good places 

4                        1                                Oman                                    L,R                             (S,3)        

5                        2                                first                                       C4                                                 
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                                                             tourism of Oman                 L,R                         tourism (S,4)           

6                        1                                 tourism in Oman                 L,R                             (S,5) 

7                        1                                 Oman                                    L,R                            (S,3) 

8                                                            these                                     R2                            places 

                                                              and                                        C1                            clause 1 

                                                              so                                          C3                            clauses 1,2 

                                                              them                                      R1                            places 

                                                              themselves                            R1                            people 

9                        2                                  also                                       C1                              (S,8) 

                                                              Oman                                    L,R                            (S,3) 

10                      3                                 and                                        C1                               (S,9) 

                                                              there                                     R2                           in Oman 

                                                              this                                       R 2                            Oman 

11                      1                                 that                                        R2                             places 

12                      2                                 second                                   C4  

                                                              Oman                                    L,R                            (S,3)                             

13                      4                                 the                                          R3                         services(S,4) 

                                                             because                                C3                              clause 1 

                                                              they                                       R1                            services 

                                                             Oman                                    L,R                             (S,3) 

14                      3                                  he                                          R1                            Qaboos 

                                                              he                                          R1                            Qaboos 

                                                             Oman                                    L,R                             (S,3) 

15                       2                                 he                                          R1                            Qaboos 

                                                             that                                        R2                         working( S,15) 

16                       2                                thus                                        C3                             (S,15) 



 Appendices 

 

96 

 

                                                              Oman                                    L,R                           (S,3) 

17                       2                                 there                                     R2                             in Oman 

                                                              Oman                                   L,R                            (S,3) 

18                       2                                 it                                           R1                             things 

                                                              Oman                                   L,R                            (S,3) 

19                       2                                finally                                   C4            

                                                              them                                     R1                             others 

 

Text 14: 

Oman is one of the beautiful country in the Gulf and in the world (1). It have many history and 

nice place to visit It (2). However, the high mountain and the sea represent the nature (3). All 

places in Oman are beautiful and attract tourists (4). That why Oman get the best country in 

tourism (5). Likewise, in Oman the weather nice (6). For example, Salalah in the summar there 

move a lot of people to visit it and enjoy it’s nature (7). Not salalah, also sur and Mosandam (8). 

They are very nice place in Oman (9). They come to visit Oman more than 100000 in the 

summer (10). It have interesting places (11). 

On the other had, history places in Oman are rare (12). They are many forts in Oman (13). Some 

of this, Sohar and Nizwa (14). It have amazing art (15). Also, in Oman you will see beautiful 

mosque (16). Also, Oman has special habits and foods such as Halwa (17). 

Everyone who visited Oman had the best vacation ever in his life (18). These vacation will ever 

be forgotten (19). Oman is the best, visit us we promise that you have all the fun and enjoyment 

(20).  

Sentence           No. of ties           Cohesive item                      Type                                 Presupposed item                      

number                      

2                         2                            it                                            R1                                  Oman 

                                                          it                                           R1                                  place 

3                        1                             However                               C2                                   (S,2)                                                           

4                        1                             Oman                                    L,R                                 Oman 

5                        2                             that                                        R2                                   (S,4) 
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                                                         Oman                                    L,R                                  Oman 

6                        2                             likewise                                  C1                                   (S,5) 

                                                         Oman                                      L,R                                 (S,1) 

7                        4                            for example                              C1                                  (S,6) 

                                                         There                                       R2                              in Salalah 

                                                         It                                               R1                               Salalah 

                                                         its                                              R1                               Salalah 

8                        2                            Salalah                                       L,R                           Salalah(S,7) 

                                                         also                                            C1                               (S,7) 

9                        2                            they                                             R1                               (S,8) 

                                                         Oman                                         L,R                              (S,1)                               

10                      1                            Oman                                          L,R                              (S,1) 

11                      1                             it                                                  R1                             Oman 

12                      2                            On the other hand                        C2                              (S,11) 

                                                         Oman                                          L, R                              (S,1) 

13                      2                            there                                            R2                              in Oman 

                                                         Oman                                        L,R                                 (S,1) 

14                      1                            this                                               R1                               places                         

15                      1                            it                                                   R1                         Sohar, Nizwa 

16                      2                            also                                               C1                               (S,15) 

                                                         Oman                                           L,R                              (S,1) 

17                      2                            also                                               C1                                (S,16) 

                                                        Oman                                            L,R                                (S,1)                               

18                      2                           Oman                                             L,R                                (S,1) 

                                                         his                                                R1                              everyone           

19                      1                           these                                               R2                              vacations 
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20                      2                           Oman                                             L,R                                (S,1) 

                                                  fun…enjoyment                                 L,S                                   

 

Text 15: 

A lot of people to visit a nice place in their holidays (1). They are thinking for long time before 

they decided where are they going because they want enjoy by their holidays to see a nice things 

(2). There are many nice places on the world but there are some cities different because they 

have many adjectives (3). I and many people think that Muscat is one of those cities (4). Also, 

we think it is one of the best cities on Asia (5). Muscat has many adjectives for example, the 

people who like to go to beach and see the sea want to Muscat because it has along beach and 

they can do a lot of nice things such as swimming, play football on the beach, make fort by sand 

and others of nice things (6). Also, it is a nice place for people who like to go to museums, mols, 

traditional buildings and modern buildings because Muscat has many big moles, traditional 

suqs, amazing high buildings and mony modern places (7). Furthermore, Muscat is wonderful 

place for people who like to work or study on the city because Muscat has many international 

companies (8). Muscat is one of the cities which have strongly economy (9). On the other hand, 

Muscat has one university and many colleges which has many adjectives (10). 

In brief, Muscat is wonderful place and it is the best city in the Oman (11). I am sure you will 

enjoy when you visit it because it has many beautiful and interested things (12). I hope Muscat 

will be bigger and more beauty. I visited Muscat and I am going to visit it on the summer (13).  

Sentence           No. of ties              Cohesive item                        Type                            Presupposed item                      

number                      

1                         1                               their                                          R1                               people 

2                          6                              they                                          R1                               people 

                                                             they                                         R1                               people 

                                                             because                                  C3                                clause 1 

                                                             they                                         R1                               people 

                                                             their                                         R1                               people 

                                                             holidays                                  L,R                                (S,1) 

3                         5                               there                                         R2                            in the world 

                                                             but                                           C2                               clause 1  
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                                                             there                                         R2                             in the world 

                                                             because                                   C3                             Clause 2 

                                                             they                                          R1                             cities 

4                         2                               that                                           R2                             Muscat 

                                                             those                                        R2                             cities 

5                         2                               also                                           C1                             (S,4) 

                                                             it                                              R1                             Muscat 

6                         9                               Muscat                                     L,R                           (S,5) 

                                                            for example                              C1                           Clause 1 

                                                             Muscat                                     L,R                          (S,5) 

                                                             because                                    C3                            clause 2 

                                                             it                                                R1                          Muscat 

                                                             beach                                        L,R                          beach 

                                                             and                                            C1                           clause 3  

                                                             they                                           R1                           people 

                                                             the beach                                 R3                            beach 

7                         10                             also                                           C1                            (S,6) 

                                                             it                                               R1                           Muscat 

                                                             traditional…modern                L,S                                     

                                                             because                                    C3                            clause 1 

                                                             Muscat                                     L,R                           (S,4) 

                                             moles,traditional,modern, buildings       L,R                           (S,7) 

                                                             traditional..modern                   L,A                          (S,7)                           

8                         4                               furthermore                              C1                              (S,7) 

                                                             Muscat                                      L,R                           (S,4) 

                                                             Because                                    C3                           clause 1 
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                                                             Muscat                                    L,R                           Muscat 

9                          1                              Muscat                                     L,R                            (S,8) 

10                       2                      on the other hand                              C2                             (S,9) 

                                                            Muscat                                     L,R                            (S,9) 

11                       4                               In brief                                     C4                                        

                                                            Muscat                                     L,R                           Muscat 

                                                            and                                            C1                            clause 1 

                                                             it                                               R1                            Muscat 

12                       3                                it                                               R1                            Muscat 

                                                            because                                     C3                            clause 1 

                                                             it                                               R1                           Muscat 

13                       3                               Muscat                                      L,R                          Muscat 

                                                 bigger…more beauty                           R4                         other cities 

14                       3                               Muscat                                      L,R                          Muscat 

                                                             and                                           C1                            clause 1 

                                                              it                                              R1                            Muscat 

 

Text 16: 

In every country in the world find many tourists places (1). Tourists becomes the basic feature to 

remove the county to development (2).  

First of all, persuading the tourists become published in my country (3). As everyone know 

Oman become the country that all the world and every country in the world wish to visit this 

country (4). Also, they are reading about Oman and their old history (5). After disined some 

develops in Oman and more thousands of tourists to visit Oman (6). It is become very famously 

country in the world (7). 

Every body in Oman deal with tourist in the best way (8). The most important thing that tourists 

think when they came to any country in this world is the safty, deals and the country (9). Oman 

have good people, good cultural history, good faith and good dealing (10). The tourists when 

they are thinking about this country will be think to get a chance to coming for Oman (11). Last 

year there are more than twenty thousands tourists came to visit Oman from different country in 
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the world (12). About two hundered and seventy six from different country (13). Many years ago 

and until now Oman became infront country (14). Every tourists who you ask him said Oman 

good country, also have good traditional (15). On any topics the tourists answered that same 

thing (16). Tourists are the important thing because they help of the move or known or carry the 

culture of this country (17). Also, every country consider the tourists the thing that move the 

money of the country (18). Therefore, when they persuading to visit any country that replay to 

come back some positive and negative points (19). 

To summri, persuading tourists to visit Oman change the country to communicate to other 

country (20). In general the tourism is everyone that must be add in their life dictionary (21). 

Sentence           No. of ties               Cohesive item                    Type                         Presupposed item                      

number                      

3                          2                              first of all                            C4                                  

                                                             the                                       R3                              tourists 

4                         1                               this                                       R2                              country 

5                         4                               also                                     C1                                (S,4) 

                                                             they                                    R1                               tourists 

                                                             Oman                                 L,R                             (S,4) 

                                                              their                                   R1                              Oman 

6                         3                               Oman                                 L,R                                (S,4) 

                                                              tourists                              L,R                               (S,2) 

                                                             Oman                                 L,R                               (S,4) 

7                         1                                it                                         R1                               Oman 

8                         2                               Oman                                 L,R                                (S,4) 

                                                             tourist                                 L,R                              (S,2) 

9                         4                                that                                    R2                               thing 

                                                             tourists                               L,R                              (S,2) 

                                                             they                                    R1                              tourists 

                                                             this                                     R2                               world 

10                       1                               Oman                                 L,R                               (S,4) 
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11                       4                                the                                     R3                                tourists 

                                                              they                                  R1                                tourists 

                                                              this                                    R2                               country 

                                                              Oman                               L,R                                (S,4) 

12                        4                                there                                  R2                               last year 

                                                               tourists                            L,R                                (S,2) 

                                                               Oman                               L,R                                (S,4) 

14                        1                                Oman                                L,R                                (S,4)           

15                        4                                 tourist                              L,R                                (S,2) 

                                                                him                                  R1                                tourist 

                                                               Oman                               L,R                                (S,4) 

                                                                also                                 C1                                 clauses 

16                        2                                 the                                    R3                                 tourists 

                                                                that                                  R2                                 same thing 

17                        4                                 tourists                            L,R                                 (S,2) 

                                                                because                           C2                                 Clauses 

                                                                they                                  R1                                 tourists 

                                                                this                                   R2                                 country 

18                        2                                 also                                  C1                                   (S,17) 

                                                                the                                    R3                                 tourists 

19                        3                                 therefore                         C3                                   (S,18) 

                                                                they                                  R1                                tourists 

                                                                positive…negative        L,A                                  

20                        4                                 to summri                       C4                        

                                                                tourists                            L,R                              tourists(S,2) 

                                                                Oman                              L,R                                  (S,4) 
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                                                             the country                        R3                                  Oman 

21                        1                                 their                                 R1                                 everyone 

 

Text 17: 

As a result of the daily works people want to take a rest to refresh their life (1). They want to 

travel to different countries to enjoy its naturel (2). Some people prefer to travel to natural places 

(3). On the other hand, some of them don’t like the natural places but they like the industry 

places and some of them like the historic places (4). Oman includes all these places and it is a 

good country for tourism (5). 

Oman has different environment and a great history and every body like it (6). In summer, every 

countries have a hot weather like Arabian gulf countries except Oman (7). In the south of Oman 

there is a nice town in the summer which is called salalah (8). In addition, a lot of people visit it 

for tourism (9). It has a nice weather, a good coast and a big suq and it is one of the most tourism 

places in Oman (10). 

Other tourism places are the historic places and they are the forts (11). They are built in the old 

ages and they indicate the great history of Oman (12).  

I advice everyone in this world to visit Oman to tourism (13). There are a lot of places the essay 

hasn’t mentioned it (14).And the writing can’t describe Oman’s beauty (15). 

Sentence           No. of ties              Cohesive item                        Type                           Presupposed item                      

number                      

1                         1                              their                                          R1                               people 

2                         2                              they                                          R1                               people 

                                                            its                                            R1                              countries 

3                         1                              some people                             L,R                               (S,1) 

4                         8                              on the other hand                     C2                                (S,3) 

                                                           them                                          R1                              people 

                                                           the                                             R3                               natural …. 

                                                           natural…..                                L,R                               (S,3) 

                                                           but                                             C2                              Clauses( S,4) 
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                                                           they                                         R1                              people 

                                                          and                                           C1                             clauses (S,4) 

                                                          them                                         R1                             people 

5                        3                             these                                          R2                              places 

                                                          and                                            C1                             Clauses(S,5) 

                                                          it                                                R1                             Oman 

6                        2                             Oman                                          L,R                            (S,5) 

                                                          it                                                 R1                             Oman 

7                       1                              Oman                                          L,R                            (S,5) 

8                       3                              Oman                                          L,R                            (S,5) 

                                                          there                                            R2                              in Oman 

                                                          the                                                R3                             summer 

9                       3                              in addition                                    C1                              (S,8) 

                                                         it                                                    R1                             Salalah 

                                                          tourism                                        L,R                           (S,5)                        

10                     4                              it                                                   R1                             Salalah 

                                                         and                                               C1                             clauses  (S,10) 

                                                         it                                                    R1                             Salalah 

                                                         Oman                                           L,R                            (S,5) 

11                     4                             tourism places                             L,R                            (S,10) 

                                                         the                                                 R3                             historic…. 

                                                        and                                                 C1                            clauses (S,11) 

                                                       they                                                R1                              historic….                      

12                     4                           they                                                 R1                             forts 

                                                      and                                                   C1                             clauses 

                                                      they                                                  R1                             forts 
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                                                     Oman                                               L,R                             (S,5) 

13                     3                          this                                                   R2                              world 

                                                     Oman                                                L,R                            (S,5) 

                                                     tourism                                             L,R                            (S,5) 

14                     2                         there                                                  R2                          in Oman 

                                                     it                                                        R1                            places 

15                     2                         and                                                     C1                             (S,14) 

                                                    Oman’s                                              L,R                            (S,5) 

 

Text 18: 

I am going to write an essay about tourists to visit Oman (1). I will described a good place in 

Oman (2). Oman, it is beautiful country because it have many good places (3). I am sure there 

are not country same Oman, but maybe not famous on another country (4). I will send the 

message for the tourists to come to visit Sultantae of Oman (5). 

 

First, Oman in the south of Arabian gulf (6). It is have three place like beach, desert and 

mountains (7). It have good weather, but sometimes it’s hot such as a region of the north Oman 

(8). There are many cities it is good for tourism (9). For example, Muscat, alrustaq, Bahla and 

salalah (10) . The government of Oman very interesting to available nice services about tourists 

(11). Then it was billet the building like hotels and souper markets (12). Omani people said 

everyone came to Oman is welcome (13). Secondly, people in Oman are very nice and help the 

tourists (14). I live in Salalah like the good place to tourists liked to visit it (15). In Salalah 

there are many good and beautiful places (16). In the summer it comes the rain on salalah , it is 

very nice weather (17). The earth in it been green and beautiful (18). The governemnet opened 

the fastuple to enjoy and families came to bay the things and to be happe (19). 

 

Finally, I hope the tourists came to Oman and enjoy to visited the cities in Oman (20). Than I 

like help any people came to my country (21). I hope to liked Oman and visit it next taime (22). 
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Sentence           No. of ties             Cohesive item                       Type                          Presupposed item                      

number                      

2                         1                            Oman                                      L,R                            (S,1) Oman 

3                         4                            Oman                                      L,R                            (S,1) Oman 

                                                          it                                              R1                              Oman 

                                                          because                                  C3                              good places 

                                                          it                                              R1                              Oman                            

4                         3                            there                                        R2                              in the world 

                                                         Oman                                      L,R                                (S,1) 

                                                         same                                        R4                            other countries 

5                         3                            the                                           R3                              tourists 

                                                          tourists                                    L,R                              (S,1) 

                                                          Oman                                      L,R                              (S,1) 

6                         2                            first                                          C4                                          

                                                          Oman                                     L,R                               (S,1) 

7                          1                           it                                               R1                              Oman 

8                          3                           it                                               R1                              Oman 

                                                          it                                               R1                             weather 

                                                         Oman                                       L,R                              (S,1)                     

9                          2                           there                                        R2                              in Oman 

                                                          it                                             R1                               cities                 

10                       1                            for example                            C1                               cities 

11                       1                           Oman                                        L,R                             (S,1) 

12                       2                            then                                          C4                              (S,11) 

                                                          it                                              R1                             Oman 

13                       1                            Oman                                        L,R                            (S,1) 



 Appendices 

 

107 

 

14                       3                            secondly                                   C4                                (S,6) 

                                                          Oman                                      L,R                               (S,1) 

                                                          the                                           R3                               tourists 

15                        3                           Salalah                                     L,R                               (S,10) 

                                                          tourists                                    L,R                              (S,1) 

                                                          it                                               R1                             Salalah 

16                        2                           Salalah                                      L,R                              (S,10) 

                                                          there                                        R2                              in Salalah 

17                        2                           Salalah                                      L,R                             (S,10) 

                                                          it                                              R1                               weather 

18                        1                           it                                               R1                               Salalah 

19                        2                           the                                            R3                        (S,11) government 

                                                          and                                         C1                                Clauses(S,19) 

20                        5                           finally                                     C4                                   (S,6) 

                                                          the                                          R3                               tourists 

                                                          Oman                                     L,R                                 (S,1) 

                                                          and                                         C1                              Clauses(S,20) 

                                                          Oman                                     L,R                                (S,20) 

22                        2                           Oman                                     L,R                                  (S,1) 

                                                          it                                            R1                                  Oman 

 

Text 19: 

 

Oman is the most wonderful country between the Arabian gulf countries (1). It has the most 

stratigical location in the gulf (2). And because of the different species on it the tourists would 

not like to miss the chance to visit it (3). Oman has many beautiful places to visit especially the 

natural places such as mountains and wadies because it has very beautiful scenes especially when 

it is raining ,the wadis full with water (4). Even as Omanis would not miss chance to enjoy the 
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places like this place (5).For those who like to enjoy the beach and sea, we have in Oman 

approximately 3156 km of beaches (6). The beaches are the most excited places you can visit as 

a tourist (7). You can also do a lot of exercises on the beach such as swimming, fishing even you 

can take a tour inside the sea to discover the under sea world that full with every kind of fishes 

you can imagine (8). It is really wonderful (9).  

However, Oman is a little hot in the summer (10). But the transportation is a good condition , it 

has a good condition air (11). The hotels is very big , it has one of the biggest palaces in the world, 

It is called albastan palace(12). The people is very quite and respected, so no problems with the 

citizens (13). The food is cleaned and healthy as well (14). There is no suffering in the food or 

any complaint about it(15). 

In conclusion, there is no doubt to visit Oman I will not write more of this on essay (16). I 

would just like to every tourist should visit Oman (17). I add in my words and repeat again visit 

Oman in any time or in any place (18). So, have fun in Oman (19). 

Sentence           No. of ties            Cohesive item                    Type                          Presupposed item                      

number                      

2                         3                            it                                           R1                              Oman 

                                                         the                                        R3                              gulf  

                                                         gulf                                       L,R                             (S,1)          

3                        3                             because of                            C3                              different….. 

                                                         it                                            R1                              Oman 

                                                         it                                            R1                              Oman 

4                        5                            Oman                                      L,R                             (S,1) 

                                                         because                                 C3                              beautiful scenes 

                                                         it                                            R1                              mountains…. Wadies 

                                                         it                                            R1                              sky 

                                                        wadies                                   L,R                            Wadies    

5                       1                             this                                        R2                              place 

6                       3                             those                                     R2                              people 

                                                        Oman                                    L,R                            (S,1) 

                                                         beaches                               L,R                             beach 
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7                       3                             the                                         R3                             beaches 

                                                         beaches                                L,R                            (S,6) 

                                                         tourist                                   L,R                            (S,3) 

8                       3                             also                                        C1                             (S,7) 

                                                         the                                         R3                              beach 

                                                        the                                          R3                             sea (S,6) 

9                      1                              it                                             R1                              sea                       

10                    2                            however                                 C2                              (S,9) 

                                                       Oman                                     L,R                            (S,1) 

11                    2                             but                                         C2                              (S,10) 

                                                        It                                            R1                              transportation          

12                    2                             It                                            R1                              Oman 

                                                        it                                           R1                              biggest hotel              

13                     1                           so                                            C3                              no problems 

15                     3                           there                                       R2                               in the food 

                                                      food                                        L,R                             (S,14) 

                                                       it                                             R1                               food 

16                    4                           in conclusion                            C4                                          

                                                      there                                        R2                              to visit 

                                                      Oman                                     L,R                             (S,1) 

                                                      this                                           R2                              visiting Oman 

17                    2                           tourists                                    L,R                            (S,3) 

                                                      Oman                                     L,R                             (S,1) 

18                     1                          Oman                                     L,R                             (S,1) 

19                     2                           so                                            C3                              enjoy 

                                                     Oman                                        L,R                             (S,1) 
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Text 20: 

Another place has been added in the dictionary of the world (1). It is Oman. One of the most 

beautiful places that tourists have ever seen (2). It is not advanced like Spain, U.S or China, but 

it has a big history that has been recorded (3). The tourists from the whole world keep visiting 

Oman (4). Nice places and treating people with each other are the main things that the public or 

foreignr tourists like most (5). In this essay, I am going to talk about what tourists like in Oman 

most and most places they visited usually (6).Oman is a famous place which has many interested 

awesome places (7). Tourists always like these places even if they don’t know, but the nature of 

Oman tells (8). There are lot of interests and requires they mostly need (9). Hotels and big 

restaurants are the most important thing they need (10). The Omani who lives in Oman cannot 

pay to those hotels, because they are too expensive (11). Also, tourists wonder that it can be 

developed quickly (12). Tourists usually visit specific places when they come to Oman (13). Al-

gassa beach, Salalah and Muscat (14). These beautiful places are full of tourists (15). This is why 

they include expensive hotels(16). On the other hand, there are other places they don’t visit at 

all (17). Caves and traditional houses are examples of these places we should be proud at, soon or 

later they will realize (18). 

To sum up, we are not al-yaman which steal and kill tourists (19). People and our country are 

safe (20). If the tourists cars broke down (21). The people would help them even in desrets (22). 

There are insane people also in Oman who like to steal but are few (23). Some of the tourists 

don’t know places in Oman ,this is why Oman put special drivers and cars for these kind of 

tourists (24). The gist if you want to know Oman well, ask the tourists who have been to Oman 

(25).  

Sentence           No. of ties              Cohesive item                        Type                           Presupposed item                      

number                      

2                         2                              it                                             R1                                 (S,1) 

                                                          that                                          R2                              tourists 

3                        2                               it                                             R1                               Oman 

                                                           it                                             R1                              Oman  

4                         2                             the                                           R3                              tourists 

                                                         Oman                                       L,R                              (S,2)                        

5                         3                    the main things                                R3                     places, treating people 

                                                          that                                          R2                            main things 
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                                                           tourists                                     L,R                             (S,2) 

6                        3                              tourists                                     L,R                             (S,2) 

                                                          Oman                                       L,R                             (S,2) 

                                                          they                                           R1                              Tourists                           

7                        1                            Oman                                         L,R                             (S,2) 

8                        4                            tourists                                       L,R                             (S,2) 

                                                         these places                              R2                               famous places 

                                                         they                                            R1                               tourists 

                                                        Oman                                         L,R                             (S,2) 

9                        2                            there                                           R2                              anaphoric 

                                                         they                                            R1                              tourists                 

10                      1                            they                                            R1                              tourists 

11                      4                           Oman                                          L,R                             (S,2) 

                                                        those hotels                                R2                              hotels 

                                                         because                                     C3                            cannot pay 

                                                        they                                             R1                              hotels 

12                     5                            also                                             C1                                (S,11) 

                                                         tourists                                       L,R                             (S,2) 

                                                         that                                             R2                              Oman 

                                                         it                                                  R1                             Oman 

                                                        developed                                   L,S                       (S,3) advanced 

13                     3                            tourists                                        L,R                             (S,2) 

                                                        they                                             R1                              tourists 

                                                        Oman                                          L,R                             (S,2) 

15                     2                            these places                                 R2                               beach…. Salalah 

                                                        tourists                                        L,R                             (S,2)                                
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16                     3                            this                                               R2                              (S,15) 

                                                        they                                             R1                              places( S.15) 

                                                        hotels                                          L,R                             (S,10) 

17                     3                            on the other hand                         C2                              (S,15) 

                                                        there                                            R2                              Oman 

                                                        they                                             R1                               tourists 

18                     4                            these                                            R2                              places(S,17) 

                                                        places                                          L,R                             (S,17) 

                                                        soon                                            L,A                              later 

                                                        they                                             R1                               tourists     

19                    2                             to sum up                                     C4                                     

                                                        tourists                                        L,R                             (S,2) 

21                    2                             the tourists                                   R3                               tourists 

                                                        tourists                                       L,R                              (S,2) 

22                    2                             the people                                    R3                                Omani people 

                                                        them                                         R1                                tourists 

23                    3                             there                                          R2                                 in Oman 

                                                        also                                           C1                                 (S,22) 

                                                       Oman                                        L,R                               (S,2) 

24                    5                             the                                             R3                                  tourists 

                                                        this                                           R2                                  don’t know 

                                                       Oman                                        L,R                                 (S,24) 

                                                       these                                          R2                                   tourists 

                                                        tourists                                     L,R                                 (S,24) 

25                    2                             the                                            R3                                   tourists 

                                                       Oman                                       L,R                                 Oman(S,25) 
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Appendix B 

 

New Headway: Intermediate student’s Book. 3
rd

 ed. 
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New First Certificate Masterclass. 2
nd

 ed 
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Appendix C 
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