Arab World English Journal (AWEJ) Volume.8Number.2 June, 2017

Pp.208 - 227

DOI: https://dx.doi.org/10.24093/awej/vol8no2.15

Teaching Writing to Second Language Learners: Bench-marking Strategies
for Classroom

Syed Sarwar Hussain
Department of Linguistics and Translation Studies
College of Languages and Translation
King Saud University, Riyadh,Saudi Arabia

Abstract
This study assesses teaching writing skills to the second language learners by utilizing benchmarking strategies of classroom. The study has used mixed approach of qualitative and
quantitative analysis to evaluate learning and writing skills of second language among 400
students from different primary and secondary schools in Riyadh. The teachers were instructed to
fill an assessment form to evaluate skills of students in learning second language through Benchmarking techniques of brainstorming, fable writing, speed writing, loop writing, and mini saga.
The data was analyzed using a statistical software (SPSS) 20.0 version. Cross tabulation
technique has been applied on the data collected through questionnaires to observe the
appropriate responses of the teachers. The results revealed that 75% of the students were
interested in learning writing in second language. Brainstorming technique (56.3%) was found to
be most popular among the students and teachers. The majority of the teachers (84.4%) believe
that acquiring writing skills is the toughest task for the second language learners. Moreover,
brainstorming (p=0.000), narrating fables (p=0.002), and loop writing (0.000) were significant
among students for learning second language. It has been concluded that the technique of
brainstorming was effective among the students to learn writing skills in second language.
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1. Introduction
The development of second language skills among the students has always been an interesting
task. The process of writing suggests that the students are actually taught how to write with
coherence, acceptable spellings, and appropriate grammar structure in second language
(Freedman et al., 2014).The strategies for classroom refers to the second language learning
sense, which has been introduced to the complex shifts made by second language speakers.
These strategies can be different in nature, which include cognitive learning strategies and
metacognitive learning strategies (Cohen, 2014). Students need to personally get involved in
writing exercises to make the learning experience valuable. In the second language learning
classrooms student motivation is enhanced by explaining them the steps involved in effective
writing (Santangelo& Graham, 2015). The writing activities need to be geared according to the
needs and interests of the students. Moreover, these activities should be linked to the real life
whenever possible.
An effective approach is needed to encourage students’ participation in writing exercises,
refining, and expanding writing skills (Hopkins, 2014; Airey, 2016). The teachers should be
clear about the skills that are needed to be developed and the factors that facilitate learning in the
target areas. The field of learning second language (L2) writing has been well-established over
the last two decades (Hyland, 2016; Alharbi, 2017). For effective teaching of writing to L2
learners, the teachers should select a target area that is able to facilitate learning. Moreover,
language teachers must mostly emphasize on the topic that yields maximum student participation
after identification of the target skill areas (Angelova& Zhao, 2016). The pragmatic combination
of these objectives is helpful in better understanding and effective learning among the students
(Entwistle&Ramsden, 2015).
Once the teachers are confident about their students’ interest in being involved in the
activities of learning better writing skills, they mainly focus on the involvement of students in
order to promote long term positive learning experience (Wood et al., 2016). The evolution of
sensitive context pedagogies is helpful in better understanding of the texts presented in
classrooms, the ways of writing among the students, and the significant use of text among the
targeted communities (Ariffin, 2016). The teachers teaching writing to L2 learners, are
extensively becoming researchers by the development of texts’ understanding (Pressley
&Allington, 2014; Arzt&Kost, 2016). The action research is termed as the systematic researchreflection cycle that is democratized by the implication of new knowledge and skills in the
classrooms (Burns, 2013; Bailey, 2016).
The factors that complicate learning and writing in second language mostly include first
language literacy, proficiency in the target language, and difference in rhetorical approach to the
text (Archibald, 2001; Barkaoui, 2016). Proper guidance can be helpful in the improvement of
student proficiency through various language areas. Despite increased interest in learning and
writing second language, there are relatively few models that demonstrate the role of guidance
and instruction in learning second language (Grabe, 2001; Chun et al., 2016; Collier et al., 2016).
Teaching writing to L2 learners can be explained under two broad aspects; including
writing to communicate and learning to write (Cornell et al., 2016). The learners are needed to
go beyond the early writing skills and use target language to write something and communicate
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with the readers (Richards & Rodgers, 2014; Crusan et al., 2016). Language proficiency has been
linked with appropriate use of words and expressions to the given task. The language proficiency
is depicted through the language skills of L2 learners (Cumming, 2001; da Costa et al., 2016).
The teachers are needed to choose the most efficient and effective method that facilitates the
specified writing area. Firstly, the teachers need to choose the correct means of teaching writing
to L2 learners that would encourage the students to learn L2 with interest, rather than
discouraging them (Dahlberg, 2016).
In the present study, useful techniques about the development of writing skills among the
second language learners have been discussed. Moreover, some practical teaching ideas have
also been addressed that contribute to improve the writing skills among the second language
learners. The study has focused on some benchmarking techniques, which include brainstorming,
fable writing, speed writing, loop writing, and mini saga. These techniques are referred as bench
marking.
2. Literature Review
The proficiency in writing is associated with overall proficiency in all the language skills that
greatly influences the proficiency in writing with regard to second language learners. Yet the
toughest task for the L2 learners is to acquire the writing skills (Barkaoui, 2007; Daud et al.,
2016). The learning of writing skills requires mastery in cognitive, sociocultural, and linguistic
competencies (Ellis, 2015; de Oliveira & Silva, 2016; di Gennaro, 2016). Great interest is shown
by the researchers for the implementation of new approaches in teaching and assessment of
writing (Hoffman &Zollman, 2016). A teacher can focus on the means to achieve a specific type
of learning after deciding the targeted area (Cumming, 2001). S/He can start considering the
involvement of students by distinguishing the interests of students after targeting the area. The
three significant aspects of learning writing in second language include (Cumming, 2001):
• Composing processes used by people while writing
• Feature of the texts produced by the people
• Socio-cultural texts written by the people
Each aspect has micro and macro perspectives for writing in second language.
Table 1. Learning Writing in Second Language
Macro
Composing
Syntax, morphology, and lexis
Text
Searches for words and main focus is
towards ideas and language collectively
Context
Individual self-image development

Micro
Text structure and cohesive devices
Planning and revising
Participation
in
discourse
community for a social change

2.1 Requirement for L2 Learners
The importance of learning and teaching in L2 learners is needed to be emphasized on the basis
of various theoretical orientations that focus on different factors, associated with L2 learning
(Hyland, 2002). The features of texts produced by L2 learners constitute the development in L2
writing skills, observed by the text-oriented research (Hung et al., 2016). On the basis of this
orientation, L2 learners need to learn syntax, orthography, lexicon, discourse and rhetorical
Arab World English Journal www.awej.org
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conventions along with morphology of the L2 (Barkaoui, 2007; Johnson &Lyddon, 2016). The
L2 learners need to acquire competency for achieving proficiency in L2 learning for producing
lengthy texts with appropriate meta-discourse features, vocabulary, and syntactic structures
(Barkaoui, 2007).
Discussing about the importance of effective approaches for teaching writing to L2
learners, Oxford &Crookall (1989) write “Learning strategies are step taken by the learner to aid
the acquisition, storage, and retrieval of information. Strategies are referred to as learning
techniques, behaviours, or actions; or learning to learn problem solving, or study skills. No
matter what they are called, strategies can make learning more effective and efficient.” (p. 405).
The writing skills of L2 learners are tested and evaluated with regard to writings skills and
improving second language proficiency (Kubanyiova& Crookes, 2016). Therefore, learning L2
has been observed as combining both macro and micro strategies. The macro strategy involves
the drafting, planning, and revising; whereas, micro strategies are responsible for automatic
searching of words and syntax (Cumming, 2001; Lee, et al. 2016). In this respect, the L2 learners
are needed to be capable enough to manage complex mental representations and rhetorical goals.
These learners are trained to use specific problem solving procedures to formulate texts (Lee,
Chodorow& Gentile, 2016).
The different stages of composition process have been distinguished as revision and
editing, which are two different operations. It eventually results in adoption of flexible attitude
towards the use of rhetorical devices (Larios et al., 2002). Proficient L2 writers are those, who
are capable of cultivating new settings effectively (Hyland, 2002; Master, et al. 2016). Through
the process of socialization, the L2 learners get to learn knowledge, values, genres, and
expectations. The L2 learners internalize specific rules of their communities and undergo
individual shifts and development to maintain their identity (Larios et al., 2002; Naghdipour,
2016).
2.2 The Benchmarking Process
The process of benchmarking is used to make comparisons with non-competitive organizations.
The comparison, made between different parts of same school, is assisted by the creation and
validation of benchmarks (Jawaid, 2014). Therefore, a clear strategy is required by the
benchmarking program for the identification of good practice. The benchmarking process is a
trans-comparative process that addresses the complexity and challenges of L2 learning and
teaching (Neilson, 2016; Nguyen, 2016). It develops a curriculum framework, which is codified
and conceptualized for the L2 learners (Jawaid, 2014). For the better understanding of the
benchmarking technique, the benchmarks have been arranged as Quality Standards (QSs) and
Quality Characteristics (QCs).
The constant comparative analysis process of benchmarking develops a framework about
the process of arriving at a decision by repeated rounds of analysis (Skinner et al., 2015). This
process continuously collects, codes, and analyzes the good practices present in the literature and
fieldwork (Peyton &Schaetzel, 2016). The identification process of benchmarking facilitates the
identification of quality standards and quality characteristics (Jawaid, 2014; Poole, 2016).
2.3 The Process Modelling
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The students can become competent in learning L2 writing by modelling and describing
the strategies and processes about effective writing. The effective writing includes drafting,
planning, generating, and revising ideas (Blanton et al., 2002; Hyland, 2002). Continuous
feedback is provided to the L2 learners until they are capable enough to complete the assessment
form flexibly and independently for achieving their goals (Qin &Uccelli, 2016). The students are
able to engage with effective writing when they understand the process, which involves
association among effective writing (Hyland, 2002).
A social–cognitive model has been involved to
observe the performance of skills. This model is particularly involved in the students’
writing and self-regulatory skills (Blanton et al., 2002; Razi, 2016). Automaticity in any skill can
be achieved through emulation of the skill and self-control. The development of self-regulation is
helpful for the student to learn, adopt, and transfer the skill effectively (Barkaoui, 2007; Roberts,
et al. 2017). The process modelling of L2 learners is acquired through 3 stages:
•
Stage 1: Teachers respond to writing task by thinking aloud to the students to show them
the coping models.
•
Stage 2: When composing conference related to writing strategies and processes, the
teachers request the students to express their thoughts.
•
Stage 3: Teachers increase the awareness regarding writing strategies among the students
and teach them model procedures for regulation of those strategies (Sawyer, et al. 2016).
The learning and performance of L2 learning is positively associated with the self-regulation
strategies that include self-monitoring, goal setting, and self-evaluation (Barkaoui, 2007).
2.4 Introspection
Introspection is defined as observing the mental and emotional processes of an individual.
Conscious attention is required when verbal reports are used as the data reflects the idea required
for writing process (Hyland, 2016; Snow, Eslami& Park, 2016). Retrospective recalling is
possible by talking aloud during writing. The individuals, writing in a normal way, are told to
speak what they are doing at the moment, which is associated with Think Aloud Protocols
(TAPs). It facilitates the recording of information including their perceptions and strategies while
they are at work (Mackey &Gass, 2015; Staden& Purcell, 2016). But this practice sometimes
draws an incomplete picture of the cognitive capabilities of the individuals and creates distorting
effects.
Yang et al. (2014) confirms that speaking aloud while writing has a little impact on
students’ writing skills in controlled environment. This procedure is widely used to divulge the
strategies, used by the L2 learners while they are planning or revising (Wong, 2005; TahtinenPacheco & Merchant, 2016). Lei (2008) displays the writing strategies of L2 learners by
videotaping the writer while writing and discussing the thought processes of writers immediately
after watching the video tape. This technique freely introspects and examines the learning and
writing experiences (Lei, 2008).
2.5 Ethnography
A detailed interpretation and description of individuals’ performance at workplace or classroom
is specified through ethnography. Eventually, the outcomes of these interactions are evaluated. It
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provides a detailed explanation about the specificity of a certain group of individuals (HesseBiber&Leavy, 2010). The student behavior is understood by realizing their perspective through
diverse methods, elicitation, and observation. It allows the utilization of simple methods and
sustained engagement, which is time consuming and labor intensive (Hyland, 2016).
The process of ethnography facilitates detailed explanation about a specific group when
the lack of generalizability is criticized. The anthropological ethnographies are explained as a
language practice that is similar within a community as compared to far flung exotic locations.
Language skills are assessed on the basis of their production and reception rather than simply as
a text (Hyland, 2016). Textography is defined as learning writing that emphasizes on text
analysis in combination with traditional ethnographic techniques (Starfield et al., 2014).
Therefore, better understanding of institutional, cultural, and social values provides
contextualized base for effective learning and writing (Wagner, 2016). It can be achieved mainly
by focusing on the texts produced by the students learning L2. Paltridge (2008) has conducted
the research on basis of text studying of the art and design students, who learnt L2 writing by
interviewing the students, examiners, and supervisors.
2.6 The Text Modelling
The value of providing explicit instruction regarding the practice of target L2 texts is highlighted
through the text-focused and socio-cultural orientations (Barkaoui, 2007). The main focus of
former orientation is on the text forms that include organization, grammar, and vocabulary.
Hyland (2003) and Yu & Lee (2016) advocate a broader approach to L2 writing that focuses on
audiences, contexts, functions, and purposes of the texts.
2.7 Brainstorming
Basically, the technique of brainstorming utilizes the concept of radiant thinking. Moreover, this
technique is widely used to figure out main concepts and ideas, reading books, sorting and
planning compositions, and topic expansion (Sim et al., 2012). Therefore, the technique of
brainstorming plays an important role in L2 process. It is associated with the learning of
vocabulary and expansion of knowledge that represent different concepts. The procedure of
brainstorming is performed in two ways. Firstly, the students are divided into different small
groups. Each student is assigned a topic and told to write down their ideas in the given time limit.
After completion of this activity the ideas of all the group students are collated.
The technique of brainstorming is also performed as a class activity for the students. In
this type of activity, students shout out their ideas about a specific topic given to them and the
teacher writes those ideas on the board. A study suggests that the teachers use brainstorming
techniques for the identification of frequently occurring interest among the students (Kang,
2005). This technique is participative as it allows maximum number of students to take part in
the journey of learning second language. Brainstorming is a natural process that is conducted
with the help of a series of connection between different experiences and images. It helps in the
interpretation of different areas of knowledge that is associated with natural form of logic and
reasoning (Sim et al., 2012).
At times, brainstorming makes the students reluctant because they are reserved by nature,
not familiar with the technique, or stressed about answering right (Sim et al., 2012). The
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technique allows the students to conclude solution for a certain problem through random
generation of ideas related to a specific topic (Willis &Miertschin, 2006). The basic advantage of
this technique is that it encourages the L2 learners to think creatively, refresh the acquired
knowledge, and stimulate the process of further learning without any restrains. It is also helpful
in achieving a break from the traditional way of learning that is prevalent. Eventually,
application of this technique results in generation of informal, original, and relaxed ideas.
A study reveals that the technique of brainstorming is more effective as compared to
individual working of the learners for generating ideas (Sim et al., 2012). The idea of
brainstorming is effective in development of greater understanding of ideas (Sharafi-Nejad et al.,
2016). The greater understanding about L2 learners is developed through the setting of ideas
visually and making connection accordingly.
2.8 Writing Fables
This technique requires a total of 1-2 hours of writing together with enjoyment. The students use
narrative target language to produce a fable. The writing of fables makes use of verbs that
explain the direct speech, use of adverbs providing detail information about the speaker,
dramatic emphasis through inversion of subject, and use of verb patterns (VanPatten& Williams,
2014). The activity of fable writing involves ‘fable swap milling exercise’ that is helpful for the
students in recalling their own fable around eight times. Repetition of these fables increases the
confidence and fluency in L2 learners, and gives chance to the students for elaboration and
connection.
2.9 Speed Writing
Speed writing tests the actual writing skills of each student individually. The students are given
approximately 15 minutes to write a composition related to the topic. In this technique, the
students are needed to concentrate on ideas, but not on the grammar, punctuation, and language.
The students further need to write quickly during this time without crossing or correcting any
mistakes. Moreover, this technique does not allow the students to work in groups (Cook, 2013).
2.10 Loop Writing
Loop writing is a way of writing that ensures the linking of paragraphs to form a coherent text. In
this methodology, the L2 learners are given the task to write through cause and effect by
developing coherence and cohesion. Loop writing is basically continuation of speed writing, as it
requires structuring of the ideas generated during speed writing (Cook, 2013). Loop writing
involves the structuring of ideas in a complete text. This procedure can be carried out either
individually or in group. The students are requested to read whatever they have written and
arrange all the sentences and paragraphs accordingly. This procedure is helpful to detect the
understanding of students’ learning to write in L2.
2.11 Mini Saga
Mini saga is known as a piece of writing that is composed of fifty words that provide an
excellent source for short writing lesson. It succeeds in teaching effective writing as it is easier to
read and understand for the L2 learner. In this procedure, accuracy is mainly focused, and has the
potential to motivate the learner (Garcia-Sanchez & Lujan-Garcia, 2015).
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3. Material and Methods
The study has utilized a mixed method approach that includes qualitative and quantitative
analysis. The qualitative and quantitative methods are mixed to get complete picture about the
writing of second language learners (Hyland, 2016). Increased plausibility regarding the
interpretation of results is achieved by using multiple sources of data or analytical methods. The
validity of the findings is increased through adoption of effective tools that make the research
pragmatic.
A total of 160 teachers and 400 students were involved from different primary and
secondary schools in Riyadh, Saudi Arabia. In the first stage the writing skills of students were
tested through brainstorming, fable writing, loop writing, speed writing, and mini saga. An
assessment form was designed to evaluate the writing skills of L2 learners. The assessment form
was based on the writing skills of the students. The teachers were asked to fill the assessment
form after evaluating the skills of the students. The analysis was based on these assessment
forms. Moreover, the teachers were asked about the strategies that are required for better
understanding of the students, related with writing in second language. The data was analyzed by
applying cross-tabulation technique to the responses of the questionnaire. The obtained data was
analyzed using Statistical Package of Social Sciences (SPSS) 20.0 version. The data was
collected through the questionnaire, which was based on the required skills by learners to have a
better understanding of the class room strategies. The requirements of the children were
evaluated through the assessment forms and the analysis has been done on the basis of the
questionnaire structured for the teachers. It helped to obtain a clear perception of the student’s
requirements. The student’s performances were evaluated through the assessment form, which
was then examined on the basis of the writing skills of the learners and which presented the lack
of strategies involved in teaching, which needed to be implemented. The teachers’ responses
were obtained through a questionnaire regarding the student’s progress. The outcomes evaluated
the writing skills of the students as observed by the teachers.
4. Results and Discussion
A questionnaire was designed based on the learning of second language among the students from
different schools in Riyadh (Saudi Arabia). A total of 160 questionnaires were received from the
teachers. The demographic profile of the students recruited in the study presented that majority
of the students were females (65.3%); whereas, 34.8% of the students were males. The highest
percentage of students (54.0%) was found between age group of 7-8 years. The level of interest
was calculated to be 64.0% among the students, who were interested in learning writing in L2.
Whereas, 10.3% of the students were not interested in learning L2 and 25.8% were highly
interested in learning L2 (Table 2).
Table 2. Demographic Profile
Measure
Items
Gender
Age

Male
Female
5-6 years
7-8 years
9-10 years
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216
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11-12 years
13-14 years
Not interested
Interested
Highly Interested

31
14
41
256
103

Hussain
7.8%
3.5%
10.3%
64.0%
25.8%

The data in table 3 indicates the frequencies of different techniques that were applied on the
students to assess their skills in learning L2. The data shows that majority of the teachers
(38.1%) agree that the brainstorming technique created great interest among the students.
Whereas, only 12.5% of the teachers disagree regarding the interest in the development of
brainstorming technique among the students. Moreover, majority of the teachers (36.9% strongly
agree, 43.1% agree) narrated that brainstorming helps to figure out main concepts about learning
writing in L2. The technique of brainstorming demands confidence as students need to speak up
their ideas and thoughts among their fellows. Therefore, majority of the teachers (75%) believe
that the technique of brainstorming failed among the students who were reserved and reluctant
(Table 3).
Regarding the technique of fable writing most of the teachers (84.4%) strongly agre that
fable writing strengthens the thinking power of students. 52.5% respond neutral about speed
writing to assess the writing skills of the students. Whereas, 49.4% disagree that students learn
more while working in groups. Loop writing helps in structuring and understanding of second
language and approximately 81.9% of the teachers strongly agreed with this. 84.4% of the
teachers strongly agree that acquiring writing skills is the toughest task for the L2 learners.
According to the teachers, majority (56.3%) of the students enjoyed learning L2 through the
technique of brainstorming. The least enjoyable learning techniques among the students were
fable writing (4.4%) and mini saga (3.8%) (Table 3).
Table 3. Frequencies indicating the prevalence of second language learning techniques among
the students
Measure
Brainstorming
technique
created
great
interest
among the students

Brainstorming techniques
help to figure out main
concepts

Technique of brainstorming
failed among the students
who were reserved
Arab World English Journal
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Agree
Neutral
Disagree
Strongly Disagree
Strongly Agree
Agree
Neutral
Disagree
Strongly Disagree
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N (%)
22 (13.7%)
61 (38.1%)
52 (32.5%)
20 (12.5%)
5 (3.1%)
59 (36.9%)
69 (43.1%)
22 (13.8%)
7 (4.4%)
3 (1.9%)
16 (10.0%)
120 (75.0%)
21 (13.1%)
3 (1.9%)
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Narrating the fables/stories
written
by
students
themselves increases the
confidence and fluency of
second language
Fable Writing strengthens
the thinking power of
students

Speed writing helps to
assess the writing skills of
students

Students learn more when
working in groups

Loop writing helps to
evaluate the structuring and
understanding of second
language
Acquiring writing skills is
the toughest task for second
language learners

Learning
procedure
thoroughly enjoyed by the
second language learners

Strongly Disagree
Strongly Agree
Agree
Neutral
Disagree
Strongly Disagree
Strongly Agree
Agree
Neutral
Disagree
Strongly Disagree
Strongly Agree
Agree
Neutral
Disagree
Strongly Disagree
Strongly Agree
Agree
Neutral
Disagree
Strongly Disagree
Strongly Agree
Agree
Neutral
Disagree
Strongly Disagree
Strongly Agree
Agree
Neutral
Disagree
Strongly Disagree
Brainstorming
Speed Writing
Loop Writing
Fables Writing
Mini Saga

Hussain
-------6 (3.8%)
23 (14.4%)
107 (66.9%)
16 (10.0%)
8 (5.0%)
135 (84.4%)
10 (6.3%)
14 (8.8%)
1 (0.6%)
-------18 (11.3%)
20 (12.5%)
84 (52.5%)
20 (12.5%)
18 (11.3%)
10 (6.3%)
17 (10.6%)
46 (28.7%)
79 (49.4%)
8 (5.0%)
131 (81.9%)
7 (4.4%)
10 (6.3%)
11 (6.9%)
1 (0.6%)
135 (84.4%)
11 (6.9%)
9 (5.6%)
3 (1.9%)
2 (1.3%)
90 (56.3%)
42 (26.3%)
15 (9.4%)
7 (4.4%)
6 (3.8%)

Cross tabulation has been used to evaluate the association between brainstorming technique and
narrating fables, speed writing, and loop writing. The results reveal that majority of the teachers
agree that combined practice of brainstorming technique and narrating fables, speed writing, and
loop writing have positive influence on the students in learning L2 (Table 4).
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Table 4. Evaluation of Brainstorming with other techniques
Narrating fables increases confidence
Strongly Agree Neutral Disagree
Agree
Brainstorming
Strongly
6
16
0
0
creates
great Agree
interest
Agree
0
7
54
0
Neutral
0
0
52
0
Disagree
0
0
1
16
Strongly
0
0
0
0
Disagree
Total
6
23
107
16
Speed writing assesses writing skills
Strongly Agree Neutral Disagree
Agree
Brainstorming
Strongly
18
4
0
0
creates
great Agree
interest
Agree
0
16
45
0
Neutral
0
0
39
13
Disagree
0
0
0
7
Strongly
0
0
0
0
Disagree
Total
18
20
84
20
Loop writing evaluates understanding
Strongly Agree Neutral Disagree
Agree
Brainstorming
Strongly
22
0
0
0
creates
great Agree
interest
Agree
61
0
0
0
Neutral
48
4
0
0
Disagree
0
3
10
7
Strongly
0
0
0
4
Disagree
Total
131
7
10
11

Total
Strongly
Disagree
0

22

0
0
3
5

61
52
20
5

8

160
Total

Strongly
Disagree
0

22

0
0
13
5

61
52
20
5

18

160
Total

Strongly
Disagree
0

22

0
0
0
1

61
52
20
5

1

160

The regression analysis showed that brainstorming (p=0.000), narrating fables (p=0.002), and
loop writing (0.000) were significant among students for learning L2, as compared to speed
writing technique (Table 5 and 6).
Table 5. Evaluating significance level of brainstorming,
loop writing:
Model
Unstandardized
Coefficients
B
Std. Error
Brainstorming creates .686
.059
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Standardized
Coefficients
Beta
.642

t

Sig.

11.680

.000
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Narrating
fables -.242
.076
increases confidence
Speed writing assesses -.058
.058
writing skills
Loop writing evaluates .679
.042
understanding
Table 6. The analysis of variance (ANOVA)
Sum of Squares df
Regression
160.436
4
Residual
15.008
155
Total
175.444
159

Hussain

-.178

-3.173

.002

-.060

-1.000

.319

.599

16.292

.000

Mean Square
40.109
.097

F
414.238

Sig.
.000b

The teaching and learning of writing in a second language is regarded as a difficult task because
various socio-cultural, linguistic, and cognitive factors are involved in the L2. Learning writing
in second language is helpful in attaining proficiency to produce lengthy texts with appropriate
meta-discourse features. It is regarded as an acquisition of successful writing strategies
(Barkaoui, 2007). For effective learning of writing in second language, it is necessary for
teachers to raise awareness about successful writing processes, linguistic and textual conventions
of L2, and reader expectations about L2.
The L2 learners are believed to improve the accuracy and complexity of morphology
along with syntax in their written texts (Cumming, 2001). The proficiency of these learners
increases with the use of vocabulary in their writing. The developmental patterns among L2
learners are documented with respect to discourse features particular to texts types that include
argumentation, autobiography, and narration. The capability of learners increases in the tasks
where their reading and writing skills are closely integrated. They eventually develop
individually or in contrast to less skilled counterparts. It makes them capable enough to represent
their ideas, phrases, and conventions in a better way (Cumming &Riazi, 2000).
It has been observed that as students learn to write in L2, their writings display a greater range of
specificity and vocabulary. Moreover, learning to write in L2 also improves the command of
students over conventional rhetorical forms. Some of the students are seen to interpret L2 in the
same way as they do in their mother tongues, but it totally depends on the mental abilities of the
students (Cumming &Riazi, 2000). Various types of methods have been used in understanding of
complex and multifaceted nature of L2 learning.
The brainstorming technique is extensively used in teaching writing to L2 learners in the
language classroom context. A study reveals that brainstorming is responsible for the generation
of different ideas within the specified time frame given in the classroom (Unin, 2016). Therefore,
the technique of brainstorming can be used to encourage the students for sharing their thoughts
and ideas with each other. In some situations, students feel reluctant to communicate in L2;
therefore, acquiring writing skills in L2 requires active involvement and participation from the
students (Soraya, 2010).
The results have been evaluated on the basis of participation, motivation, and confidence
among the students with regard to learning L2. It was found that students were more involved
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and motivated during brainstorming sessions when they were given an opportunity to speak and
express their ideas (Unin, 2016). The students really enjoyed when they were given a picture and
asked to complete the story. Moreover, the students were motivated during group discussions;
and majority of the students desired to participate in such discussions. According to the teachers,
the procedure of brainstorming was positively associated with effective learning of L2 among the
students (Unin, 2014).
The benchmarking strategies in classroom have shown that brainstorming is easily
demonstrated by using word lists, word mapping, or a picture. It provides the opportunity to the
students to use their own ideas and experiences for learning L2. A study reveals that students are
more enthusiastic to express their thoughts and ideas when brainstorming is performed among
small groups of students (Hamzah et al., 2010). Fable stories are termed as short stories as they
offer good way to include literature in the classroom with universally applicable morals.
It has been suggested through the output of global measures of proficiency that the increase in
fluency of L2 is the least controversial claim for output. The repeated deployment of knowledge
eventually leads to consolidation and automization of knowledge (DeKeyser, 2014). It has been
known that learning writing takes longer time as compared to learning speaking in L2. Therefore,
the longer time required for learning writing in L2 has been accepted as an artifact of the
modality.
4. Conclusion
The world has become a globalized place, where individuals are indulged in multiple cultures
each day. In today’s era an individual has access to a variety of information across the world at
the touch of a button. As a result, the demand for learning second language has increased
drastically. Teaching second language to the students empowers them to take their places in the
global community and become active participants in the global world. Knowing a second
language opens a window into a new world. It brings wealth of conversation, understanding, and
information, which otherwise would not have been possible for the students who seek to learn a
new language. Therefore, learning L2 gives the students basic tools to succeed in their life.
Learning writing has been regarded as a complex activity to teach L2 to the students using a
single approach. This is because acquiring writing skills is the toughest task for the L2 learners.
The students should be offered a key element for instructional activities to get involved in
writing program. This paper has described the development of classroom language benchmark
assessments with an emphasis on the theoretical rationale for their design. This study presents
the first step towards a complete and practical assessment of L2 learning skills among the
students. There is need to evaluate the effectiveness of learning L2 among the students that
ensure their future development. The construction of teacher language proficiency and every
scale descriptor needs to be emphasized. This study has utilized 5 techniques to evaluate the
learning of L2, among which brainstorming technique was found to be the most significant for
learning L2 among the students.
The complexity of learning L2 has been depicted through recent attempts for modelling
the writing process in L2. There are different conditions for the learning of L2 that may be
applied to a writing context. These conditions are used to produce generalized and useful
applications about learning to write. It is regarded as a good way to establish a large set of terms
and conditions about L2 writing that needs to be accounted. Learning of L2 is positively
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associated with the students’ previous educational experiences and the present practices while
learning to write in L2. However, the writing skills of students do not represent a consistent
profile of proficiencies and may vary on basis of the capabilities of each student.
The results show that when students are given proper instructions, it positively affects the quality
of their writing in L2. The balance of a student’s overall profile can be changed effectively
through focused teaching activities on the aspects of writing in L2.
Acknowledgment
The author is very thankful to all the associated personnel in any reference that contributed in/for
the purpose of this research. Further, this research holds no conflict of interest and is not funded
through any source.
About the Author:
Dr. Syed Sarwar Hussain has been teaching English for the past thirty-six years. He is currently
teaching as an Assistant Professor at the Department of Linguistics and Translation Studies,
College of Languages and Translation, King Saud University. He has published six books that
include 'Ideology and the Poetry of Stephen Spender' (1988), 'Despairing Voices' (2011), 'Ashes
in the Fire' (2012), and 'The Eastern Brew' (2013), and 'Nameless Lanes' (2016). 'Scattered
Leaves', his latest anthology of translated short stories, is waiting publication. Dr. Hussain’s
anthology of his own short stories, ‘The Blue-Bleak Embers’, and a collection of his poetry, ‘The
Meandering Muse’ are next in the pipeline.

References
Airey, J. (2016). EAP, EMI, or CLIL. In K. Hyland & P. Shaw (eds.), The Routledge Handbook
of English for Academic Purposes,(pp.71-83). London: Routledge.
Alharbi, S. H. (2017). Principled Eclecticism: Approach and Application in Teaching Writing to
ESL/EFL Students. English Language Teaching, 10(2), 33-39. DOI: 10.5539/elt.v10n2
Angelova, M., & Zhao, Y. (2016). Using an online collaborative project between American and
Chinese students to develop ESL teaching skills, cross-cultural awareness and language
skills. Computer
Assisted
Language
Learning, 29(1),167-185.
DOI:
10.1080/09588221.2014.907320
Archibald, A. (2001). Targeting L2 Writing Proficiencies: instruction and areas of change in
students’ writing overtime. International Journal of English Studies 1(1), 153-174.
Ariffin, Z. (2016). Exploring Teachers’ Beliefs on Teaching Methodology in the 2013
Curriculum and Their Application in Language Teaching: A Case Study at
MTsPPMIAssalaamSukoharjo (Doctoral
dissertation,
UniversitasMuhammadiyah
Surakarta: Indonesia).
Arzt, J., &Kost, C. (2016). Effect of Different Teaching Techniques on the Acquisition of
Grammatical Gender by Beginning German Second Language Learners. Die
Unterrichtspraxis/Teaching German, 49(1),1-23. DOI: 10.1016/j.langsci.2013.10.004
Bailey, A. (2016). The Effect of Extended Instruction on Passive Voice, Reduced Relative
Clauses, and Modal Would in the Academic Writing of Advanced English Language
Learners. Dissertation and Theses. Paper 3203.DOI: 10.15760/etd.3194
Barkaoui, K. (2007). Teaching writing to second language learners: Insights from theory and
research. TESL REPORTER, 40(1), 35.
Arab World English Journal
ISSN: 2229-9327

www.awej.org

221

Arab World English Journal (AWEJ) Vol.8. No. 2June 2017

Teaching Writing to Second Language Learners

Hussain

Barkaoui, K. (2016). What and When Second‐Language Learners Revise When Responding to
Timed Writing Tasks on the Computer: The Roles of Task Type, Second Language
Proficiency, and Keyboarding Skills. The Modern Language Journal, 100(1), 320-340.
DOI: 10.1111/modl.12316
Blanton, L. L., Kroll, B., Cumming, A. H., Erickson, M., Johns, A., Leki, I., ... & Silva, T.
(2002). ESL composition tales: Reflections on teaching. Ann Arbor: University of Michigan
Press. DOI: 10.3998/mpub.88001 0.3998/mpub.8800
Burns, A. (2013). Innovation through action research and teacher-initiated change. Innovation
and change in English language education, 90-105. DOI: 10.4324/9780203362716
Chun, D., Smith, B., & Kern, R. (2016). Technology in language use, language teaching, and
language
learning. The
Modern
Language
Journal, 100(S1),
64-80.
DOI:
10.1111/modl.12302
Cohen, A. D. (2014). Strategies in learning and using a second language. London: Routledge.
Collier, S., Collier, S., Burston, B., Burston, B., Rhodes, A., & Rhodes, A. (2016). Teaching
STEM as a second language: Utilizing SLA to develop equitable learning for all
students. Journal for Multicultural Education, 10(3), 257-273. DOI: 10.1108/jme-01-20160013
Cook, V. (2013). Second language learning and language teaching. London: Routledge.
Cornell, R., Dean, J., &Tomaš, Z. (2016). Up Close and Personal: A Case Study of Three
University‐Level Second Language Learners’ Vocabulary Learning Experiences. TESOL
Journal, 7(4), 823-846. DOI: 10.1002/tesj.247
Crusan, D., Plakans, L., &Gebril, A. (2016). Writing assessment literacy: Surveying second
language teachers’ knowledge, beliefs, and practices. Assessing Writing, 28, 43-56. DOI:
10.1016/j.asw.2016.03.001
Cumming, A. (2001). Learning to write in a second language: Two decades of
research. International journal of English studies, 1(2), 1-23.
Cumming, A., &Riazi, A. (2000). Building models of adult second-language writing
instruction. Learning and Instruction, 10(1), 55-71. DOI: 10.1016/s0959-4752(99)00018-3
da Costa, L. M., Bond, F., &Xiaoling, H. (2016). Syntactic Well-Formedness Diagnosis and
Error-Based Coaching in Computer Assisted Language Learning using Machine
Translation. NLPTEA 2016, 107.
Dahlberg, L. (2016). Learning strategies for reading and listening in the Swedish national
syllabus for English: a case study of four English language teachers’ best practices.
Daud, N. S. M., Daud, N. M., &Kassim, N. L. A. (2016). Second language writing anxiety: cause
or effect?. Malaysian Journal of ELT Research, 1(1), 19.
Larios, J. R., Murphy, L., &Marín, J. (2002). A critical examination of L2 writing process
research. New directions for research in L2 writing, 11-47. DOI: 10.1007/978-94-010-03636_2
de Oliveira, L. C., & Silva, T. (2016). Second Language Writing in Elementary Classrooms: An
Overview of Issues. In Second Language Writing in Elementary Classrooms (pp. 1-10).
Palgrave Macmillan UK. DOI: 10.1057/9781137530981_1
DeKeyser, R. (2014). Skill acquisition theory. Theories in second language acquisition: An
introduction, Theory and Practice in Language Studies, 4(9), 1971-1976.
DOI:10.4304/tpls.4.9.1971-1976
di Gennaro, K. (2016). Searching for differences and discovering similarities: Why international
and resident second-language learners’ grammatical errors cannot serve as a proxy for
Arab World English Journal
ISSN: 2229-9327

www.awej.org

222

Arab World English Journal (AWEJ) Vol.8. No. 2June 2017

Teaching Writing to Second Language Learners

Hussain

placement
into
writing
courses. Assessing
Writing, 29,
1-14.
DOI:
10.1016/j.asw.2016.05.001
Ellis, R. (2015). Understanding Second Language Acquisition 2nd Edition-Oxford Applied
Linguistics. Oxford University Press.
Entwistle, N., &Ramsden, P. (2015). Understanding Student Learning (Routledge Revivals).
Routledge. DOI: 10.4324/9781315718637
Freedman, A., Pringle, I., &Yalden, J. (2014). Learning to write: first language/second
language. Routledge.
Garcia-Sanchez, S., & Lujan-Garcia, C. (2015). M-learning and u-learning environments to
enhance EFL communicative competence. Handbook of Mobile Teaching and Learning in
Education. Berlin/Heidelberg, Springer, 1-15. DOI: /10.1007/978-3-642-41981-2_74-1
Grabe, W. (2001). Notes toward a theory of second language writing. In T. Silva & P. K.
Matsuda (Eds.), On second language writing (pp. 39-57). NJ: Mahwah.
Hamzah, M. H., Ting, L. Y., &Pendidikan, F. (2010). Teaching speaking skills through group
work activities: A case study in SMK Damai Jaya. A Case Study.
Hesse-Biber, S. N., &Leavy, P. (2010). The practice of qualitative research. Sage.
Hoffman, L., &Zollman, A. (2016). What STEM Teachers Need to Know and Do for English
Language Learners (ELLs): Using Literacy to Learn. Journal of STEM Teacher
Education, 51(1), 9.
Hopkins, D. (2014). A teacher’s guide to classroom research. McGraw-Hill Education (UK).
Hung, H. T., Yeh, H. C., & Chou, C. H. (2016, October). An Investigation into English
Language Learners’ Argumentative Writing Performance and Perceptions. In International
Symposium on Emerging Technologies for Education (pp. 712-720). Springer, Cham. DOI:
10.1007/978-3-319-52836-6_76
Hyland, K. (2002). Teaching and researching writing. New York: Longman. DOI:
10.4324/9781315833729
Hyland, K. (2003). Genre-based pedagogies: A social response to process. Journal of second
language writing, 12(1), 17-29. DOI: 10.1016/s1060-3743(02)00124-8
Hyland, K. (2016). Methods and methodologies in second language writing research. System, 59,
116-125. DOI: 10.1016/j.system.2016.05.002.
Jawaid, A. (2014). Benchmarking in TESOL: A Study of the Malaysia Education Blueprint
2013. English Language Teaching, 7(8), 23. DOI: 10.5539/elt. v7n8p23
Johnson, N. H., &Lyddon, P. A. (2016). Teaching grammatical voice to computer science
majors: The case of less proficient English learners. English for Specific Purposes, 41, 111.DOI: 10.1016/j.esp.2015.08.001
Kang, S. J. (2005). Dynamic emergence of situational willingness to communicate in a second
language. System, 33(2), 277-292. DOI: 10.1016/j.system.2004.10.004
Kubanyiova, M., & Crookes, G. (2016). Re‐Envisioning the Roles, Tasks, and Contributions of
Language Teachers in the Multilingual Era of Language Education Research and
Practice. The Modern Language Journal, 100(S1), 117-132. DOI: 10.1111/modl.12304
Larios, J., Murphy, L., & Marin, J. (2002). A Critical Examination of L2 Writing Process
Research. New Directions for Research in L2 Writing. (pp. 11-47). DOI: 10:1007/978-94010-0363-6_2.
Lee, O., Llosa, L., Jiang, F., Haas, A., O’Connor, C., & Van Booven, C. D. (2016). Elementary
teachers’ science knowledge and instructional practices: Impact of an intervention focused
Arab World English Journal
ISSN: 2229-9327

www.awej.org

223

Arab World English Journal (AWEJ) Vol.8. No. 2June 2017

Teaching Writing to Second Language Learners

Hussain

on english language learners. Journal of Research in Science Teaching. DOI:
10.1002/tea.21314
Lee, Y. W., Chodorow, M., & Gentile, C. (2016). Investigating Patterns of Writing Errors for
Different L1 Groups through Error-Coded ESL Learners’ Essays. 외국어교육, 23(1), 169190.
Lei, X. (2008). Exploring a sociocultural approach to writing strategy research: Mediated actions
in writing activities. Journal of Second Language Writing, 17(4), 217-236. DOI:
10.1016/j.jslw.2008.04.001
Mackey, A., &Gass, S. M. (2015). Second language research: Methodology and design.
Routledge.
Master, B., Loeb, S., Whitney, C., & Wyckoff, J. (2016). Different skills? Identifying
differentially effective teachers of English language learners. The Elementary School
Journal, 117(2), 261-284. DOI: 10.1086/688871
Naghdipour, B. (2016). English writing instruction in Iran: Implications for second language
writing curriculum and pedagogy. Journal of Second Language Writing, 32, 81-87. DOI:
10.1016/j.jslw.2016.05.001
Neilson, K. J. (2016). A Text Analysis of How Passive Voice in a Biology Textbook Impacts
English Language Learners.
Nguyen, H. T. T. (2016). Macro and micro skills in second language academic writing: A study
of Vietnamese learners of English. Thesis paper 2008. Southern Illinois University,
Carbondale
Paltridge, B. (2008). Textographies and the researching and teaching of writing. Iberica: Revista
de la AsociaciónEuropea de Lenguaspara Fines Específicos (AELFE), (15), 9-24.
Peyton, J. K., &Schaetzel, K. (2016). Teaching Writing to Adult English Language Learners:
Lessons from the Field. Journal of Literature and Art Studies, 6(11), 1407-1423. DOI:
10.17265/2159-5836/2016.11.012
Oxford, R., &Crookall, D. (1989). Research on Language Learning Strategies: Methods,
Findings, and Instructional Issues. The Modern Language Journal, 73(4), (pp.404-409).
DOI: 10.1111/j.1540-4781. 1989.tb05321.x
Poole, D. (2016). LING 550 Theory and Practice of Teaching English as a Second Language,
Section 1.
Qin, W., &Uccelli, P. (2016). Same language, different functions: A cross-genre analysis of
Chinese EFL learners’ writing performance. Journal of Second Language Writing, 33, 3-17.
DOI: 10.1016/j.jslw.2016.06.001
Razi, S. (2016). Open and Anonymous Peer Review in a Digital Online Environment Compared
in Academic Writing Context. Research-publishing. net.
Richards, J. C., & Rodgers, T. S. (2014). Approaches and methods in language teaching.
Cambridge University Press.
Roberts, S. A., Bianchini, J. A., Lee, J. S., Hough, S., & Carpenter, S. L. (2017). Developing an
Adaptive Disposition for Supporting English Language Learners in Science: A Capstone
Science Methods Course. In Science Teacher Preparation in Content-Based Second
Language Acquisition (pp. 79-95). Springer International Publishing. DOI: 10.1007/978-3319-43516-9_5
Santangelo, T., & Graham, S. (2015). How Writing Instruction, Interventions, and Assessment
Can Improve Student Outcomes. Middle School Matters Program No. 5. George W. Bush
Institute, Education Reform Initiative.
Arab World English Journal www.awej.org
224
ISSN: 2229-9327

Arab World English Journal (AWEJ) Vol.8. No. 2June 2017

Teaching Writing to Second Language Learners

Hussain

Sawyer, B. E., Hammer, C. S., Cycyk, L. M., López, L., Blair, C., Sandilos, L., &Komaroff, E.
(2016). Preschool teachers’ language and literacy practices with dual language
learners. Bilingual Research Journal, 39(1), 35-49. DOI: 10.1080/15235882.2016.1138904
Sharafi-Nejad, M., Raftari, S., Ismail, S. A. M. M., &Eng, L. S. (2016). Prior Knowledge
Activation through Brainstorming to Enhance Malaysian EFL Learners’ Reading
Comprehension. International Journal of Linguistics, 8(2), 187-198. DOI: 10.5296/ijl.
v8i2.9397
Sim, M. A., & Pop, A. M. (2012). Mind mapping and brainstorming as methods of teaching
business concepts in English as a foreign language. Academica Science Journal,
Psychologica Series, (1), 75.
Skinner, R., Nelson, R. R., Chin, W. W., & Land, L. (2015). The Delphi method research
strategy in studies of information systems. Communications of the Association for
Information Systems, 37(1), 2.
Snow, M., Eslami, Z. R., & Park, J. H. (2013). English language learners’ writing behaviours
during literacy-enriched block play. Journal of Early Childhood Literacy,
1468798416637113. DOI: 10.1177/1468798416637113
Soraya, B. O. U. S. S. I. A. D. A. (2010). Enhancing Students’ Oral Proficiency through
Cooperative Group Work (Doctoral dissertation, MINISTRY OF HIGHER EDUCATION).
Staden, A. V., & Purcell, N. (2016). Multi-Sensory Learning Strategies to Support Spelling
Development: a Case Study of Second-Language Learners with Auditory Processing
Difficulties. International Journal on Language, Literature and Culture in Education, 3(1),
40-61. DOI: 10.1515/llce-2016-0003
Starfield, S., Paltridge, B., &Ravelli, L. (2014). Researching academic writing: What
textography affords. In Theory and method in higher education research II (pp. 103-120).
Emerald Group Publishing Limited. DOI: 10.1108/s1479-3628(2014)0000010011
Tahtinen-Pacheco, S., & Merchant, J. (2016). Promising instructional strategies for English
learners in the science classroom. Writing, 32.
Unin, N. (2014). Learning to Lead for Malay Women in Higher Education. Procedia-Social and
Behavioral Sciences, 141, 654-659.
Unin, N. (2016). Brainstorming as a Way to Approach Student-centered Learning in the ESL
Classroom. Procedia-Social
and
Behavioral
Sciences, 224,
605-612.
DOI:
10.1016/j.sbspro.2016.05.450
VanPatten, B., & Williams, J. (2014). Theories in second language acquisition: An introduction.
Routledge.
Wagner, C. J. (2016). Teaching Young Dual Language Learners to Be Writers: Rethinking
Writing Instruction Through the Lens of Identity. Journal of Education, 196(1), 31-40.
Willis, C. L., &Miertschin, S. L. (2006). Mind maps as active learning tools. Journal of
computing sciences in colleges, 21(4), 266-272.
Wong, A. T. (2005). Writers’ mental representations of the intended audience and of the
rhetorical purpose for writing and the strategies that they employed when they
composed. System, 33(1), 29-47. DOI: 10.1016/j.system.2004.06.009
Wood, L., Smith, J., Varjas, K., & Meyers, J. (2016, March). Engaging Upstanders: Class-Wide
Approach to Promoting Positive Bystander Behavior. In School Psychology Forum (Vol.
10, No. 1).

Arab World English Journal
ISSN: 2229-9327

www.awej.org

225

Arab World English Journal (AWEJ) Vol.8. No. 2June 2017

Teaching Writing to Second Language Learners

Hussain

Yang, C., Hu, G., & Zhang, L. J. (2014). Reactivity of concurrent verbal reporting in second
language writing. Journal of Second Language Writing, 24, 51-70. DOI:
10.1016/j.jslw.2014.03.002
Yu, S., & Lee, I. (2016). Understanding the Role of Learners with Low English Language
Proficiency in Peer Feedback of Second Language Writing. TESOL Quarterly, 50(2), 483494. DOI: 10.1002/tesq.301

Appendix A
Demographic Questionnaire
1. Gender
Male
2. Age
5-6 years

Female

7-8 years

9-10 years

11-12 years

13-14 years

3

5

7

9

3. Class/Grade
1

4. Level of Interest to learn second language
Not Interested
Interested

Highly Interested

Appendix B
Questionnaire
1. Brainstorming technique created great interest among the students about learning second
language.
Strongly Agree
Agree
Neutral
Disagree
Strongly Disagree

2. Brainstorming techniques helps to figure out main concepts regarding learning second
language among the students
Strongly Agree
Agree
Neutral
Disagree
Strongly Disagree
3. The technique of brainstorming failed among the students who were reserved and
reluctant about sharing their views.
Strongly Agree
Agree
Neutral
Disagree
Strongly Disagree
4. Narrating the fables/stories written by students themselves increases the confidence and
fluency of second language among the students.
Strongly Agree
Agree
Neutral
Disagree
Strongly Disagree
5. Fable Writing strengthens the thinking power of students.
Strongly Agree
Agree
Neutral
Disagree
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6. Speed writing helps to assess the writing skills of students.
Strongly Agree
Agree
Neutral
Disagree

Hussain

Strongly Disagree

7. Students learn more when working in groups as compared to working individually.
Strongly Agree
Agree
Neutral
Disagree
Strongly Disagree
8. Loop writing helps to evaluate the structuring and understanding of second language
among the second language learners.
Strongly Agree
Agree
Neutral
Disagree
Strongly Disagree
9. Which procedure was thoroughly enjoyed by the second language learners?
Brainstorming
Speed Writing
Loop Writing
Fables Writing
Mini Saga
10. Acquiring writing skills is the toughest task for second language learners.
Strongly Agree
Agree
Neutral
Disagree
Strongly Disagree
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