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Abstract  

This research aims at identifying the main learning difficulties in speaking English  faced by a 

selected cross-section of Omani EFL students. It seeks to establish student self-perception of 

their own difficulties based on a questionnaire survey. Three research questions were 

investigated: (1) what are the students’ attitudes towards speaking in English? (2) what are the 

most common speaking English difficulties encountered by Omani students as they perceive 

this?  (3) are there any significant differences in such difficulties according to gender and 

education system? The study sample consisted of 200 students, divided into 100 male and 100 

female from grades 10 and 11, Basic Education and General Education schools. A 30-item 

questionnaire was developed and administered. The study identified the main learning 

difficulties in English speaking as perceived by the students. It was found that there were no 

significant differences between students in their attitudes toward speaking according to their 

gender and education type. The data also suggested that students in general find it especially 

difficult to speak English. Based on this, a systematic analysis was carried out which resulted in 

17 speaking sub-skills that needed to be addressed while improving this skill. Student 

perceptions of the most difficult sub-skills were also analysed according to gender and education 

type. Some key limitations of the study are broached. 

Keywords: TEFL, speaking difficulties, self-perception 
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Introduction 

It is a truism in TESOL that speaking is one of the most fundamental skills in the 

acquisition of English as an additional language, and in many “social ecologies of learning” 

(Leather, and Van Dam, 2002), it is among the weakest and most problematic skills for most 

students to master.  As the main channel for verbal communication, all learners need this skill to 

successfully express their thoughts, ideas and feelings, and interact socially. In addition, the 

significance of speaking as an essential skill for successful acquisition of English as a second 

language stems from the fact that this skill is used intensively in most ESL classrooms. Teachers 

generally view student speaking skills as an indicator that can provide evidence for student 

progress in ESL learning in addition to other productive skills such as writing. Nonetheless, in 

many ecologies of teaching, the speaking skill is often not assessed, and students quickly 

recognize they will be given grades mainly on their performance in written examinations. 

Generally, that has also been true in Oman, despite changes in the syllabus introduced more 

recently.  

Literature review  

Despite of the fact that speaking is considered one of the most crucial language skills, 

many students have major problems in mastering even the basics of this important language skill. 

A significant percentage of learners in schools across the globe, rural and urban, face obstacles in 

using oral language. This can hinder their progress and exclude them gradually from the 

procedure of learning because they fail in fulfilling the basic requirements of successful 

communication during the English lessons. This is the situation across much of the Gulf region, 

where Oman is located, and elsewhere in Asia, such as China and rural and working-class urban 

India (Potts, 2011). In China, teachers report that “Mute English” is recognized as an entrenched 

norm (Qiang, and Wolff, 2010), and students have little practice either in speaking or listening, 

nor are their speaking ability seriously tested. In India, students from disadvantaged 

socioeconomic backgrounds, especially in rural ecologies of instruction, likewise face 

formidable obstacles learning English, especially listening and speaking skills, as reflected in 

Andhra Pradesh (Yellapu, 2010). Miller (2010), commenting on China, notes a situation also 

found in many teaching ecologies elsewhere, including in our experience on the Gulf: 

There has never been a speaking component in their exams. Rote learning is 

overwhelmingly the norm and in situations […], students attempt to memorize what 

they anticipate will be tested. This is also the case with the IELTS speaking exam. 

 Some educators attribute this deficiency in using oral language successfully and 

effectively by our students in ESL classrooms to students’ failure in acquiring the basic skills for 

dynamic oral communication, such as maintaining listening skills and proper usage of words 

(Miller, 2010) ). Others explain such awkward performance of oral communication by pointing 

to the lack of sufficient focus on developing the ways in which basic speaking strategies are 

taught by some teachers. This because acquisition of speaking strategies is often not formally 

tested, unlike other communicative strategies such as the writing strategies. In addition, some 

ascribe the lack of effective use of oral language in EFL classes to the shortage in some teachers' 

efforts to facilitate the development of students' oral language and also in providing real 

opportunities for students to practice and use oral language. Yellapu (2010)  comments on ELT 

in Andhra Pradesh state in southern India and the neglect of speaking there:  

The students of Andhra Pradesh have been tutored and trained well enough in 

reading and writing for long ages. But Listening and Speaking skills which play a 
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greater role in communication have been neglected and ignored. Thus our 

educational system lacks an important dimension. It enables the students to 

concentrate on reading and writing only. The final examination does also test them 

mainly on how good their memory is. The examinations are not language-oriented. 

P.3 

 Another barrier is of course the weaker speaking proficiency of some teachers, who then 

treat English more as a passive skill for reading, some listening, and mastery of grammar, as in 

Thailand (Foley, 2005) much of China  (Qiang, and Wolff, 2010; Miller,  2010),  and across 

working-class and rural India (Yellapu, 2010).   

Speaking is a cooperative activity which is based on the effective interaction between 

people and time. The effective interaction between the hearer and speaker fosters the use of some 

cooperative communication strategies which help both, the speaker and the hearer, to deliver and 

to receive the message appropriately. Such opportunities can be provided by creating a 

stimulating classroom environment which encourages students to speak more and provide 

students with a good quality of speaking tasks that give them the chance for constant practice of 

everyday language. In Oman, one can hear frequent complaints by parents and educators that 

students, after studying English for 12 years, are still unable to speak confidently.  

No doubt some of this is directly associated with what Krashen (1982, 30-32)  called the 

“affective filter,” which at the level of emotion acts as a brake on student output, making them 

reluctant to speak, and destroying their own self-confidence.  Without some self-confidence, no 

student will find the courage to speak freely in a classroom, let alone with strangers on the street. 

Students shyer or weaker in proficiency may be reluctant to attempt to speak altogether, or 

interact in spoken forms with others in the classroom. Their honest hesitation or sharp desire to 

“save face” in many Asian and traditional cultures (Adamson, 2005) can be overcome in part by 

fostering a more cooperative, collaborative framework, through working in peer groups.  

The current study seeks to gather empirical data on how Omani high school students 

actually perceive their own difficulties in learning to speak. Approaches need, we feel, to be 

guided by an “ecological” approach to second-language acquisition and what goes on in syllabi 

and classrooms, one which in research “sees the individual’s cognitive processes as inextricably 

interwoven with their experiences in the physical and social world” (Leather, and Van Dam, 

2002,  13). Crucial, we feel, is empirical input from various “social ecologies of learning,” and 

especially in the Gulf teaching environments, where ELT has often neglected active speaking 

skills, input that reflects the “learners’ voices,” often silenced in many studies. 

Research objectives  

This research is aimed at investigating the speaking difficulties faced by students who 

study English as a foreign language as they perceive them. It offers a preliminary, small-scale 

empirical study that can serve as a first model for more extensive research in Oman and the 

region. The application of such data is to improve the speaking syllabus, in line with needs as 

perceived by actual learners. It also offers some relevant information about the nature of English 

speaking sub-skills. It is hoped that after diagnosing the main English speaking difficulties faced 

by EL learners, this can help decision makers to consider such difficulties in overcoming this 

deficiency in planning new curricula and experimenting with revised syllabi and methods. 

Moheidat and Baniabdelrahman (2011) stress that student input and active involvement, for 

example in self-assessment, is especially important for Omani English language teaching. This 

research seeks to provide answers to the following questions: 
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1. What are the students’ specific attitudes towards speaking in English? 

2. What are the most common speaking difficulties faced by Omani students as they 

perceive them? 

3. Are there any significant differences in these difficulties according to gender and 

education system?        

     Recognition of the importance of the role which effective speaking plays in enhancing 

English language acquisition suggests that student perception of their own difficulties needs to 

be empirically examined, and used as input for redesigning syllabi and experimenting with new 

strategies for learning. A key question is whether any of these difficulties are gendered, since this 

may be an important factor in learning the active communicative skills. The issue of the 

difficulties in speaking in English has escalated dramatically in the educational field in Oman 

recently, as elsewhere under the impact of communication online, social media, globalization 

and other factors of technological change. Yellapu (2010) calls attention to this in the southern 

Indian context. However, many students in our schools still struggle to learn this fundamental 

language skill. The present study provides fresh data on the types of difficulties students face 

while speaking in English in order to better address how to find the most effective solutions for 

such difficulties.  

Methodology 

The English language speaking needs here refer to the needs of the students to acquire the 

activities and sub-activities, skills and sub-skills which characterize the students’ use of the 

English language in the English language speaking tasks in Omani schools. This is passed on a 

cognitive framework for teaching language that is, it focuses on what the learners bring to the 

learning process such as prior knowledge, skills, needs, wants, and so forth (Al-Husseini, 2004). 

The investigation considers three different topics which are components of speaking difficulty 

analysis: the attitudes towards speaking English in post-basic classes, the students’ needs and 

difficulties they face while speaking in English and the language activities and sub-activities 

skills and sub-skills needed to speak in English.  

Participants 

A random sampling technique was used to select 200 EFL divided into four groups from grades 

10 and 11 as in table 1. The random student groups were withdrawn from four different schools 

from AlShargyeh South in Oman. These groups were assigned as follows: 

1. EFL students grade 10 basic 

2. EFL students grade 10 general 

3. EFL students grade 11 basic 

4. EFL students grade 11 general 

 

Table 1: The distribution of the study sample by grade, gender and educational type  

 Grade 10 Grade 11 Total  

Basic edu. General edu Basic edu. General edu 

Male  25 25 25 25 100 

Female  25 25 25 25 100 

Total  50 50 50 50 200 
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The purpose of involving these four different sources of information is to make the data 

gathered more authentic, valid and relevant to the objectives of the current study. Porcher (1983) 

comments that it is absolutely fundamental to have a maximum number of sources of 

information in needs analysis. This will make it possible to have as much and varied information 

as possible. Although the research literature provides no specific percentage of participants that 

can be considered a sufficient (Al-Husseini, 2004; Shuja'a, 2004), using a relatively large 

number of participants is the rationale for this study.  

As to the specific features or key characteristics shared of Omani EFL students, all 

schools adopt the same language program. In other words, they have the same course books, 

assessment style, resources, and so forth. The students share the same background 

characteristics. They are for example, Omani, boys and girl, aged between 16 to 18 years, in 

grades 10 and 11. They can represent the others in terms of philosophy, contents, objectives, 

needs, and students  

 

Questionnaires  

The current study used questionnaires to collect information from students in the Omani 

public schools. Questionnaires are widely used in educational researches as a technique to 

identify attitudes and perceptions. The student survey is in Arabic for one main reason. The 

statements included are difficult and responding to them in English might make it more complex 

for students to fully grasp the intent of the survey. The questionnaires were first written in 

English and then translated into Arabic. Two procedures are taken to ensure the accuracy of the 

translation. First, the source version of the questionnaires is translated into Arabic and then the 

Arabic version is translated back into English by the researcher and other people who were 

familiar with English and Arabic. The back translation is for two purposes, to ensure that the 

original intent of the source questionnaire is perceived and to make a comparison between the 

Arabic and English versions. Necessary changes were made to the questionnaires. 

            The students’ questionnaires consist of three sections. Section 1 collects demographic 

information, where students are asked to supply information about their gender, school type, 

region, and class. Section 2 is related to the students’ purpose and attitudes. The participants are 

provided with three statements regarding their attitudes towards the current English curriculum 

and studying science in English. They have to choose from a three point scale (agree, neutral and 

disagree). Section 3 includes the difficulties of speaking in English. These data are based on self-

reporting by students on the type and frequency of speaking activities, skills and sub-skills that 

they practice. The skills are chosen for their documented importance in the skill literature. There 

are 30 items representing activities, skills and sub-skills and students are asked to indicate on a 

scale how difficult each item is perceieved to be. In developing this list, we consulted the 

following studies: sufficient (Al-Husseini, 2004; Shuja'a, 2004; Graves, 2000), and the 

experience of one of the authors (S.H.S.) in Oman as an English language regional supervisor.  

     

Piloting the questionnaire  

Before piloting the questionnaire, it had gone through a pre-piloting stage where it was 

distributed among three ELT specialists in the Ministry of Education. Their contribution was to 

comment on the language of the students’ questionnaire and its suitability for the language 

competence of grade 11 of Omani post-basic education students. They were also requested to 

comment on the design and its fitness. They advised to simplify the language and explain some 
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of the terms used in the questionnaire. The overall outcome of this pre-piloting step was more 

simplification of the items involved in the questionnaire. The pilot study was carried out in Al-

Sharqyeh South region.  

Almost 20 students were randomly selected for piloting the questionnaire from one 

school. Students were given the Arabic version of the questionnaire. The researcher himself 

administered the pilot run to the piloting sample to gather information regarding the time it took 

the students to complete the questions, the clarity of the instruction, the ambiguity of the 

questionnaire items, requirement to include new topics, and the difficulties encountered in 

questionnaire adaptation. The pilot questionnaires were collected back immediately. The pilot 

run gave the research useful hints and clues to discover loopholes and inaccuracies in the 

questionnaire. 

 

Data analysis  

As to the questionnaires, descriptive and inferential statistical were used to answer the research 

questions by implementing the SPSS software. The descriptive statistics were used to indicate 

the percentage and the frequency distribution of the respondents’ answers. Measures of central 

tendencies (mean and median) and independent sample t- test were used to analyze the data for 

the research questions. 

 

Results 

In what follows, the findings and the analyses are organized according to the research questions.  

Students’ Attitudes towards Speaking In English 

Students’ attitudes towards speaking in English, as in the first research question are analyzed 

using the answers means and standard deviation to find out the majority perceptions regarding 

this skill. In the questionnaire, students were asked to choose from a self reported three scales 

(1= agree; 2= neutral; 3= disagree). The findings as in Table 2 are described on a contrastive 

base in order to have a clearer idea of the differences between students according to gender and 

education type.  

Table 2: Students’ attitudes towards speaking according to gender and education type 

According to Education 

type 

According to 

Gender Statements 

SD M  SD M  

.061 1.75 Basic  .703 1.77 Male  It is very important to improve my speaking 
skill. .084 1.52 General  .641 1.56 Female 

.063 1.81 Basic  .710 1.96 Male  I face difficulties to speak English. 

.077 1.09 General  .635 1.85 Female 

.053 1.25 Basic  .658 1.41 Male  I don’t get good chances in class to practise 
speaking. .055 1.24 General  .346 1.08 Female 

A close look at Table 2 reveals that students have positive attitudes towards the current 

English language program in Grades 10 and 11. It was found that there are no big differences 

between male and female means in their attitudes toward speaking skill. Female students are 

very cautious about improving their English speaking skills as their mean is 1.56, which is higher 

than the males’ 1.77. Both genders reported that they face difficulties when trying to speak in 

English. The results also show that female students (M = 1.04) compared to male students (1.41) 
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feel that they do not get enough chances to practice speaking in English, and are in general more 

concerned about their weak proficiency in speaking. This is in agreement with Tella1, Indoshi, 

and Othuon, (2011) who found that their secondary school students (n = 584) also had positive 

attitudes towards the English curriculum in Kenya. 

Speaking Difficulties Faced by Omani Students 

Table 2 provides a distinction between students’ perception according to their education type 

(basic and general). The General Education system is the former educational system in Oman 

that has gradually been replaced by Basic Education. It was found there are no significant 

differences between students’ attitudes according to their education type. A few differences were 

deduced between General Education students’ mean (1.09) agreeing that they face difficulties 

when speaking in English, whereas Basic Education students seem to be more neutral when 

responding to that statement. 

One of the most important intentions of the present research is to provide a systematic 

analysis of the skills and sub-skills needed while speaking in English (the second research 

question). It was achieved by providing students with a list of speaking sub-skills or activities in 

order to indicate the ones that hinder them from speaking fluently. This can help in directing 

teachers’ attention to their students’ needs to help them master this skill successfully. Analysing 

student data based on a self-report scale (1= I don’t face difficulty, 2- difficult and 3 = very 

difficult), the findings show that students faced difficulties doing some activities. Table 3 orders 

all the activities included in the questionnaire from the least difficult sub-skills to the most 

difficult.  The statements are ordered in a descending order based on the mean values. Statements 

whose means are (2.00) and above are the difficult activities students face while speaking  

Table 3: Speaking difficult according to students' perception. 

SD Mean Statements N. 

.661 1.51 Express likes and dislikes. q8 

.591 1.52 Give personal information. q1 

.730 1.74 Compare between two things. q7 

.713 1.74 Describe pictures. q6 

.673 1.77 Describe people, animals and places. q2 

.696 1.79 Give directions. q5 

.731 1.83 Ignore being worry about committing mistakes. q20 

.655 1.91 Respond to questions. q4 

.720 1.92 Develop appropriate singular and plural verbs. q21 

.819 1.96 Feel confident while speaking. q30 

.724 1.97 Talk about past events. q23 

.720 1.98 Express agreements and disagreements. q13 

.720 1.98 Talk about future. q24 

.761 2.00 Summarize information I have read about. q17 

.782 2.00 Use the appropriate pronoun in English. q29 

.697 2.03 Justify my choices. q9 

.705 2.03 Clarify my message to be obvious. q22 

1.567 2.05 Use the appropriate words. q26 

.690 2.07 Express my opinion. q10 

.761 2.07 Talk about my feelings. ( happiness , anger ) q14 

.657 2.10 Translate some ideas from Arabic to English. q27 
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.680 2.11 Confront others. q19 

.756 2.11 Use the right intonation, patterns in the second language. q28 

.725 2.13 Link the topic I am speaking about to my previous knowledge. q18 

.697 2.13 Use the right tense. q25 

.742 2.13 Make suggestions. q12 

.760 2.14 Give advice q11 

.683 2.24 Convince others about my opinion. q15 

.737 2.26 Support my speech with examples. q16 

.681 2.30 State simple facts. (scientific facts ) q3 

 

Perceptions of Difficulties According to Gender and Education System      

In order to study the differences between student perceptions according to gender and 

educational type as in the third research question, the researchers decided to use a Pearson 

Independent Samples t-test because this coefficient  analyses the differences between the 

means and states whether these differences are significant or not. Table 4 presents the findings of 

the Independent Samples t-Test according to gender and educational type. The statements which 

have a significant level (2-tailed) of less than .05 represent the statements which have significant 

differences between male and female respondents in their perceptions of speaking difficulties. 

Whereas statements having significance level of more than .05 demonstrate no differences. 

These findings have many interpretations as in the next section. 

  

Table 4:  Independent Samples t-Test results   

N. Statements  

Gender 

differences 

Education type 

differences 

t df Sig.  t df Sig.  

q1 Give personal information. 5.184 182 .000 2.120 182 .035 
q2 Describe people, animals and places. 3.485 182 .001 -1.010 182 .314 

q3 State simple facts. (scientific facts ) -1.35 182 .179 .695 182 .488 

q4 Respond to questions. 2.833 182 .005 .061 182 .951 
q5 Give directions. .709 182 .479 2.234 182 .027 

q6 Describe pictures. 1.987 182 .048 -2.371 182 .019 

q7 Compare between two things. 1.428 182 .155 -.677 182 .500 

q8 Express likes and dislikes. 4.579 182 .000 -.613 182 .541 
q9 Justify my choices. .717 182 .474 -.265 182 .791 

q10 Express my opinion. 1.013 182 .312 -1.046 182 .297 

q11 Give advice 1.552 182 .122 -.815 182 .416 
q12 Make suggestions. 1.694 182 .092 -1.959 182 .052 

q13 Express agreements and disagreements. 1.348 182 .179 -1.515 182 .131 

q14 Talk about my feelings. (happiness, anger) -.151 182 .880 -2.316 182 .022 
q15 Convince others about my opinion. 1.526 182 .19 -.498 182 .619 

q16 Support my speech with examples. .992 182 .322 -.163 182 .871 

q17 Summarize information I have read about. 3.603 182 .000 .201 182 .841 

q18 Link the topic I am speaking about to my 
previous knowledge. 

2.908 182 .004 .476 182 .635 

q19 Confront others. .226 182 .822 -1.697 182 .091 

q20 Ignore being worry about committing mistakes. 1.045 182 .297 -1.932 182 .055 
q21 Feel confident while speaking. 1.294 182 .197 -.217 182 .828 

q22 Clarify my message to be obvious. 1.554 182 .122 -.917 182 .360 
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q23 Talk about past events. 2.510 182 .013 -1.095 182 .275 

q24 Talk about future. 1.348 182 .179 -1.515 182 .131 
q25 Use the right tense. 2.243 182 .026 1.017 182 .311 

q26 Use the appropriate words. 2.167 182 .032 .057 182 .954 

q27 Translate some ideas from Arabic to English. 3.490 182 .001 .424 182 .672 
q28 Use the right intonation, patterns in the second 

language. 
.788 182 .431 -1.112 182 .267 

q29 Use the appropriate pronoun in English. 1.323 182 .187 -.392 182 .695 

q30 Develop appropriate singular and plural verbs. 3.069 182 .002 -1.035 182 .302 

 

Discussion 

The findings of the present study support the study hypothesis that there are no markedly 

significant differences between students in their perception of the speaking skill difficulty 

according to gender or school type. Both genders agreed that they face difficulties while doing 

any speaking tasks. It was also found that female respondents tend to have more a positive 

attitude toward the importance of improving this skill and also want more options during English 

classes to improve their speaking competency. This may be attributed to a tendency among 

female students to care more than males about their study progress.  

No significant differences were found in relation to the educational system (basic or 

general), so according to the limited sample of this study, students in both systems generally 

have the same attitudes regarding speaking difficulties. This can be attributed to the fact that 

although the educational change happening in Oman tackled all different subjects, the English 

language shows no clear differences in the student perceptions of their language difficulties.  

The findings also provide systematic analysis of the skills and sub-skills needed to 

improve speaking skills in English by identifying the most difficult sub-skills according to 

student perception of needs. Table 8 includes all the skills and sub-skills needed to be addressed 

in any course designed to master these skill successfully as students investigated perceive them. 

Table 5: Skills and the sub-skills students need while speaking in English 

Mean Skills 

2.00 Summarize information they have read about. 

2.00 Use the appropriate pronoun in English. 

2.03 Justify their choices. 

2.03 Clarify their  message to be obvious. 

2.05 Use the appropriate words. 

2.07 Express opinion. 

2.07 Talk about feelings. ( happiness , anger ) 

2.10 Translate some ideas from Arabic to English. 

2.11 Confront others. 

2.11 Use the right intonation, patterns in the second language. 

2.13 Link the topic they are speaking about to their previous knowledge. 

2.13 Use the right tense. 

2.13 Make suggestions. 

2.14 Give advice 

2.24 Convince others about their opinion. 

2.26 Support their speech with examples. 

2.30 State simple facts. (scientific facts ) 
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The above skills are out of a total of 30 “I can” sub-skills presented to students to choose 

from. This finding is helpful to direct attention and teachers and syllabus designers to the most 

important and needed skills students feel they need to master during any speaking sections.  

Table 6:  Statements with gender differences 

N. Statements 

q1 Give personal information. 

q2 Describe people, animals and places. 

q4 Respond to questions. 
q6 Describe pictures. 

q8 Express likes and dislikes. 

q17 Summarize information I have read about. 
q18 Link the topic I am speaking about to my previous knowledge. 

q25 Use the right tense. 

q26 Use the appropriate words. 

q27 Translate some ideas from Arabic to English. 
q30 Develop appropriate singular and plural verbs. 

 

Studying the differences between the two genders in term of the needed skills, Table 6 

shows the statements that have significant differences between male and female in their 

perceptions of speaking difficulties because their significant level is less than .05. 

 

Table 7: Statements with educational type differences  
 

 

 

 

Findings included in Table 4 demonstrate that students in both education type (basic and 

general) face the same problems, so there are no significant differences between the two 

education types. The statements in Table 7 are the only ones which represent slight differences 

between the two systems, though it is difficult to generalize based on these data. 

Conclusion  

The study was carried out in only two grade levels in four schools in the rural environment of 

AlSharqyeh South in Oman. These students may represent a particular social and socioeconomic 

background. That needs further empirical research. Do students from other more rural and 

perhaps traditional social ecologies of learning Leather, and Van Dam, (2002) in Oman have 

different attitudes toward English, especially the speaking skill?  How proficient are the teachers 

in speaking, and how did this affect the teaching situation?  How many opportunities do students 

have to speak English with tourists and others outside the school?  If extremely limited, this is an 

N. Statements 

q1 Give personal information. 

q5 Give directions. 

q6 Describe pictures. 

q14 Talk about my feelings. (happiness, anger ) 
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important factor in motivation that should be taken into account. Do these pupils have ex-pat 

“native speaker” teachers in any of the schools? In some countries, like Thailand, such 

international teachers are becoming quite common in many secondary schools, even in smaller 

cities. Should the Omani government be considering a program that would bring more such 

teachers into the basic schools at secondary level?  This study has not looked at that question. 

Krashen (1997, 46-47) stresses that extensive reading is a key way to overcome the lack of 

teachers with good speaking proficiency in school classrooms in many countries. He also 

recommends “narrow listening” of recorded mini-lectures and discussions using native speakers 

as a “low-tech, inexpensive way to obtain comprehensible input” and “an easy way to get to 

know speakers of other languages” (p. 18). 

How much free voluntary and extensive reading do students do? Krashen (1997, 40-

46,47) has argued that this is the single most important component even in learning to speak. Are 

these students being encouraged by their teachers to engage in more extensive reading and free 

voluntary reading Krashen (1997, 26-35), and do they have access to materials for this purpose?  

Do students have access to easier reading material in large amounts (graded and levelled readers, 

for example) in their schools, or available at bookstores in their city. Can they afford such 

storybooks in English? What are the career objectives of students, which may be crystallizing 

and play a role in motivation toward learning English, especially speaking skills?  Some who 

may want to work in tourism or the hotel industry will be more motivated to learn to speak than 

others. The study has not looked at that.  What is the role of “affective filters” (Krashen, 1982 

30-32) in shaping student “shyness” and reluctance to speak despite their interest to do so? The 

study has not explored this. 

Some of the above aspects can be brought into a further follow-up study and similar 

research elsewhere in Omani learning ecologies for English. Important is to see how specific 

strategies connected with more communicative teaching as introduced by the Ministry in 2006-

2007 have impacted on the teaching of the speaking skill and its sub-skills.  What does in fact 

work?  And can student perception studies such as these provide input which can then be tested, 

and student response to these changes elicited?  Are there significant gender differences that can 

be focused on in further research?  This is an important question across the entire Arabian Gulf 

region, where their construction of female identity is distinctive and influenced by cultural 

factors of some significance. 

The Voice of America Special English site provides a storehouse of texts for easier 

reading and listening at low-intermediate level. One hypothesis is that extensive work with 

Special English can definitely improve speaking proficiency and listening skills (Templer, 2008). 

That needs to be tested in the Omani context of learning, perhaps looking at a number of the sub-

skills determined here as significant for students by their own perception. 
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