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Abstract: 

The present study aims to explore the importance of the various pedagogical practices in the 

teaching/ learning process. The study also probes the obstacles to applying these practices in an 

English language classroom, and sheds light on the future expectations of the teaching/ learning 

process in light of them. The main question this study seeks to answer is: “What are the 

obstacles in the application of the various pedagogical practices of the teaching/ learning 

process?” The study employs a mixed-method approach based on qualitative and quantitative 

research methodology. Semi-structured interviews, followed by a close-end questionnaire, are 

introduced to some 20 female instructors of English in the department of English, at Sattam bin 

Abdulaziz University, Saudi Arabia. Instructors are asked about their awareness of the various 

pedagogical practices of the teaching/ learning process, and the extent to which they apply them 

in the English language classroom. They are also asked about the students’ actual learning 

outcomes and future expectations in light of these practices. Results of the study showed 

dissatisfaction by the instructors due to discrepancies between the theoretical and actual 

learning outcomes. Results also showed dissatisfaction by the instructors due to the 

inapplicability of some pedagogical practices for various reasons and obstacles.  
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Introduction 

The learning process involves acquiring continuous knowledge, skills, and values. 

(Gross, 2021). Holz-Clause, Guntuku, Koundinya, Clause, and Singh (2015) defined it as a 

combination of processes where “an educator assesses learning needs, establishes specific 

learning objectives, develops teaching and learning strategies, implements plan of work and 

evaluates the outcomes of the instruction” (pp. 277-292). It involves the various pedagogical 

processes or practices of any teaching/ learning process: the curriculum, the educational policy, 

the syllabi, the teaching/ learning strategies, the learning objectives, the teacher, the learner, and 

the assessment methods. These practices are considered the cornerstones of any learning 

process which any country or educational institution considers when devising its curriculum. 

Though there is no consensus on the definition of the curriculum, (Costa & Leibman, 

1997) defined it as “the heart, the pulse of the schools, what derives everything else” (p. 23). 

Loveless (2018) described it as “the program of study undertaken by a student; this can be a 

subject, unit or topic level and approaches to its design that vary across institutions” (p. 37).  

Curriculum designers, planners, and developers consider four critical questions when 

discussing the curriculum: 1) who designs the curriculum?, 2) why does a curriculum matter?, 

3) what should we teach to realize learning outcomes and objectives?, What procedures and 

actions should we follow regarding the instructional methods?, and 4) How can we interconnect 

learning experiences? (Loveless, 2018). 

The first question divides the responsibilities of constructing curricula among 

educational institutions, curriculum designers, developers, planners, and teachers. The second 

question implies the learning objectives, the learner, learning styles, and learners’ differences. 

The third includes the syllabi, lesson plans, curricular and extracurricular activities, and 

teaching strategies. The last question centers around the assessment methods, and the evaluation 

of the teaching/ learning process that aims at connecting knowledge, skills, and attitudes or 

values together (Harden, 2001). 

Despite the great attention given to the teaching/ learning process, and to teaching 

English as a foreign language, few studies examined the importance of the involvement of all 

concerned parties in the teaching/ learning process of designing, planning, and development of 

curricula. As a result, many difficulties appear during the teaching/ learning process like 

ignoring learning styles and learning differences due to large numbers of students. Moreover, 

learning outcomes and learning objectives may not match and teaching methods are sometimes 

chosen without considering learners’ learning differences. The goal of this study is to 

investigate the pedagogical practices of the teaching/ learning process adopted by the female 

instructors of the department of English, at Sattam bin Abdulaziz University, Saudi Arabia. It 

also aims to find out the obstacles that may hinder the appropriate application of these practices 

in the English language classroom of the department of English, at Sattam bin Abdulaziz 

University. Finally, the study aims to shed light on the students’ learning outcomes and the 

future expectations of the teaching/ learning process in light of these practices.  

With this rationale, the present study sought to answer the questions of:  “what are the 

pedagogical practices of the teaching/ learning process adopted by the female instructors of the 

department of English, at Sattam bin Abdulaziz University, Saudi Arabia? ”, “what are the 

obstacles that hinder the application of these practices in the English Language classroom of 

the department of English, at Sattam bin Abdulaziz University? ”, “what are the future 

expectations of the learning outcomes in light of these pedagogical practices?” 
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Literature Review 

Richards (2001) viewed curriculum development as a critical practice as it seeks to 

enhance the level of language teaching via the usage of “well- organized planning, 

development, and reviewing of all practices involved in all aspects of the language program” 

(pp.131-146). It targets the method of organizing and understanding the needs, appreciating 

experiences, knowing norms and values, and tracing the way the teaching/ learning process is 

conducted to reach the intended learning outcomes.  The development of curriculum implies 

primarily “needs analysis, course and syllabus planning and designing, objectives and learning 

outcomees design, teacher preparation, development of teaching techniques and materials, 

feedback, and evaluation” (pp.131-146). Moreover, he added, the continuous revision of the 

curriculum, syllabus, materials, teaching styles, and methods is essential in curriculum 

development.   

Briggs (1977) described the curriculum development process as ‘an ends means model’ 

(p.45), which means that the processes of planning, designing, implementing, and reviewing 

lead to curriculum development that aims at accomplishing specific goals by reaching the 

intended learning outcomes through standing at the learners’ needs. These procedures are 

interconnected. If one is not appropriately implemented, it will affect all other development 

processes.  

Banegas (2022) described three types of curriculum “social curriculum, official 

curriculum, and the enacted curriculum” (p.7). According to him, curriculum “envisions 

teachers and students as implementers, and curriculum development presupposes that teacher 

education will help teachers become curriculum thinkers” (p.9). 

Moreover, curriculum development is considered incomplete unless all concerned 

parties are involved in it: curriculum designers, planners, educational institutions, parents, 

students, and foremost teachers. Teachers are considered the backbone of all these parties as 

they reflect their classroom experiences, knowledge, and expertise in the development process. 

They observe and analyze students’ needs, contact parents and stakeholders, receive feedback, 

and continuously make amendments, and evaluation to the curriculum, therefore; contributing 

to any desired educational reform (Hewitt, 2006; Lunenburg and Ornstein, 2008; Ornstein and 

Hunkins, 2012; Fullan, 2001). 

Young (1988) believed that even if curricula are well designed and planned, teachers’ 

experiences, skills, and teaching styles add more to the curriculum, and are the source of 

success in achieving any desired learning outcome. Therefore, Handler (2010) added that 

societies and educational institutions should dedicate programs for teachers’ development 

because they are considered the most capable ones to reflect and satisfy the needs of their 

societies. Teachers should attend training workshops on how to meet society’s needs and 

connect them to the desired learning outcomes. 

Syllabi are an essential part of all college and university curricula. Syllabi serve as a 

proper  “first impression ”of what instructors hope to provide for their students and as tools for 

course design. Syllabi  also present more general approaches to course organization.  Designing 

a course syllabus is more than writing the instructor’s name, the topic, the learning location, 

listing the office hours, and the distribution of grades (Carl (2009). However, designing a 

syllabus should include aligning the syllabus with specific curricular principles about learning 

objectives, assessment methods, and the general learning environment. It also should consist 

of a teaching philosophy that incorporates content from more than one discipline into the 
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course syllabus. This involves creating course objectives that present statements informing 

students about the diverse nature of the content they will encounter (Dou, Teodorescu, Madsen, 

Redish, and Reeves, 2019). 

Bartholomew,  Loveland, and Santana, (2020) listed nine parameters that should be 

incorporated in writing lesson plans that act as benchmarks for judging teaching proficiency: 

1. Effective use of teaching methods; 

2. Exploring students’ academic needs and creating plans to meet those needs; 

3. Creating and maintaining a healthy learning environment; 

4. Observing and considering students’ learning differences through the use of students’ data 

and modifying instruction accordingly; 

5. Interacting and cooperating with parents and other members of the community; 

6. Defining clear, specific, realistic, and measurable learning objectives; 

7. Detailed explanation of the assessment methods and activities; 

8. Clear assignments-based grading policies; and 

9. Positive and encouraging feedback strategies. 

Moreover, Wheeler, Palmer, and Aneece, (2019) added that students get motivated 

toward a specific course from the tone and language in which the syllabus is written. Students’ 

attention is given to the assessment activities, grading policies, methods of considering their 

learning differences, and feedback strategies that encourage them to take the course.  

Dou, et al. (2019) also stressed the importance of writing realistic and measurable 

learning objectives as they help students with their expectations about the course, guide their 

learning process, and help them understand how exactly they will be evaluated. They added 

that most learning objectives focus on knowledge and skills and almost ignore the affective 

domain though it is the domain that assesses students’ performance success. There are no 

learning objectives that address students’ confidence to apply a specific skill in a particular 

topic.  

Moreover, James (2020) emphasized that learning outcomes are inseparable from 

learning objectives as the former is the evidence that learning occurred. Therefore, creating 

clear, measurable learning objectives would help both instructors and students to reach a solid 

ground about what and how the evaluation process would be in light of the assessment methods 

used in the framework of the well- constructed learning objectives. Lesson plans should start 

with listing the desired learning outcomes, determining the types of activities suitable for 

achieving them, writing the objectives, and selecting the assessment methods. Therefore, it 

would be feasible for the instructors to touch on the goals that students were unable to achieve 

and modify them. Then, assessment policies are adjusted accordingly. Thus, a student- 

centered, rather than a teacher- centered, class is created.  

Mitchell and Manzo (2018) added that in case of multi- section courses, which have 

high numbers of students and are taught by different instructors, it is expected to share one 

unified course syllabus among all sections. Therefore, instructors may loose control over the 

syllabus’ components which may or may not coincide with the students’ expectations. In 

contrast,  instructors who have control of the course syllabus, and consider it a teaching tool, 

help students focus on assignments, grading policies, and time spent on learning. Therefore, 

such disparities may lead to frustrations among the students and teachers that may affect 

students’ performance and may not achieve the desired learning outcomes. 

Moreover, learning outcomes are the outcomes of accurately used and chosen 
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assessments and teaching methods. The latter results from well- constructed learning 

objectives that align with the curriculum. The choice and application of them should not be 

made randomly. Effective teachers should be able to choose the teaching strategies suitable to 

the nature of the course and objectives. In the 21st century, more specifically with the 

worldwide Covid- 19 crisis, learning has shifted to lean more on students' ability to create and 

learn dependently. Therefore, traditional assessment and teaching strategies have no place 

anymore. Schwerdt and Wuppermann (2011) and Akkus, Gunel, and Hand (2007) classified 

two types of teaching methods (teachers- centered methods, or traditional methods, and 

students-centered methods, or interactive methods). Teacher-centered methods refer to 

lectures, presentations, whiteboards, and all forms that do not require the active involvement 

of the students. Student-centered methods or interactive teaching methods refer to class 

discussion, Computer Assisted Language Learning (CALL), group and collaborative work, 

and problem-solving. 

Avargil, Herskovitz, and Dori (2013) mentioned two types of assessment methods; 

traditional methods, and formative or alternative methods. The former include standardized 

assessment methods, like quizzes, open-end questions, and objective questions that aim finally 

to grade students’ performance and knowledge at all levels of complexity. The latter are 

sometimes called assessments for learning. They aim at grading students’ skills and 

competence to encourage them to learn and include oral tests, experiments, portfolios, reports, 

and projects.  

Demirkan and Saracoglu (2016) stated that for some teachers, the choice of teaching 

methods depends on some variables like classroom- crowdedness, which makes the choice of 

interactive procedures looks time-consuming. Also, some types of formative or alternate 

assessments are difficult to grade, and are left to subjective evaluation like the oral tests. 

Moreover, some educational institutions do not give instructors the liberty to choose and 

change the methods according to the nature of the course, which may lead to frustration on 

both sides, the teachers and students. 

Therefore, if learning occurred in an environment that has a combination of interactive 

teaching methods, and formative assessments that appeal to the students’ needs, and interests, 

they would be highly motivated and encouraged to learn, and their learning would improve 

(Anghelache, 2013; Marchis, 2011; Stollman, Westenberg, and Van Driel 2020). 

Learning outcomes are also considerably connected to students’ learning styles. 

Students like to learn according to their preferred styles, which may mismatch with the 

teachers’ teaching styles. Therefore, teachers should try to find the different factors that may 

lead to the success or failure of their classrooms. Factors like students’ preferred learning 

styles, learning differences, and the learning environment, which may affect the academic 

achievement of the students. Therefore, using a variety of activities, and teaching strategies 

will create a motivating learning environment. Moreover, they will account for the learning 

differences among the students since not all learners learn in the same way with the same speed 

and rate (Sangster, 1996). 

 According to the previously mentioned studies, most of the research emphasized the 

importance of paying attention to curriculum development in light of students’ needs, and the 

vital role that teachers should play in this process (e.g., Richards, 2001; Briggs, 1977; Hewitt, 

2006; Lunenburg, et., 2008; Ornstein, et., 2012; and Fullan, 2001). Studies also asserted that 

teachers’ experiences, skills, and teaching styles add more to the curriculum and are even the 
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source of success in achieving any desired learning outcome (Handler 2010). Therefore, many 

researchers placed much emphasis on the teachers’ responsibilities to write lesson plans and 

construct syllabi around the curriculum. They also asserted the importance of writing realistic 

and measurable learning objectives. They also emphasized the importance of providing a 

motivating environment that has interactive teaching methods, and formative assessment 

methods to appeal to the students’ needs and interests (e., Dou, et., 2019; Anghelache, 2013; 

Marchis, 2011; and Stollman, et., 2020). However, no study has been conducted on applying 

these pedagogical practices in the English language classroom of the department of English, 

Sattam University. Moreover, there has been no research on the reasons and obstacles that result 

in the absence of these practices in the English language classroom. The researcher wanted to 

examine the application of these practices, and the reasons that may hinder their application in 

the English language classroom of the department of English, Sattam University. 

 

Method  

The present study used a mixed-method approach based on qualitative and quantitative 

research methodology. Semi-structured interviews, followed by a close-end questionnaire, were 

used to answer the research questions. A mixed-method approach helps collect and interpret 

data about a particular research problem that helps bring together a thorough understanding of 

the problem (Malik & Hamied, 2016). 

 

Participants  

Participants of the study are twenty female instructors in the department of English 

language and literature, at Sattam bin Abdulaziz University, Saudi Arabia. Though the 

instructors differ in their academic rank, linguistic background, years of teaching experience, 

and being native or non-native, however; they all share the same trait of teaching EFL students. 

All instructors participated willingly in the interview after they were informed of the purpose 

of the study. Polkinghorne (1989) states that a purposive sample technique provides extensive 

and diverse insights into the research problem and should range between five to twenty five 

participants. 

 

Research Instruments 

The study used two research instruments to achieve the objectives of the research: 

 Semi-structured Interviews 

Semi-structured interviews were held with the twenty instructors. The interviews 

included ten questions and lasted between ten to twenty minutes with each instructor to 

investigate instructors’ awareness and understanding of the pedagogical practices in the 

teaching/ learning process and their expectations about future learning outcomes in light of 

these practices.  

The content validity of interview questions was evaluated using factor analysis for 

examining construct validity and reliability by Cronbach’s Alpha. The values for interview 

questions scored as 0.74 are considered genuine values. 

Close-end Questionnaire 

A five-domain close-end questionnaire was introduced to the participants of the study. 

The questionnaire included 40-point Likert Scale items ranging between agree, neutral, and 

disagree to investigate the obstacles that hinder the application of the pedagogical practices in 
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the English language classroom of the department of English, Sattam University.  

To test research tools’ validity, the questionnaire was submitted to a panel of seven EFL 

instructors and specialists in curriculum design and development to determine its validity and 

reliability. Cronbach’s Alpha Coefficient was employed to determine the internal consistency 

of the questionnaire items. Cronbach's alpha coefficient was 0.987, indicating that the 

questionnaire had a suitable level of internal consistency.  

 

Research Procedures 

The study was conducted in the second semester of the academic year 2022. The 

researcher held semi-structured interviews with twenty female instructors of English in the 

department of English, at Sattam bin Abdulaziz University. Each interview lasted between ten 

to twenty minutes. Instructors were asked about their understanding and awareness of the 

different pedagogical practices that the English language program of the department entails. 

They were also asked about the roles they hold in the curriculum development process; the 

assessment and teaching methods used; teaching/ learning styles; and the expected learning 

outcomes redarding these pedagogical practices. The data gathered were used to construct a 

close-end questionnaire of five domains. The questionnaire was also introduced to the same 

instructors. Each domain handled a particular pedagogical concept. The first domain dealt with 

the idea of learning objectives, outcomes, and course syllabi; the second domain dealt with 

teaching/ learning styles, and the third domain dealt with curriculum design and development. 

The fourth and fifth domains dealt with learning differences and learning environment, and 

assessment and teaching methods, consecutively. 

 

Results 

To answer the first and third questions of the study,“What are the pedagogical practices of 

the teaching/ learning process adopted by the female instructors of the department of English, at 

Sattam bin Abdulaziz University, Saudi Arabia?”, and “What are the future expectations of the 

learning outcomes in light of the pedagogical practices?”, semi-structured interviews were held 

with female instructors in the department of English, at Sattam bin Abdulaziz University, Saudi 

Arabia. Analysis of the interviews shows that almost all instructors are not fully aware of the 

various pedagogical practices of the teaching/ learning process. Instructors stated that they are not 

entirely aware of these practices, because they do not get involved in any development processes. 

They receive the course’s materials and they just teach their courses. This is shown from their 

responses to questions from 1: 6. Moreover, the widely used assessment methods are the traditional 

ones written in the course syllabus, which they receive at the beginning of each semester. They 

also reported that they face problems with the big number of students in the classroom, which 

results in ignorance of teaching/ learning styles. This is reflected in their responses to questions 

from 7: 9. Their refrainment to answer question number ten reflects general dissatisfaction and 

disappointment about the teaching/ learning process due to some problems that hinder the 

development process. Appendix A shows the instructors’ responses regarding the pedagogical 

practices of the teaching/ learning process adopted by the female instructors, and the future 

expectations of the learning outcomes in light of these pedagogical practices. 

To answer the second research question,“What are the obstacles that hinder the 

application of the pedagogical practices in the English Language classroom of the department 

of English, at Sattam bin Abdulaziz University?”, 40- point Likert scale questionnaire was 
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prepared. The survey comprised five domains: Learning objectives, outcomes, and course 

syllabi, teaching/ learning styles, curriculum design and development, learning differences and 

learning environment, and assessment and teaching methods. Appendix B, table one, shows the 

instructors’ responses regarding the obstacles that may hinder the application of these practices 

in the English language classroom of the department of English, at Sattam University. 

Responses came as follows:  

 

 
Figure 1. Instructors’ responses to the learning objectives, outcomes, and course syllabi domain 

 

As shown in figure one, the majority of the participants (86%) disagreed with the first seven 

questions asserting that they almost have no role in the construction and writing of the program, 

course objectives, and syllabi. Moreover, all participants (100%) agreed to the other three 

questions, which state that they have a passive role in writing learning objectives, outcomes, and 

course syllabi. They claimed that it is a routine process done with tiny changes each semester. 

 
Figure 2. Instructors’ responses to the teaching/ learning styles domain 

 

Figure two shows that the majority of the instructors (81%) gave negative answers about 

considering students’ learning styles due to class- crowdedness, and being time-consuming. 

However, they believe that motivation and academic achievement are closely related to learning 

styles.  
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Figure 3. Instructors’ responses to the curriculum design and development domain 

 

Figure three reveals that most of the instructors (67%) reported their passive role in the curriculum 

development process. They stated that they are not aware of the reasons that call for curriculum 

development. Moreover, most of them (67%) said that they were not prepared for this notion 

through workshops.  

 
Figure 4. Instructors’ responses to the learning differences and learning environment domain 

Figure four indicates that the majority of the instructors (81%) agreed that motivation is highly 

related to creating a friendly atmosphere, which considers students’ learning differences. 

Moreover, (57%) of the instructors claimed that teaching methods suit the different levels of 

students. However, there is a consensus (100%) among the instructors that they are not allowed to 

change grading policies or assessment methods in the middle of the teaching process according to 

the students’ learning differences.  

 

Figure 5. Instructors’ responses to the assessment and teaching methods domain 
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Figure five demonstrates a consensus among all instructors (100%). They believed that traditional 

assessment methods are more reliable than formative ones. Instructors claimed that teacher- 

centered teaching methods are preferable due to class crowdedness, and are less time- consuming. 

Moreover, they stated that they receive the courses’ syllabi including the assessment and teaching 

methods at the beginning of the semester to follow.  

From the above results, it can be concluded that instructors of English should be aware of 

the different pedagogical approaches, and should get involved in the development process of the 

teaching/ learning process. Pedagogical practices are essential in the teaching/ learning process for 

the students’ academic development. Obstacles in the teaching/ learning process are mainly due to 

discrepancies between the theoretical and practical application of the different pedagogical 

practices. Learning outcomes and learning objectives are tightly linked. Therefore, dissatisfaction 

with the expected learning outcomes is mainly a result of a mismatch between the alignment of 

learning outcomes and learning objectives. Other issues in the teaching/ learning process, like 

considering learning differences, providing a suitable learning environment, considering learning 

styles, and varying the assessment and teaching practices, should be critically probed by the 

concerned educational institution to fulfill better learning outcomes.   

 

Discussion  

This study, which aimed at exploring the various pedagogical practices employed in the 

teaching/ learning process, and examining their applicability in an English language classroom, 

revealed the instructors’ dissatisfaction due to the inapplicability of these practices for various 

reasons. First of all, the results of the first research question, that this study sought to answer: 

“What are the pedagogical practices of the teaching/ learning process adopted by the female 

instructors of the department of English, at Sattam bin Abdulaziz University, Saudi Arabia?”, 

showed that instructors are not fully aware of the various pedagogical practices of the teaching/ 

learning process. This is because they do not get involved in any development processes. 

Instructors just receive the course’s materials at the beginning of each semester to use. 

Suggestions for change or modification should be submitted first to the study plans’ committee, 

which mostly refuses.  

The results of the interview, for the third research question that this study sought to answer: 

“What are the future expectations of the learning outcomes in light of these pedagogical 

practices?”, showed general dissatisfaction and disappointment about the teaching/ learning 

process due to a mismatch between the theoretical and practical application of the pedagogical 

practices for some obstacles that hinder the development process.  

The findings of the interviews showed that female instructors are not fully aware of the 

various pedagogical practices of the teaching/ learning process because they do not get involved 

in any development processes. They receive the courses’ materials and they just teach. Moreover, 

their refrainment to comment on their expectations of future learning outcomes reflects general 

dissatisfaction and disappointment about the teaching/ learning process adopted in the English 

language classroom of Sattam University due to some obstacles that hinder the development 

process.   

This contradicts Handler's (2010) claim that societies and educational institutions should 

involve teachers in the teaching/ learning process development because they are considered the 

most capable ones to reflect and satisfy the needs of their societies. Moreover, it also contradicts 

what James (2020) emphasized that learning outcomes are inseparable from learning objectives, 
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as the former is the evidence that learning occurred. Therefore, well- constructed learning 

objectives would guide the instructors in predicting the future expectations of the learning 

outcomes.  

The second research question, “What are the obstacles that hinder the application of 

these practices in the English Language classroom of the department of English, at Sattam bin 

Abdulaziz University?”, is answered by conducting a five-domain close-end questionnaire. The 

findings of the survey showed various responses to each domain. On the domain of learning 

objectives, outcomes, and course syllabi, the majority of the instructors declared that they 

almost have no role in writing the objectives of the program, the courses, or syllabi. This 

contradicts what Carl (2009) stated as the responsibility of instructors to write the lesson plans 

and construct the syllabi objectives around the students’ needs and interests. He asserted that 

objectives of the course syllabus should align the curricular principles of learning objectives, 

assessment methods, and general learning outcomes. It also contradicts what Dou, et al. (2019) 

stressed about the importance that instructors should have a role in writing realistic, measurable 

learning objectives so that students know how they will be evaluated, with particular attention 

to the affective and skill domains. It also contradicts James' (2020) assertion that learning 

outcomes are the outcome of well- written and measurable objectives that help both the student 

and the teacher know how the learning process will go. 

In the domain of the teaching/ learning styles, the instructors gave negative responses 

about considering this part due to class- crowdedness and being time-consuming. It contradicts 

what Young (1988) and Sangster (1996) asserted that teachers’ teaching styles and experiences 

add to the success of the educational process and the achievement of the desired learning 

outcomes. Moreover, students’ learning styles may contradict the teachers’ teaching styles, so 

knowing about the students’ learning styles, needs, and interests will help the instructors come 

up with a variety of teaching strategies, which consider the students’ learning differences to 

achieve the learning objectives and lead finally to academic achievement. 

In the domain of curriculum design and development, all participants declared their 

passive role in this process as there is a committee in charge of it. They added that they do not 

even know the reasons for developing the curricula, and they were not prepared for this idea 

through workshops. It contradicts what Mohanasundaram (2018), Richards (2001), Hewitt 

(2006), Lunenburg and Ornstein (2008) Ornstein and Hunkins (2012), and Fullan, (2001) stated 

that all parties involved in the educational process should take part in the curriculum design and 

development process, foremost teachers who observe their students’ needs and interests. They 

asserted that teachers should vary among the various teaching strategies and techniques to suit 

students’ learning styles. Teachers also should contact the stakeholders to receive feedback and 

make amendments to the program. It also contradicts the description by Briggs (1977) of the 

curriculum planning, designing, implementing, and reviewing processes as a means that leads 

to curriculum development that aims finally to achieve the intended learning outcomes.   

In the domain of learning differences and learning environment, all participants agreed 

that creating a friendly learning atmosphere, which considers the students’ learning differences, 

explodes their motivation and leads to academic achievement. This goes in line with Wheeler, 

Palmer, and Aneece (2019), Anghelache (2013), Marchis (2011), Stollman et al. (2020), and 

Wang (2013) emphasis that students get motivated towards a particular course due to the 

motivating learning environment, which considers their learning differences by using a variety 

of assessment methods and activities, grading policies, interactive teaching methods and 
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feedback strategies that appeal to their needs and interests. 

In the domain of assessment and teaching methods, all participants believed in the 

importance of creating a motivating learning environment by considering the different 

pedagogical practices. However, they all think that these practices are somehow considered 

theories and are hard to apply. Therefore, they thought that traditional assessment methods were 

more reliable than formative ones as they could grade the students without being questioned in 

the case of oral grading. Also, there is a consensus among them that teacher-centered teaching 

methods are preferable due to class- crowdedness, and being less time- consuming.  It agrees 

with Demirkan and Saracoglu (2016) who stated that some teachers prefer traditional teaching 

methods to interactive methods, and conventional assessment methods to formative or alternate 

assessment methods due to the earlier mentioned reasons. Moreover, instructors added that 

some educational institutions do not allow instructors to change the teaching practices 

according to the nature of the course or the student's needs. However, this contradicts what 

Schwerdt and Wuppermann (2011), Akkus et al. (2007) asserted that proper choice and 

handling of assessment and teaching methods lead to well- constructed learning objectives, 

which in turn lead to the achievement of the desired learning outcomes. Therefore, effective 

teachers should be aware of the various types of teaching strategies and techniques that suit the 

nature of the course and align with its objectives.  

 

Conclusion 

Though the findings of the present research are not generalized, however; they contribute 

to understanding and appreciating the importance of the various pedagogical practices of the 

teaching/ learning process. The findings conclude that the educational process is the responsibility 

of all concerned parties in the teaching/ learning process. Findings also asserted the importance of 

curriculum and program planning, designing, developing, and reviewing according to the students’ 

needs and interests. Moreover, the findings showed the importance of aligning the curriculum 

objectives to that of the program, courses and syllabi. Findings also showed the importance of 

considering the students’ learning styles and differences, and creating a friendly learning 

environment. Finally, the findings of the study asserted the importance of varying among the 

various teaching strategies and assessment methods. Therefore, the present study aims to guide all 

concerned parties in the educational process, more specifically the female instructors in the 

department of English, at Sattam bin Abdulaziz University to participate in the development of  

the various pedagogical practices of the teaching/ learning process, moreover; to exert many efforts 

to overcome the various obstacles of the teaching/ learning process to reach tangible learning 

outcomes, which match the societies’ needs, and to motivate students to better career opportunities 

in light of well- constructed objectives. 
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Appendices 

Appendix A 

Semi- Srtuctured interview 

 Instructors’ responses to the pedagogical practices adopted in the teaching/ learning process, 

and the future expectations of the learning outcomes in light of them 

1- What does curriculum development mean in the field of teaching English as a foreign 

language? 

The majority of the participants gave plain answers to this question centered on ‘developing 

the courses that students learn at any educational institution.’ 

2- What roles and responsibilities do you hold in the curriculum development process? 

All participants reported that courses were distributed among them and their roles were 

limited to filling out course specifications and reports. None of the instructors referred to 

adding or changing some courses according to the students’ needs. 

3- What are the outcomes of your participation in the curriculum development process? 

All instructors referred back to the answer of the previous question. 

4- How long does it take to write a course syllabus? 

Almost all instructors reported that it takes just a few minutes as they receive the course 

syllabus from previous instructors. They said that they make no significant changes, except 

to modify some data like the instructors’ information, and assessments dates. 

5- What are the main parameters of writing a lesson plan? 

All answered that they receive a particular form about the course(s) they will teach that 

includes: Instructor’s information, course objectives (copied from the course 

specification), learning outcomes (again from the course specification), teaching strategies, 

assessment methods, assignments, and activities. 

6- What does it mean to align learning objectives to learning outcomes? 

Most of them answered that they did not fully know how to do it, so they left it to the 

curriculum development committee. 

7- What assessment and teaching methods do you usually use? Why? 

Most of the instructors answered that quizzes and exams are the most typically used 

assessment methods. Only some instructors who teach oral- based courses answered that 

oral exams and project work are among the assessment methods. Most of them added that 

they prefer traditional teaching methods due to classroom- crowdedness. They also added 

that assessment and teaching methods are fixed in the course syllabus without change from 

one semester to another. 

8- What are your preferred teaching styles? Why?  

Most of the participants answered that they adhere to traditional teaching styles because 

they are less time- consuming. 

9- Do you consider students’ preferred learning styles when teaching? How? 

All participants answered that class time and class- crowdedness do not allow them to 

survey students’ learning styles, as it would entail dividing the students into groups 

according to their learning styles. 

10- What are your expectations of the learning outcomes in light of your answers to the 

previous  questions? 

All participants refused to answer this question. They expressed their wishes for the 

improvement of the teaching/ learning process. 



Arab World English Journal (AWEJ) Volume 13. Number 4.  December 2022                                 

The Death of the English Language Classroom                                                                         Shaalan 

 

  

  

Arab World English Journal                                                                       

www.awej.org 

ISSN: 2229-9327                                                                                                                  

501 
 

 

Appendix B 

Questionnaire 

Table 1. Instructors’ responses to the obstacles that may hinder the application of the 

pedagogical practices in the English language classroom of the department of English, Sattam 

bin Abdulaziz University 
No. Items 

Agree Neutral Disagree 
Learning objectives, outcomes, and course syllabi 

1 I link my current course objectives to the objectives of previous 

courses. 

7 (33%) 5 (24%) 9 (43%) 

2 It takes me a very long time to write a course syllabus. 5 (24%) 2 (10%) 14 (66%) 

3 I know how to align course objectives with overall program 

objectives. 

3 (14%) 5 (24%) 13(62%) 

4 I consider my students’ needs, interests, and differences when I 

write a course syllabus. 

3 (14%) 2 (10%) 16 (76%) 

5 I know how to construct clear, specific, and measurable objectives. 7 (33%) 2 (10%) 12 (57%) 

6 I use activities that implement the course learning outcomes. 3 (14%) 5 (24%) 13 (62%) 

7 I write my course syllabus in an encouraging and motivating tone. 0 3 (14%) 18 (86%) 

8 I receive the course syllabus from teachers who taught it before, 

and I make tiny changes to it. 

21 0 0 

9 I take a tiny part in writing my courses’ syllabi. 21 0 0 

10 Though I am a teacher, I do not have the right to change course 

practices during the teaching process according to the students’ 

needs and interests. 

21 0 0 

Teaching/ learning styles 

11 I donot rely on students’ learning styles when delivering a class. 17 (82%) 2 (9%) 2 (9%) 

12 I consider my students’ learning styles all the time. 2 (9%) 2 (9%) 17 (82%) 

13 Academic achievement is connected to students’ learning styles. 21 0 0 

14 I vary among the activities and teaching techniques which suit 

students’ learning styles. 

4 (19%) 2 (9%) 15 (71%) 

15 I survey students’ learning styles before choosing the course 

teaching strategies and techniques. 

0 0 21 

Curriculum design and development 

16 I had no role in writing the program objectives. 14 (67%) 0 7 (33%) 

17 I submitted suggestions about the program objectives to the 

program development committee, however; I received no 

feedback.  

14 (67%) 0 7 (33%) 

18 My comments on the development of the program objectives were 

highly applauded. 

0 0 21 

19 I attended workshops about program design and development. 7 (33%) 0 14 (67%) 

20 The curriculum development committee is the only one in charge 

of writing the program and courses objectives. 

21 0 0 

21 The meaning of curriculum design and development is vague and I 

had no role in it. 

14 (67%) 0 7 (33%) 

22 Curriculum development means deleting or adding some courses. 14 (67%) 7 (33%) 0 

23 Students and parents had a significant role in the curriculum 

development process. 

21 0 0 

24 Curriculum development is connected to the stakeholders. 0 21 0 
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25 The curriculum development process occurs when teachers declare 

that learning objectives do not match learning outcomes. 

7 (33%) 14 (67%) 0 

Learning differences and learning environment 

26 Getting students motivated is strongly related to considering their 

learning differences. 

21 0 0 

27 I vary among questions to suit all students’ learning differences. 16 (76%) 2 (9%) 3 (14%) 

28 I contact parents to know students’ needs and interests. 0 0 21 

29 Creating a friendly atmosphere helps students acquire knowledge. 17 (81%) 4 (19%) 0 

30 I consider my students’ learning differences when choosing my 

teaching methods. 

9 (43%) 0 12 (57%) 

31 In the middle of teaching a course, I may change my evaluation 

practices according to students’ level. 

0 0 21 

32 I sometimes resort to code-switching to approach students’ 

linguistic differences. 

6 (29%) 0 15 (21%) 

33 The desire to unify learning outcomes forced me to apply the same 

assessment and teaching methods regardless of students’ learning 

differences. 

21 0 0 

Assessment and teaching methods 

34 I like to engage my students in group work in all my courses. 3 (14%) 0 18 (86%) 

35 I prefer teacher-centred teaching methods due to class- 

crowdedness. 

21 0 0 

36 Student-centred teaching techniques are time-consuming. 14 (67%) 0 7 (33%) 

37 Traditional assessment methods are the best methods as they 

reflect students’ performance levels. 

13 (62%) 4 (19%) 4 (19%) 

38 Oral tests, projects, and other formative assessment methods are 

not reliable methods of evaluation. 

21 0 0 

39 I choose a variety of teaching techniques and strategies which suit 

the course’s nature. 

8 (38%) 0 13 (62%) 

40 I receive the course syllabus with a list of teaching/ assessment 

methods which I should follow. 

21 0 0 

 

 


