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Abstract  

Algerian Universities hasten to implement online learning by using platforms like Moodle and 

Teams after the breakdown of the Covid-19 pandemic. Algerian Universities have recently 

included online learning; henceforth, teachers' and students’ knowledge and attitudes toward these 

platforms impact teaching and learning achievements. This study intends to explore students’ 

attitudes toward the inclusion of the Moodle platform in learning during the pandemic by taking 

EFL students at Saida University as a case in point. The paper also seeks to explore the 

effectiveness of the Moodle platform. The researchers gathered data through a questionnaire that 

was distributed to 170 EFL Master students. To support the results, the researcher also employed 

a test and observation. The findings demonstrated that students had many difficulties in using the 

Moodle Platform. The analysis also revealed that the students had developed negative attitudes 

toward the use of the platform due to many reasons, mainly net problems and lack of knowledge. 

The results also indicated that online lectures via Moodle platform impact students’ academic 

achievements.  
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Introduction  

Education and other fields have benefited from technology and its integration. Education 

has witnessed a revolution against the traditional ways of learning due to innovations in Computer 

Assisted Language Learning (CALL) and Mobile Assisted Language Learning (MALL). Studies 

have shown that the integration of Communication and Information Technology (ICT) results in 

collaborative and creative learning (Bransford, 1999, as cited in  Trayek & Hassan, 2013). 

Although universities and academic institutions integrated ICT into education years ago, 

the sudden shift to online learning during the outbreak of the Covid-19 pandemic has impacted the 

teaching-learning process. Institutions hasten to use or integrate Learning Management Systems 

(LMSs) through educational platforms like Moodle, Teams, Blackboard, etc. the sudden shift has 

no impact on some world universities since e-learning is an essential component in their 

educational system. In contrast, some institutions faced many issues because they have recently 

introduced ICT to their educational systems. Algerian Universities are among these institutions 

which have recently included educational platforms in education. The sudden shift sheds light on 

many problems that affected the use of these platforms during the pandemic. Teachers’ 

technostress and technophobia, students’ lack of motivation and ICT knowledge, technical 

problems, and lack of training are among these issues. They affect students’ attitudes toward online 

learning.   

After the outbreak of the Covid-19 pandemic in 2019, most teachers tend to post their 

lectures informally through Social Media (SM) tools, mainly Facebook and Youtube, or 

applications like Google Meet, Zoom, Jitsi Meet, etc. Some Algerian universities did not accept 

the use of SM or apps as educational learning systems. Universities hasten to introduce formal 

educational platforms like Moodle and Team. The new situation obliged teachers to upload their 

lectures and replace face-to-face learning. They tend to use asynchronous online learning. This 

mode affected the learning process due to many reasons. Both teachers and students lacked 

knowledge of using Moodle platform. This fact led students to develop negative attitudes. The 

current study tends to shed light on EFL students’ negative attitudes toward the Moodle platform. 

It also sheds light on their positive attitudes towards apps like Google Meet, Facebook, and Zoom. 

To find a solution to the research problem, the current research paper attempts to investigate Master 

students’ attitudes toward the use of Moodle as a learning platform after the outbreak of the 

pandemic. The following research objectives spring from the main aim: 

- It tends to shed light on the significant factors that affect EFL Master students’ attitudes 

toward using the Moodle platform. 

- It also attempts to give an in-depth look at asynchronous online learning and how it 

affects the learning process. 

- It also tries to find solutions so that students can benefit from online learning through 

the platform. 

Based on these research objectives, the researchers set the following research questions: 
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- What are the attitudes of EFL Master students toward using the Moodle platform in 

learning during the pandemic? 

- What are the significant factors affecting EFL Master students’ use of the Moodle 

platform? 

- Did the use of asynchronous online learning affect EFL Master students’ attitudes? 

- What are the possible solutions to change the students’ attitudes toward the use of 

educational platforms? 

The research paper starts with a review of the related literature through which the researchers 

introduce the reader to concepts like Learning Management Systems (LMS), educational 

platforms, factors affecting online learning, etc. The paper will also introduce methods of data 

collection, sampling, instrumentations, findings,  discussions, and conclusions.  

 

Literature Review  

To ensure the continuity of learning after the pandemic outbreak, all academic institutions 

worldwide launched the Learning from Home Strategy (LFHS). The strategy attempts to reduce 

physical contact between people. The teaching/ learning process changes from face-to-face to 

online learning by using Learning Management Systems (LMSs). These institutions restricted the 

use of systems to educational platforms, like the case of Algeria.  

Learning Management Systems (LMSs) or Learning Content Management Systems 

(LCMSs) have recently been integrated into education and encouraged researchers to search for 

new approaches to promote hybrid/ blended learning. Scholars searched for solutions to 

incorporate into teaching and not to replace face-to-face learning (Yang et al., 2020).  

Universities employ LMSs to organize the teaching-learning process by managing courses, 

providing a course calendar, and assessing students through quizzes and tests. According to 

Trisiana (2020): 

Learning Management System help teachers to manage the curriculum, materials, and their 

use to evaluate the students; teachers use Learning Management System to track their 

students by monitoring students’ progress and knowing how far the students access the 

materials; Learning Management System provides a new atmosphere for students, teaching 

and learning process can be done without having face to face class. It gives a chance for 

learners to have a new experience to learn differently. The use of a Learning Management 

System (LMS) changes the interaction between teachers and learners. (p. 16) 

This means that they help teachers to post their lectures, promote their interaction with their 

learners, and allow students to prepare their projects. The implementation of LMS in higher 

education has many benefits such as developing students’ self-directed learning, improving their 

learning styles, and the quality of learning i.e. how the student should learn and not how much he 

has to learn (Yang et al., 2020). 

Before talking about the use of educational platforms like Moodle in learning, it is crucial 

to mention that many studies explored the effects of asynchronous and synchronous online modes 
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on students’ motivation and attitudes. According to Watts (2016), the asynchronous online mode 

can help students to download learning materials. These materials can improve their learning skills 

(Putri Utomo & Ahsanah, 2022). On the other hand, Martin et al. (2020) maintained that 

“synchronous online learning offers considerable benefits for the learning process such as 

providing immediate feedback,  enhancing interaction among participants, being a part of audio-

visual communications, and increasing motivation on doing tasks”(as cited in Putri Utomo & 

Ahsanah, 2022, p. 136). Rahayu (2020) found that synchronous online learning can provide good 

communication between teachers and their students, while Rehman and Fatima (2021) highlighted 

that the use of both asynchronous and synchronous online modes could increase students' 

engagement and motivate them.  

Moodle is an acronym for Modular Object-Oriented Dynamic Environment. Brandl (2005) 

stated that Moodle is a learning system free of charge and has no licensing cost. Universities can 

use it in all Windows. Many countries have adopted the system as an educational platform.  Moodle 

is an Open Access Source Software (OASS) that helps teachers to upload online courses, assess 

and provide online feedback on assignments (Suppasetseree & Dennis, 2010).  

On the other hand, researchers like Salloum, Alhamad, Al-Emran, Monem, and Shaalan 

(2019) highlighted that using Moodle may be challenging since the teacher cannot control the 

learning process in comparison to traditional ways of learning. In their part, Esi Quansah and 

Essiam (2021) maintained that “the use of traditional lecture method could be more effective in 

terms of clarifying, explaining, and interpreting concepts as students and lectures interact face-to-

face”(p. 420). Salloum et al. further claimed that Moodle is ineffective in some disciplines, mainly 

scientific ones, where they need the practical side and laboratory experiments. EFL teachers cannot 

also teach some modules through Moodle. They need classroom practice like oral expression, 

written expression, research methodology, and phonetics.  

Some researchers claimed that Algeria introduced the platform years ago and has trained 

teachers on how to use the platform. Teachers were instructed to use the platform until the 

pandemic outbreak (Ghouali & Cecilia, 2021). They tend to train teachers on how to use the 

platform and upload lectures. Universities neglect to train teachers on how to prepare an online 

course (Ghounane, 2022).  

Like many countries, Algeria introduced e-learning to Algerian Universities in 2007 

through a project that supports using platforms like Moodle (Salaa, Bibi,  & Nechad, 2020). 

Although the ministry of higher education has made efforts by providing net accessibility at the 

level of universities, infrastructure, and human sources, educators and students find difficulties in 

implementing online learning during the pandemic since both students and teachers depend heavily 

on traditional methods of learning. The sudden shift resulted in many pedagogical issues 

(Ghounane, 2022).  

A bunch of scholarly investigations have explored how teachers and students face the 

sudden shift to online learning in the Algerian context. For example, Guessar (2020) tried to shed 

light on the effects of the pandemic on the delivery of lessons at Algerian Universities. Benadla 
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and Hadji (2021) explored students’ affective attitudes toward online learning after the sudden 

shift. Ghounane (2022) also conducted a study on the nature of the lectures posted on Moodle and 

their effects on students’ learning behaviors.  

Although most universities trained teachers to use Moodle, they failed to change the 

teachers’ attitudes and students’ motivation toward the use of the platform. H. Sarnou and D. 

Sarnou (2021) highlighted that some teachers switch to using Facebook and apps like Google Meet 

to teach MA students. The poor social background of some students who live in rural areas or what 

Benadla and Hadji (2021) called “people of the shadow” (p. 63) has affected the learning process 

because most students have no computers, smartphones, or net. The lack of knowledge in using 

these educational platforms has raised their learning anxiety and affected their learning behavior 

and attitudes.  

Although scholars have published an avalanche of research works on students’ attitudes 

toward educational platforms like Moodle, few studies explored the reasons behind students’ 

attitudes. Male et al. (2020) found that students hate the online mode of learning and prefer to 

return to the traditional mode. However, no studies investigated how motivation and engagement 

affect students’ attitudes. No researchers have measured students’ attitudes and their learning 

achievements before. Indriani and Widiastuti (2021) argued that:  

Students’ perspectives on online learning determine their attitudes.  If they think that online 

learning is the right choice, then they will be positive during the online learning process. 

Students' skills in the use of technology are another significant factor affecting students' 

attitudes towards the learning process.  The higher the level of students' ability to use 

technology,  the more positive their attitude toward online learning (…) Students who can 

control their independent learning tend to make use of various existing facilities during 

online learning and are more active in discussion forums. (p. 193) 

E-readiness is another factor that affects their attitudes i.e. they should acquire some techno-

knowledge or skills that can help in the learning process.  

Valantinaitė and Sederevičiūtė-Pačiauskienė (2020) maintained that many factors could 

affect students’ attitudes toward online learning. They claimed that lack of interaction with 

teachers, teachers’ lack of instructions, e-readiness and willingness, net problems, limitations of 

the e-devices, log-in issues, and financial problems are among the factors that affect students’ 

attitudes. Most of these studies have explored the impact of these factors; however, no studies 

investigated how the type of online learning can affect students’ learning motivation and attitudes.  

 

Methods  

The researchers selected mixed methods to collect data. The main aim behind selecting 

mixed methods is that the research work can benefit from both quantitative and qualitative data. 

Besides, combining both quantitative and qualitative balance can balance out the limitations of 

each method.  
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Participants  

The participants were 170 Master EFL students from the department of the English 

Language and Literature, Faculty of Letters, Languages, and Arts, Saida University, Algeria. The 

researchers selected the students randomly from four groups and different levels (Master one and 

two, both streams). Data were collected during the academic year 2020/2021. About 106 (62.35%) 

participants were females and 64 (37.64%) were males. All informants are up to 24 years old and 

live in rural and urban places. About 86 (50.58%) of the participants live on the university campus.  

 

Research Instruments  

The researchers used a semi-structured questionnaire and a test. The authors administered 

The questionnaire through Google Forms. She posted the link to the students in their group on 

Facebook during the first semester of the same academic year. The questions in the questionnaire 

are a mixture between open-ended and close-ended questions and the Likert scale to test the 

students’ attitudes. The main reason for using these varieties of questions is to collect varied data. 

The open-ended and close-ended questions were used to explore the difficulties and factors that 

affect students’ attitudes, while the Likert scale was employed to measure their attitudes. The first 

part of the questionnaire consists of the demographic characteristics of the sample such as age and 

gender. the second part contains information regarding the electronic devices being used, while 

other questions were about the use of the Moodle platform and the factors affecting its use.  The 

researcher supported the study with a test conducted with the First Year Master EFL students 

during the research methodology course. The test was conducted during the second semester of 

the same academic year. The main reason is that some students had log-in problems during the 

first semester. Through the test, the researchers collected data from the log of accessing the 

platform in class. The results of these two research tools were supported by an observation of 

students’ access to the platform during the second semester in all modules taught for first-year 

Master's EFL students. To ensure the reliability and credibility of the data, the researcher used a 

triangulation of methods.  

 

Findings  

Students’ Questionnaire  

The researchers selected the most important questions for data collection.  

Table 1. Internet Accessibility  

Options  Number  Percentages  

Owning ICT devices  93 54.70% 

Internet availability  71 41.76% 

In the first section, the researchers asked the participants about internet accessibility. About 93 

(54.70%) of the students claimed that they own ICT devices like laptops, smartphones, or desktop 
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computers. Approximately 71 (41.76%) of the students said they have the internet on their ICT 

devices. All students have net access on their mobile phones, while 99 (58.23%)  of them have no 

internet access.  

Table 2. Students' experience in using ICT devices before the pandemic 

Students’ experience Percentages  

Collecting information for lectures 11.76% 

Using emails to contact their teachers 5.83% 

Collecting information for thesis writing 1.08% 

Sharing books and lectures through Facebook 81.33% 

As table one indicates, 81.33% of the students highlighted that they share books and lectures with 

their peers through their groups on Facebook, while 11.76% of them claimed that they tend to do 

research when their teachers ask them to write essays or prepare exposes. About 5.83% of them 

used emails to contact their teachers, mainly for issues related to evaluation marks. The students 

claimed that most of them use mobile devices more than computers.  

 

Table 3. Students’ knowledge of learning platforms (Moodle) 

Platforms  Percentages  

I master the platform  63.45% 

Somehow  33.33% 

I do not know how to use the platform 3.22% 

About 63.45% of the students stated that they mastered the Moodle platform due to the help of 

their teachers and peers. The university did not train them on how to use the platform. For this 

reason, they develop anxiety toward online learning. About 33.33% of the informants argued that 

they still face difficulties using the platform, mainly in conducting online tests and assignments or 

joining video conferencing through Bigblue Buton.  

Table 4. Students’ experience in using the platform 

Students experience  Percentages  

Excellent  8.41% 

Good  69.83% 

Average  15.88% 

Poor  5.88% 
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Table four indicated that 69.83% of the informants have good experience using the platform. 

About 15.88% have an average experience. They maintained that their accessibility to Moodle is 

to download lectures. About 5.88% of the students have a poor experience. They justified their 

answers by claiming that they have net problems and no digital mobile phones.  

Table 5. Students’ access to Moodle during the academic year 2021/2022 

Students’ access to Moodle Percentages  

Daily access  58.61% 

Weekly access 38.22% 

Monthly access 2.11% 

During the exams 1.03% 

Rarely  0.03% 

Never  00.00% 

The findings showed that 58.61% of the students highlighted that they accessed the platform every 

day since most teachers uploaded their assignments and lectures via Moodle, while 38.22% of 

them maintained that they accessed the platform once a week due to network problems. About 

2.11% of the students claimed that they accessed the platform monthly since their peers uploaded 

most lectures on their Facebook group. All students accessed the platform during the academic 

year 2021/2022.  

Table 6. Reasons for accessing Moodle platform 

Reasons for accessing Moodle Percentages  

Consulting lessons 84.11% 

Downloading handouts  10.33% 

Answering assignments 4.08% 

Sit for the tests 0.66% 

Contact their teachers 00% 

Check announcements  0.82% 

Table six reveals that 84.11% of the students accessed Moodle to consult lectures that their teachers 

posted every week. About 10.33% of them claimed that they access Moodle to download handouts. 

About 0.66% of the students accessed Moodle to sit for the test.  
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Table 7. Difficulties facing students in accessing Moodle 

Difficulties  Percentages 

Missing password 34.55% 

Inability to access the personal account 61.33% 

Inability to download lectures and handouts 3.62% 

Inability to share videos posted by teachers 0.5% 

Table seven indicates that 61.33% of students met difficulties accessing their Moodle accounts. 

They justified their answers they got new codes when they became Master’s students. They faced 

some problems during the first semester. About 34.55% of the students missed their passwords; 

hence, they could not access the platform. Between 3.62% and 0.5% of the students highlighted 

that they could not download handouts or share teachers’ videos due to network problems.  

Table 8. Types of online learning used in Moodle 

Types of online learning  Percentages  

Asynchronous online learning 96.41% 

Synchronous online learning 0.6% 

Bichronous online learning 2.99% 

Through this question, the teacher asked students about the type of online found in Moodle and 

used by teachers. Students (96.41%) claimed that teachers posted lectures in the form of handouts 

and lessons i.e. all teachers followed the asynchronous mode, while 0.6% of the teachers used the 

synchronous mode through the BigBlue Buton. Students (2.99%) argued that they followed the 

bichronous online learning.  

Table 9. Students’ attitudes toward the online modes in Moodle 

Online modes in Moodle  Percentages  

Asynchronous online learning 33.86% 

Synchronous online learning 26.33% 

Bichronous online learning 39.81% 

Table nine indicates that 39.81% of the students prefer the combination of both the asynchronous 

and synchronous modes of online learning i.e., the bichronous online learning. They justified their 

answers by claiming that they tend to download lectures and handouts and get in touch with their 

teachers through video conferencing. They prefer video conferencing through Google meet or 

Zoom and not Moodle. They added that joining a video conference through Moodle is complicated 

compared to Google meet or Zoom. On the other hand, 33.86% of the students stated that they 

prefer accessing the platform to download lectures and handouts i.e., the asynchronous mode. They 
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justified that online learning cannot replace face-to-face learning but rather help students with 

additional sources.  

Table 10. Students' affective attitudes toward the use of the Moodle platform 

Students’ attitudes  Percentages  

I prefer using Moodle for learning  0.5% 

I prefer face-to-face learning 34.16% 

I prefer to study in class and through Moodle 65.33% 

The results showed that 65.33% of the students study in class and use Moodle. The platform 

provides lectures, handouts, and assignments. Students (34.16%) prefer face-to-face learning more 

than the use of Moodle, while 0.5% prefer Moodle. They claimed that it is effective, mainly during 

the pandemic.  

Table 11. Students’ opinions toward the course content in Moodle 

Students’ opinions  Percentages  

Lectures are well designed 21.33% 

Lectures are not well designed  79.11% 

Lectures are supported with 

activities and extra materials 

45.91% 

Lectures are not supported with 

activities and extra materials 

65.96% 

Through this question, the researchers aimed to check whether the students have developed 

negative attitudes from the content of the online courses posted on Moodle. About 79.11% of the 

lectures are not well designed. They argued that some teachers uploaded lessons without learning 

objectives or references, or they tend to upload handouts in the form of chapters. Other teachers 

uploaded just videos or links to lessons published online. Also, 65.96% of the students maintained 

that teachers uploaded some lectures without activities or extra materials.  

 

Test  

The teacher conducted the pretest just with 85 first-year Master's students during the 

session on research methodology. The experiment took two weeks to see students’ knowledge of 

using educational platforms. The teacher divided them into control and experimental groups. The 

experimental group had a session on how to access and use Moodle. They also had sessions on 

how to read teachers' announcements, contact their teachers, and join video conferencing. At the 

same time, they also learnt how to answer assignments and sit for tests. The teacher conducted the 

test during the second semester.  

Table 12. Results of the pre and posttests in relation to students’ attitudes  
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 Students 

number  

Students’ 

affective 

attitudes 

 

 

Pretest  

 

 

Posttest  

Students’ 

cognitive 

attitudes 

 

 

Pretest  

 

 

Posttest  

Student's 

behavioral 

attitudes 

 

 

Pretest  

 

 

Posttest  

Control group 42  86.33% 87.16%  67.21% 71.13%  91.13% 95.99% 

Experimental 

group 

43  71.88% 89.41%  58.33% 73.81%  92.16% 96.15% 

Table 12 summarizes the results of the pre and posttests held with firs year Maser EFL students 

during the first and second semesters. Affective attitudes of the experimental group have been 

raised after the posttest. Students, with a percentage of 89.41%, argued that they were satisfied 

using the platform. About 73.81% of the experimental group had positive behavioral attitudes. 

They like downloading what their teachers share as extra materials for learning through Moodle. 

About 96.15% of the students from the experimental group shared positive cognitive attitudes i.e. 

the platform helped them to improve their cognitive abilities.  

 

Observation  

Students of the experimental group accessed the platform either to download handouts or 

to do and send homework. The observation showed that the students of the experimental group 

had no difficulties in sitting for tests and sending the assignment through the platform, however, 

they had negative attitudes toward that before the experiment. They used to send their homework 

through emails. 

The findings from the observation showed that most students from the experimental group 

were satisfied with participants’ privacy in Moodle after sending their assignments. The teacher 

also observed that students started using messaging for educational purposes. They contacted their 

teachers and kept contacting their peers through Facebook. They found it difficult to reach even 

their teachers since their teachers respond to their personal emails and not to their professional 

emails.  

The findings also indicated that most students waited for the teachers’ feedback through 

the platform. They replied to the teachers’ feedback to improve their learning skills. Some features 

can develop teachers’ and students’ interaction and even collaboration with their peers.  

Students received teachers’ feedback in Moodle to improve their work. They claimed that 

they did not receive this feedback in-class assignments or through their males. Students prefer 

quizzes and tests in Moodle since it contains quiz features. they have even multiple-choice 

questions.  

Students also prefer the bichronous mode i.e. a mixture between the asynchronous and the 

synchronous modes. The asynchronous mode provides them with handouts and extra learning 

materials that they can download to revise for exams and assignments, while the synchronous 
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mode helps them to get in contact with their teachers through video conferencing where they can 

interact.  

Regarding students' engagement in the lecture, the observation showed that they are more 

engaged in the synchronous mode than the asynchronous one i.e. they are more engaged in video 

conferencing. Their engagement helps in their learning achievements.  

 
Figure 1. Students’ engagements in synchronous and asynchronous online modes 

Figure one indicates that students’ attitudes are linked to other factors, mainly motivation, 

engagement, and achievements. Students become more motivated to attend courses in a 

synchronous mode after the teacher trained them to use the Big Blue app in Moodle. Their 

motivation helps in engaging them in all courses. Students’ attendance had an impact on their 

academic achievements. Students acquired positive attitudes toward the synchronous mode.  

 

Discussion  

The study aimed to test students’ attitudes toward using the Moodle platform in learning 

during the pandemic. The study found that students’ attitudes toward using the platform vary 

between negative and positive. Students, who did the experiment, shared positive attitudes, while 

students from the control group shared negative attitudes. This may answer the first question 

“What are the attitudes of EFL Master students toward using the Moodle platform in learning 

during the pandemic?” 

The study also found that there are factors that affect students’ attitudes. During the first 

semester, students cannot access the platform due to many problems, mainly missing passwords, 

lack of knowledge on how to access and download lectures, network problems, and lack of ICT 

materials. These factors may affect students’ motivation to use the platform, henceforth, their 

32.16%

21.33%

45.81%

16.89%

67.84%

78.67%

54.19%

83.11%

Motivation Engagement Achievements Attitudes

Students' engagement

Asynchronous Synchronous Colonne1
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attitudes. Other factors can be the nature of the online lectures and the materials that teachers 

uploaded in  Moodle. This means that teachers did not design acceptable online lessons. Lectures 

are delivered in an asynchronous mode. Few teachers tend to use the synchronous mode that can 

encourage students to interact and collaborate. These findings are in line with Valantinaitė’s and 

Sederevičiūtė-Pačiauskienė’s (2020) results. This may also affect their cognitive, affective, and 

behavioral attitudes. This may answer the second research question “What are the major factors 

affecting EFL Master students toward the use of the Moodle platform?” 

The results also showed that most students, who participated in the study, shared negative 

attitudes toward the asynchronous mode.  They highlighted that it helps them to prepare themselves 

and participate in class activities, courses, and assignments. The students prefer the combination 

of both asynchronous and synchronous online learning i.e. bichronous online learning. The study 

also found that students during the pretest claimed that they preferred Google Meet or Zoom as a 

synchronous mode. They showed negative attitudes toward BigBlue Buton in Moodle. They 

justified that these apps provide easy access compared to Moodle’s video conference app. Students 

from the experimental group became more motivated to use online learning after their teacher 

trained them in the research methodology module. This may answer the third research question 

“Did the use of asynchronous online learning affect EFL Master students’ e-learning? 

The findings also showed that the administration should solve technical problems before 

the beginning of the academic year. The study also revealed that students complained about the 

complex steps that they follow to access the platform. These steps are tiresome and time-

consuming compared to other platforms like Facebook, Google Meet, and Zoom. Universities 

should train students before they start the academic year on how to access, sit for tests and 

assignments, and interact with teachers through BigBlue Buton as a video conferencing i.e. they 

should be familiar with both synchronous and asynchronous modes. This finding is in line with 

the study of Putri Utomo and Ahsanah (2022). Teachers should motivate students by adding 

features that may raise their creativity i.e. Moodle should not just be for downloading lectures and 

sitting for the test. Students can also download materials that can be evaluated by their teachers.  

The study also found that teachers should be trained on how to prepare the content of an online 

course since a lecture that contains no clear learning objectives, instructions, or assignments may 

affect the learning achievements and hence the students’ attitudes. This finding is in line with Ketut 

Santi and Widiastuti’s (2021) study. The study also indicated that the students should benefit from 

features of Moodle, including learning material, learning instructions, interaction through video 

conferencing, and assessment. It is also important that teachers’ should upload learning materials 

depending on students’ needs. This may affect their attitudes and motivations. This finding is in 

line with Rymanova et al.’s study (2015).   

As far as the learning objectives and instructions are concerned, each course and activity 

should be accompanied by specific instructions to direct the learners. Clear and concise 

instructions may affect students’ performance as stated by Cerdan and Marin (2019). These 
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solutions may answer the last research question, “What are the possible solutions to change the 

students’ attitudes toward the use of educational platforms?” 

Many motivating factors affect students’ motivation to use the platform and, henceforth, 

their attitudes. The sudden shift to online learning, teachers’ resistance to change and lack of 

training on how to prepare an online course or assignment, students’ lack of knowledge, lack of 

ICT materials, and the social background of some students are among the factors that affect the 

learners’ affective, behavioral, and cognitive attitudes toward the use of Moodle in learning during 

the Covid-19 pandemic.  

 

Conclusion  

The paper attempted to test students’ attitudes toward the use of Moodle in learning during 

the pandemic. The study found that students had negative attitudes toward the platform before the 

experiment due to many factors that affect their affective, cognitive, and behavioral attitudes. The 

factors included the sudden shift to online learning, lack of ICT materials, network problems, lack 

of knowledge, positive attitudes toward social media (Facebook), lack of interaction with teachers, 

course content, and the online mode. These factors affected their motivation toward online learning 

and using Moodle. Lack of the students' motivation led to their low engagement and influenced 

their academic achievement. All these factors resulted in students’ negative attitudes. The 

researchers recommended that teachers should benefit from both online learning modes to 

motivate students to use the platform. This will affect their attitudes and achievements.  
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