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Abstract 

This study adopted a task-based needs analysis framework built on job duties and based on 

Long and Crookes’ (1992) model, with features of Ellis’ (2003) modular task-based model to 

identify the English language communicative occupational demands of Saudi female nurses 

working in Prince Sultan Military Medical City (PSMMC) in Riyadh in terms of tasks. These 

nurses graduated from the diploma nursing program at the Center for Health Studies (CHS) in 

PSMMC where the English language syllabus may not be communicatively relevant to their 

occupational English language needs. The research sample consisted of 76 newly graduated 

Saudi female nurses of the CHS and 70 medical doctors working in PSMMC. A single 

questionnaire was employed to answer the main research question related to identifying Saudi 

female nurses’ ESP task-based needs. The participants’ perceptions of these needs were 

recorded and calculated by mean and standard deviation. The difference between the 

perceptions of participants was tested by Independent Samples T-test. 

The study findings stressed that while English is essential for nurses to carry out their job 

duties, there were areas where English was less important, such as for presentations, 

discussion forums and translation. There were no statistically significant differences between 

both sets of participants’ perceptions of the importance of English language classroom 

learning experiences matching nurses’ occupational language needs. There were also no 

statistically significant differences between doctors’ and nurses’ responses on classroom 

topics, but there was variation in additional suggestions of topics for inclusion in the nursing 

English language classroom. Finally, recommendations are made for collaboration between 

language experts and domain experts to avoid a syllabus mismatch.  

 

Keywords: Needs analysis; Modular task-based; Target task-based; English for Nursing; 

English for Specific Purposes             
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تحليل متطلبات اللغة اإلنجليزية للممرضات السعوديات في مدينة األمير سلطان العسكرية الطبية في الرياض استنادا إلى  

 مهام التعلم 

 ملخص الدراسة

هدفت هذه الدراسة إلى تحديد متطلبات اللغة اإلنجليزية الفاعلة في التواصل، والقائمة على المهام الوظيفية 

في الرياض، والحاصالت على ( PSMMC)للممرضات السعوديات العامالت في مدينة األمير سلطان العسكرية الطبية 

ة األمير سلطان العسكرية الطبية، والذي يتم فيه تدريس التابع لمدين( CHS)دبلوم التمريض من مركز الدراسات الصحية 

اللغة اإلنجليزية بشكل عام، مما قد ال يتوافق مع االحتياجات اللغوية ألداء المهام الوظيفية حسب الوصف الوظيفي لهؤالء 

نموذج لونج : ولهماو لتحديد احتياجاتهن في مجال العمل فقد عمدت الدراسة إلى المزج بين نموذجين اثنين أ  .الممرضات

بعض السمات : القائم على تحديد االحتياج بناًء على المهام التي يتطلبها وصف وظيفي ما، واالخر( م2991)وكروكس 

  .الخاص باألنشطة باعتبارها وحدة متكاملة( م1002)والخصائص من نموذج إيليس 

طبيبًا ممن ( 60)سات الصحية، وممرضة حديثة التخرج من مركز الدرا( 67)من  و قد تكونت عينة البحث

وتمثلت أداة البحث األساسية في استبيان موحد تم توزيعه على عينتي  .يعملون داخل مدينة األمير سلطان العسكرية الطبية

البحث، والذي يهدف لإلجابة عن سؤال البحث الرئيس المتمثل بتحديد احتياج الممرضات السعوديات للغة اإلنجليزية في 

و لغاية استخراج النتائج تم استخدام المتوسط الحسابي واالنحراف المعياري  .ل بناًء على المهام الوظيفية لهنمجال العم

قائم على مهام التعلم حيث تتوافق فيه  لمعرفة مدى تصور عينتي البحث ألهمية احتياج الممرضات لمنهج لغة إنجليزية

للعينات ( ت)رف على الفروق بين تصور العينتين باستخدام اختبار كما تم التع .األنشطة الصفية مع المهام الوظيفية 

المستقلة، وقد أشارت نتائج الدراسة إلى اعتبار اللغة اإلنجليزية أساسية في أداء المهام الوظيفية للممرضات على الرغم من 

ش والترجمة إذ كانت الفروق ذات كونها أقل أهمية أثناء العمل في بعض الجوانب، كما في العروض التقديمية، ومنابر النقا

كما أشارت النتائج إلى عدم وجود فروق ذات داللة احصائية بين آراء عينتي البحث حول أهمية أن تكون  .داللة احصائية

و لم تظهر فروق ذات داللة إحصائية في  األنشطة الصفية متناسبة واالحتياجات اللغوية بناًء على مهام الوظيفة، كما

غير أن . باء والممرضات حول الموضوعات التي يمكن تناولها في قاعة اللغة اإلنجليزية الخاصة بالممرضاتإجابات األط

ن بشأن الموضوعات التي يمكن اهناك تباينًا ظهر جليًا في آراء العينتين في االقتراحات اإلضافية التي قدمتها العينت

ي الختام خرجت التوصيات بضرورة التعاون بين خبراء تدريس وف .تضمينها لقاعة اللغة اإلنجليزية الخاصة بالممرضات

 .اللغة اإلنجليزية ونظرائهم ممن هم في الحقل المهني المعني،  لتجنب عدم مالءمة منهج اللغة اإلنجليزية للمهام الوظيفية
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Chapter One 

Introduction 

The key to successful second language acquisition is identifying the language needs 

of the learners in order to target these needs during the learning process. Traditionally, in the 

field of language education, these needs were decided by language teachers, based on their 

experience and observations, and were classified in terms of linguistic categories based on 

grammatical structure and vocabulary. However, the findings of later second language 

acquisition research (SLA) did not fit with this type of classification and there was a gradual 

movement away from this framework of needs analysis towards a notional/functional 

approach. This movement can be traced back to the work of Hymes (2003) on 

communicative competence based on what the learners need to do with the language. From 

the 1970s onwards, learning needs started to be seen in a different way and, in particular, the 

work of Wilkins (1976) and Munby (1978) added new frameworks for language learning 

needs. Gradually, the need to teach English for Specific Purposes (ESP), as opposed to 

general English, was recognized, based on the different needs of learners and, most 

importantly, on what the learners will do with the language acquired. This signaled a shift of 

focus from the language itself to the purpose of learning the language and, with the growing 

importance of identifying the relevant communicative and functional needs of learners, the 

syllabus now had to fit the learners and not the other way round.  

The rise of the communicative teaching approach coincided with the development of 

the task-based language learning and teaching approach where the teaching purpose is to 

enable the learners to communicate successfully using the target language correctly. In task-

based language teaching, where the focus is on the function for which the language is used, 

the learning process is emphasized through interactions in classroom activities that simulate 

the tasks of real life. Long and Crookes’ (1992) needs analysis framework advocated the task 
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as a valid pedagogic unit around which the syllabus could be designed. Domain experts and 

job analysis were used to identify needs, rather than the language teacher, as these provided a 

greater awareness of the communicative needs of learners in the workplace. Employing the 

task as a unit in syllabus design enabled a highly tailored learning environment to be devised 

that reflected the real-life tasks the learners will perform, which can enhance the quality of 

learning and lead to a successful learning process as it is more relevant to the learners’ needs. 

It is argued that a task-based needs analysis will best suit the purpose of the current study to 

make recommendations for designing a course that is relevant to the nurses’ workplace needs. 

Long and Crookes’ model was based on three stages: first, identification of the target 

tasks; second, classifying them into task types; and, finally, the derivation of pedagogic tasks 

from the task types. The current study used this framework to avoid a mismatch between 

what is taught and what is practiced and tried to apply the theoretical stages to identify the 

ESP task-based needs of the Saudi female nurses at the CHS in PSMMC in Riyadh. The 

framework advocated was then combined with features of Ellis’ (2003) modular task-based 

framework to make recommendations for a task-based syllabus design for the nurses at the 

CHS. A distinction is always made in ESP between needs and wants. Some might argue that 

asking nurses about their needs can be considered an analysis of wants. That is why it was 

decided to seek the perceptions of doctors, who may be considered the experts, as they have 

direct interaction with nurses while the nurses are performing their job duties. 

1.1 Context of the Problem 

In Saudi Arabia, where the research study was carried out, nursing as a profession is 

not encouraged as a field for Saudi females, although perceptions are changing. As a result, a 

large number of foreign nurses are employed in the country with whom Saudi nurses need to 

communicate in English. Furthermore, it is policy at all big hospitals in Riyadh for 

interactions and communications among hospital staff, whether written or oral, to be in 
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English. In PSMMC, Saudi nurses work in a medium where English is used by doctors and 

nurses of diverse national backgrounds and, while most Saudi nurses have studied English as 

a foreign language (EFL) at government schools, the focus there is on exam success rather 

than language use. The CHS in PSMMC provides Diploma Programs in nursing and other 

healthcare fields for male and female Saudi citizens who are employed in PSMMC on 

graduation. The program provided for the nurses at the CHS is a post-school, three and a half 

year training program. It is a full-time intensive program offering 35 hours of English in the 

foundation year, with the focus on basic language skills (listening, speaking, reading and 

writing) and grammar, together with some medical terminology. The teaching materials are 

commercial textbooks for teaching general English and, as such, are not job-related, task-

based materials. The nurses study a further four courses of English at ascending levels. 

Again, the materials do not cater for the nurses’ specific occupational needs, with the courses 

being textbook based and language skills focused. In addition, in the third year, nurses study 

academic skills. Thus, at the CHS, English is taught as a general requirement, not as a 

specific job requirement with the focus on the needs of the learners, which means that the 

English language program may be inadequate for the nurses’ professional needs in the 

workplace. 

1.2 Statement of the Problem 

While English is taught for the nurses’ diploma at the CHS as a general requirement, 

there has been no empirical identification of the communicative needs of Saudi female nurses 

in the workplace in terms of the real tasks performed. Therefore, there is a danger that the 

English taught may result in the nurses being inadequately prepared communicatively for 

their workplace, due to the lack of attention given to designing a syllabus to meet nurses’ 

occupational communicative English language needs. 
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1.3 Purpose of the Study 

The context of the problem motivated the researcher to conduct a task-based English 

language needs analysis of the Saudi female nurses in PSMMC, in order to contribute to the 

field of ESP. The present study aims to identify the nurses’ communicative demands, in terms 

of tasks, at the occupational level of nursing in PSMMC, to provide empirical data to 

underpin the nurses’ ESP program at the CHS. Once these target tasks are identified, 

pedagogic tasks can be made for syllabus input to the nurses’ ESP courses.  

1.4 Research Questions 

The main research question is ‘What are the task-based English language needs of the 

Saudi female nurses in Prince Sultan Military Medical City?’. This led to three secondary 

research questions: ‘How important do nurses of Prince Sultan Military City perceive their 

needs to be in an ESP task-based course?’, ‘How important do doctors of Prince Sultan 

Military Medical City perceive the nurses’ needs to be in an ESP task-based course?’, and 

‘Are there any differences between the perceptions of the doctors and nurses on the nurses’ 

needs in an ESP task-based course?’. Chapter Four ‘Analysis of Data’ and Chapter Five 

‘Findings, Discussion and Recommendations’ present the main findings and answer the 

secondary questions and the main research question. 

1.5 Significance of the Study 

There has been very little attention paid to task-based language needs analysis in the 

nursing profession. To the best knowledge of the researcher, the current study is the first 

attempt to shed light on the ESP task-based needs within the occupational settings for the 

nursing profession in the Saudi context. It is hoped that the study will provide a basis for 

syllabus design for the ESP English course for nurses based on task-based needs. The 

findings can help in widening the understanding of how English as a foreign language is used 
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in nursing workplace settings, in terms of tasks performed in real life, and will enable English 

language teachers to focus on the communicative language needs of nurses through related 

classroom tasks which will help in adequately preparing nurses for the communication 

demands of the workplace. The findings of this study may be used as a basis for producing 

in-house task-based materials for nurses in Saudi Arabia.  

1.6 Limitations of the Study 

Due to the nature of the research sample, the study was largely dependent on a 

quantitative approach with a mostly closed question questionnaire and this resulted in 

limitations on responses. In-depth semi-structured interviews and on-site observations are 

stressed in the literature of needs analysis methodology, yet the research situation of the 

current study imposed a closed question approach. Interviews and on-site observations could 

have helped in obtaining more in-depth results. In addition, the nature of the needs analysis 

itself can never be exhaustive as it always changes when the context changes. This shows the 

importance of a needs analysis being done frequently and for learners in specific contexts. 

1.7 Method and Procedure 

The researcher conducted semi-structured interviews with three nurses who were not 

part of the sample of the study in order to be aware of the tasks nurses usually perform at 

work and to assist in designing a questionnaire as the needs analysis research tool. For the 

questionnaire, the researcher used closed questions across three major dimensions and a 

detailed description of the instrument is included in Chapter Three. In these three major 

dimensions, participants needed to rate the degree of importance of the individual items 

through a Likert-type scale of three degrees: ‘essential’, ‘important’ and ‘unimportant’. The 

fourth dimension consisted of two sections where the second section was an open-ended 

question. The validity and reliability of the instrument were also established. 
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The researcher administered and collected the questionnaire in one week from 

February 15
th

 to 19
th

 2015. Seventy doctors and 76 newly graduated nurses participated in the 

study and a range of statistical techniques were used to analyze the data quantitatively. The 

research method and procedures will be described fully in Chapter Three. 

1.8 Operational Definition of Terms 

The task-based needs analysis the researcher adopted refers to the framework of 

Long and Crookes (1992), together with some features of Ellis’ (2003) modular task-based 

framework. Long and Crookes (1992) proposed a task-based needs analysis conducted 

through job analysis, and Long (2005) described the task-based needs analysis as “a selection 

of identified target needs … focused on to develop prototype task-based instruction” (p. 225). 

The first step taken in Long and Crookes’ analysis was to identify the real target tasks, and 

then classify them into task types from which the pedagogic tasks were derived, which “are 

authentic in terms of their relevance to learners’ needs” (Long, 2005, p. 288). In identifying 

the target tasks, Long (2005) argued that various methods and sources could be used, such as 

‘domain experts’, which the current study has followed. The integration of form-focused 

tasks and meaning-focused tasks employed by Ellis’ modular task-based framework is part of 

the framework used in this study. 

Needs analysis refers to “a family of procedures for gathering information about 

learners and about communication tasks for use in syllabus design” (Nunan, 1988, p.75).  

English for Specific Purpose refers to “designing courses to meet learners’ needs” 

(Hutchinson & Waters, 1987, p.3). 

English for Nursing refers to the use of English by nurses in the clinical setting 

(Bosher, 2013). 
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Chapter Two 

Literature Review 

In Chapter One, the problem of the study was stated, contextualized and reformulated 

as research questions. The methods of research and procedure were outlined and key terms 

defined. In Chapter Two, an attempt is made to critically review theoretical literature on ESP 

needs analysis, and on previous related studies. The history of needs analysis is outlined with 

particular reference to the 1970s and it is argued that early needs analyses were confined to 

specifying the content of ESP courses in terms of notions and functions, following the 

publication of Hymes’ communicative competence concept. It is also argued that a 

subsequent wave of research resulted in the publication of many notional/functional needs 

analyses, including Wilkins’ (1976) Notional Syllabuses and Munby’s (1978) Communicative 

Syllabus Design. The expansion of the concept of communicative competence and the 

development of task-based syllabi are discussed, with reference to applied linguists who 

proposed frameworks for designing task-based syllabi, such as Long and Crookes (1992) and 

Ellis (2003). These proposals are critically reviewed as a basis for the needs analysis model 

used in this study. The third section of the chapter critically reviews the needs analyses of 

previous studies. Finally, it is argued that Long and Crookes’ (1992) proposal, together with 

selected features from Ellis’ (2003) proposal, are appropriate for the current study.  

2.1 Theoretical Literature on ESP Needs Analysis 

2.1.1 Communicative competence and the early product-oriented frameworks for 

needs analysis. In language learning and syllabus design, initial needs analyses were based 

on teacher intuition, where the teacher evaluated learner needs subjectively from the teacher’s 

own observation and experience. However, in the 1970s, needs analysis started to appear in 

ESP literature as a formal paradigm of research (Flowerdew, 2013). Indeed, most work done 

at that time within the framework of communicative language teaching was product-oriented. 
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The publication of Dell Hymes’ (1972) seminal paper, which he wrote about communicative 

competence and David Wilkins’ (1976) booklet about the notional syllabuses, resulted in the 

production of many notional syllabi, which consisted of lists of grammatical and lexical items 

as well as lists of notions and functions within the framework of the Council of Europe. In 

1978, Munby published his famous book entitled Communicative Syllabus Design, which 

provided a detailed account of how a notional/functional syllabus could be developed based 

on needs analysis.  

Hymes’ criticism of Chomsky’s linguistic competence led to the emergence of the 

notion of communicative competence. His definition of the communicative competence 

involved not only knowledge of grammatical structure but also knowledge of how to use 

those structures in performing different speech acts or functions appropriately in social 

situations, thereby giving importance to socio-cultural competence, which he believed to be 

the basis for any appropriate utterance (Cazden, 1996). This shifted the focus to “the capacity 

to use language appropriately in communication based on the setting, the roles of the 

participants, and the nature of the transaction” (Richards, 2001, p. 36). Richards (2001) drew 

the implication from Hymes’ work that the function of the language comes first and the form 

comes second. It was gradually realized that a special kind of English needed to be taught for 

specific groups of learners, depending on different professions and different study specialties, 

e.g. English for science or English for business. This was the beginning of the emergence of 

ESP. 

Richards (2001) placed the focus on ‘register analysis’ (occurrence of vocabulary, verb 

forms, noun phrases or tense usage in a specific field) and ‘discourse analysis’ (the features 

of different genres used in order to identify types of text). Both of these were features of the 

early frameworks of needs analysis in the context of ESP, which was centered on the 

language needed by the learners in a target situation, i.e. the framework was product-oriented 
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in the sense that it was aimed at specifying the notions and functions that a specific group of 

learners should be able to perform by the end of the course. In fact, Wilkins (1972) aimed to 

identify the notions that learners wanted to communicate and his work resulted in a 

notional/functional syllabus that focused on the use of language more than its form. However, 

his needs analysis still reflected the old register analysis framework, which was also product-

oriented. 

Wilkins’ notional syllabus consisted of two parts, a functional/notional component and 

a grammatical/lexical component. The functional component comprised a list of functions or 

speech acts and a list of notions, such as the notion of time and the notion of certainty-

uncertainty. The other component was a list of grammatical structures and lexical items, 

considered as the linguistic realizations of those functions and notions. Most of the syllabi 

that resulted from Wilkins’ framework for the Council of Europe were multi-dimensional in 

that each consisted of a list of functions and notions, another list of notions and a third list of 

grammatical structures and words. 

The response from applied linguists to the notional/functional view was mixed. 

Richards (2001) responded positively to the idea of designing a syllabus based on 

communicative rather than grammatical units and, for Hutchinson and Waters (1987), the 

notional/functional view was an opportunity to find some common ground in syllabi for 

learning different languages. With formal grammar-based syllabi, there is difficulty in 

achieving equivalence across languages, but using the concept of notions and functions can 

provide some unity, as human concepts and actions are similar speech acts across languages. 

However, some applied linguists, including Hutchinson and Waters (1987), criticized the 

notional/functional syllabus, saying that its attraction was reduced when it is seen as 

complementary to the structural syllabus. In addition, Richards (2001) considered that only 

the communicative function section of Wilkins’ notional/functional view was practically 
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useful, believing that Wilkins only re-stated the grammatical items in terms of concepts and 

notions and the semantic part played no useful part in syllabus design. However, Wilkins’ 

views on syllabus design were of significance for many researchers.  

Hymes’ communicative competence concept impacted strongly on Munby’s (1978) 

Communicative Syllabus Design. However, Munby’s model was complex and sought 

information about the following: participant, purpose, setting, interaction, instrument, dialect, 

target level, communicative event. The required information is processed through eight 

parameters which he called the Communication Needs Processor. On reviewing Munby’s 

model, one can easily detect Hymes’ influence in Munby’s stress of the socio-linguistic 

effect. As Munby (1978) said, “By drawing up a profile of communication needs one can 

more validly specify the particular skills and linguistic forms to be taught” ( p. 24). However, 

while the model aimed to establish a relationship between learners’ needs and language skills 

by specifying activities the learners perform either at work or for study, Nunan (1988) was of 

the view that Munby’s model was subjective, being too structured and not taking into account 

the learners’ own perceptions. In practical terms, Munby’s model had too many details, 

making an accurate needs analysis difficult to achieve, unlike in the current study where the 

needs analysis is built upon actual target tasks performed by nurses in the workplace.  

The work of the Council of Europe team led to many attempts at needs analysis in 

terms of functions, notions, structures and words both for ESP and general education courses. 

It was believed that designing syllabi in terms of notions and functions would automatically 

lead to making EFL classes more communicative. Syllabus designers faced many problems 

simply because of the discrepancy between form and function. According to El-Okda (2013), 

at that time there was also a great emphasis on text authenticity and, therefore, textbooks 

published in the seventies included many authentic and simulated authentic texts exploited in 
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a traditional way. Most text-exploitation learning experiences were just drills of the function 

of the day and exercises.  

2.1.2 The development of process-orientated frameworks for needs analysis in 

relation to communicative competence. Johnson and Morrow’s (1981) Communication in 

the Classroom marked a turning point in the history of teaching English as it used the term 

‘communicative’ to refer to something different from the earlier references in 

notional/functional syllabi. Indeed, Johnson and Morrow’s (1981) argument was that to 

develop the communicative ability of the learners, it is essential to use a semantic framework 

rather than a structural syllabus. “One may be ‘notional/functional’ without ‘being 

communicative’, and even ‘be communicative’ without being ‘notional/functional’” (Johnson 

& Morrow, 1981, p. 11). This unquestionably changed the history of English language 

teaching. The authors argued that the mere adoption of a notional/functional syllabus does not 

ensure that it teaches learners how to communicate. For them, functions are expressed 

through elements of the language system, i.e. its language forms, and communication 

involves more than the language forms, rather the ability to use the forms in an appropriate 

way. Accordingly, Johnson and Morrow (1981) suggested some principles for that 

methodology. The main principle was that it should teach the learners how to do/perform real 

communicative tasks. In performing these tasks, learners needed to work in the context of the 

whole and language should be presented as a ‘whole’ not as separate ‘parts’, or ‘discrete 

items’. This method aimed “to replicate as far as possible the process of communication” 

(Johnson & Morrow, 1981, p. 62). This, for them, was more about language learning than 

language teaching, as the learner is the center of the learning process. This concept marked a 

revolution in foreign/second language teaching with the new focus on communicative use in 

language learning which, as a process, gave rise to needs analysis for ESP in a new and 

different framework.  
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Within that view, the communicative approach aimed to develop the learner’s 

communicative ability to perform things in real communicative situations directly related to 

the learners’ needs. Thus, the syllabus needed to be designed as a way of meeting these 

specific needs (Johnson & Morrow, 1981). Indeed, the end of the seventies and the beginning 

of the eighties witnessed a sort of disillusionment with notional/functional syllabi and a clear 

realization that a new paradigm in syllabus design in terms of tasks was emerging. In the last 

two years of the seventies, Prabhu’s (1987) Bangalore project or the procedural syllabus, 

which was essentially a task-based syllabus, was reported to be a great success. 

Similarly, Long and Crookes (1992) considered that bringing communicative tasks into 

the classroom replicated real life. Swan (1981) believed these developments made many 

applied linguists shift their viewpoint and propose different frameworks for designing syllabi 

in foreign/second language teaching and learning, in which meaning was primary. This 

resulted in a framework where the activities of the classroom were relevant to the learners’ 

needs and they performed them in ways that reflected real-life situations.  

The theoretical background of second language acquisition at that time was primarily 

affected by Krashen’s (1982) Monitor Model Hypothesis, Long’s Interaction Hypothesis and 

Ellis’ Consciousness Raising Model and these, together with the new framework for needs 

analysis, provided a green field opportunity for the new approach to task-based 

communicative language teaching, and resulted in movement away from the product-oriented 

approach. According to Ellis (2003), the earliest version of Long’s Interaction Hypothesis 

stated that all learning experiences should be solely meaning focused. Similarly, Krashen’s 

Monitor Model Hypothesis proposed that acquisition and learning are used in very specific 

ways, e.g. acquisition ‘initiates’ utterances and is responsible for fluency, while learning only 

functions as an editor. Krashen’s Monitor Model and the early version of the Interaction 

Hypothesis provided foreign language educators with the rationale for making most language 
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learning experiences in the classroom, communicative tasks. Both Long’s and Krashen’s 

hypotheses stated that communicative tasks lead to acquisition of language, and substantially 

influenced the rise of the process-oriented version of the communicative language learning 

and teaching approach. In addition, the importance of negotiation in the process-oriented 

framework was highlighted earlier by Krashen’s (1982) Input Hypothesis which stated that 

the only necessary condition for language acquisition is being exposed to comprehensible 

input and the input is made comprehensible only through negotiation. “If communication is 

successful, i+1 is provided” (Krashen, 1982, p. 21). Hence, the more communicative the task 

is, the more likely it will elicit negotiation and the more likely the task will be conducive to 

language acquisition. In The Natural Approach, Krahnke (1985) mentioned that Krashen 

explicitly stated that an acquisition rich classroom is one in which all or most learning 

experiences are communicative tasks.  

Gradually, the notion of communicative competence was expanded to include, in 

addition to Hymes’ structural component and sociolinguistic/ pragmatic component, two 

other components included in Canale and Swain’s (1980) model of communicative 

competence. The first was discourse competence, i.e. the ability to understand and produce 

coherent and cohesive discourse, and the second was strategic competence which included 

strategies of learning and communication. These two components may be considered the 

basis of task-based syllabi (Canale & Swain, 1980). 

Consequently, task-based language learning and teaching within syllabi came to the 

fore, with a task being defined as “a learning experience that consists of three components: 

the givens, learner procedure and the outcome” (El-Okda, 2012, p. 258). This placed more 

emphasis on the learner than the teacher. Many applied linguists acknowledged the benefits 

of using a task as a unit in organizing syllabus, and tasks started to be seen as the core of the 

EFL classroom to improve communication. Communicative language teaching with its 
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process-oriented version became the dominant approach, with the principle being what the 

learner would be able to do with the language. Therefore, it is important to use needs analysis 

to decide what tasks are relevant for specific learners. Given the importance of the role of a 

task in the EFL classroom, the current study employed the task as a major unit in the needs 

analysis.  

2.2 Synthetic and Analytic Syllabi 

A syllabus is a specification of the content of a course and lists what will be taught and 

tested (Richards, 2001). According to Nunan (1988) and Long and Crookes (1992), applied 

linguists use the term synthetic for all syllabi in which the content is product-oriented, 

whether it is structural, lexical or notional/functional, where specified discrete lists of 

structures or vocabulary or notions and functions are the focus of the classroom. Synthetic 

syllabi do not agree with the findings of second language acquisition as “people do not learn 

isolated items in the L2 one at time” (Long & Crookes, 1992, p. 5). Long (2005) suggested a 

new needs analysis framework which was different from the old framework where the 

designer presented the learner with discrete items, one at a time, and the learner’s role was to 

synthesize or combine those items when the need for communication arose.  

Long and Crookes’ (1992) framework is process-oriented, called analytic, where the 

emphasis is on how the learners learn the language of the target situations. Whereas the 

earlier register analyses identified needs through socio-cultural events, later needs analyses 

(such as in analytical syllabi) identified learners’ needs through real life communicative 

tasks. In analytic syllabi learners are usually provided with tasks and their role while 

performing the tasks is to analyse the input available to them for features they are ready to 

acquire according to the natural order hypothesis (Long & Crookes, 1992). These SLA 

research findings, according to Long (2005), questioned the usefulness of synthetic syllabi 
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and encouraged the shift towards analytic syllabi as learners acquire accuracy gradually in the 

form of the ‘whole’, not ‘parts’.  

The analytic syllabus, with the ‘task’ as the unit of organization, highlighted that such 

an organization fits into the learner’s internal syllabus of development as tasks involve 

interaction and negotiation of the input while performing them (Long, 2005). The analytic 

syllabi present the tasks as units of analysis through which the language as a whole is 

presented in communicative situations that are drawn from real life. Hutchinson and Waters 

(1987) pinpointed that negotiations enable learners to acquire language by fitting together 

separate items of knowledge and developing a meaningful language system. Similarly, 

Richards (2001) confirmed the view of language acquisition as a process of negotiation 

between learners and their interlocutors.  

Both Krashen and the early version of Long’s Interaction Hypothesis stated that all 

classroom language learning experiences should be meaning-focused, with particular 

emphasis on comprehension rather than production. However, exclusion of form-focused 

instruction is no longer supported by many applied linguists. Two models were developed to 

show the need for focus on form as well as meaning. The first was Schmidt’s (2001) Noticing 

Hypothesis Model, which states that there is no subliminal learning, i.e. learning without 

paying attention. The second was Ellis’ (2003) Consciousness Raising Model.  

According to Ellis (2003), once the learner is taught a specific form, their 

consciousness of that form is raised, triggering two main cognitive processes. The first is 

noticing that the form in comprehensible input is available to him or her while performing 

communicative tasks. The second is comparing that form to their current interlanguage 

system. The learner keeps noticing and comparing until they reach the natural stage of 

development at which they are ready to acquire that particular form. The feature is then taken 

in and incorporated into the learner’s interlanguage system and the form becomes intake. This 
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concept made Long include an incidental focus on form in the recent version of his 

Interaction Hypothesis and it also enabled Ellis to propose his modular task-based syllabus 

design. Ellis’ (2003) modular task-based syllabus consisted of two types of parallel module: a 

meaning-focused module, which consists of wholly meaning focused tasks, and a form 

focused module. They included two main types of task: consciousness raising tasks and 

communicative focused tasks, i.e. communicative tasks that require the learners to use a 

specific form or structure for their successful completion. Thus, Ellis’ task-based syllabus 

proposal was an attempt to reconcile focus on meaning and focus on form. The teaching 

material could then be derived from these two modules. As the learners proceed through the 

learning process (intermediate to advanced) they can be given more space to focus on form 

(Ellis, 2003). Thus, Ellis’ model was original as both form and meaning were integrated, the 

level of learners was considered and each module could stand alone or modules could fit 

together. This integrated approach justifies the current researcher choosing a needs analysis 

model that is communicatively process-oriented but blended with some focus on form to 

assist acquisition.  

Long and Crookes (1992) proposed a model for a target task-based syllabus built on the 

basis of the identification of real target tasks through job analysis as the starting point. Once 

identified, the tasks are classified into task types from which the pedagogic tasks (centered on 

what learns actually perform in real life) are derived and then contextualised in terms of 

topics related to the learners’ needs.   

Long (2005) suggested the use of a target task-based needs analysis that was domain-

based, i.e. on a job description, as this provided more reliable sources of data than analyses 

produced by language teachers or applied linguists. The language upon which the pedagogic 

tasks is built reflects that used in the actual performance of work, helping to avoid 
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discrepancies between what the learners are learning in English classes and their real 

performance in the workplace. 

The researcher considers that Long and Crookes’ (1992) model seems to fit the current 

study perfectly as it suggests the first step in designing such a syllabus is identifying tasks 

based on job descriptions. The model also employs tasks as the unit of analysis where 

negotiation is essential in acquisition, and it uses the process-oriented framework which fits 

with the learners’ internal developmental process. In addition, the flexibility of Ellis’ (2003) 

model would allow features of his model to be integrated into the study’s needs analysis, to 

optimize the validity of the present study.  

2.3 Critical Review of Previous Related Studies  

Turjoman’s (1994) study, at King Saud University, was based on lexical analysis. The 

aim was to provide ESP science students with specialist English related to their needs at the 

College of Science. Lists were produced of the most frequently used words from five science 

textbooks used by these learners, and a questionnaire to evaluate the textbooks was circulated 

to faculty members and students. The findings showed that students needed extra knowledge 

of general English as well as technically specific terminology to be able to use the textbooks 

provided. Turjoman’s study, based on lexical analysis, was different from the current study as 

the needs analysis was based on the old framework, i.e. it was product-oriented. While both 

studies were carried out in the same context of ESP in Riyadh, the current study used a 

process-oriented needs analysis framework.  

A study by Pabon (2010) in Puerto Rico, addressed the use of English as the official 

language for the nursing workplace and in that respect the research situation was similar to 

the present study. The research questions asked what nursing students see as their English 

Language needs, what English skills are needed and expected of nurses in the workplace and 

how an English curriculum could meet these needs. The needs analysis identified the real 
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tasks performed by nurses and, in this respect, was similar to the current study. However, 

Pabon’s (2010) study aimed at developing an ESP course for nurses based on the relationship 

between needs analysis and skills, as is typical of textbook writers, while the current study 

employed a needs analysis where the tasks performed by nurses in the actual workplace are 

the core of the syllabus. Pabon’s (2010) study is important as the needs analysis methodology 

used is similar to that of the current study as both employ questionnaires for doctors and 

nurses. It is different in that the two studies employed a different needs analysis framework, 

with the current study’s questionnaire identifying actual workplace tasks to make 

recommendations for designing the ESP course.  

Lambert (2010) adopted an analytic process-oriented model where the aim was to 

identify the English language tasks faced by graduates from a Japanese university in their 

careers, to form the basis for an L2 undergraduate development program. The study used the 

task as a unit of analysis through a sequence of surveys and structured follow-up 

interrogatory tools to specify the task types and the target tasks. In this respect Lambert’s 

study was similar to the current study as it identified tasks, as in Long and Crookes’ (1992) 

model suggesting identifying target tasks as the first step in their needs analysis framework. 

A major difference between Lambert’s (2010) study and the current study is that Lambert 

included task types as functions, such as negotiating, summarizing, interpreting, while the 

current study included the pedagogic tasks as communicative situations that are actually 

performed in real duties, e.g. ‘tasks requiring learners to exchange information about a 

medically related issue’, and ‘tasks requiring learners to read case notes and make decisions 

and possible medical interventions’, and this has made the current study really task-based.  

A further study, similar to the current nursing study, was carried out by Bosher and 

Smalkoski (2004) at the College of St. Catherine, USA, to identify the reasons why 

immigrant ESL nursing students did not succeed academically. The similarity between the 
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studies is that both addressed the needs of nursing students studying English as a second 

language. However, Bosher and Smalkoski’s (2004) needs analysis sought information in 

terms of academic abilities, unlike the present study where the needs analysis sought 

information on the tasks of the nursing profession to identify the language needed for the 

workplace and, hence, theirs was more academically than occupationally oriented. Bosher 

and Smalkoski’s study touched upon the cultural diversity dimension of ESL nursing in the 

USA and, in that respect, could raise awareness of similar difficulties for nurses in the current 

study, where many non-Saudi nurses work with Saudi medical professionals. Minimizing the 

differences and difficulties which can arise in the workplace from cultural diversity will help 

nurses to achieve success in their profession.  

Al-Harby (2005) conducted a study in Riyadh on the English language communicative 

needs of medical and health professionals. Within the Saudi ESP context, the study 

investigated the required level of language skills in different activities, and the perception of 

health professionals of their English language preparation during their previous college study, 

similar to Pabon (2010). Al-Harby’s study included a needs analysis of English in PSMMC, 

the same as the current study. However, the current study focused on nurses, whereas Al-

Harby’s study included a range of medical professionals such as pharmacists, technicians and 

dentists. Moreover, in Al-Harby’s study, as in many other studies, the needs analysis was 

related to English language skills rather than tasks. 

2.4 Implications of the Literature Review for the Current Study 

As a result of the above review, it was decided that a blend of Ellis’ (2003) modular 

task-based model and Long and Crookes’ (1992) target task-based model would provide an 

appropriate basis for the needs analysis of the current study. Long and Crookes’ model 

provides a logical starting point for identifying tasks for an ESP course, by deriving 

pedagogic tasks from job descriptions and Ellis’ framework tries to integrate form focused 
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tasks and meaning focused tasks. According to Long and Crookes (1992), “when the task 

syllabus is combined with a focus on form in task-based language teaching, the task receives 

more support in second language acquisition (SLA) research as a viable unit around which to 

organize language teaching and learning opportunities” (Long & Crookes, 1992, p. 1).  

In conclusion, the current study adopted Long and Crookes’ (1992) model along with 

some features of Ellis’ (2003) framework, as these models best fitted the ESP context of 

female nursing students at the CHS in PSMMC in Riyadh where the study was carried out. 

The needs analysis was tailored to the workplace to identify real tasks for learners which 

incorporate both meaning and form, and thereby enable learners to use both correct language 

and correct form.  
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Chapter Three 

Research Method and Procedure 

In Chapter Three, an attempt is made to describe the method and procedure of the 

present study. The chapter is divided into three main sections. In the first section, the research 

method is described, the research questions outlined in Chapter One are specified in detail, 

and the population and sample of the study are stated. The second section explains the 

rationale for using the chosen research instrument, the design of the instrument and its 

validity and reliability. The third section deals with the research procedure followed in the 

present study.  

3.1 The Research Method  

This study aims to identify the communicative occupational needs of the Saudi female 

nurses working in PSMMC in terms of tasks. It is hence a descriptive research. The 

researcher relied wholly on a quantitative approach employing a survey methodology built on 

the use of closed questions. The results from a closed question questionnaire can provide 

more solid and objective core data by excluding the researcher’s biases, which might be 

apparent in semi-structured interviews as influencing responses. This objectivity enables the 

findings to be applied in similar contexts with similar participants, and gives the present 

study a reasonable level of reliability. The research carried out statistical analysis of the data 

using mean values and standard deviation to measure the degree of importance of the needs 

of Saudi female nurses on ESP task-based courses from the perspectives of both the doctors 

and the nurses. Independent Samples T-test was used to analyze the differences in 

perceptions between the doctors and nurses.  

3.1.1 Research questions. In order to answer the main research question, ‘What are the 

task-based English language needs of the Saudi female nurses in Prince Sultan Military 

Medical City?’, three secondary research questions emerged and, to answer these secondary 
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questions, a single questionnaire of mainly closed question design was employed for both sets 

of the sample, doctors and graduate nurses. The aim was to investigate the degree of 

importance of task-based English language needs of the Saudi female nurses at PSMMC, as 

perceived by each sample, through four dimensions: (a) background, (b) nurse’s job duties, 

(c) pedagogic tasks and (d) classroom topics. The secondary questions were addressed 

through the last three dimensions of the task-based needs analysis questionnaire in order to 

identify the most important duties of nurses in the workplace. From these, the relevant 

classroom tasks were derived and the most important topics for inclusion in an ESP course 

for nurses were highlighted from the perspectives of both doctors and graduate nurses. The 

results were then compared for differences and similarities so as to make recommendations 

for syllabus design.  

3.1.2 Population and sample. The study sample consisted of two sets of medical 

professionals. The first set consisted of 76 Saudi female graduate nurses and the second set of 

70 medical doctors. The total study sample was 146 participants, all of whom work in 

PSMMC in Riyadh. Graduate nurses constituted 52.1% of the sample and doctors 47.9% of 

the sample, as shown in Table 1. All participants are non-native English language speakers 

whose native language is Arabic.  

Table 1 

Structure of the Sample Sets  

Current job No. % 

Doctor 70     47.9 

Graduate Nurse 76     52.1 

Total             146   100.0 

The sample of nurses consisted of the graduates of the CHS in 2013, 2014 and 2015 

who currently work in PSMMC. These participants can provide good quality data on their 
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English language program and on their actual workplace duties. The female graduate nurses 

ranged in age from 21 to 24 years, and their experience of nursing is between 1 to 3 years. 

The number of Saudi nurses who graduated from the CHS in 2013, 2014 and 2015 is 146 

(Appendix A1). The number of graduate nurses since 1993 is 407, so the sample of nurses 

constituted 52.05% of the total population of graduate nurses since 2013. 

Table 2 

Saudi Nurses’ Years of Experience  

Years of experience No. % 

1 Year 31 40.8 

2 Years 32 42.1 

3 Years 13 17.1 

Total 76 100.0 

The number of doctors working in PSMMC is 1,814 and the sample constituted 

3.85% of these (Appendix A2). While the main research core of the study is the graduate 

nurses, the sample of doctors was chosen to assist in providing a more objective view of the 

nurses’ needs. The sample of 70 doctors had experience ranging from 1 year to more than 10 

years. Both sets of medical professionals were randomly sampled. 

Table 3 

Doctors’ Years of Experience  

Years of experience No. % 

1 to 3 Years 30 42.9 

4 to 6 Years 13 18.6 

7 to 10 Years 14 20.0 

More than 10 Years 13 18.6 

Total 70 100.0 
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Both doctors and nurses work in different departments of PSMMC and the samples 

of both sets differ according to the department. Thus the sample sets were not proportional 

in relation to the department. Table 4 shows the samples by department, as frequency and 

percentage. 

Table 4 

Research Participants by Department (Frequency and Percentage)  

Department Doctor Nurse Total 

 
No. % No. % No. % 

Dermatology  6      8.6% 7     9.2% 13     8.9% 

Internal Medicine 14    20.0% 0     0.0% 14     9.6% 

Gyne / Obstetrics 4      5.7% 11   14.5% 15    10.3% 

Psychiatry 5      7.1% 5     6.6% 10      6.8% 

Intensive Care Unit 5      7.1% 10   13.2% 15    10.3% 

Oncology 16    22.9% 0     0.0% 16    11.0% 

Pediatrics 11    15.7% 5     6.6% 16    11.0% 

General Surgery 9    12.9% 12    15.8% 21    14.4% 

Emergency 0      0.0% 9    11.8% 9      6.2% 

Urology 0      0.0% 3      3.9% 3      2.1% 

Neurology 0      0.0% 4      5.3% 4      2.7% 

Ear, Nose & Throat 0      0.0% 10    13.2% 10      6.8% 

Total 70  100.0% 76  100.0% 146  100.0% 

 

3.2 The Research Instrument  

The study employed survey methodology to gather data by means of questionnaires. 

Many applied linguists view questionnaires as one of the most common instruments in needs 

analysis. Long (2005) stated that questionnaires “constitute the most over-used and over-rated 

approach to NA” (p. 64). Richards (2001) believed that questionnaires offer many 

advantages, including that they can be administered to a large number of participants and can 

be used to find information on many different types of topics. 
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3.2.1 Rationale for the use of the questionnaire. Collecting qualitative data through 

semi-structured interviews from the target participants (doctors and graduate nurses) in the 

study situation was difficult. They have busy daily work schedules, meaning that qualitative 

data collection could be too difficult, too little, too subjective or shallow and therefore would 

not have contributed greatly to the value of the study. Also, the nature of the research 

situation as a military environment made qualitative data limited. Hence, taking an almost 

wholly quantitative approach by way of administering a closed question questionnaire suited 

the type of participants in the research situation.  

The researcher collected data through self-administered paper questionnaires. A 

period of one week was left between administration and collection to give participants time to 

complete the questionnaires, as advised by heads of departments. Respondents could fill in 

the questionnaires at their convenience and were not under pressure from time constraints or 

the researcher’s presence.  

3.2.2 Designing the questionnaire. Given the restrictions imposed in the research 

situation and before designing the instrument, semi-structured interviews were held with 

three nurses who were not part of the study sample, to familiarize the researcher with some of 

the English language needs of nurses in the workplace, and to assist in structuring the 

questions in the research instrument. The individual interviews took place on January 29
th

 

2015, each lasting twenty minutes, and were conducted in Arabic. The interviewees were all 

Saudi female nurses working at King Faisal Specialist Hospital & Research Center in Riyadh, 

aged between 30 and 34 years, with experience from 6 to 10 years. The interviews were 

recorded with the permission of the nurses. The researcher explained how the information 

from the interviews would be used for the study and nine open-ended questions were put to 

each nurse. Follow-up questions were only asked if something was not clear (Appendix A3). 
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With regard to question 2, all three interviewees agreed that a nurse’s tasks are mainly 

to record patient histories, check a patient’s vital signs, document these in the patient care 

plan, administer medication, assist in examinations, give advice on drug usage, calculate drug 

dosages, follow up patient needs with x-ray procedures and laboratory tests, etc. One 

interviewee added that nurses need to give English presentations twice a year. Regarding 

question 3, all the nurses confirmed that English is used in all hospital interactions between 

medical professionals. With regard to question 4, all three nurses agreed that nurses’ use of 

computers in patient care is extensive, e.g. for requesting tests, using electronic devices, 

administering prescriptions, recording procedures, profiling information of patients and vital 

signs. Regarding question 5, all three nurses commented that a clinical instructor is assigned 

to train nurses in how to use electronic devices with instruction in English. Regarding 

question 6, the nurses commented that they are required to perform different tasks in different 

departments. An in-patient unit nurse is fully responsible for a limited number of patients, 

e.g. for medication, food, vital signs, etc., whereas in an out-patient clinic the nurse only 

assesses vital signs and helps in examinations, medication and tests. In response to question 

7, all three nurses agreed that the focus was on grammar exercises explained in Arabic, which 

were of no use for nurses in the workplace. Regarding question 8, the nurses suggested 

different topics, e.g. professional ethics, patients’ rights, nursing skills, nursing elderly 

people, nursing diabetic patients, stress of the workplace, etc. With regard to question 9, the 

researcher asked if the interviewees wished to add anything and one nurse commented that 

the English language courses should more closely match what nurses actually do in the 

workplace. At the end the researcher thanked all the interviewees.  

The researcher decided to use a single questionnaire for both sets of the sample with a 

cover sheet stating the title, purpose, researcher’s identification and terms of confidentiality. 

Options for administering and collecting the questionnaire were included to guarantee the 
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highest possible response rate. The dimensions of the questionnaire covered background 

information, nurse’s job duties, classroom learning experiences and classroom topics. The 

background dimension sought information about the participant’s name (optional), current 

job, years of experience and hospital department. The four open-ended questions in this 

dimension were aimed at identifying differences between participants. The second dimension, 

concerned with ‘a nurse’s job duties’, comprised a list of 15 of the nurses’ duties where the 

participants needed to specify the degree of importance of each duty. The third dimension, 

‘classroom learning experiences / tasks’, comprised  17 pedagogic tasks derived from the 

nurses’ actual duties in the workplace and participants needed to classify their importance. 

The last dimension had two sections. The first, ‘classroom topics’, comprised a list of 10 

closed questions on nursing related topics where participants needed to specify their 

importance. The second section consisted of an open-ended question which asked participants 

for information on other extra important topics for nurses in an English language classroom 

(Appendix B1). The perceptions of the nurses and the doctors gathered through the 

questionnaires were compared by the researcher to identify any differences. Towards the end 

of the questionnaire, the researcher thanked all participants. The researcher prepared an 

Arabic translation of the questionnaire for the graduate nurses to ensure they understood the 

questions (Appendix B2).  

3.2.3 Validity and reliability of the questionnaire. To achieve content validity of 

the questionnaire, the researcher contacted three specialist nursing professors in different 

hospitals to assess the dimension on the nurses’ duties. One response was received and minor 

modifications were made upon these recommendations: question B5, addition of ‘with’; 

question C8, grammar correction ‘exchange/s/’; question C9, shorten the question; question 

D (ii) addition of examples. The questionnaire was sent to three foreign language education 

professionals to check on ambiguity of terms, sequencing of items in relation to the 
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dimensions to which they belong. The educational professionals were also asked to check the 

suitability of the dimensions for the purpose of the study. No responses were received. The 

Arabic translation was reviewed by three bilinguals and a number of modifications were 

made.  

The validity of the internal consistency of the questionnaire was calculated by (a) 

using the Pearson Correlation Coefficient between the degree of each item and the total 

degree of the dimension to which this item belongs. Table 5 shows the results of the ‘nurse’s 

job duties’ dimension, Table 6 the results of the ‘classroom learning experiences/tasks’ 

dimension and Table 7 the results of the ‘classroom topics’ dimension; (b) using the Pearson 

Correlation Coefficient between the degree of each dimension and the total degree of the 

questionnaire as a whole; (see Table 8).  

Table 5  

Pearson Correlation of ‘Job Duties’ Items and the Degree of the Dimension to Which They 

Belong 
 

No Duties / target tasks Pearson Correlation 

1 Maintain accurate, detailed reports and records. .530** 

2 Understand and carry out instructions given by doctors. .552** 

3 Observe and assess patients’ vital signs/symptoms and record their 

medical information in written form. 
.639** 

4 Consult and coordinate with health care team members to assess, 

plan, implement and evaluate patient care plans. 
.581** 

5 Follow up with, interpret, and evaluate diagnostic tests to identify 

and assess a patient’s condition. 
.583** 

6 Plan and evaluate all aspects of patient care, including diet and 

physical activity within a care plan. 
.644** 

7 Direct and supervise less skilled nursing/health care personnel, or 

supervise a particular unit on one shift. 
.693** 

8 Prepare patients for, and assist with, examinations and treatments. .685** 

9 Use electronic technology to enter, record, store, or maintain 

information in electronic/magnetic format. 
.612** 

10 Act as a translator among doctors, nurses and patients to explain 

treatments. 
.545** 

11 Give written and oral presentations and participate in discussion 

forums on journal articles. 
.581** 
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12 Understand medical terms and abbreviations for records and 

treatments including dosages and measures. 
.642** 

13 Listen to lectures/attend meetings and briefings. .582** 

14 Read and understand hospital policies and procedures with regard to 

patients and the job contract. 
.665** 

15 Request information from patients/colleagues. .641** 

**. Correlation is significant at the 0.01 level  

*. Correlation is significant at the 0.05 level  

Table 5 shows that the Pearson Correlation value between the degree of each item of 

the ‘a nurse’s job duties’ dimension and the total degree of the dimension is statistically 

significant at less than 0.05, indicating the consistency of individual items of the dimension 

and their suitability for application to the study sample.  

Table 6 

Pearson Correlation of ‘Classroom Learning Experiences/Tasks’ Items and the Degree of the 

Dimension to Which They Belong 
 

No Learning experience Pearson Correlation 

1 Exercises on grammar/vocabulary/language use functions related to 

the job such as requesting, advising, etc. 
.664** 

2 Tasks which require students to exchange information to each other 

about a medical issue related to their job. 
.655** 

3 Tasks which require learners to work together for solving medical 

problems. 
.667** 

4 Tasks which require learners to name the components/parts of a 

medical device. 
.724** 

5 Tasks which require learners to exchange opinions about work in 

different departments.  
.637** 

6 Tasks which require learners to transfer medical information from a 

text to a table or vice versa. 
.720** 

7 Tasks requiring learners to diagnose a disease from a list of 

symptoms or to work out the symptoms of a given disease. 
.708** 

8 Tasks which require learners to exchange views about their 

professional development. 
.648** 

9 Tasks which require learners to compare similar, but not identical, 

pictures / electronic medical devices that have the same functions.  
.689** 

10 Medical simulations (tasks requiring learners to role play a medical 

situation in a hospital). 
.732** 
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11 Tasks which require learners to read case notes and make decisions 

about possible medical interventions. 
.651** 

12 Tasks which require learners to call for assistance in emergency 

situations using a phone or make arrangement for a patient to have 

medical tests in another department. 

.527** 

13 Tasks which require learners to give instructions on how to operate a 

medical device. 
.615** 

14 Tasks which require learners to read medical reports written by a 

doctor and take the appropriate action. 
.660** 

15 Tasks which require learners to translate a doctor’s advice/medical 

recommendations in a case report to the patient. 
.654** 

16 Online tasks which require learners to exchange opinions about a 

medical issue/case in a forum or a wiki. 
.682** 

17 Tasks which deal with interesting situations in a nurse’s daily work, 

e.g. special cultural/religious circumstances, special needs. 
.586** 

**. Correlation is significant at the 0.01 level  

*. Correlation is significant at the 0.05 level  

Table 6 shows that the Pearson Correlation value between the degree of each item of 

the ‘classroom learning experiences/tasks’ dimension and the total degree of the dimension is 

statistically significant at the level of less than 0.05, indicating the consistency of individual 

items of the dimension and their suitability for application to the study sample.  

Table 7 

Pearson Correlation of ‘Classroom Topics’ Items and the Degree of the Dimension to Which 

They Belong 

 

No Topic Pearson Correlation 

1 A nurse’s daily routine .709
**

 

2 Emergency situations  .691
**

 

3 Departments in a hospital .763
**

 

4 Technology in a nurse’s work .598
**

 

5 A self-regulated nurse .629
**

 

6 Intensive care .643
**

 

7 Interesting situations in a nurse’s daily life .660
**

 

8 The successful nurse .775
**

 

9 Positives and negatives of a nurse’s job .771
**

 

10 Good practice in the workplace  .833
**
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**. Correlation is significant at the 0.01 level  

*. Correlation is significant at the 0.05 level  
 

Table 7 shows that the Pearson Correlation value between the degree of each item of 

the ‘classroom topics’ dimension and the total degree of the dimension is significant 

statistically at less than 0.05, indicating the consistency of individual items of the dimension 

and their suitability for application to the study sample.  

Table 8 

Pearson Correlation between the Degree of Each Dimension and the Degree of the Whole 

Questionnaire 

 

No  Item Pearson Correlation 

1 How far is each of the following duties of a nurse’s job important? .815
**

 

2 How far is each of the following classroom language learning 

experiences important for nurses? 
.840

**
 

3 How far is each of the following topics important in the English 

classroom for nurses? 
.849

**
 

**. Correlation is significant at the 0.01 level  

*. Correlation is significant at the 0.05 level  

 

Table 8 shows that the Pearson Correlation value between the degree of each 

dimension and the total degree of the questionnaire is statistically significant at less than 0.05, 

indicating the consistency of the individual dimensions of the questionnaire and their 

suitability for application on the study sample. 

The reliability of the questionnaire was demonstrated by using Cronbach’s alpha; (see 

Table 9).  

Table 9 

Reliability of the Questionnaire Using Cronbach’s alpha 

No Item 
No of 

Items 

Cronbach’s 

alpha 

1 How far is each of the following duties of a nurse’s job 

important? 
15 .876 
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2 How far is each of the following classroom language 

learning experiences important for nurses? 
17 .918 

3 How far is each of the following topics important in the 

English classroom for nurses? 
10 .887 

4 All 42 .942 
 

Table 9 shows that applying Cronbach’s alpha to all dimensions of the questionnaire 

was acceptable statistically; studies indicate that Cronbach’s alpha is considered acceptable 

statistically if it has a value of more than 0.60 (Gliem & Gliem, 2003). The results reflect the 

reliability of the questionnaire for application to the study sample.  

3.3 The Research Procedure  

3.3.1 Research process. On December 1
st
 2014, the researcher obtained the college 

letter with the student’s affiliation and purpose of study (Appendix C1). On December 2
nd

 

2014, the researcher requested permission to conduct the study from the Director of the CHS 

in PSMMC, where the researcher works. Approval needed to come from the Medical 

Services Department as the participants of the study are doctors and nurses who work in a 

military hospital (Appendix C2). The Medical Services Department granted approval for 

conducting the study on February 10
th

 2015 (Appendix C3). On February 15
th

 2015, the Head 

of Research Centre requested approvals from different Heads of Medical Departments in 

PSMMC to allow the researcher to administer and collect questionnaires in their departments 

(Appendix C4). Protocol approval was finally received, enabling commencement of 

administration and collection of the research tool (Appendix C5). The researcher provided 

120 English language versions of the questionnaires for doctors in different departments. The 

researcher met the Director of Nursing on February 15
th

 2015 and was advised to follow up 

with the Clinical Director of Nursing Educational & Staff Development who assigned the 

Coordinator of the Nursing Saudization Development & Internship Program to liaise with the 
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researcher. The researcher provided 120 Arabic language versions of the questionnaires for 

the nurses and was advised to follow up on their collection.  

3.3.2 Data collection. Since approval was only received for the hard copy 

questionnaire, the researcher self-administered the research tool. The administration and 

collection of questionnaires for both sample sets was done between February 15
th

 and 19
th

 

2015. 70 questionnaires were received back from the doctors in various departments as 

follows: Dermatology 6, Internal Medicine 14, Oncology 16, Gynecology & Obstetrics 4, 

Psychiatry 5, Pediatrics 11, Intensive Care Unit 5, and General Surgery 9. 76 questionnaires 

were received back from the nurses: Emergency 9, Dermatology 7, Ear, Nose & Throat 10, 

Psychiatry 5, Pediatrics 5, General Surgery 12, Neurology 4, Intensive Care Unit 10, 

Gynecology & Obstetrics 11, and Urology 3.  

On February 22
nd

 2015, the researcher collected details of the total number of doctors 

employed in PSMMC from the head of the Human Resources Department and details of the 

number of graduate nurses over the years 2013, 2014 and 2015 from the office of the 

Manager of Students’ Affairs at the CHS. 

3.3.3 Data analysis. Descriptive and inferential statistical techniques were used in the 

study. A statistical package (SPSS version 16) was used to generate frequencies and 

percentages to describe the sample of the study. The individual questionnaire items in each 

dimension were manually coded in a Microsoft Excel document and SPSS was used to 

calculate the mean values and the standard deviation of the individual questionnaire items in 

each dimension and in the dimensions as a whole. The questionnaire’s validity was measured 

using Pearson’s Correlation Coefficient and the questionnaire’s reliability was tested using 

Cronbach’s alpha. The degree of importance in the scale was established by obtaining the 

‘range’ by deducting the lowest value from the highest value on the scale (3 = essential, 2 = 

important, 1 = unimportant), equaling 2. The length of the class was found by dividing the 
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range by the number of classes, i.e. 2 ÷ 3, and was rated as 0.67. This value was added to the 

length of scale in moving between degrees (Table 10). Hence, the degree of importance was 

‘essential’ for items from 2.34 to 3.00, ‘important’ for items from 1.67 to less than 2.34, and 

‘unimportant’ for items from 1.00 to less than 1.67. 

Table 10 

Likert-type Scale to Establish the Degree of Importance in Responses 

 

Length of scale Degree of importance 

1.00 to less than  1.67 Unimportant 

1.67 to less than  2.34 Important 

2.34 to 3.00 Essential 

 

Inferential analysis was used to answer the secondary research question relating to the 

differences between nurses’ and doctors’ perceptions of the nurses’ needs for an ESP task-

based course, for which an Independent Samples T-test was used to make a comparison 

between the perceptions of the two groups. The open-ended question in the second section of 

the fourth dimension, which sought to explore extra topics for the English language 

classroom for nurses, was analyzed by finding the frequency of occurrence of unified themes. 

3.4 Conclusion 

Based on the needs analysis frameworks of Ellis (2003) and Long and Crookes 

(1992), a single closed questionnaire for both sets of participants with four dimensions was 

chosen as the research instrument to best suit the participants who are doctors and nurses of 

PSMMC. The validity and reliability of the questionnaire were statistically tested. 

Questionnaires were completed by the two sets of participants and statistical techniques were 

used to analyze the data received back from respondents through three secondary questions, 

in order to answer the main research question of the study. 
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Chapter Four 

Analysis of Data 

In this chapter, the data collected in response to the questionnaire instrument is 

displayed and analyzed to identify the task-based English language needs of nurses which 

may serve as the basis for designing classroom materials. The questionnaire was divided into 

four main dimensions: each of the last three major dimensions is intended to collect data 

needed to answer a secondary question. The first of these major dimensions focused on 

respondents’ perceptions of the importance of the duties involved in a nurse’s job. The 

second dimension focused on respondents’ perceptions of the importance of classroom 

learning experiences, derived from the analysis of the nurse’s job duties which constitute 

pedagogic tasks. The third major dimension dealt with respondents’ perceptions of the degree 

of importance of the classroom topics that help contextualize those learning experiences. The 

data analysis is also divided into three main dimensions: respondents’ perceptions of the 

importance of nurses’ duties, respondents’ perceptions of the importance of classroom 

learning experiences and respondents’ perceptions of the importance of classroom topics. 

Each of these dimensions includes a subsection for each group of respondents (doctors vs. 

nurses) and a third subsection for comparing the perceptions of the two groups.  

The questionnaire used a Likert-type scale for respondents to rate the items and 

descriptive statistics to describe the results of the first and second secondary research 

questions: ‘How important do nurses of Prince Sultan Military Medical City perceive their 

needs to be in an ESP task-based course?’ and ‘How important do doctors of Prince Sultan 

Military Medical City perceive the nurses’ needs to be in an ESP task-based course?’ To 

answer these questions for both groups, the mean and standard deviation of the individual 

items were calculated, together with the whole mean value and standard deviation of each of 

the three major dimensions of the questionnaire: a nurse’s job duties, classroom learning 
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experiences and classroom topics. To answer the third secondary question ‘Are there any 

differences between the perceptions of the doctors and nurses of the nurses’ needs in an ESP 

task-based course?’, inferential statistical analysis (i.e. Independent Samples T-test) was 

used. This analysis is discussed towards the end of this chapter where the researcher 

considers the secondary questions as a whole, compared to the data analysis which deals with 

them separately. 

4.1 Respondents’ Perceptions of the Importance of the Nurse’s Job Duties  

4.1.1 Doctors’ perceptions of the importance of the nurse’s duties. The mean 

values and standard deviation of the doctors’ responses were calculated for the individual 

items of this dimension and the total mean and standard deviation for the whole dimension 

(Table 11).  

Table 11 

Mean and Standard Deviation of Doctors’ Responses on the Importance of a Nurse’s Duties 

  

No Duties / target tasks Mean 
Std. 

Deviation 

Degree of 

importance 

1 Maintain accurate, detailed reports and 

records. 
2.90 0.302 Essential 

2 Understand and carry out instructions 

given by doctors. 
2.87 0.378 Essential 

3 Observe and assess patients’ vital 

signs/symptoms and record their 

medical information in written form. 

2.89 0.320 Essential 

4 Consult and coordinate with health care 

team members to assess, plan, 

implement and evaluate patient care 

plans. 

2.80 0.403 Essential 

5 Follow up with, interpret, and evaluate 

diagnostic tests to identify and assess a 

patient’s condition. 

2.67 0.503 Essential 

6 Plan and evaluate all aspects of patient 

care, including diet and physical activity 

within a care plan. 

2.56 0.605 Essential 

7 Direct and supervise less skilled 

nursing/health care personnel, or 
2.59       0.551       Essential 
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supervise a particular unit on one shift. 

8 Prepare patients for, and assist with, 

examinations and treatments. 
2.66 0.478 Essential 

9 Use electronic technology to enter, 

record, store, or maintain information in 

electronic/magnetic format. 

2.50 0.558 Essential 

10 Act as a translator among doctors, 

nurses and patients to explain 

treatments. 

2.36 0.743 Essential 

11 Give written and oral presentations 

and participate in discussion forums 

on journal articles. 

2.27 0.658 Important 

12 Understand medical terms and 

abbreviations for records and treatments 

including dosages and measures. 

2.60 0.646 Essential 

13 Listen to lectures/attend meetings and 

briefings. 
2.43 0.604 Essential 

14 Read and understand hospital policies 

and procedures with regard to patients 

and the job contract. 

2.60 0.623 Essential 

15 Request information from 

patients/colleagues. 
2.41 0.732 Essential 

 Total 2.61 0.308 Essential 

Note: Items in bold represent a lower ranking 

The results showed that items 1 – 10 and items 12 – 15 had mean values from 2.34 to 

3.00 and were categorized as ‘essential’ by doctors. Item 11 had the lowest mean value in this 

dimension and was on the scale of 1.67 to less than 2.34 which showed it to be ‘important’. 

None of the items was categorized as ‘unimportant’.  

Results revealed that in this dimension, item 1 (M = 2.90; SD = 0.302) had the highest 

mean value and the lowest standard deviation, whereas item 11 (M = 2.27; SD = 0.658) had 

the lowest mean value. The mean across the individual items of this dimension was 2.61 (SD 

= 0.308) and the degree of importance was ‘essential’. The standard deviation ranged from 

0.302 to 0.743. 
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4.1.2 Nurses’ perceptions of the importance of their duties. The mean values and 

standard deviation of the nurses’ responses were calculated for the individual items of this 

dimension and the total mean and standard deviation for the whole dimension (Table 12).  

Table 12  

Mean and Standard Deviation of Nurses’ Responses on the Importance of a Nurse’s Duties  

 

No Duties / target tasks Mean 
Std. 

Deviation 

Degree of 

importance 

1 Maintain accurate, detailed reports and 

records. 
2.78 0.479 Essential 

2 Understand and carry out instructions 

given by doctors. 
2.76 0.513 Essential 

3 Observe and assess patients’ vital 

signs/symptoms and record their medical 

information in written form. 

2.79 0.442 Essential 

4 Consult and coordinate with health care 

team members to assess, plan, implement 

and evaluate patient care plans. 

2.59 0.546 Essential 

5 Follow up with, interpret, and evaluate 

diagnostic tests to identify and assess a 

patient’s condition. 

2.49 0.577 Essential 

6 Plan and evaluate all aspects of patient 

care, including diet and physical activity 

within a care plan. 

2.45 0.551 Essential 

7 Direct and supervise less skilled 

nursing/health care personnel, or 

supervise a particular unit on one shift. 

2.36 0.605 Essential 

8 Prepare patients for, and assist with, 

examinations and treatments. 
2.62 0.565 Essential 

9 Use electronic technology to enter, 

record, store, or maintain information in 

electronic/magnetic format. 

2.34 0.684 Essential 

10 Act as a translator among doctors, 

nurses and patients to explain 

treatments. 

2.22 0.685 Important 

11 Give written and oral presentations 

and participate in discussion forums on 

journal articles. 

2.07 0.639 Important 

12 Understand medical terms and 

abbreviations for records and treatments 

including dosages and measures. 

2.55 0.641 Essential 
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Note: Items in bold represent a lower ranking 

As shown in Table 12, items 1 – 9 and items 12 – 15 were all considered ‘essential’ as 

the mean value of each of the items fell within the range of 2.34 to 3.00. Items 10 and 11 

were the only items considered ‘important’, falling within a range of mean values from 1.67 

to less than 2.34. None of the items was rated ‘unimportant’.  

Results in this dimension showed that item 11 (M = 2.07; SD = 0.639) had the lowest 

mean value, whereas item 3 (M = 2.79; SD = 0.442) had the highest mean value with the 

lowest standard deviation. The overall mean of the dimension was 2.49 (SD = 0.371) which is 

‘essential’. The standard deviation ranged from 0.442 to 0.685. 

4.1.3 Comparison of doctors’ perceptions and nurses’ perceptions of the 

importance of nurses’ duties. The mean values and standard deviation of the doctors’ and 

nurses’ responses were calculated and an Independent Samples T-test was applied to 

determine the level of significance (Table 13).  

Table 13 

Independent Samples T-test to Compare Perceptions of the Importance of Nurses’ Duties 

Item  Current 

job 
No Mean 

Std. 

Deviation 
T Sig. 

How far is each of the following 

duties of a nurse’s job important? 
Doctors 70 2.61 0.308 

1.990 .049 

Nurses 76 2.49 0.371 

 

13 Listen to lectures/attend meetings and 

briefings. 
2.37 0.562 Essential 

14 Read and understand hospital policies 

and procedures with regard to patients 

and the job contract 

2.59 0.570 Essential 

15 Request information from 

patients/colleagues 
2.43 0.596 Essential 

 Total 2.49 0.371 Essential 
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Table 13 shows that the mean value of the doctors’ responses was higher at 2.61 (SD 

= 0.308) than for the nurses at 2.49 (SD = 0.371). Running an Independent Samples T-test 

showed that the perceptions of the two sets of respondents had a level of significance of .049 

which, at less than 0.05, indicated a statistically significant difference.  

4.2 Respondents’ Perceptions of the Importance of Classroom Learning Experiences 

4.2.1 Doctors’ perceptions of the importance of classroom learning experiences. 

The mean values and standard deviation of the doctors’ responses were calculated for the 

individual items of this dimension and the total mean and standard deviation for the whole 

dimension (Table 14).  

Table 14 

Mean and Standard Deviation of Doctors’ Responses on the Importance of Classroom 

Learning Experiences  

No Learning experience Mean 
Std. 

Deviation 

Degree of 

importance 

1 Exercises on grammar/vocabulary/ language 

use functions related to the job such as 

requesting, advising, etc. 

2.46 0.557 Essential 

2 Tasks which require students to exchange 

information to each other, about a medical 

issue related to their job. 

2.47 0.583 Essential 

3 Tasks which require learners to work 

together for solving medical problems. 
2.47 0.607 Essential 

4 Tasks which require learners to name the 

components/parts of a medical device. 
2.51 0.608 Essential 

5 Tasks which require learners to exchange 

opinions about work in different 

departments.  

2.47 0.607 Essential 

6 Tasks which require learners to transfer 

medical information from a text to a table or 

vice versa. 

2.50 0.608 Essential 

7 Tasks which require learners to diagnose a 

disease from a list of symptoms or to work 

out the symptoms of a given disease. 

2.54 0.582 Essential 

8 Tasks which require learners to exchange 

views about their professional development. 
2.41 0.577 Essential 
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9 Tasks which require learners to compare 

similar, but not identical, pictures / 

electronic medical devices that have the 

same functions.  

2.37 0.618 Essential 

10 Medical simulations (tasks requiring 

learners to role play a medical situation in a 

hospital). 

2.37 0.569 Essential 

11 Tasks which require learners to read case 

notes and make decisions about possible 

medical interventions. 

2.53 0.503 Essential 

12 Tasks which require learners to call for 

assistance in emergency situations using a 

phone or make arrangement for a patient to 

have medical tests in another department. 

2.64 0.591 Essential 

13 Tasks which require learners to give 

instructions on how to operate a medical 

device. 

2.57 0.579 Essential 

14 Tasks which require learners to read medical 

reports written by a doctor and take the 

appropriate action. 

2.51 0.631 Essential 

15 Tasks which require learners to translate a 

doctor’s advice/medical recommendations in 

a case report to the patient. 

2.41 0.691 Essential 

16 Online tasks which require learners to 

exchange opinions about a medical 

issue/case in a forum or a wiki. 

2.34 0.611 Essential 

17 Tasks which deal with interesting 

situations in a nurse’s daily work, e.g. 

special cultural/religious circumstances, 

special needs. 

2.29 0.684 Important 

 Total 2.46 0.423 Essential 

Note: Items in bold represent a lower ranking 

As shown in Table 14, all the individual items 1 – 16 were rated ‘essential’, with 

mean values between 2.34 and 3.00. Only item 17 was classified ‘important’. None of the 

items was classified ‘unimportant’.  

The results showed that item 12 (M = 2.64) had the highest mean value and a standard 

deviation of 0.591 and that item 17 (M = 2.29; SD = 0.684) had the lowest mean value. The 
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whole dimension had a mean value of 2.46 (SD = 0.423) and the degree of importance was 

‘essential’. The standard deviation of the whole dimension ranged from 0.503 to 0.691. 

4.2.2 Nurses’ perceptions of the importance of classroom learning experiences. 

The mean values and standard deviation of the nurses’ responses were calculated for the 

individual items of this dimension and the total mean and standard deviation for the whole 

dimension (Table 15).  

Table 15 

Mean and Standard Deviation of Nurses’ Responses on the Importance of Classroom 

Learning Experiences  

No Learning experience Mean 
Std. 

Deviation 

Degree of 

importance 

1 Exercises on 

grammar/vocabulary/language use 

functions related to the job such as 

requesting, advising, etc. 

2.47 0.553 Essential 

2 Tasks which require students to exchange 

information to each other, about a medical 

issue related to their job. 

2.46 0.576 Essential 

3 Tasks which require learners to work 

together for solving medical problems. 
2.49 0.600 Essential 

4 Tasks which require learners to name the 

components/parts of a medical device. 
2.50 0.529 Essential 

5 Tasks which require learners to exchange 

opinions about work in different 

departments.  

2.42 0.638 Essential 

6 Tasks which require learners to transfer 

medical information from a text to a table 

or vice versa. 

2.36 0.647 Essential 

7 Tasks which require learners to diagnose a 

disease from a list of symptoms or to work 

out the symptoms of a given disease. 

2.47 0.663 Essential 

8 Tasks which require learners to exchange 

views about their professional 

development. 

2.46 0.621 Essential 

9 Tasks which require learners to 

compare similar, but not identical, 

pictures / electronic medical devices that 

have the same functions.  

2.32 0.616 Important 
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10 Medical simulations (tasks requiring 

learners to role play a medical situation 

in a hospital). 

2.25 0.656 Important 

11 Tasks which require learners to read case 

notes and make decisions about possible 

medical interventions. 

2.47 0.599 Essential 

12 Tasks which require learners to call for 

assistance in emergency situations using a 

phone or make arrangement for a patient to 

have medical tests in another department. 

2.57 0.639 Essential 

13 Tasks which require learners to give 

instructions on how to operate a medical 

device. 

2.54 0.576 Essential 

14 Tasks which require learners to read 

medical reports written by a doctor and 

take the appropriate action. 

2.53 0.528 Essential 

15 Tasks which require learners to translate a 

doctor’s advice/medical recommendations 

in a case report to the patient. 

2.42 0.595 Essential 

16 Online tasks which require learners to 

exchange opinions about a medical 

issue/case in a forum or a wiki. 

2.25 0.635 Important 

17 Tasks which deal with interesting 

situations in a nurse’s daily work, e.g. 

special cultural/religious circumstances, 

special needs. 

2.36 0.687 Essential 

 Total 2.43 0.377 Essential 

Note: Items in bold represent a lower ranking 

Table 15 shows that items 1 – 8, 11 – 15 and 17 were classified ‘essential’, with mean 

values between 2.34 to 3.00. Items 9, 10 and 16 were classified ‘important’ as their mean 

values were between 1.67 and 2.34. None of the items was classified ‘unimportant’.  

Results revealed that item 12 (M = 2.57; SD = 0.639) had the highest mean value, 

whereas item 10 (M = 2.25; SD = 0.656) and item 16 (M = 2.25; SD = 0.635) had equal 

lowest mean values. The overall mean of the dimension was 2.43 (SD = 0.377), classifying it 

‘essential’. The standard deviation of the items ranged from .528 to .687. 
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4.2.3 Comparison of doctors’ and nurses’ perceptions of the importance of 

classroom learning experiences. The mean values and standard deviation of the doctors’ 

and nurses’ responses were calculated and an Independent Samples T-test was applied to 

determine the level of significance (Table 16). 

Table 16 

Independent Samples T-test to Compare Respondents’ Perceptions of the Importance of 

Classroom Learning Experiences 

 

Item  Current 

job 
No Mean 

Std. 

Deviation 
T Sig. 

How far is each of the following 

classroom language learning 

experiences important for 

nurses? 

 

Doctors 

 

70 2.46 0.423 
.495 .622 

Nurses 76 2.43 0.377 

 

Table 16 shows that the doctors’ perceptions of the importance of classroom language 

learning experiences had a mean value of 2.46 (SD = 0.423) and nurses’ perceptions had a 

mean value of 2.43 (SD = 0.377). There was no significant difference statistically, at .622, in 

the responses between the two sets of respondents as this level was higher than 0.05.  

4.3. Respondents’ Perceptions of the Importance of Nursing Classroom Topics 

4.3.1 Doctors’ perceptions of the importance of classroom topics. The mean values 

and standard deviation of the doctors’ responses were calculated for the individual items of 

this dimension and the total mean and standard deviation for the whole dimension (Table 17).  

Table 17 

Mean and Standard Deviation of Doctors’ Responses on the Importance of Classroom Topics  

No Topic Mean 
Std. 

Deviation 

Degree of 

importance 

1. A nurse’s daily routine 2.59 0.577 Essential 

2. Emergency situations  2.79 0.508 Essential 

3. Departments in a hospital 2.60 0.623 Essential 

4. Technology in a nurse’s work 2.57 0.579 Essential 
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5. A self-regulated nurse 2.63 0.569 Essential 

6. Intensive care 2.81 0.427 Essential 

7. Interesting situations in a nurse’s daily life 2.41 0.670 Essential 

8. The successful nurse 2.64 0.539 Essential 

9. Positives and negatives of a nurse’s job 2.60 0.600 Essential 

10. Good practice in the workplace  2.59 0.625 Essential 

 Total 2.62 0.401 Essential 

As shown in Table 17, doctors considered all the individual items of the classroom 

topic dimension ‘essential’ as all were rated with mean values between 2.34 and 3.00. None 

of the items was considered ‘important’ or ‘unimportant’.  

Results revealed that item 6 (M = 2.81; SD = 0.427) had the highest mean value and 

the lowest standard deviation, whereas item 7 (M = 2.41; SD = 0.670) had the lowest mean 

value and the highest standard deviation. The standard deviation ranged from .427 to .670. 

The overall mean of the dimension was 2.62 (SD = 0.401) and thus was considered 

‘essential’.  

4.3.2 Nurses’ perceptions of the importance of classroom topics. The mean values 

and standard deviation of the nurses’ responses were calculated for the individual items of 

this dimension and the total mean and standard deviation for the whole dimension (Table 18). 

Table 18  

Mean and Standard Deviation of Nurses’ Responses on the Importance of Classroom Topics  

No Topic Mean 
Std. 

Deviation 

Degree of 

importance 

1. A nurse’s daily routine 2.59 0.615 Essential 

2. Emergency situations  2.79 0.471 Essential 

3. Departments in a hospital 2.55 0.526 Essential 

4. Technology in a nurse’s work 2.62 0.541 Essential 

5. A self-regulated nurse 2.55 0.526 Essential 

6. Intensive care 2.68 0.547 Essential 

7. Interesting situations in a nurse’s daily life 2.25 0.733 Important 
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8. The successful nurse 2.54 0.552 Essential 

9. Positives and negatives of a nurse’s job 2.50 0.600 Essential 

10. Good practice in the workplace  2.59 0.570 Essential 

 Total 2.57 0.408 Essential 

Note: Items in bold represent a lower ranking 

Table 18 shows that items 1 – 6 and 8 – 10 were all considered ‘essential’ as they all 

had mean values between 2.34 and 3.00. Item 7 was the only item considered ‘important’. 

None of the items was considered ‘unimportant’.  

Results showed that Item 2 (M = 2.79; SD = 0.471) had the highest mean value and 

the lowest standard deviation and item 7 (M = 2.25; SD = 0.733) the lowest mean value and 

the highest standard deviation. The whole dimension was considered ‘essential’ with a mean 

value of 2.57 (SD = 0.408). The standard deviation ranged from 0.471 to 0.733. 

4.3.3 Comparison of doctors’ and nurses’ perceptions of the importance of 

classroom topics. The mean values and standard deviation of the doctors’ and nurses’ 

responses were calculated and an Independent Samples T-test was applied to determine the 

level of significance (Table 19).  

Table 19 

Independent Samples T-test to Compare Respondents’ Perceptions of the Importance of 

Classroom Topics 

 

Item  Current 

job 
No Mean 

Std. 

Deviation 
T Sig. 

How far is each of the following 

topics important in the English 

classroom for nurses? 

Doctors 70 2.62 0.401 

.832 .407 
Nurses 76 2.57 0.408 

Table 19 shows that there was no difference statistically between the two sets of 

participants at the level of significance of .407, which is higher than the conventional level of 

significance of 0.05.  
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4.3.3.1 Doctors’ suggestions for extra classroom topics. The response rate for the 

open-ended question, ‘Are there any other topics that are important for nurses to study in an 

English language course?’ was low compared with the closed questions of the questionnaire. 

Only 12 doctors answered this question.  

Table 20 

Doctors’ Suggestions for Extra Classroom Topics  

Suggestion No. 

1. Inclusion of patient rights and professional ethics as an essential 

language topic for nurses. 

6 

2. Inclusion of mechanism for carrying out medical examinations with a 

focus on interpretation of results. 

1 

3. Development of ways of instruction focusing on modern educational 

media, mainly relevant to use of computer software. 

1 

4. Focus on how multi-national, multi-cultural background nurses should 

deal with patients.  

1 

5. Focus on effective means of communication in a nurse’s interaction 

with patients and colleagues.  

1 

6. Necessity to concentrate on all the needs of patients under the hospital 

policies.   

2 

 

Table 20 shows that six doctors pointed out the importance of including patient rights 

and professional ethics in the language teaching of nurses; one added the importance of 

including the mechanisms for carrying out medical examinations, with a focus on 

interpretation of results; another added developing ways of instruction focusing on modern 

educational media, mainly the ones relevant to using computer software; another doctor 

added the importance of teaching how multi-national and multi-cultural background nurses 

should deal with patients; another added the importance of concentrating on effective means 

of communication in nurses’ interaction with patients and when working with colleagues in a 

team; two doctors added the need to focus on the patients’ needs under the hospital policies.  

4.3.3.2 Nurses’ suggestions for extra classroom topics. The response rate for the 

open-ended question, ‘Are there any other topics that are important for nurses to study in an 
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English language course?’ was low compared with the closed questions of the questionnaire. 

Only 7 responses were received from the nurses.  

Table 21 

Nurses’ Suggestions for Extra Classroom Topics  

Suggestion No. 

1. Necessity to add medical terminology to classroom language needs. 2 

2. Necessity to have a language library at the hospital.  1 

3. Necessity to include English language grammar in the teaching.  1 

4. Necessity to carry out monthly intensive English language training 

courses.  

1 

5. Necessity to hold an intensive English language training course prior 

to practical work in the hospital. 

1 

6. Issues relating to patients’ admissions within different departments of 

the hospital.  

1 

 

Two nurses noted the importance of adding medical terminology to the language 

teaching course; one nurse mentioned the need for a language library at the hospital; another 

added the need to include English grammar in the teaching course; one nurse suggested 

monthly intensive English language courses; another nurse suggested holding intensive 

English language training courses prior to hospital practice; a further suggestion was to 

include issues related to patients’ admissions within different departments in a hospital.  

4.3.3.3 Comparison of doctors’ and nurses’ suggestions for extra classroom topics. 

The Arabic responses of the nurses were translated by the researcher and then analyzed 

together with the English responses from the doctors by grouping responses and looking for 

trends and themes within these. Each set of participants suggested six different extra topics. 

The doctors’ responses had suggestion 1 made by six doctors and suggestion 6 by two 

doctors. The other four suggestions were made by one doctor each. The nurses’ responses had 

suggestion 1 made by two nurses and the other five suggestions by one nurse each. The 

suggestions were not ranked in any particular order. 
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4.4 Key Findings 

The key findings are presented in three sections to answer the first, second and third 

secondary research questions.  

4.4.1 Findings relating to ‘How important do doctors of Prince Sultan Military  

Medical City perceive nurses’ needs to be in an ESP task-based course?’ With regard to 

the ‘nurse’s job duties’ dimension of the questionnaire, doctors considered all but one item of 

this dimension ‘essential’, the exception being item 11 ‘Give written and oral presentations 

and participate in discussion forums on journal articles’, which they considered ‘important’ 

but the least ‘essential’. Item 1 ‘Maintain accurate, detailed reports and records’ was the item 

considered the most ‘essential’. The items in the ‘classroom learning experiences’ dimension 

were considered by doctors to be ‘essential’, except for item 17 ‘Tasks which deal with 

interesting situations in a nurse’s daily work, e.g. special cultural/religious circumstances, 

special needs’, which they considered ‘important’. They rated item 12 ‘Tasks which require 

learners to call for assistance in emergency situations using a phone or make arrangement for 

a patient to have medical tests in another department’ as the most ‘essential’ item. The items 

in the first section of the ‘classroom topics’ dimension were considered by doctors to be 

‘essential’, indicating that all the items are key topics for the nurses’ English language 

classroom. They rated item 6 ‘Intensive care’ as the most ‘essential’, indicating its high 

degree of importance with regard to the nurses’ needs. 

In their responses to the second section on ‘extra classroom topics’ in the ‘classroom 

topics’ dimension, 12 doctors provided suggestions for extra classroom topics to be added to 

the English classroom for nurses. All the topics added by doctors – the importance of patient 

rights and professional ethics, mechanisms and interpretation of results of medical 

examinations, using modern educational media, different nationalities of nurses dealing with 

patients, nurses’ means of communication with patients and colleagues and fulfilling patients’ 
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needs indicate how doctors see the real essence of a nurse’s job and that activities in the 

English language classroom should focus on these topics. 

4.4.2 Findings relating to ‘How important do nurses of Prince Sultan Military  

Medical City perceive their needs to be in an ESP task-based course?’ Of the items in the 

‘nurse’s job duties’ dimension, nurses rated item 3 ‘Observe and assess patients’ vital 

signs/symptoms and record their medical information in written form’ as the most ‘essential’, 

signaling that they see this as a high priority of their job. They viewed item 11 ‘Give written 

and oral presentations and participate in discussion forums on journal articles’ as the least 

‘essential’, indicating that giving presentations does not really help a lot in carrying out a 

nurse’s duties. Of the items in the ‘classroom learning experiences’ dimension, nurses rated 

item 12 ‘Tasks which require learners to call for assistance in emergency situations using a 

phone or make arrangement for a patient to have medical tests in another department’ as the 

most ‘essential’ item. On the other hand, they rated item 9 ‘Tasks which require learners to 

compare similar, but not identical, pictures/electronic medical devices that have the same 

functions’, item 10 ‘Medical simulations (tasks requiring learners to role play a medical 

situation in a hospital)’ and item 16 ‘Online tasks which require learners to exchange 

opinions about a medical issue/case in a forum or a wiki’ as the least ‘essential’ tasks. This 

could be because these nurses are inexperienced in task-based learning. It may also be a 

reflection of the fact that nurses are not interested in using online educational media. Of the 

items in the closed question of the ‘classroom topics’ dimension, nurses rated item 2 

‘Emergency situations’ as the most ‘essential’ item, whereas item 7 ‘Interesting situations in 

a nurse’s daily life’ was rated as the least ‘essential’ task, indicating that they view 

‘Emergency situations’ as high priority and ‘Interesting situations in a nurse’s daily life’ as 

low priority.  
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In the second section of the ‘classroom topics’ dimension, seven nurses provided 

suggestions for extra classroom topics to be added to the English classroom for nurses, such 

as medical terminology, grammar, monthly intensive English language courses, language 

courses prior to practical work and patients’ admission issues.  

4.4.3 Findings relating to ‘Are there any differences between the perceptions of 

the doctors and nurses on the nurses’ needs in an ESP task-based course?’ With regard 

to the nurse’s job duties, doctors rated all but one of the 15 items of this dimension as 

‘essential’, the exception being item 11 ‘Give written and oral presentations and participate in 

discussion forums on journal articles’, which they rated as ‘important’. The nurses rated all 

but two items of this dimension as ‘essential’, the exception being item 11, similar to the 

doctors, and item 10 ‘Act as a translator among doctors, nurses and patients to explain 

treatments’. While both sets of participants rated the dimension overall as ‘essential’, there is 

a statistically significant difference between the doctors’ and nurses’ perceptions as the 

doctors’ responses had a higher level of ‘essential’ ratings than the nurses. The researcher 

suggests that the differences in perception could be explained by doctors giving the nurses’ 

duties more importance than the nurses did, as the nurses are new graduates compared with 

the doctors who have many years’ experience. As mentioned above, the doctors’ years of 

experience ranged from one year to more than ten years, whereas nurses were purposely 

chosen as new graduates with a maximum of three years’ experience, in order to clearly recall 

their previous English language courses.  

With regard to the classroom learning experiences dimension, doctors rated 16 items 

as ‘essential’ and one item, i.e. 17 ‘Tasks which deal with interesting situations in a nurse’s 

daily work, e.g. special cultural/religious circumstances, special needs’, as ‘important’ while 

nurses rated item 9 ‘Tasks which require learners to compare similar, but not identical, 

pictures/electronic medical devices that have the same functions’, item 10 ‘Medical 
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simulations (tasks requiring learners to role play a medical situation in a hospital)’ and item 

16 ‘Online tasks which require learners to exchange opinions about a medical issue/case in a 

forum or a Wiki’ as ‘important’, with the other items of the dimension rated as ‘essential’. No 

statistically significant difference was found between both sets of participants. The researcher 

views this to be natural and logical as the two sets of participants work in the same 

environment, have similar job circumstances and, therefore, are likely to give similar 

responses.  

With regard to the classroom topics dimension, doctors rated all items of this 

dimension as ‘essential’, with item 6 ‘Intensive care’ rated as the most ‘essential’ and item 7 

‘Interesting situations in a nurse’s daily life’ as the least ‘essential’, whereas nurses rated all 

but one item as ‘essential’, the exception being item 7 ‘Interesting situations in a nurse’s daily 

life’, which they rated as ‘important’. Nurses rated item 2 ‘Emergency situations’ as the most 

‘essential’ item and, similarly to the doctors, item 7 ‘Interesting situations in a nurse’s daily 

life’ as the least ‘essential’, indicating this item is a low priority for both groups. This 

highlights that ‘Emergency situations’ and ‘Intensive care’ are both seen as essential topics in 

a nursing English language classroom. There is no statistically significant difference between 

doctors’ and nurses’ perceptions in relation to the first section of ‘classroom topics’ 

dimension. This is similar to the responses to the ‘classroom learning experiences’ dimension 

where there is also no statistically significant difference between the two groups. The 

researcher considers both groups of participants producing similar responses as logical, 

because all respondents work in the same environment. 

The suggestions made in relation to the open-ended question on extra classroom 

topics differ between the two groups. Doctors added topics such as inclusion of patient rights 

and professional ethics, mechanisms for carrying out and interpretation of medical 
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examinations and effective means of communication, while the nurses suggested medical 

terminology, grammar and pre-service and in-service intensive English language courses.  

4.5 Conclusion 

This chapter dealt with data analysis to answer the three secondary research questions 

regarding the participants’ perceptions of nurses’ duties, classroom learning experiences, and 

classroom topics in an English language classroom for nurses. It also presented a comparison 

of the perceptions of both groups. Analysis of the results from the items of each dimension, 

relating to the separate responses of doctors and nurses, answers the first and second 

secondary questions. Analysis of the results from the items of each dimension, relating to the 

comparison of responses of doctors and nurses, answers the third secondary question. The 

main research question ‘What are the task-based English language needs of the Saudi female 

nurses in Prince Sultan Military Medical City?’ is answered in Chapter Five by combining 

the results of the responses to the three secondary questions by both sets of participants.  
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Chapter Five 

Findings, Discussion and Recommendations 

In this chapter the researcher provides the main study findings, discusses the results 

and makes recommendations for developing a task-based English course for nurses based on 

a needs analysis in answer to the primary research question ‘What are the task-based English 

language needs of the Saudi female nurses in Prince Sultan Military Medical City?’. 

5.1 Findings and Answer to the Main Research Question 

All items in the three dimensions of the questionnaire were rated ‘essential’ or 

‘important’ by both groups of participants. Not one item was rated as ‘unimportant’. The 

main findings are: 

1. English is essential for all nurses’ duties in the workplace, and they need targeted 

task-based language instruction. The areas where the English language is of less 

importance are for presentations, discussion forums and translation.  

2. It is regarded as essential that English language classroom learning experiences 

match the types of task nurses perform in the workplace. The only areas where 

such classroom learning experiences may have less importance relate to tasks 

dealing with interesting situations, tasks comparing similar medical devices, tasks 

requiring learners to role play medical situations in a hospital and online tasks. 

3. It is essential to have English language classroom topics related to the nurses’ 

workplace although some topics related to interesting situations in a nurse’s daily 

life may be of less importance. A number of topics are suggested for inclusion in 

the nurses’ ESP courses to meet the nurses’ needs, such as patient rights and 

professional ethics, mechanisms for carrying out medical examinations and 

interpreting medical results, and the requirement to meet patients’ needs within 

hospital policies. 
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4. There is a request by nurses for intensive pre-service and in-service English 

language courses. 

The main findings show it is essential that there should be a strong relationship 

between the aims of an ESP course for nurses and the reality of what nurses do in the 

workplace. This objective can be achieved through task-based needs analysis in which a task 

is used as a unit for organizing the syllabus, to meet the needs of Saudi female nurses at the 

CHS.  

5.2 Discussion 

The findings from the secondary questions in the three major dimensions of the 

questionnaire – a nurse’s job duties, classroom learning experiences and classroom topics – 

show that both groups of participants have similar perceptions and agree that the majority of 

items are essential or important for inclusion in an ESP course for nurses. The fact that none 

of the individual items of the questionnaire was classified as ‘unimportant’ shows that they 

are relevant and directly derived from the core activities of the nurses’ workplace. These 

items reflect the purpose of the study and test what the study is designed to test, targeting the 

correct participants and using the correct individual items in each dimension.  

With regard to the first dimension, there is a statistically significant difference 

between the results from the two groups of participants regarding a nurse’s duties, yet they 

were so close as to make an affirmative judgment. The differences between the perceptions of 

doctors and nurses of the importance of a nurse’s duties may simply be the result of doctors 

assigning the nurses’ duties greater importance and value, due to their greater experience. In 

terms of classroom learning experiences, there is no statistically significant difference 

between the two sets of responses and this could be due to the fact that doctors and nurses 

share the same type of workplace. There is also no statistically significant difference between 

the responses of both groups regarding the closed question related to classroom topics. There 
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is a real difference between the responses given by the two groups of participants to the open-

ended question on the classroom topics. Six doctors mentioned patient rights and professional 

ethics as a major topic to be included in the English language course for nurses. The topics 

added by doctors, such as the importance of including a mechanism for the interpretation of 

medical results, are all more communicatively-oriented towards specific nursing needs, 

whereas the topics added by nurses, such as the importance of including grammar and 

medical terms, are more general in terms of nurses’ needs and language skills-oriented.  

It is noteworthy that the findings of the current study have similarities with earlier 

studies in the field of ESP. For example, a study by Gorashi (1988) on the English 

communication needs of military cadets in Saudi Arabia as perceived by junior officers in the 

Saudi Army demonstrated the need for ESP rather than English in general, as does the current 

study. The study by Gorashi identifies the cadets’ English needs in terms of the real activities 

they perform in their job, to show which English language skills need to be concentrated on 

in the classroom, while the current study makes recommendations for future ESP courses 

based on tasks. Both studies demonstrate the need for a clear relationship between 

instructional goals and job duties. Similarly, Yi-Fen Wu and Shao Chin (2009) stressed that 

what is taught should simulate the tasks that professionals need to undertake in work 

contexts, as do the findings of the current study. Yi-Fen Wu and Shao Chin’s (2009) study 

investigated the English language needs of banking and finance professionals in Taiwan to 

identify the workplace communicative tasks performed in English and examined detailed job 

descriptions to assist in the design of ESP courses.  

Pabon’s (2010) study of the nursing profession in Puerto Rico employed a single 

questionnaire for both doctors and nurses, as does the present study, and similar responses 

were received from doctors in both studies regarding the importance of English in the nursing 

workplace, to which doctors gave a higher rating than nurses. The nurses in Pabon’s study 
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viewed many items as important, yet using English to translate what patients say was viewed 

as unimportant. The current study produced a similar finding regarding the issue of 

translation. In both studies, nurses’ and doctors’ responses were matched closely, with 

doctors giving more importance to some of the nurses’ duties, implying that doctors perceive 

the nurses’ English communication needs to be more important than do the nurses 

themselves. 

A study by Oliver, Grote, Rochecouste and Excell (2013), which adopted a task-based 

needs analysis as a starting point in designing a syllabus to meet the occupational language 

needs of Australian Aboriginal students, produced similar results to the present study. Also 

like the current study, Oliver et al.’s (2013) study used a range of sources, such as a job 

analysis, to produce a generic inventory of job duties, and vocational education and training 

teachers as domain experts. The use of domain experts is similar to the method of the current 

study, where using doctors as a sample set was helpful, and proves how collecting data 

through different sources is useful in yielding objective data to enhance the validity of 

findings. 

Similar findings with regard to the kind of topics to be included in the nurses’ English 

classroom were made by Saragih’s (2014) study. It adopted a different framework from the 

current study, based on target situations, wants, means and subjective needs analysis, but 

produced similar findings to the current study. In response to a question related to the most 

frequent classroom topics nurses prefer to see in their English language books, 90% named 

topics related to their duties and patient care. Topics related to patient care are also stressed in 

the current study as one of the main findings. 

The findings of the present study closely match findings of previous studies in terms 

of the importance of relating the syllabus to job needs, i.e. Gorashi’s (1988) study The 

English communication needs of military cadets in Saudi Arabia as perceived by junior 
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officers in the Saudi Army and air defense and Yi-Fen Wu & Shao Chin’s (2009) study An 

investigation into the English language needs of banking and finance professionals in 

Taiwan. In the context of the Saudi female nurses in PSMMC, the research identifies the 

nurses’ duties and the types of task that can be simulated in the classroom to match their real 

tasks.  

5.3 Implications 

1. The findings highlight the need for collaboration in syllabus design between ESP 

professionals and domain experts, to meet learners’ occupational needs. 

2. The additional topics suggested by nurses for inclusion in an ESP syllabus for 

nurses may imply that nurses are influenced by the way they have been taught 

and thus their suggestions are far from being communicatively task-based 

oriented. 

3.  The differences between the doctors’ perceptions of the nurses’ needs and nurses’ 

perceptions of their needs, as seen in the extra classroom topics suggestions, 

indicate a materials gap in the syllabus for the nurses’ English program at the 

Centre For Health Studies. 

4.  It seems likely that the present English language course for nurses at the Centre 

For Health Studies needs to meet the communicative occupational needs of the 

nurses in the workplace. 

5.4 Recommendations 

 Since the purpose of the study is to identify the Saudi female nurses’ task-based needs 

for the English language program for diploma graduates at the CHS in PSMMC in Riyadh, 

the researcher makes the following recommendations: 

1. The design of the ESP courses for the nurses’ program should be more closely 

related to the tasks nurses perform in real life in order to meet their workplace 

needs.  
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2. There should be collaboration between doctors, technicians and language teachers 

on the language needs of nurses in the workplace to develop relevant classroom 

activities based on their actual duties. 

3. The research identified 17 pedagogic tasks, the majority of which were rated by 

the respondents as ‘essential’ and the rest as ‘important’. Therefore, in the context 

of the CHS, it is important that classroom pedagogic tasks are derived from 

similar task types, in order to optimize nurses’ communicative occupational 

capabilities to suit their real life tasks.  

4. The perceptions of doctors of the importance of extra classroom topics, such as 

patient rights and professional ethics, indicate a need for greater emphasis to be 

put on such topics in the nursing English language classroom.  

5. Further pre-service and in-service nursing education workshops in English should 

be offered, as the nurses specifically identified these as a need.  

6. The researcher recommends a replication of the study on a larger scale.  

7. It is also recommended that there should be a replication of the study for other 

ESP and English for Academic Purposes (EAP) groups in different parts of the 

Kingdom of Saudi Arabia.  

5.5 Conclusion 

The value of the current study lies in its task-based communicative needs analysis of 

the nursing profession in the Saudi context. Using Long and Crookes’ (1992) and Ellis’ 

(2003) models, the main research question is answered through a contextualized needs 

analysis, with the communicative occupational English language needs of the Saudi female 

nurses in PSMMC established as a starting point for a task-based syllabus design of their 

English language program at the CHS.  
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Appendix A3 

Semi-Structured Interview Questions 

 

1. Creating rapport: What do you think of a nurse’s job in Saudi Arabia? What do you 

like about it? What do you dislike about it? 

2. What different tasks / activities are you usually involved in as a nurse? 

3. In which tasks do you have to use English and in which tasks can you use either 

English or Arabic? 

4. What technological medical equipment do you have to use in your work? 

5. How do you learn how to use these medical technological devices? 

6. Does your job require you to perform different tasks in different departments? Give as 

many examples as possible. 

7. What different learning experiences did you have in your English language course? 

Which learning experiences were the most useful and which were the least useful in 

your work? 

8. What are the different topics you have covered in your English language course? 

Which topics have you benefited from? 

9. Do you want to add anything? 
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Appendix B 

The Questionnaire 

1. (English Version) 

2. (Arabic Version) 
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Appendix B1 

Questionnaire (English Version) 

 

 

Task-based English language Needs Analysis Questionnaire for Saudi Female Nurses at 

Prince Sultan Military Medical City in Riyadh 

Dear Participant, 

I am conducting a study whose aim is to identify task-based English language needs for Saudi 

nurses in partial fulfillment of the MA degree in Linguistics at Imam Mohammad Ibn Saud 

Islamic University. I should be grateful if you would kindly complete the questionnaire below 

via the link sent through your e-mail address or submit it to the researcher by hand. 

Please make sure after filling the online copy to press “finish survey” button. 

Please note that any bit of information provided will be used only for research purposes and 

will be kept confidential. 

Your co-operation, time and effort are very much appreciated. 

The researcher, 

Daad Al-Salamah 

 E-MAIL: daad111@hotmail.com  
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The Task-Based Needs Analysis Questionnaire 

A. Background information 

1. Name (optional) ………………………………………………….....……… 

2. Current job (Doctor, Graduate Nurse) ………………………………..……   

3. Years of experience at Prince Sultan Military Medical City …..……..……. 

4. Department. .………………………………………...……………………… 

 

B. A nurse’s job duties  

How far is each of the following duties of a nurse’s job important?     

(3= essential, 2= important, 1= unimportant)  

No Duties/ target tasks 3 2 1 

1  Maintain accurate, detailed reports and records.    

2  Understand and carry out instructions given by doctors.    

3  Observe and assess patients’ vital signs/symptoms and record their 

medical information in written form. 

   

4  Consult and coordinate with health care team members to assess, 

plan, implement and evaluate patient care plans. 

   

5  Follow up with, interpret, and evaluate diagnostic tests to identify 

and assess a patient’s condition. 

   

6  Plan and evaluate all aspects of patient care, including diet and 

physical activity within a care plan. 

   

7  Direct and supervise less skilled nursing/health care personnel, or 

supervise a particular unit on one shift. 

   

8  Prepare patients for, and assist with, examinations and treatments.    

9  Use electronic technology to enter, record, store, or maintain 

information in electronic/magnetic format. 

   

10  Act as a translator among doctors, nurses and patients to explain 

treatments. 

   

11  Give written and oral presentations and participate in discussion 

forums on journal articles. 

   

12  Understand medical terms and abbreviations for records and 

treatments including dosages and measures. 

   

13  Listen to lectures/attend meetings and briefings.    

14  Read and understand hospital policies and procedures with regard 

to patients and the job contract. 

   

15  Request information from patients/colleagues.    
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C. Classroom Learning Experiences/ Tasks 

How far is each of the following classroom language learning experiences 

important for nurses?   (3= essential, 2= important, 1=unimportant) 
 

No Learning experience 3 2 1 

1  Exercises on grammar/vocabulary/language use functions related to 

the job such as requesting, advising, etc. 

   

2  Tasks which require students to exchange information to each 

other, about a medical issue related to their job. 

   

3  Tasks which require learners to work together for solving medical 

problems. 

   

4  Tasks which require learners to name the components/parts of a 

medical device. 

   

5  Tasks which require learners to exchange opinions about work in 

different departments.  

   

6  Tasks which require learners to transfer medical information from a 

text to a table or vice versa. 

   

7  Tasks which require learners to diagnose a disease from a list of 

symptoms or to work out the symptoms of a given disease. 

   

8  Tasks which require learners to exchange views about their 

professional development. 

   

9  Tasks which require learners to compare similar, but not identical, 

pictures / electronic medical devices that have the same functions.  

   

10  Medical simulations (tasks requiring learners to role play a medical 

situation in a hospital). 

   

11  Tasks which require learners to read case notes and make decisions 

about possible medical interventions. 

   

12  Tasks which require learners to call for assistance in emergency 

situations using a phone or make arrangement for a patient to have 

medical tests in another department. 

   

13  Tasks which require learners to give instructions on how to operate 

a medical device. 

   

14  Tasks which require learners to read medical reports written by a 

doctor and take the appropriate action. 

   

15  Tasks which require learners to translate a doctor’s advice/medical 

recommendations in a case report to the patient. 

   

16  Online tasks which require learners to exchange opinions about a 

medical issue/case in a forum or a wiki. 

   

17  Tasks which deal with interesting situations in a nurse’s daily work, 

e.g. special cultural/religious circumstances, special needs. 
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D. Classroom Topics 

(i) How far is each of the following topics important in the English classroom 

for nurses? (3= essential, 2= important, 1= unimportant) 

No Topic  3 2 1 

1  A nurse’s daily routine    

2  Emergency situations     

3  Departments in a hospital    

4  Technology in a nurse’s work    

5  A self-regulated nurse    

6  Intensive care    

7  Interesting situations in a nurse’s daily life    

8  The successful nurse    

9  Positives and negatives of a nurse’s job    

10  Good practice in the workplace     

 

 

(ii) Are there any other topics that are important for nurses to study on an 

English language course? (e.g. patients’ rights, nurses’ code of conduct, 

professional ethics, etc.) 

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

……………………………………………………………….………………………… 

 

Email:  daad111@hotmail.com 

 

THANK YOU FOR YOUR TIME AND CO-OPERATION 
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Appendix B2 

Questionnaire (Arabic Version) 

 

 استبيان تحليل مدى االحتياج للغة اإلنجليزية في أداء المهام الوظيفية 

 لممرضات مدينة األمير سلطان العسكرية الطبية بالرياض
 

 عزيزتي المشاركة في االستبيان/ عزيزي المشارك 

 :السالم عليكم ورحمة اهلل وبركاته
 
  

أجري دراسة تستهدف تحديد احتياجات الممرضات السعوديات للغة اإلنجليزية في أداء  أفيدكم أنني

من  مهامهن الوظيفية كجزء من متطلبات الحصول على درجة الماجستير في علم اللغويات التطبيقية 

.جامعة اإلمام محمد بن سعود اإلسالمية  

بالبريد اإللكتروني   م ارساله عبر الرابط المدرجلتعبئة االستبيان التالي ث أكون ممتنة لكم بتخصيص وقتًا 

.الخاص بكم او تسليمة للباحثة  

  ”أنهاء اإلستبيان“الرجاء التأكد بعد  تعبئة النسخة االلكترونية من اإلستبيان الضغط على 

 الرجاء مالحظة أّن كامل محتوى االستبيان من المعلومات سيستخدم في أغراض البحث وبسرية تامة

  

تعاونكم جزيل الشكر على حسن ولكم   

  

 الباحثة

 دعد ّال سالمة

 البريد االلكتروني
  daad111@hotmail.com 

 

  

mailto:daad111@hotmail.com
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 استبيان تحليل احتياجات تلزم ألداء المهام الوظيفية

 المعلومات األساسية -أ 

 ...................................................................................................................:(اختياري ) االسم  .1

 ............................................................................................(:ممرضات  –أطباء ) المهنة الحالية  .2

 .............................................................. :عدد سنوات الخبرة في مدينة االمير سلطان العسكرية الطبية .3

 ...................................................................................................................................:القسم .4

 

 واجبات وظيفة الممرضة -ب 

 ، (غير هام = 1هام ،  =  2أساسي، =  3)ما مدى أهمية كل واجب من  واجبات وظيفة الممرضة التالية؟ 

 (.الرجاء اختيار األفضل )

 2 1 2 المهام المستهدفة/الواجبات تسلسل

    حفظ التقارير والسجالت الورقية للمرضى بشكل دقيق ومفصل  2

    فهم وتنفيذ التعليمات الصادرة من األطباء 1

    األعراض المرضية للمرضى وتدوينها/رصد وتقييم العالمات الحيوية  2

4 
االستشارة والتنسيق مع أعضاء فريق الرعاية الصحية لتقييم ووضع وتنفيذ خطة رعاية 

 المريض
   

    متابعة إجراء الفحوصات التشخيصية وتفسيرها وتقييمها لتحديد وتقييم حالة المريض 5

7 
تخطيط وتقييم كافة جوانب رعاية المريض، بما فيها الحمية والنشاط الحركي، ضمن خطة 

 رعايتة
   

6 
منسوبي الرعاية الصحية، أو اإلشراف على وحدة /إدارة الكادر األقل مهارة من الممرضات

 معينة ألحد مناوبات العمل
   

    تحضير المرضى والمساعدة في إجراءات الكشف والعالج 8

9 
استخدام التقنيات اإللكترونية إلدخال وتسجيل وتخزين وحفظ المعلومات في صيغة 

 مدمجة/إلكترونية
   

    الممرضات والمرضى لشرح طريقة العالج/العمل كمترجم بين األطباء والممرضين 20

22 
تقديم عروض إيضاحية شفوية وخطية والمشاركة في حلقات النقاش حول المواضيع 

 المنشورة فى المجالت
   

21 
بما في ذلك المقاييس  فهم المصطلحات واالختصارات الطبية المتعلقة بالسجالت والعالج،

 الدوائية واإلجراءات الطبية
   

    االستماع للمحاضرات وحضور االجتماعات وإستخالص المعلومات 22

    قراءة وفهم سياسات وإجراءات المستشفى فيما يتعلق بالمرضى وعقود العمل 24

    طلب المعلومات من المرضى والزمالء 25
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 األنشطة/ الدرسخبرات التعلم داخل قاعة   -ج 

 

=  2أساسي، =  3)االنجليزية التالية للممرضات داخل قاعة الدرس ؟  ما مدى أهمية كل واحدة من خبرات تعلم اللغة

 (الرجاء اختيار األفضل)، (غير هام=  1هام ، 

 

 2 1 2 خبرات التعلم تسلسل

القواعد والمفردات اللغوية و وظائف استخدام اللغة المتعلقة بالمهمة، مثل   تمرينات في 2
    إلخ.... الطلب، أو تقديم المشورة 

    األنشطة التي تتطلب من الطالبات تبادل المعلومات حول مسألة طبية ذات عالقة بمهامهن 1

    حل المشكالت الطبية األنشطة التي تتطلب من الطالبات العمل التعاوني على 2

    أجزاء جهاز طبي معين/األنشطة التي تتطلب من الطالبات تسمية مكونات 4

    العمل في مختلف األقسام األنشطة التي تتطلب من الطالبات تبادل اآلراء حول  5

    األنشطة التي تتطلب من الطالبات نقل المعلومات الطبية من نص إلى جدول، اوالعكس 7

األنشطة التي تتطلب من الطالبات تشخيص المرض باالعتماد على قائمة أعراض أو العمل  6
    على جمع أعراض مرض محدد ووضع قائمة بها

    األنشطة التي تتطلب من الطالبات تبادل وجهات النظر حول سبل التطوير المهني لهن 8

بين صور،   األنشطة التي تتطلب من الطالبات عقد مقارنات بين أوجه الشبه وعدم التطابق 9
    أو أجهزة طبية إلكترونية تؤدي نفس الوظائف

نظم )المهام التي تتطلب من الطالبات لعب أدوار لتمثيل مواقف طبية داخل المستشفى  20
    (المحاكاة الطبية

الطالبات قراءة بعض التقارير والمالحظات عن حالة مرضية معينة األنشطة التي تتطلب من  22
    واتخاذ قرارات حول المداخالت الطبية المحتملة

األنشطة التي تتطلب من الطالبات طلب المساعدة في حاالت الطوارئ عبر االتصال الهاتفي  21
    أو اتخاذ الترتيبات الالزمة إلخضاع المريض لفحوصات طبية في قسم آخر

    األنشطة التي تتطلب من الطالبات إصدار تعليمات حول كيفية تشغيل جهاز طبي 22

األنشطة التي تتطلب من الطالبات قراءة التقارير الطبية التي يكتبها الطبيب واتخاذ اإلجراء  24
    المناسب

تقرير حالة األنشطة التي تتطلب من الطالبات ترجمة النصائح أو التوصيات الطبية في  25
    للمريض

حالة طبية / األنشطة المقدمة عبر الشبكة التي تتطلب من الطالبات تبادل اآلراء حول قضية  27
    في منتدى أو قاعدة بيانات مبسطة

    األنشطة التي تتعامل مع بعض المواقف الطريفة التي تواجه الممرضة أثناء العمل اليومي 26
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 أهم المحاور  -د 

(i)  هام،=  2أساسي، =  3)ما مدى أهمية المحاور التالية في منهج اللغة اإلنجليزية  الذى يدرس للممرضات ؟  

 (الرجاء اختيار األفضل)، (غير هام=  1

 

 2 1 2 المحور تسلسل

    الروتين اليومي للممرضة  2

    حاالت الطوارئ  1

    األقسام داخل المستشفى  2

    عمل الممرضة االستخدامات التكنولوجية في  4

    االنضباط الذاتي للممرضة  5

    العناية المركزة  7

    مواقف طريفة تصادفها الممرضة في حياتها اليومية    6

    الممرضة الناجحة  8

    ايجابيات و سلبيات مهنة الممرضة    9

    الممارسات الجيدة داخل  مكان العمل  20

 
(ii) هل هناك محاور أخرى تعتبر مهمة للممرضات داخل قاعة تعلم اللغة االنجليزية ولم يتم ذكرها مسبقًا ؟        

 .(الرجاء التحديد )( حقوق المرضى وأخالقيات المهنة على سبيل المثال)
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......................................................................................................................

......................................................................................................................

..................................................................................................................... 
 

daad111@hotmail.com 

 شكرًا لكم على تعاونكم
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Appendix C 

Data Collection Site 
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Appendix C1 

The College Letter with the Student’s Affiliation and Purpose of the Study 
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Appendix C2 

Academic Affairs Addressing the Permission of the Medical Services Department 
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Appendix C3 

Medical Services Department Approval 
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Appendix C4 

Research Center Addressing Medical Departments 
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Protocol Approval 

 

 

 


