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Abstract
The teaching and learning of writing in L2 contexts is a complicated process that needs to
be carefully investigated in order to obtain better outcomes. This study examines the
teaching and learning in a writing course for students in the Yemeni context. In
particular, the study deals with a writing course intended for preparing ESP students for
writing final project reports at the tertiary level. Using three qualitative techniques of
observations, interviews, and document analysis, the study investigated the current
practices of the major participants involved in the writing course. The sample included
students attending the writing course, course instructors and administrators. For
trustworthiness of the data gathered, two techniques were employed: triangulation and
member checking. The findings of the study unfolded a number of practices which were
classified into three categories namely: administrative practices, instructional practices
and student writing practices. The study concluded by proposing useful suggestions for
improving the teaching and learning of writing in the ESP tertiary level in Yemen based
on the findings of the present study.
Keywords: Second language (L2) writing, Foreign language (FL) writing, English for
Specific Purposes (ESP) Writing, Writing instruction, English at the tertiary level
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Introduction
Writing in the first language (L1) is considered a highly intricate task and learning to
write therefore is seen as a complicated experience. Nonetheless, learning to write in a
second language (L2) is considered even more complicated. This is because in a second
language the complexity of learning to write is "compounded both by the difficulties
inherent in learning a second language and by the way in which the first language literacy
skills may transfer to or detract from the acquisition of second language skills" (Kroll,
1990, p. 2).
The complexity in L2 writing initiated much interest as research in this area has come to
gain more attention in the last few decades (Leki et al., 2006; Matsuda et al., 2003). The
literature is basically crammed with plenty of studies conducted on L2 writing which are
concerned with learners in English speaking communities (e.g. Braine ,1989; Horowitz,
1986; Jenkins et al., 1993; Leki & Carson, 1994 ; Raimes, 1985). On the contrary, L2
writing in English as a foreign language (EFL) environments has scarcely been addressed
(Cimasko et al., 2009; Lee, 2003; Manchon & de Haan, 2008; Ortega, 2004; Polio, 2003).
This study therefore intends to provide insights into L2 writing in an EFL situation by
explicitly focusing on academic ESP (English for specific purposes) contexts in an
attempt to enrich and diversify research in this particular area.
In particular, the purpose of this study is to identify the current practices of the major
stakeholders in a writing course in which English is used as the medium of instruction.
The course, entitled Technical Report Writing (henceforth TRW), is offered for the
degree program in the Faculty of Computer Science and Engineering (hereafter FCSE) of
Al-Ahgaff University in Yemen.
Before attending the TRW, students at FCSE need to pass through four English language
courses which have been designed and conducted by the English language Unit (ELU).
These include two intensive proficiency courses and two ESP courses relevant to
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computers and IT. TRW is dedicated for teaching writing with the purpose of preparing
students to write the final project reports (PRs) needed at the end of the study program.
By offering this course and making it focused towards reports, it is hoped that the
students would basically develop their writing abilities in a way that would enable them
to produce better project reports. However, the majority of students showed little
improvement in writing in general and writing PRs in particular. The researcher has
observed that in spite of all the efforts done in order to qualify these students for writing
PRs, they are still far from displaying satisfactory ones. Moreover, the researcher has
noticed that the English language instructors and supervisors of PRs are discontented
withstudents’writingingeneralandwritingPRsinparticular.
Investigating current practices on the teaching and learning of writing in the Yemeni ESP
context is absolutely significant. This is because understanding the current practices of
the major stakeholders will entail knowing the limitations of what is being done in the
teaching and learning process so that better actions and procedures can be taken to
improve the situation.
Literature Review
Second language writing
Although second language writing has witnessed extended developments in the last 20
years (Leki et al., 2006), it still "lacks a tidy corpus of conclusive theory and research on
which to base a straightforward introduction to processes of learning and teaching"
(Ferris & Hedgcock, 2005, p. 3). In fact most of theoretical frameworks can be traced to
advances in four other disciplines including the first language, rhetoric and composition
research, applied linguistics and TESOL (Grabe & Kaplan, 1996, 1997; Leki, 2000;
Matsuda, 1998,1999, 2003a, 2003b; Raimes, 1991, 1998). Silva (1990) points out that
"there is no doubt that developments in ESL composition have been influenced by and, to
some extent, are parallel to developments in the teaching of writing to native speakers of
Arab World English Journal
ISSN: 2229-9327

50
www.awej.org

Investigating Teaching and Learning Practices

Assaggaf, Stapa and Mustafa

English" (Silva, 1990: 11). Johns (1990) asserts this fact and adds that  “there has yet
been little discussion of the development of coherent and complete theories of ESL
composition as allied to - or separate from – the various theories of L1 composition"
(Johns, 1990, p. 24).
Indeed, teaching writing has taken various forms starting with product- based, processbased, content-based and genre based. Silva (1990) is among the first scholars to review
the different approaches in L2 writing. His review included controlled composition,
current-traditional rhetoric, the process approach and English for academic writing. In a
widely quoted article, Raimes (1991) presented an historical perspective review for the
different approaches in the area of L2 writing since the sixties. According to her, these
approaches include focus on form, which started in 1966; focus on the writer, which first
appeared in 1976; focus on content, which started in 1986; and focus on the reader, which
first appeared in 1986.
A more recent detailed review of theories of writing is made by Hyland (2002). His
review is based on three major classifications: the text, the writer, and the reader. Textoriented traditions of teaching writing involved two views: the first regard texts as
autonomous objects. It looks at the text as an ideal form that can be analysed
independentlyofrealtimeuses.Thesecondtraditionlooksattextasdiscourse“attempts
tocommunicatewithreaders”(Hyland, 2002, p. 10). The writer-oriented traditions look
at writing in three different views: writing as personal expression, writing as a cognitive
process and writing as a situated act. The reader-oriented approaches encompass three
major traditions: writing as social interaction, writing as social construction and writing
as power and ideology.
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Related studies
The literature reveals that studies that deal with the teaching and learning of writing at the
tertiary level are of two major types: studies conducted in ESL contexts and studies
conducted in EFL contexts. For instance, Raimes (1985) investigated the writing of
unskilled ESL students at the tertiary level. Horowitz (1986) and Braine (1989) studied
students' writing tasks at the undergraduate level by examining the actual writing
assignment handouts and essay examinations of the students. In the EFL contexts
particularly in the Arab world, there are two relevant studies: Bacha (2002) which aimed
to help less proficient EFL Lebanese learners in improving their writing abilities through
a practical research task, and Faqeeh (2003) which explored Saudi students’ beliefs
regarding writing difficulties and factors relating to these difficulties.
In terms of ESP writing at the tertiary level a number of studies have been identified in
both ESL and EFL contexts (Leki & Carson, 1994; Vifansi, 2002; Osman, 2004;
Momtazur Rahman et al., 2009; and Bacha & Bahous, 2008). Leki & Carson (1994)
identified ESL students' perceptions of the writing instruction in two US institutions.
Vifansi (2002) intended to identify the academic writing needs at a community college in
Columbia. Osman (2004) explored the use of genre-based instruction to teaching writing
for specific purposes in a Malaysian university. Momtazur Rahman et al. (2009) is also
another study in ESP writing at the university level which was conducted in Malaysia. It
aimed at proposing an ESP writing course framework for teaching foreign postgraduate
students in the fields of science and technology. The study of Bacha & Bahous (2008)
was conducted in an Arab EFL context (Lebanon). This study aimed to find out the
writing needs and language proficiency levels of students majoring in business at the
Lebanese American University.
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In the Yemeni context in which the present study was undertaken studies in ESP writing
and L2 are scarce. There are only two studies (Al-Ghrafy, 1999 and Naif, 2003) which
are found relevant. Al-Ghrafy (1999) was intended to assess the effectiveness of
prewriting and writing strategy instruction in developing writing abilities and
performance of college EFL students as compared to college regular writing instruction.
Naif (2003) looked at the composition strategies and skills among college students
majoring in the English language in Yemen.
The studies above helped the researchers develop the present study by focusing on
investigating the current practices in the ESP tertiary level context. The studies have
confirmed the importance of teaching writing at the tertiary level especially in the ESP
contexts where English is used as the means of instruction. Besides, reviewing these
studies has demonstrated that research in the teaching and learning of writing in the
Yemeni universities has not received enough attention. Only two studies (Al-Ghrafy,
1999 and Naif, 2003) were found in this particular area. The present study, therefore, is to
the best of the researchers’ knowledge, the first to be conducted on the teaching and
learning of writing in ESP tertiary level contexts in Yemen.
Methodology
In the present study, in order to obtain data for the current practices three qualitative
techniques were utilised. These are oral interviews, observations, and document analysis.
The design of this study made it necessary to get into the real setting in which the
teaching and learning took place. Basically, the qualitative methods proposed for this part
of the study attempt to conform to Silverman’s (1993) call for the need to utilise a
“natural”setting.The study, therefore, adopted a naturalistic enquiry approach (Lincoln
& Guba, 1985), which depended heavily on natural resources to collect data that allow
obtaining valid descriptions of the situation being studied.
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For data collection, two types of one-on-one interviews were conducted before the end of
the TRW course. These were three in-depth interviews with the current course instructor,
head of English Language Unit and dean of FCSE. The other type is semi-structured
interviews which were conducted with three students and two previous course instructors.
The open-ended questions used considered several issues including participants'
experience and acquaintance with TRW, students’ performance and qualification, and
their views in the identified practices. The in-depth interviews lasted 30- 50 minutes
whereas the semi-structured ones lasted 15-20 minutes. All interviews were taperecorded and transcribed to secure "an accurate and detailed record of actual language
data" (McDonough & McDonough, 1997, p. 186).
As for classroom observations, one of the researchers attended the TRW classes for a
period of three months. This yielded much data in a form of field notes which provided a
thorough description of the issues in the writing course. Data collection involved also
gathering documents relevant to the course such as course outlines, handouts, and tests
andexaminations.Samplesofstudents’writtenwork including answer sheets and reports
presented in the current course were also collected.

Participants
This study involves two groups of participants. The first group is third year students at
FCSE, Al-Ahgaff University.

While the second group comprises instructors and

administrators at both ELU and FCSE including the current course instructor, previous
course instructors, head of ELU, and dean of FCSE. The selection of this purposeful
sample (Lincoln & Guba, 1985) is intended to provide "the insight and articulateness
needed to attain the desired richness of data" (Gay & Airasian, 2000, p. 209).
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Data analysis and verification
Data gathered using observations, interviews and documents were analysed manually.
The analysis of these data started as soon as the first piece was collected. Lincoln & Guba
(1985) assert that qualitative data analysis should start the first day of arriving in the
setting. Maxwell also warns that "One of the most common problems in qualitative
studies is letting your unanalyzed field notes and transcripts pile up, making the task of
final analysis more difficult and discouraging" (Maxwell, 2005, p. 95). Starting analysis
early helped the researcher get more related data and ask more questions.
For validity purposes, two techniques were used namely, triangulation and member
checking. Data gathered from the three techniques were triangulated and cross-checked.
Also, the findings of the study were taken back to the field and discussed with the major
participants in the course particularly the course instructor and the administrators.
Findings
The analysis of findings uncovered three categories of practices in teaching ESP writing
shown in figure 1 below. These are administrative practices, instructional practices and
student writing practices. Under each category, more specific practices are nested.
Administrative practices
These are the practices with regard to administration at both the faculty and the language
unit. There are four practices:
Inadequate preparation of students
Students attending the current TRW did not receive adequate preparation for taking the
TRW course. Before students take TRW, it has been found that the procedures employed
by the administration at the University do not seem to suffice in preparing students for
taking the course. This includes procedures for admission and preparation for writing in
the English language courses prior to TRW.
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In admission, for instance, students are enrolled in FCSE with no special language
requirements. Students were not required to show any evidence of their legibility in
English other than the certificate of the secondary school. They were not even required to
enter any proficiency test, nor to attend any pre-sessional courses to ensure better
qualification for doing their study program in English.
In addition to admission, preparation for writing in the English language courses which
were offered prior to TRW was also found inadequate. Data showed that the four courses
offered in the first and second years gave less attention to the teaching and practice of
writing. Indeed, this lack of preparation in writing would not qualify the students to
undertake the TRW course, which is not a simple course.
Lack of collaboration between ELU and FCSE
ELU is the department which is accountable for designing and implementing the TRW
course. In the meantime, students doing the course are fundamentally from FCSE. In
addition to that, TRW is a course that is intended to prepare students for writing PRs,
which are required for completing the program at FCSE. It is essential, therefore, that the
course instructor as well as students be well informed on the link between the course and
the specific PRs genre in order to be able to achieve that objective.
On the contrary, data showed that the two departments of ELU and FCSE did not have
any collaboration with regard to TRW. During the fieldwork period, the researcher did
not observe any evident collaboration between the two parties with regard to TRW such
as scheduled meetings or even unofficial sessions. Indeed, the TRW was conducted
without exchanging any feedback, follow-up or doing any means of collaboration
between the two sides. Furthermore, the current course instructor confirmed that he did
not have any official or non-official communication with the faculty and he only needed
to deal with the administration at ELU [field notes].
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Lack of adequate documentation and monitoring of syllabus
It has been found that ELU lacked adequate documentation of the courses offered
including TRW. The researcher could hardly find any document that provides
comprehensive information about the course. There was only one document entitled
“Courses’Outline”whichstatedsomeinformationaboutthecoursebutinaconciseand
brief manner. This included the course’s general aim, its headline topics, assessment
procedures and references. Other than that, the researcher could not find any other
document that gives detailed descriptions of the lessons and the procedures to be
followed in the implementation. In fact, ELU lacked a course file to contain all relevant
documents, as it is customarily used in most academic institutions.
Inadequate orientation of course instructor
It has been found that when the course instructor was assigned to teach TRW, he was not
made acquainted enough with issues in the context at both ELU and FCSE. In addition to
unfamiliarity with the peculiarities of the course, the current course instructor was not
sufficiently informed with the course's basic information such as the number of tests
required in the semester. The course instructor basically belongs to another university and
was hired to teach at ELU on a part time basis. It was therefore the first time for him to
teachTRW,thoughhehadpreviouslytaughtthesecondyear’sEnglishlanguagecourses
in the year before.
Instructional practices
These are the practices employed inside the classroom. Most data used here were
primarily obtained from observations. For validity purposes, these data were then crosschecked with the data gained from both interviews and documents. The practices
identified under this category are six:
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Figure 1: Current practices identified

Current Practices in TRW
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Focus on form
When analysing data taken from inside the classroom, it has been found that the major
focus of the course was basically taken towards grammar and structure. This, however,
affected the main job improving writing. The writing lessons and issues were largely
minimised as a result.
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Focus on form in the current TRW has been observed in four aspects namely: instruction,
error feedback, course materials and examinations. In most classes observed there was a
prime interest on discussing issues relating to structure and grammar with very little on
writing processes and organisation. In addition, Class discussions dedicated for
discussing students’ work and teacher-student individual sessions focused primarily on
structural issues. This involved both class exercises and course reports which were
prepared towards the end of the course. Also, the handouts and lessons used in the course
focused mainly on topics relating to grammar and structure.
An obvious depiction of focus on form was apparently observed on course tests and
examinations. It has been found that 65% of the course marks were given to the mid-term
test and the final examination with 15% for the mid-term test and 50% for the final
examination. The remaining marks were given to oral presentations (15%) and course
reports (20%). This focus on form has affected the teaching and direction of the course,
as both the instructor and students gave it their utmost attention and concern.
Teacher-controlled instruction
It has been noted from the classes observed that the teacher was the centre of the class in
all class activities. Most talk in the classroom was either instructor- student or studentinstructor. Student-student exchanges were limited and group and pair work activities
were seldom employed. Students, as a result, played passive roles inside the classroom,
as the instructor predominantly explained the lessons, raised the questions and was the
only one to comment on responses.
Frequent changes in course contents
The course contents of the current TRW were in a state of frequent change throughout the
course implementation. This has evidently been observed and was repeatedly confirmed
by different participants including the current course instructor, head of ELU and
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students. Owing to that, students used to come to classes without knowing the topic that
would be tackled in the particular class.
Lack of connection to PRs
The major objective of TRW is to prepare students for writing the PRs of the final year.
However, data gathered showed that the current course was rarely connected to these
reports. It has been observed that there were hardly any treatments of writing reports in
the classroom. The teaching of report writing in general was not significant in the classes
attended even though some of these classes involved discussions of students’ course
reports.
Moreover, it has been found that PRs were not specifically targeted in any topic of the
course. None of the lessons observed reflected any connection to these particular reports.
Students also confirmed that they were not aware of these reports while taking the course
and no reference was made in the course. The CCI confirmed that his major emphasis
was on improving the students’ general writing abilities by focusing most on form and
grammar.
Use of General English
It has been clearly observed that the current TRW depended mainly on general English in
both instruction and content. Throughout observation period it was apparently obvious
that the language used in classroom discussions was general as examples discussed in the
classroom mostly contained general form of English. Likewise, most handouts distributed
in the classroom were of the general form including the ones tackling organisation and
process issues.
Limited composing practice
Data showed that the writing tasks provided in the course were short and less demanding
with regard to writing and composing. The major writing tasks in the current course were
making selections, forming sentences using certain grammatical rules or changing
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sentence structures to fit with the grammatical items discussed. Such tasks did not seem
to have provided sufficient opportunities for students to compose more complicated texts
in order for them to experience writing reports needed in the final year. As a result,
students were rarely observed engaged in composing activities, as they were either
listening to the instructor or doing the exercises which were not demanding as far as
writing is concerned.
Student writing practices
Under this category one practice was identified, which is plagiarising. This practice was
basically identified when analysing data from documents, but these data were also
compared to those obtained from interviews as well. This practice was responsively
confirmed by the course instructor in the member-checking stage.
Plagiarising
It has been found that the students in the current TRW did not do their composing tasks
on their own particularly the course reports which were required at the end of the course.
Instead, it has been found that the majority of them copied (plagiarised) their reports from
other resources such as the internet websites, books, software manuals and magazines.
This fact was openly acknowledged by the student participants.
This has also apparently been seen in the work of the students. When studying samples of
students’reportspreparedattheendofthecourse, it has been found that in most cases
the language used did not appear to be that of students in this context as it contained wellcomposed sentences and was divided into well-crafted paragraphs. In some positions in
the reports we came across some sentences which appeared to be written by the students
themselves. These sentences showed atypicalEFLstudents’writing which lacks in areas
such as spelling, grammar, word choice and style. These are normally found in
subsections such as the abstract, the first sentences in the introduction and the conclusion.
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It was obvious that the students copied the material from other resources and used it as
their own.
It has been found also that the practice of plagiarising has been noticed by the
administration at ELU and the current course instructor. Both head of ELU and the
course instructor admitted the practice but there were no procedures to stop it. For the
head of ELU,thepracticewasconsideredharmfultostudents’learningbuttheinstructor
considered it as a way of exposure to other’s writing that would help learners improve
their writing.
Discussion of findings
The findings above which were obtained by triangulating data from three techniques of
data collection, and which were later shown to main participants for member-checking
raised a number of issues in the teaching and learning of ESP writing in Yemen. The
discussion of findings here can be divided into five major issues presented below.
The writing genre
As discussed in the above section, though TRW is dedicated for preparing students for
writing PRs, the findings from current practices unfolded that the current course was
conducted without any link to project reports (PRs). This undeniably reveals a
contradiction between the course objectives and its implementation. It is important
therefore that the course be linked to its specific genre in a way that helps achieve the
objectives. This should be done by allotting plenty of time for discussing and
understanding the particular genre needed at FCSE.
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The teaching of writing
The findings revealed that most instruction was form-focused. It has been found that
focus on form prevailed in different aspects including instruction, course materials, error
feedback and even tests and examinations. These findings are in agreement with the
findings obtained by Naif (2003) who found that the traditional writing instruction which
primarily focuses on the finished product was prevalent in the teaching of writing at the
CollegeofLanguagesintheUniversityofSana’a,Yemen.
The focus on form in the present study has dramatically affected the teaching and
learning of writing in the current course. It has been found that, as a result of focus on
form, explicit instruction and practice of writing were minimised to a great extent that
they appeared to have made the course deviate from its actual objective of improving
writing. These findings show that the teaching of writing in the Yemeni context is still
product-focused which could not allow much writing to be done in the classroom. A
writing course is expected to allow ample time for the practice of writing rather than
other issues because “[c]rowding the curriculum with subjects other than writing limits
the amount of time students and teachers can devote to writing, which is, after all, the
focus of a writing course”(Davidetal., 1995, p. 526).
Furthermore, it has been found that the instruction of the TRW course was for the most
part teacher-focused. The findings showed that the instructor played most roles in the
classroom activities and as a result students’ roles were reduced. This again shows a
tendency to adapt the traditional methods of teaching in which teachers are considered as
most knowledgeable and the students are seen as less informative, accordingly. It is
important therefore that students are allowed to be involved more in the writing
classroom so that they become much vigorous in practising writing which will definitely
result in better performance. As stated by David et al. (1995, p. 526), “students must be
authentic participants, notpassivereceivers,iftheyaretobecomewriters”. This should
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be done by allowing students more opportunities “to practice making writing decisions
andthentoreflectuponthosedecisionsandtheirconsequences” (David et al., 1995, p.
526).
Teachers on their part need to be well-exposed to the latest techniques in teaching writing
to be more influential in the teaching process. Zen (2005) holds that “[l]anguageteachers
need to be informed of the current research and research-supported approaches to
second/foreign language writing so that they will be better prepared to teach writing”
(Zen, 2005, p. 3). Hence,theyneedtotakemore“flexible andcomplex”rolesinwhich
they“mustposture themselves as responsive observers and listeners urging, supporting,
and challenging writers to grapple with increasingly complex problems in their writing”
(David et al., 1995, p. 526). Such roles will absolutely provide more constructive learning
environments for the learners which will absolutely produce far better outcomes.
Quality of writing
The findings demonstrated that student writing in the current course was basically
inadequate. Most activities which were done inside and outside the classroom required
limited composing abilities. This indicates that although TRW was a writing course, the
course lacked proper composing activities such as writing long or multiple paragraphs.
Ontheotherhand,thefindingsshowedthatstudents’writinginthecurrentcourse used
much plagiarism. Students’ work on course reports was principally copied from other
sources particularly the internet. This finding reveals that the outcome of writing from
this course does not seem to show improvement in student writing. Instead of writing
grounding on their own abilities and skills, which should have been developed in the
writing course, students at FCSE resorted to copying others' writing and use it as their
own.
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This certainly shows a big deficiency in the teaching and learning of the current writing
course at FCSE. When students get away from experiencing the process of writing in a
writing course, it is not unusual that they fail to do proper writing when they need to do
that in their study or future career. In such cases, students resort to harmful strategies
such as plagiarising. However, as stated by Silva, teaching writing should primarily
involve “developinganefficientandeffectivecompositionprocess”(Silva, 1990, p. 16).
Hence, it is important for the teaching of writing to guarantee that the learners go through
the hardships of writing processes and composing while doing the writing course so that
it becomes easier for them to do well when they need that in future. Absolutely, the more
practice they do in the writing course, the easier and more appropriate their writing in
future becomes.
Technical English
The findings showed that the course was primarily conducted in the general form of
English. This however does not seem to be helpful for the students in such an ESP
situation where only specific language is used in their content courses. In such ESP
situations, using specific language in teaching is believed to be highly effective
(Basturkmen, 2006). In this regard, Huckin points out that in ESP contexts “teaching
should be based on subject-matter content that is recognisably part of the student’s own
discipline” (Huckin, 2003, p. 3). Likewise, Dudley-Evans & St. John holds “ESP
teaching is more motivating for learners than General English” (1998, p. 10). This is
attributed to the fact that “the focused nature of the teaching, its relevance and costeffectiveness ensure that its aimsarewidelyacceptedbylearners”(Dudley-Evans & St.
John, 1998, p. 10). Hence, it is important that course designers and instructors in ESP
contexts ensure that they use more relevant materials so as the courses be more
motivating.
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Grammar
It has been clearly obtained that form has been given priority over writing issues in this
course. The final examination which was supposed to project the salient topics in a
course showed this excessive tendency towards form. A writing course would probably
give writing issues more emphasis so as both students and instructors devote their time to
writing, “whichis,afterall,thefocusofawritingcourse” (David et al., 1995, p.526)
On the other hand, involving grammar in a writing course was considered questionable.
According to Ferris & Hedgcock “L2 scholars and teachers have questioned the
efficiencyof grammarinstruction”(2005, p. 272). It hasbeenfoundthat “thereturnof
grammar instruction is often disappointing. Teachers find that even when a grammatical
feature has been covered or practiced, students may not use it accurately in their own
writing” (Frodesen & Holten, 2003, p. 142). Involving much form in the TRW should,
then, be reconsidered.
Conclusion
This study was intended to identify the current practices in the teaching and learning of
writing in an ESP course at the tertiary level in Yemen. The findings uncovered a number
of practices that have been employed by the major participants particularly
administrators, instructors and students.
From the findings obtained above a number of suggestions can be summarized below:


English Language entry requirement

The position of English as the medium of instruction at FCSE gives it exceptional
significance in the teaching and learning process. It is important therefore that the English
language be given more roles in determining the admission of the candidates. The faculty
should ensure that students who join the program are adequately qualified to undertake
the requirements of the English language. This would be maintained through more
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involvement of English as a requirement in the admission procedures. This would
absolutely require the administration to consider making a decision on a standard level of
English required from the candidates to undertake the study program in English. In
addition, it is essential to ensure as far as possible that the students in the classroom have
similar proficiency level in English in general and writing in particular to help them
advance together in their writing development.


Preparation for writing

An intermediate course such as TRW would require a carefully designed curriculum of
the English language program. The curriculum should take into consideration steps for
qualifying students in writing in other English language courses prior to the writing
course. These components should move gradually in their treatment of writing so that
they complement one another in a way that contributes to preparing students for taking
the especially dedicated writing course.


Collaboration between relevant departments

As the major goal of the TRW course is to prepare students for writing PRs which are
required for success in their study at FCSE, collaboration between FCSE and ELU is
considered highly significant. In order to achieve the goal of preparing students for
writing PRs, English language instructors need to understand the nature of these PRs and
other relevant issues such as the views of administrators and supervisors. Likewise, the
administration and the instructors at FCSE would certainly need to ensure that their
students are provided with the proper learning of English that qualifies them for doing
their tasks in the best ways. It is essential therefore that the two departments open a
dialogue with regard to the course so that more rewarding outcomes can be reached.


Writing instructors

As TRW is an ESP course it is vital for the administration at ELU to be careful in
choosing appropriate instructors for the course. For that purpose, course instructors
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should have enough experience and qualifications in teaching writing in ESP contexts.
Even though English language teachers would perhaps do well in teaching this course,
more specific experience and qualifications of the course would enable him/her to
implement the course in the best way.


Roles of instructors and students in the classroom

In any classroom constant collaboration between both students and instructors is highly
essential. The traditional approach of teacher-centeredness which has been applied in the
current TRW should be replaced with the more recent approach of student-centeredness
which gives the learner more space and freedom in the teaching and learning of
languages. The instructor should enable students to be more vigorous in the classroom by
allowing them to play roles other than the classical ones. This includes responding to
each other's work and exchanging views and ideas regarding various issues raised inside
the classroom. In addition to that, group work and pair work should also be employed to
make it easier for the students to interact with one another unreservedly.


Plagiarism

The findings uncovered a major practice of plagiarism in writing course reports in the
TRW course at FCSE. TRW therefore, should venture much endeavour on the threat of
plagiarism for student writing and their learning as a whole. The major risks of
plagiarism lie in destroying creativity and interest and making students dependent on
others’writing.
In short, this study aimed at identifying the current practices of the major stakeholders in
a writing course at an ESP context. The practices identified showed that the teaching and
learning of writing in the Yemeni tertiary level need to be reconsidered so that it becomes
more effective. This should involve different aspects and stakeholders in the teaching
environment.
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