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Abstract
This paper reports the results of a pilot study that investigated the effects of the process genre
approach on academic writing proficiency of the foundation level students at Shinas College of
Technology, Oman during the third semester (April-July) of 2013. This study included an
intervention program where the study group was taught using context-specific materials
employing the process genre approach. The study consisted of a pretest, mid and final- semester
examinations as research instruments. At the end of the study, data was analyzed using One-Way
Analysis of Variance (ANOVA) to determine whether the process genre approach had an impact
on the performance of the study group in examination settings. The findings indicated
statistically significant (p < 0.001) differences across the three tests; the pretest, the mid-semester
and the final-semester examinations. Therefore, based on the findings of the study, it can be
concluded that the context-specific materials delivered through the process genre approach are
effective in enhancing students‟ academic writing proficiency that will help them perform better
in examination settings in English Foreign Language (EFL) programs in the context of
technological education in Oman.
Keywords: Academic writing proficiency, accuracy, composing, intervention, process genre
approach
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Introduction
Improving writing proficiency in learners who study English as a foreign or a second language
has become one of the major concerns among the foreign language English writing instructors in
contexts where students have had little or no experience with either their native or the target
language as literate product of an educational system (Leki, 2001). Given the role that academic
writing plays in Omani tertiary level education, it is mandatory for the students studying at the
colleges of technology in the Sultanate of Oman to be proficient in academic writing skills (AlBadwawi, 2009). Shinas College of Technology which falls under the purview of the Ministry of
Manpower in Oman is one of the seven colleges, which conducts professional courses in
Engineering, Business Studies and Information Technology leading to certificates and diplomas.
It is mandatory for each student to acquire a satisfactory level of competence in all language
skills (listening, speaking, reading and writing). Therefore, the students who are enrolled for a
study program with the college of technology should first sit for a placement test in English and
based on their scores, they are placed in groups regardless of their prospective specialization.
The English Language Center (ELC) of the college conducts an English program for the
freshmen in four levels (1, 2, 3, and 4) in order to develop their linguistic proficiency to meet the
requirements of the Post-Foundation specializations.
Being English teachers in the foundation English program at the Department of English,
Shinas College of Technology for the past two years, the researchers have observed that a
majority of foundation students from all the four levels (Levels 1 to 4) demonstrates low
performance in the college based mid-semester examination (MSE) and the final-semester (FSE)
examination. Test result analysis performed for the quality assurance purposes of the college for
the academic year 2013-2014 indicates that a considerable number of students from all the four
levels (level 1 to 4) have received low marks for writing skill even though most of them have
been able to perform well in other skills (reading, speaking and listening). Given the condition
stated above, the current pilot study aims to address the academic writing issues experienced by
foundation level students at Shinas College of Technology.
Research problem
As stated in the introduction, the Foundation Level English program at Shinas College of
Technology lasts one semester (16 weeks) and during the semester foundation level students are
required to sit for two examinations (MSE and FSE). This is to emphasize that level 1 and 2
students study general English while level 3 and 4 students need to study academic English
which includes different types of descriptive writing. In the examinations, level 3 students are
expected to be able to produce a well-thought out and organized paragraphs in line with the
academic writing conventions. During the first and second semester in 2012-2013, the
researchers taught writing skill for two different groups of level three students. Analysis of the
tests results of mid semester and final term exams of 2013 (second semester) by the quality
assurance unit of the college indicated that most of the students had not performed well in
writing. In extreme cases, students wrote nothing and only copied the question on to the answer
script. Other students had problems with content, organization and language use. It should be
noted here that these students have studied English as a subject at school for almost ten years in
addition to studying the writing course for one semester (16 weeks) at the college
Lack of writing proficiency in the target language constantly poses problem for foundation
level students both in academic and social contexts. The students at Shinas College are fro m
different majors such as Engineering, Business Studies and Information Technology and most of
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them aspire to find a job after graduation while a few chooses to pursue their higher studies at a
Higher College of Technology or a local university where degrees are awarded.
The low performance in writing skill in the college based examinations and other evidence
from the classroom-based writing instruction suggest that writing needs to taught systematically
to the foundation level students. If not, what students write does not conform to discourse and
genre requirements demanded in academic writing. Therefore, given the problem described
above, the researchers decided to conduct an intervention program on writing to foundation
students (level-3) in which Process genre approach and context-specific materials were included
in classroom instruction with the premise that the Process genre approach allows students to
learn more effectively by exposing them to see writing as a process rather than a product (Badger
& White, 2000). In other words, Process genre approach involves several stages such as prewriting, planning, composing, revising, editing and producing a final draft.
Literature review
This section will focus on the relevant and important theories and pedagogical approaches in
teaching writing to EFL learners. The crucial role that approaches to writing plays is explained in
general and the process genre approach is explained in particular. Moreover, the effects of
context-specific writing materials and the process genre approach in enhancing academic writing
proficiency of EFL learners are described with reference to published literature and its relevance
to the current pilot study.
The students at Shinas College of Technology are expected to master academic writing skills
during their respective study programs such as Engineering, Information Technology and
Business Studies. Even though there are different views of what constitutes academic writing,
the general view held by most of the authors which the researchers reviewed is that academic
writing displays students‟ understanding of an expository or argumentative topic and of writing
conventions.
The responsibility of the writing teacher is to expose students to various writing strategies
which include combinations of activities such as outlining, drafting, or free writing (Lavelle &
Bushrow, 2007) based on their level of general and academic writing experience. Despite all the
efforts that teachers exert in an EFL class to help learners achieve academic writing proficiency,
“many learners never move beyond composing single sentences or perhaps paragraphs”
(Williams, 2005, p. 1). In the next section, we will discuss why a condition of this nature prevails
in many EFL academic writing contexts in general and Oman in particular by referring to
generally accepted findings in second language (L2) acquisition research.
Model-based approach
The literature that describes the field of writing instruction suggests that teaching of writing was
language focused in traditional teaching contexts and writing was used as a means of reinforcing
language which had already been learned in spoken form. Therefore, the emphasis in writing
instruction was on correctness. To produce a piece of writing that is correct, it was necessary to
provide learners with a good model from a textbook (or from the teacher). This kind of
instructional method is known as model-based or product approach in which the students were
required to follow a procedure when they wanted to write. Students using the product approach
are normally told to write an essay imitating a given pattern. Generally the focus of such writing
is on the written product rather than on how the learner should approach the process of writing.
Writing is viewed as “mainly concerned with the knowledge about the structure of language, and
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writing development is mainly the result of the imitation of input, in the form of texts provided
by the teacher” (Badger & White, 2000, p. 154). Model-based approach is therefore teachercentered, as the teacher becomes the arbiter of the models used. Due to some weaknesses and
limitations of the Model-based approach, Process approach emerged as a counter reaction to it
(Yan, 2005).
Process approach
Writing is often referred to as composing because it emphasizes the importance of
communication and the creative process that learners go through. Emphasizing why writing
needs to be seen as a process rather than a product, Liebman-Kleine (1986, p. 785) argues that
“process is not a dogma, but a concept that enables people to see writing in a new way and
thereby ask questions that were not asked as long as people saw writing simply as finished
products”.
The process approach movement began with studies about the composing process of writers
(Emig, 1971; Perl, 1980) and resulted in informing students how to approach a writing task.
Even though an effective piece of writing, or the product, is the ultimate aim for any writer, there
are different methods or strategies available to reach the product stage. This was recognized by
some composition teachers and researchers (Emig 1971; Hairston, 1982; Zamel 1983) and the
traditional thinking about writing was questioned.
Most proponents of the process approach (Shih, 1986; Tessema, 2005; Williams, 2005;
Yan, 2005; Zamel, 1983) agree that the number of stages can range from three to five such as
prewriting (conceptualize/ think), drafting (first attempt), revising (improve on the first draft),
proofreading (correct the text), publishing (Share the finished product). Several empirical studies
that investigated the effects of process approach (Flower & Hayes, 1981; Urzua, 1987; Zamel,
1983) have found positive results.
Despite the wide recognition of the Process approach in EFL/ESL classrooms, it is not free
from criticisms in that some authors argue that process-based instruction will give learners a
false impression of what will be expected from them once they leave the classroom (Williams,
2005). Even though there are arguments against the process approach, one may think if ESL/EFL
learners can improve their writing in L2 writing classes, it is most likely that they will be able to
transfer these skills to other settings such as tests or examinations.
However, given the
weaknesses of Process approach, some authors began to argue that writing varies with the social
context in which it is produced (Martin, 1993; Swales, 1990). As a result of the argument of the
authors stated above, a new approach called Genre approach came into being. In the following
section, we explain the Genre-based approach with reference to the literature that deals with it
from different perspectives.
Genre-based approach
“Genre” refers not only to types of literary texts but also to the predictable and recurring patterns
of everyday, academic and literary texts occurring within a particular culture (Hammond &
Derewianka, 2001). A genre-based approach places great emphasis on the relationship between
text-genres and their contexts (Hyon, 1996). In doing so, it aims to help students become
effective participants in their academic and professional environment as well as in their broader
communities (Hammond & Derewianka, 2001). However, limitations of the Genre approach led
to the conclusion that using the genre approach exclusively might not be capable of making
learners competent writers. Therefore, similar to the Product and Process approaches, the genre
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approach has also been criticized by its opponents. Badger and White (2000) therefore, proposed
a merger of the two approaches under discussion, hence the development of the Process-genre
approach to the teaching of writing came into existence.
Process genre approach
From the theoretical perspective, a number of authors (Badger & White, 2000; Hyland, 2003) in
L2 writing have called for the integration of process oriented and genre based approaches to
teaching writing to students in L2 contexts. It was argued that writing is complex in nature and
that writers require knowledge not only of linguistic features, but the process of writing and also
the social context to produce successful texts (Archibald & Jeffery, 2000). In actual teaching
situations, the L2 writing instructions are commonly a mixture of several approaches and
teachers typically integrate the main elements into their practice (Hyland, 2003). From the
theoretical viewpoint, instruction that combines key elements of process based and genre
oriented approach should help students gain complex view of L2 writing, as the students should
learn the necessary writing skills of planning, drafting, and revising the written drafts and gain
explicit knowledge of linguistic features in relation to the social context (Badger & White, 2000).
The issue of skills dealing with the process of writing is addressed by the process approach,
whilst the knowledge of social context and its influence on textual features is addressed by the
genre based approach. By using an approach integrating process writing and genre, it is expected
that students should gain the necessary knowledge of textual features, process of writing and
social context to deal with writing as a complex activity. The students at Shinas College of
Technology study Engineering, Information Technology and Business Studies and they are
required to write project reports, business letters, job applications, advertisements and memos
and to design and develop web-based materials. Therefore, the Process genre approach (PGA)
seems relevant and important for the study context of the students at Shinas College.
Stages involved in process genre approach
Students must first recognize the recursive nature of the writing process. Even though the
phases mentioned below are presented in a linear fashion, they are not necessarily meant to
follow in the order suggested.
Pre-writing phase:
At this stage, students are supposed to become familiar with the genre and the relating
conventions through direct instruction by the teacher or models they are provided with.
Composing:
In composing, students structure the ideas in meaningful sentences based on the
conventions of the specific genre. Thus, students construct sentences and paragraphs, but, their
ideas are hardly ever completely formulated before they write their first draft, therefore, they
need to produce multiple drafts at this stage.
Re-reading and revising:
Once the first draft is completed or while students are still busy composing, they are encouraged
to re-read their text firstly to determine whether their subject content matches the topic and what
they intended to say (Shih, 1986).
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Peer-editing:
Peer-editing means that students read each other‟s work, and then offer feedback on
content, structure and grammar. Peer-editing is also a form of input, as discussion on content
with other students might lead to the addition of ideas.
Teacher feedback:
The teacher should edit and evaluate the students‟ first draft once it is written, self-edited,
peer-edited and revised, possibly re-written.
Arguments against the Process genre approach
It seems difficult to find concrete criticism against the use of the process genre approach in the
literature about writing. This may be due to the fact that the process genre approach is a
relatively new approach in teaching writing in ELT (Badger & White, 2000). Moreover, it has
not been determined yet, whether the process genre approach helps students to write better
and/or faster in examination settings. The assumption underlying the process genre approach is
that if students are instructed based on genres and have had the opportunity to analyze and
manipulate model examples, then they should be able to compose more effectively in an
examination setting. However, it was not possible for the researchers to find any empirical
studies that could corroborate the assumption that helps students to write better and faster in
examination settings. A few studies summarized below give information on the effect of the
process genre approach on students‟ writing skills.
Empirical evidence on Process genre approach in application
The studies reported below are similar to the current pilot study in some features such as research
design and research questions. Chelli and Hassina (2012) investigated the effectiveness of the
Process genre approach on EFL written productions of the first year students at Biskra
University, Algeria. This research was conducted in order to confirm or reject the hypothesis that
the implementation of the process genre approach would bring positive results in the students‟
EFL written productions. The experimental group which consisted of 40 students was taught
using the PGA while the control group which consisted of a similar number that of the
experimental group was instructed through the Product approach. At the end of the study,
writings were evaluated in terms of fluency, accuracy and complexity using T-Unit as a measure
of analysis. The findings related to fluency revealed that the control group recorded a slight
increase in the means score from pretest to posttest (12.56 to 13.17) with a difference of 0.61
while the experimental group increased significantly from pretest to posttest (12.17 to 17.81)
with a difference of 5.64. All in all, given the findings of this study, researchers state that the
Process genre approach can help EFL students develop their writing competence better than the
Product approach.
Nordin, Halib, and Ghazali (2010) conducted a study at the University TeknologiPetronas,
Malaysia to investigate the effect of the process genre approach on the writing skills of
engineering students. The experimental group received writing instruction based on the Process
genre approach while the control group was taught through the Genre approach. The findings of
the study indicated that the writing ability of students in the experimental group was significantly
better than those in the control group. A school-based study conducted in Indonesia by Nihayah
(2009) reported that after the implementation of the Process genre approach, her students‟
writing ability had improved. The researcher provides statistical evidence in her study to support
Arab World English Journal
ISSN: 2229-9327

www.awej.org

136

AWEJ Volume.5 Number.3, 2014
The Effects of Writing Intervention Program

Samaranayake & Gabayno

the positive effects of the Process genre approach in improving writing ability of the students. In
an attempt to enhance the writing ability of foundation level undergraduate students in a
Malaysian International University, Jackson (2012) employed Content and Language Integrated
Learning (CLIL) combined with the Process genre approach and the researcher concluded that
the use of CLIL combined with process genre approach was effective in enhancing academic
writing skills of tertiary level EFL/ESL students.
It should specifically be noted that, to the best of our knowledge,- no studies have been
conducted in the Omani context on the application of the Process or the Process genre approach.
The studies described above, which were mainly conducted in different teaching contexts,
suggest that the Process approach and Process genre approach are beneficial in improving
academic writing skills of students who study English either as a second or a foreign language.
Therefore, given the findings of the studies stated above, the researchers believe that application
of process genre approach in academic writing class would be more beneficial to our students
whose linguistic needs are specifically linked to different genres.
Given all the theoretical, empirical and pedagogical underpinnings of different writing
approaches, their strengths and weaknesses and the success of previous studies on the use of
process genre approach in the EFL/ESL classroom situations as described above, the researchers
employed process genre approach in their pilot study to investigate its effect on learners‟
academic writing proficiency in the context of Oman technological education.
In an attempt to engage with the research problem stated above, the researchers formulated
the following research question and the hypothesis.
Research questions
Does the application of the process genre approach and context-specific materials in
writing interventions help tertiary level EFL students perform better in an examination
setting?
Research hypothesis
The application of the process genre approach and context-specific materials in writing
interventions help tertiary level EFL students perform better in an examination setting.
Materials used in the study
As discussed earlier, the majority of students in the foundation program at Shinas College of
Technology were not proficient in academic writing in the target language even though they had
studied English in schools for several years and at the college for several months. The
researchers hypothesized that their students‟ academic writing proficiency could be developed by
using context-specific materials delivered through the process genre approach since this
approach involves several stages which follow each other.
Instructional materials in any given language program play a very important role and is
generally considered the second most important factor in EFL classrooms after the teacher
(Riazi, 2003). Given the pedagogical value of materials as indicated by Riazi (2003), the
researchers used context-specific materials with the premise that they help learners improve their
academic writing proficiency. Based on the course outline for level 3 students in our institution,
the researchers prepared teaching materials in which they followed a specific order for each
writing topic to be covered in a given semester.
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Contextually-developed materials
Since the main objective of our pilot study was to investigate the effects of a process genre
approach in developing writing proficiency that will help students to perform better in an
examination setting, the researchers developed extra materials because the writing tasks
suggested in the prescribed textbook- Ready to write: perfecting paragraphs fourth Ed, by
Blanchard and Root (2010) which is used in level three were not adequate to provide students
with ample opportunities in writing practice. Both psychological theories of skill acquisition and
second language acquisition theories suggest that considerable practice is required to automatize
a skill (DeKeyser, 2007). Moreover, practice in writing improves performance in writing.
Therefore, given the theoretical underpinnings and the research evidence from studies conducted
into skill acquisition by a number of researchers (Anderson, Fincham, & Douglass, 1997), the
extra writing activities the researchers developed and used with the study group were consistent
with Ortega‟s (2007) model for the design of activities. In his model, he proposes that the
following two principles should be considered when designing activities for EFL learners to
practice in class:
1. Practice should be interactive.
2. Practice should be meaningful.
When applied to writing, Ortega‟s model implies that teachers should design interactive
activities in which the writing teacher exposes his students to various writing strategies such as
outlining, drafting, or free writing (Lavelle & Bushrow, 2007; Spack, 1988). The topics for
developing modules were selected from the prescribed textbook-Ready to write: perfecting
paragraphs by Blanchard and Root (2010). Based on the delivery plan issued by the English
Language Center in our institution for level 3 writing, the researchers prepared extra tasks for the
topics stated below:
1. Getting organized: The key to good writing.
2. Understanding paragraphs.
3. Expressing your opinion.
4. Comparing and contrasting.
5. Writing personal and business letters.
6. Description and comparison: Bar graphs
7. Analyzing causes and effects
8. Writing personal and business letters
In designing academic writing tasks, the researchers followed a process genre approach by
including the stages such as pre-writing, composing, pre-reading and revising, peer-editing and
teacher feedback. Moreover, the researchers maintained the principles stated above such as
providing context to the learner in a meaningful way, providing forms and functions relevant to
the activities, and making the content of the activity related to different kinds of writing such as
comparing and contrasting, expressing an opinion, analyzing data and personal and business
letters.
Methodology
As noted above, given the writing difficulties encountered by the foundation level students
studying in level three at Shinas College of Technology, a pilot study was conducted to
investigate the effects teaching materials for instruction of writing in and EFL context, using the
Process genre approach. In this study, a quantitative research framework was used because the
researchers needed a research design that would enable them to detect the effects of a specific
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intervention. Moreover, the statistical tests form a part of the design in that they will inform the
researcher whether there were any statistically significant differences among the mean scores of
the three tests conducted for the intervention group during the study (Nunan & Bailey, 2009).
The research, according to Nunan and Bailey (2009) was one group pre-test post-test design in
which no control group randomly selected and randomly assigned was included. The participants
were 19 Omani college students who studied English in the Foundation English program-Level 3
during the third semester of 2013 (April-July) at Shinas College of Technology in Oman.
The subjects for the study were selected from a level 3 Foundation English program
because the students had already completed their studies at level one and two (where they had
received instruction in listening, speaking, reading and writing). Therefore, it was assumed that
the participants in the intervention group had already acquired the basics of writing. It should be
noted that in Foundation level (Levels 1 and 2), students are exposed to general English where
they are expected to study the basics of writing paragraphs, whereas level three, four and Post
Foundation students are taught academic writing in which they are required to write texts
belonging to various types of genres such as writing personal and business letters, compare and
contrast essays, analyzing causes and effects, explaining a process, describing graphs and charts
and expressing opinions.
The study lasted for 9 weeks with a total of 54 hours classroom instruction. The study
employed four research instruments such as pretest, mid-semester examination, semester-end
examination (Level Exit Examination) and the treatment instrument to gather data. A pretest on
writing was administered for the study group to measure their writing proficiency before any
instruction began. At level two, they study writing different types of paragraphs in which they
are required to include a topic sentence, supporting ideas and a conclusion. Therefore, it was
assumed that the intervention group had already studied the mechanics of writing a paragraph.
On the first day of the class, the researchers administered the pretest and their answers were rated
in accordance with the writing rubrics of the English Language Department and recorded in a
paper for later analysis.
For the mid-semester examination which was held in May, 2013, the level 3 students were
given a choice for writing. The students were instructed to select one question from the two
questions. One question was meant to test students‟ ability to think critically, analyze and solve
problems. Therefore, one question was based on expressing an opinion while the second question
sought to test students‟ ability to write a business letter (writing a letter applying for a job).
Even though there were 20 students allocated for the pilot study group, one student left the
course soon after the instruction commenced, so there were only 19 students in the class. Of the
19 students, except two, all the others wrote a letter applying for the job in the mid-semester
examination. In accordance with the examination rules and regulations of the College, written
answers are marked by two examiners and the average of the scores given by the two examiners
is taken as the final marks.
Inter-rater reliability
After the two raters had evaluated the writing task in the final semester examination using the
criteria stated above, an agreement between the two raters was calculated using Pearson‟s
Product Moment (r = 0.93, n=19, P < 0.01). The statistics show that the general agreement
between the two raters concerning writing scores of the study group subjects (19) was 0.93,
which is a high agreement.
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In the final-semester examination, the students had to answer two writing questions
(guided-writing and free-writing). The allocation of marks for guided writing and free writing
was 15 and 10 respectively. For guided writing, the students were required to write a compareand-contrast paragraph of about 150 words while the free-writing question was based on a bar
graph. The writing rubrics used in the semester-end examination included content, organization
and vocabulary, use of transitional words, grammar and spelling. The five aspects were
differently weighted for both free-writing and guided writing tasks. The content, organization
and vocabulary and grammar and spelling were weighted equally (4 points) each, the use of
transitional words received 3 points making a total of 15 points for the guided writing task while
the same writing rubrics were used for rating the free-writing task in which the points were
allocated as follows: Content, organization and vocabulary (3 points) each and use of transitional
words, grammar and spelling (2 points) each making a total of 10 points. Given the two writing
tasks which the students were required to write in the semester final examination, they could
claim 25 marks for writing skill.
It should be noted that the writing rubrics used to score the writing tests conducted by the
English Language Center of the college has four aspects namely content, organization and
vocabulary, use of transitional words and grammar and spelling. The scoring of writing is highly
subjective. Therefore, a standard writing scale should be used. The researchers propose the
writing scale proposed by Jacobs, Wormuth, Zinkgraf, Harfiel, and Hughey, (1981) may be more
appropriate than the present writing rubrics used in the center because the writing scales
proposed by Jacobs, et el (1981) includes five aspects namely content, organization, vocabulary,
language use, and mechanics.
Data analysis
With the help of SPSS statistical software, One-Way ANOVA was performed using the three
data sets (scores from pretest, mid-semester and final-semester examinations) which the
researchers had obtained from the study group during the study and the results of the ANOVA is
indicated in the Tables 1 and 2 below. According the descriptive statistics of ANOVA summary
included in Table 2, F –value (29.19) and the p-value (0.001) are high across the three set of
scores (pretest, Mid-semester and Final-semester examinations). Therefore, it can be considered
this kind of significance is due to the treatment effects where the study group was taught using
context-specific materials through the process genre approach (independent variable).
Table 1 and 2 below indicate descriptive statistics calculated from the test scores of the pilot
study group (N=19) using the One-Way ANOVA test.
Table 1: Descriptive results of the ANOVA test performed on pretest, mid and
final-semester examinations of the pilot study group (N=19).
Pretest
Mid-semester Final Semester
Total
Exam
Exam
N
19
19
19
57
∑X
178
241.5
302
721.5
Means
9.36
12.71
15.89
12.65
2
X
1726
3220.75
4965
9911.75
Variance 3.24
8.39
9.15
13.91
Std. Dev. 1.80
2.89
3.02
3.72
Std. Err.
0.41
0.66
0.69
0.49
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Table 2: ANOVA Summary
Sum
of Degree of Mean
F-value P-value
Squares
freedom
squares (ms)
(SS)
(df)
Between 404.71
groups

2

202.35
6.93

Error

374.36

54

Total

779.09

56

29.19

<.0001

Findings and discussion of the results obtained from the study group
This section presents and discusses the collected data from the study group and interprets these
results in the light of previous research.
As indicated earlier, the main objective of the current study was to investigate the effects of
the process genre approach in enhancing writing proficiency that will help foundation level
students to perform better in examination settings. On applying the concepts relating to the
descriptive statistics such as measures of central tendency and variability, in order to answer the
question the researchers posed, “Does the application of the process genre approach and context
specific materials in writing intervention help tertiary level EFL students perform better in an
examination setting?”, One-Way (ANOVA) was used to analyze the interval data gathered from
pretest, mid and final semester examinations. The „SPSS 11.0 (2010)‟ statistical package was
used for all the data calculations in the study.
Table 1 and 2 above indicate the descriptive statistics calculated from the scores obtained
from pretest, mid-semester and final semester examinations. At the outset, it should be noted that
the mid-semester and final semester examinations for Foundation level students are designed,
moderated and conducted by the testing unit of the English Language Department. However, the
pretest in the study was designed and conducted by the researchers and it was marked by two
raters from the English Language Department of the college.
In language research, measures of frequency are used to indicate how often a particular
behavior occurs (Mackey & Gass, 2005). Therefore, in second language research, frequencies
and measures of central tendency provide a summary of the basic characteristic of the data. The
most common measure of central tendency is the mean which provides information on the
average performance of a group on given tasks, and helps the researcher obtain insight by
condensing a large amount of data (Seliger & Shohamy, 1989). Even though the mean does not
provide information on the performance of each individual on a given task, the mean informs a
researcher how a group as a whole performed on a given task. As shown in Table 1 above,
according the descriptive statistics, the difference of mean scores and standard deviations across
the three tests (pretest, mid-semester and final) on writing performance of the study group in the
final semester examination is statistically significant at (α = 0.05). This is to emphasize that the
study group performed much better from the pretest (M=9.36, SD=1.80) to Mid-semester
examination (M=12.71, SD=2.89) with a mean difference of 3.35 within the group and also from
Mid-semester (M=12.71, SD=2.89) to Final semester (M=15.89, SD=3.02) with a mean
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difference of 3.15. When compared the mean scores of the pretest (M=9.36) to the Finalsemester examination (M=15.89) of the study group, the mean difference is 6.53 which is
significantly a higher value which clearly testify that the study group made a significant progress
in writing from pretest to the final-semester examination. In other words, according to, One-Way
ANOVA summary in Table 2, F –value (29.19) and the P-value (0.0001) are higher across the
three sets of scores (pretest, Mid-semester and Final-semester examinations). F-ratio tells us
measured differences within groups and measured differences between groups (Nunan & Bailey,
2009). Therefore, it can be considered that this kind of significance is due to the treatment where
the pilot study group was taught using context-specific materials through process genre approach
(independent variable).
When the results of a study are analyzed quantitatively, statistical significance of data indicates
that findings of that research are stable. Therefore, given the description provided by Nunan and
Bailey (2009), findings of our study related to the research question as stated above can be
reliable. Moreover, given the higher value of F- (29.19) in the study group, it is evident that the
average performance of the individual subjects on writing had improved from the pretest to the
Final-semester examination.
Based on the findings of the study group which was taught using the process genre
approach, it can be asserted that instructional procedure which consisted of teacher prepared
materials in addition to the use of the prescribed textbook (Ready to Write-2) and the process
genre approach were useful for the foundation level students at Shinas College to perform better
in the Final-semester examination than in the pretest and Mid-semester examination. Given the
success of the instructional procedure as discussed above, it can be concluded that the hypothesis
which the researchers had formed at the beginning of the study in an attempt to answer the
research question, “The application of the process genre approach and context-specific materials
in writing interventions help tertiary level EFL students perform better in an examination
setting”, can be accepted.
Limitations and delimitation of the study
As noted above, the current study did not deal with other language proficiencies such as
speaking, listening and reading even though they are also important aspects of language
proficiency. This study focuses on academic writing proficiency because it will allow us to gain
an understanding of the usefulness of applying the process genre approach to improve writing
proficiency of EFL college level students who are the focus in this pilot study. Moreover, the
outcomes of this study cannot be generalized to learners who are not cognitively mature enough
to carry out the writing tasks suggested in the prescribed textbook for Foundation level 3
students and whose educational level is different from the subjects in the current study even
though they study academic writing in similar situations and levels at other educational
institutions both in and outside of Oman.
Conclusion
In conclusion, this paper has presented the findings of a pilot study based on the quantitative data
gathered during the study. The major findings of the study include the results of comparing
writing performance in the pretest, Mid-semester and Final-semester examinations within the
study group. On the whole, given the values of F (29.19) and P (0.001) calculated using OneWay (ANOVA) indicated that the study group which was instructed using the Process genre
approach in writing had performed better in the Final-semester examination than in the pretest
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and the Mid-semester examination. Therefore, given the results that emerged from this study, it
can be stated that the instructional tools which included the contextually-developed materials and
the process genre approach were useful in helping foundation level students studying academic
writing programs in Omani Colleges of Technology to perform better in examination settings.
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