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Abstract 

The present study aims to investigate the perceptions of EFL students on Corrective Feedback (C 

F) and to assess the efficacy of continuous explicit Corrective Feedback on the writings of the 

preparatory year female students of Umm Al Qura University in Saudi Arabia. The sample 

consisted of eleven students from an entire class who volunteered for the study. To reach the 

study's objectives, an online survey was conducted to gain insight into how EFL students felt about 

receiving CF. Also, class observations and semi-structured interviews were exercised to get in-

depth information on CF. Furthermore, to estimate the efficacy of continuous explicit Corrective 

Feedback, pre-Corrective Feedback, and post-Corrective Feedback performances in writing tasks 

were compared. In addition, the T-test value was also calculated using SSPS software. The findings 

demonstrated that students see CF favorably, and a comparison of their performances before and 

after receiving explicit CF demonstrated the feedback's beneficial effects. The study seems 

significant to practicing teachers and learners as the study takes a practical and principled 

approach. Also, it brings up to date with current thinking and perception on error correction in 

language learning. 
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Introduction 

Undoubtedly, errors occur frequently in the lives of both language teachers and learners. 

Students’ writing checked for errors is discouraging to those who have worked hard. Moreover, it 

adds more work for teachers to realize when and how to correct students’ errors. Too many errors 

eventually result in reprimands since they damage the reputations of both the teacher and the 

student. In this sense, excessive error correction runs the risk of demotivating learners and 

potentially sabotaging the lesson or activity's flow. Nevertheless, fear of making mistakes leads to 

defensive learning when the learner becomes more concerned about the errors rather than the actual 

writing content. However, most students prefer to have some of their errors fixed because it 

provides a foundation for future learning. Finding what works for learners is essential because it 

depends on the unique viewpoints and techniques each instructor uses to correct their students' 

work. Thus, the researcher undertook this study to know students’ perceptions of CF and to 

evaluate their current practice of CF in the classroom. Eventually, this may give an insight into 

students’ preferences on how they want to be corrected. Further, assessing the efficacy of explicit 

CF may lead to preparing a collaborative platform for teacher-student relationships in future 

writing classes.  

The foremost significance of this study is that it may enable the teacher to have a better 

understanding of students’ perceptions of CF. The second benefit is that it will allow students to 

identify the areas in their English language learning process that still require improvement to meet 

their intended language learning goals in writing. Additionally, from a pedagogical standpoint, 

employing appropriate techniques for corrective measures would be beneficial once the learners 

and the teacher have insights into the learners’ preferences and areas to work on.  

The research objectives of the present study are to investigate the perception of female EFL 

students towards CF in their classroom writing tasks. Also, to identify the efficacy of explicit CF 

in the female EFL students’ classroom writing tasks. The following research questions will be 

addressed by the study: 

1) What do female Saudi EFL students think about receiving Corrective Feedback for their writing 

assignments in class? 

2) What is the efficacy of continuous explicit Corrective Feedback in the female Saudi EFL 

students’ classroom writing tasks? 

 

Literature Review 

CF in a Second Language(L2) learning context has always been an issue of never-ending 

discussion. Various suggestions based on a plethora of studies have been made about error 

correction problems and CF. One view that has been expressed is the liberal view that error 

correction may achieve very little. Huntley (1992), Truscott (1996, 1999), and Ferris (1996), to 

name a few, advocate that CF should focus on content and organization rather than on form, 

refuting the correction of surface-level errors. However, another point regarding errors in written 

work is that, in theory, students should not be corrected for all errors because doing so is both 

time- and effort-consuming for teachers and does not provide them with substantial benefits. There 

are limitations to this viewpoint, though, and from a purely practical perspective, prevention is 

preferable to cure, at least in this circumstance. There are researchers like Long (1990), Kepner 

(1991), and Huntley (1992), who supported the idea of error correction and claimed its beneficial 

impact on language learners. Moreover, teachers must rectify all mistakes in written assignments 

to maintain credibility with their students (Radecki & Swales,1988). It is evident in some studies 
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that students wanted to be corrected for all errors and preferred explicit CF in their writings, as 

also maintained by Leki (1991) and Schulz (1996) in their studies, respectively. As Leki (1991) 

found that students believed in having error-free writing, and to attain this end, they expected their 

teachers to repair any mistakes in their written work. Also, the findings contended that both 

teachers and students must agree on what constitutes writing growth. It also indicated that students' 

expectations might need to be adjusted. In the same way, Shultz (1996) recommended that teachers 

should make efforts to find students’ perceptions regarding CF in L2 learning and necessitated 

having a mutual understanding of teachers’ and students’ expectations. 

Regardless of the disagreement between various CF theories, it is crucial to understand 

learners' needs before selecting an appropriate CF technique. According to Ferris (2007), CF 

should be modified to the demands of L2 students to best assist them practically. Teachers must, 

therefore, employ strategic thinking to deal with this challenging situation. Previously, Ferris 

(1999) evaluated Truscott's argument that "grammatical correctness has no place in essay writing 

and should be abandoned" (Truscott, 1996, p. 328) as premature and too strong and discussed 

future research areas. He also appropriately highlighted the responsibility of instructors when he 

says, “As teachers, we can only hope that we will continue to find answers and discover ways to 

respond more thoughtfully and effectively to our student writers’ needs." (Ferris, 1999, p.8; as 

cited in Al Wossabi, 2019). The theories and research stated in this section appear to be helpful in 

conceptualizing the framework for the current study. 

 

Recent Studies on the Corrective Feedback 

In their study, Lasagabaster and Sierra (2005) looked into how students perceive CF and 

how explicit CF aids in language learning. The researchers concluded that many of the teachers’ 

corrections were unnoticed by students. They also demonstrated that CF was more successful when 

given appropriate time and clear explanations, according to both teachers and students. 

At a Saudi university, Grami (2005) explored the attitudes of ESL students toward written 

CF. He collected data by administering a structured questionnaire to thirty-six male university 

students. These students were English majors in their second year and above level. The study 

determined whether the sample would prefer to have all their writing errors corrected and 

commented on. The result showed positive attitudes towards written CF. Moreover, the study 

raised some intriguing issues that should be taken into account for actual ESL teaching procedures. 

Diab (2006) published a study that investigated the preferences of fourteen university 

instructors regarding CF and paper-checking techniques in the EFL context. The study was 

conducted at the American University of Beirut. Differences between the preferences of instructors 

and students were discovered through the analysis of teachers' and students' responses. Even 

varying beliefs for rectification of errors and paper-checking techniques were observed among the 

instructors. Furthermore, the researcher suggested that teachers should include discussions on error 

correction, writing, and CF in the classroom to assist their students in comprehending the purpose 

of feedback. 

Sampson (2012) administered a small-scale study on ten university students in Colombia 

studying economics, finance, and accounting to determine how two types of feedback affected 

their subsequent writing. The first group received uncoded correction over the course of four weeks 

in the form of correct forms placed above each error. The second group was marked with coded 

annotations in the form of symbols that students could use to make corrections. Sampson 

discovered that both kinds of feedback helped students improve. The coded feedback aided in the 



Arab World English Journal (AWEJ) Volume 13. Number 4.  December 2022                                 

The Efficacy of Continuous Corrective Feedback on Writings of Saudi EFL                                            Chaudhary 

 

  

  

Arab World English Journal                                                                       

www.awej.org 

ISSN: 2229-9327                                                                                                                  

389 
 

 

detection and correction of errors as well as the production of more error-free writing. This kind 

of CF encouraged greater student involvement. Sampson suggested providing criticism for 

persistent mistakes (e.g., spelling, verb tense, and word choice) should be a combination of written 

and correction codes. 

In 2013, Asassfeh examined the effects of implicit vs. explicit CF on students' ability to 

recognize and correct some "common" grammatical errors. The sample comprised 139 English-

major prospective EFL teachers. The intervention period was 12- weeks, and the researcher 

employed a semi-experimental method. The outcomes showed a difference in students' 

performance between before and after exposure to the intervention. The difference was statistically 

significant, demonstrating the beneficial impact of CF on students' performance. On the contrary, 

Pakbaz (2014) observed no statistically significant difference while comparing the effectiveness 

of implicit and explicit CF in the writings of 20 Iranian EFL learners. 

Almuhimedi and Alshumaimeri (2015) did a study on the responses of 304 female 

secondary school students. They looked at the effectiveness of the grammatical error correction 

method, the problems faced, and the preferences among EFL students in Saudi Arabia. Results 

showed that students preferred written (coded) CF over immediate CF. Some issues, like the 

excessive use of Arabic in English classes, teachers spending time correcting students' mistakes 

during lectures, and student frustration from making many mistakes, were highlighted during the 

study. 

Su and Tian (2016) examined various studies on CF in ESL/EFL contexts. These studies 

were conducted between 2000 and 2015. In this meta-analysis research, they discussed the 

conceptual problems with CF, the three stages of the theoretical development of CF, flaws in recent 

studies, and the future direction of CF research. Their meta-analysis concluded that findings were 

frequently at variance and experimentally inconsistent with one another. They reported 

contradictory approaches in these studies. In these studies, researchers used various techniques 

and criteria to assess the outcomes, which would produce multiple conclusions. Contrarily, several 

variables were overlooked that might affect the results. 

Recently, Tseng (2018) performed a study on a small group of Taiwanese EFL college 

students. He aimed to determine the delayed effect of extensive CF on students’ self-correction 

ability. The students were asked to correct their errors in the first draft after two months of 

receiving CF. The results demonstrated an insignificant impact of CF. Moreover, students’ 

attitudes and beliefs about their repeated errors were also mentioned in the study. 

Al Wossabi (2019) investigated the attitudes of sixty mixed-ability university students 

toward new practices of CF in their classes. The EFL Saudi students exhibited favorable attitudes 

toward the application of the new CF practices that were suggested in the study. Further, it was 

discovered that high achievers were adjusting to the new CF practices very successfully. However, 

low achievers supported their teachers' adoption of the new CF practices, occasionally, they felt 

left behind because of their slower learning rates.  

Thi et al. (2022) observed the difference between students’ engagement with manual CF 

by the teacher and automatic CF via the Grammarly application among Hungarian EFL students. 

The findings revealed that the instructor's feedback was form- and meaning-focused. Students' 

acceptance of CF led to moderate to low engagement with both teacher and Grammarly comments. 

Participants changed their responses more in response to criticism that was form-focused than 

meaning-focused. 
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Thus, the present study intends to explore the efficacy of continuous explicit CF in writing 

tasks by EFL university students in their classroom settings. The study is in line with the findings 

of the meta-analysis by Li (2010) that advocated further research regarding the efficacy of CF. 

 

Method 

This section reviews the research approach that was employed for this investigation. The 

section includes information about the research design, participants, research instruments, research 

procedures, and data analysis.  

 

Research Design  

In the current study, a mixed-method approach was used. A qualitative approach was used 

to assess students’ perceptions of receiving CF, while a quantitative approach was used to compare 

performances before and after receiving CF.  

 

Participants 

Female students of Umm Al Qura University who were enrolled in the preparatory year of 

2019–20 participated in this study. The sample of this study was chosen using a non-probability 

voluntary response sampling technique. A class of 15 students was allotted to the researcher to 

teach the English for General Purposes course in the academic year 2019-20. Out of the entire 

class, 11 students participated in the research voluntarily. Since this is a classroom study, the 

sample is relatively small (eleven students) but still reasonably representative of the entire group. 

The subjects were young adults between the age of 17 and 20 years. 

 

Research Instruments 

In this corpus-based study, written assignments from students were gathered and examined. 

Initially, an online survey, semi-structured interviews, and informal class discussions were applied 

to yield general information on the students’ perceptions of CF. Five-question interviews were 

done via online mode to illustrate the in-depth information about the data obtained from the online 

questionnaire. To answer the second objective of the research, 77 compositions from female 

students (66 pre-CF and 11 post-CF) were gathered over the course of the study. These writing 

tasks were based on the prescribed course and were written in the classroom.  

 

Research Procedures 

Data were gathered for the current study in several stages. First, a questionnaire was 

administered to collect information about students’ perceptions of CF. Then follow-up interviews 

and informal discussions were done. The analysis of this data laid a foundation to prepare a 

framework for CF. After that, 66 writing tasks (six tasks per student) collected over a period of six 

weeks were marked by the researcher, and each error was recorded and classified. The average of 

these errors was calculated, and these errors were discussed with the students individually and in 

a group. The process of CF was kept quite intensive to maintain reliability. After four weeks of 

the intervention period, the sample was required to compose a descriptive paragraph on a subject 

from one of the previous assignments. Finally, a comparative analysis was done using the 

descriptive statistics method to estimate the efficacy of continuous explicit CF on the written tasks. 
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Data Analysis 

The data were subjected to two phases of analysis. The questionnaire data were first 

examined to learn how the students felt about receiving CF. Further, semi-structured interviews 

and class discussions were conducted to get in-depth information on CF. Second, to determine the 

frequency of errors, all errors were marked and categorized as per the literature. Following that, 

an extensive discussion about these errors was done with the students. Four weeks later, students 

were asked to compose a paragraph on one of the same topics. These writing assignments were 

examined and categorized too. Errors in pre- and post-CF writing activities were compared to 

measure the efficacy of the CF. The T-test value was also calculated to know the impact. 

 

Results  

The study's goals were kept in mind while the results were being analyzed. The collected 

data were analyzed in two stages: first, to gain a general understanding of how the students felt 

about CF and to find the proper strategy of CF as per students’ preferences. A comparison of the 

pre-CF and post-CF performances was then conducted to examine the impact of integrating 

continual explicit CF in the writing tasks. 

 

Students’ Perceptions of Corrective Feedback 

To the objectives of the study, data were analyzed. Initially, to answer the first objective 

question, the questionnaire meant to get the students’ perceptions of CF, was investigated. The 

graph below shows the preferences and beliefs of students toward CF.  

 

 
Figure 1.  Students’ Perceptions of Corrective Feedback 

To examine students’ perceptions of CF, a few items in the questionnaire tackled their 

preferences for CF. For the item stating that CF helps in their language learning process, 60% and 

40% of the students have opted for (strongly agree) and (agree) options, respectively. On the other 

hand, none of the students selected strongly disagree, disagree, and neutral options, indicating that 

all the students showed positive attitudes toward CF. For another item, stating that- CF is important 

to help students understand their weaknesses, 40% of the students strongly agreed, and 50% 

0% 10% 20% 30% 40% 50% 60% 70% 80%

CF helps in our language learning process

Teacher's CF helps to improve my writing

CF is important to help students understand their…

I would prefer my teacher to correct all errors &…

I carefully look at my teacher's comments on my…

It is important for me to minimize errors as much as…

I feel disappointed when my writing task is full of…

Discussing my errors with my teacher helps me better…

I like correcting my errors with the help of my teacher

I think my teacher's way of CF is good for us

I have received CF in my writings before this study

Students' Perception of Corrective Feedback

Strongly Disagree Disagree Neutral Agree Strongly Agree
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agreed, whereas only 10% were neutral. Further, students were aware of the importance of CF in 

their writing tasks, as evidenced by their responses to the item mentioning that it is essential to 

minimize errors as much as possible in their writing. Almost all the students favored it, for 90% 

of students either strongly agreed or agreed. 

According to the research, most students said that their instructors' CF helped them become 

better writers. In this context, 70% of the students strongly supported it, 20% agreed, and 10% 

were neutral about it. None of the participants disagreed with this notion. Figure one makes it 

simple to see how this perspective was strengthened. 

To determine how the teacher can help the students achieve a higher level in their writing, 

a question was posed about their perception of teachers’ comments. All the students (60% strongly 

agree and 40% agree) carefully looked at their teacher’s comments in their writing tasks. 

Additionally, all together 72.80% strongly agreed and agreed (36.40% each) when asked whether 

they liked correcting their errors with the help of the teacher, while 27.30% remained neutral. 

It is imperative to point out that the data obtained from the questionnaire demonstrated 

students’ feelings when they saw their tasks marked in red pen, indicating their mistakes. Fewer 

than 50% (20% strongly agree and 20% agree) of students feel disappointed when their writing 

tasks are full of corrections. However, 50% of students were neutral, and 10% of students were 

not dissatisfied after seeing their errors in writing tasks. However, at the same time, all students 

preferred to be corrected clearly for every error.  

Furthermore, it is worth looking at students’ views on explicit CF. A few items were 

included in the questionnaire targeting the idea. Interestingly, all students preferred their teacher 

to correct all errors and marked them clearly and directly. Half of the sample strongly agreed, and 

half agreed with it (50% for each option). In the follow-up interviews, students favored explicit 

CF over implicit CF because explicit CF decreases confusion about their errors. This observation 

is in line with Chandler’s (2003) findings. The reason to support this belief was revealed during 

one of the class discussions when most students expressed their concern that if they do not improve 

on surface-level errors, their academic results may be affected. Thus, students must complete their 

writing assignments perfectly. 

The sample revealed that discussing errors with their teacher helped them better understand 

their mistakes, for 70% of the students went with (strongly agree) and 30% selected (agree). In 

contrast, none of the subjects were neutral or disagreed with this statement. To elicit students’ 

perceptions about the current techniques of CF employed by their teacher, an item stating- “I think 

my teacher's way of CF is good for us” was included in the questionnaire. Students responded 

positively as, in total, 90% (60% strongly agreed and 30 % agreed) were satisfied with the teacher’s 

CF method, whereas only 10% were neutral, and none disagreed. 

Hence, the results of the questionnaire highlighted that explicit CF was enormously 

appreciated and favored by most students. Similarly, the results of the follow-up interviews and 

informal class discussions indicated the same positive perceptions of students toward CF. 

 

Efficacy of Explicit Corrective Feedback in Students’ Writing Tasks 

Errors in writings from before and after the explicit CF were compared to assess its 

effectiveness. The comparison was made individually as well as collectively for every participant. 

The grammatical errors were divided into categories at both the word and sentence levels (See 

appendix A). These errors were classified into errors of omission, addition, misinformation, and 

misordering. Additionally, the primary causes of these errors were identified, and these included 
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student negligence, intralingual interference, interlingual interference, and insufficient practice 

with English writing. A classroom study to analyze the errors in the writing compositions was 

undertaken by Chaudhary and AlZahrani (2020) which led to the conclusion of the sources of 

errors. These sources were discussed at length with the students intending to provide a deeper 

knowledge of the reasons behind these errors. Diab (2006) also suggested insightful discussions 

between teachers and students. 

 

 
Figure 2. Comparison of Students’ performances in pre-CF and post-CF tasks 

A comparison of the frequency of errors in each participant's pre-CF and post-CF activities 

was made to establish the effectiveness of explicit CF on each participant. It can be easily 

perceived in figure two that post-CF writings have lesser errors as represented through the red 

curve, in comparison to the pre-CF writings, described via the blue curve. Moreover, at the 

individual level, all students improved in their performances. The students who were numbered 1, 

3, 7, and 9 performed better than the other participants in both stages, committing fewer errors. 

Even there was little difference between their errors in pre-CF and post-CF writings. The highest 

difference is scored by student number five, who had an average of 23 errors from her six class 

writings and had just 5 errors in the post-CF task. She acknowledged that most of her errors were 

caused by carelessness when this matter was discussed individually, and this was also validated 

when looking at the sources of errors for her data. Most of her errors were related to capitalization, 

punctuation, and spelling. On the contrary, the most negligible difference was recorded by student 

number seven as she had almost the same frequency in the pre-CF and post-CF writings, and her 

areas of concern were the tense forms and spellings. 

Table 1. Frequency of errors in students’ pre-CF and post-CF writings 
CF Total errors N Mean  SD 

Pre- CF 149 11 13.54 1.79 

Post- CF 81 11 7.36 2.57 

Similarly, analysis of the cumulative frequency of errors in compositions before and after 

CF showed a positive effect. In the first drafts, overall, 149 errors were marked in comparison to 

81 errors in the final drafts.  Additionally, results showed that the difference was quite significant 

when the means of both error scores were compared.  The post-CF mean of error frequency is 
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7.36%, and SD equals to 2.57, while the pre-CF mean of errors is 13.54% and SD equals to1.79, 

as shown in table one. 

 

Table 2. Paired Sample Test Values 
CF df T Std error of the difference 

Pre and Post CF 

 

20 6.54 0.944 

Additionally, a T-test was run to determine the statistical significance of the generated data. 

The results showed that the two-tailed P value is less than 0.0001, and the value of the T-test is 

6.54. Also, the Standard Error of Difference (SD), which measures the statistical significance of 

the difference, is 0.944, as shown in table two. Thus, all the numerical data point to a significant 

impact of explicit CF on students’ performance. Comparing each student's pre-CF and post-CF 

error scores also supports this conclusion. 

 

Discussion 

An overall analysis of the questionnaire's findings revealed that all students valued CF 

because most of them either strongly agreed with or agreed with all the questions. Students gave 

favorable responses to the questions focusing on their views about CF. Not even one student 

demonstrated a negative opinion of CF. Additionally, a non-structured class discussion was held 

to gain a deeper understanding of the students' perspectives. Likewise, the class discussions and 

semi-structured interviews reflected the same results as students wanted their teacher to mark all 

the errors in their writing tasks because they wanted to know their areas of weakness. These 

findings are in the same vein as Leki’s (1991), Shultz’s (1996), and Ferris’ (1999) results. All these 

researchers also advocated giving due importance to students’ perceptions toward CF. 

Additionally, analysis of all the collected data from the writings reflects a significant 

impact on the performance of EFL university students in their written compositions. Although the 

impact on their overall language skills may not be long-lasting, offering CF on every writing 

assignment and encouraging students to make the necessary corrections cultivates a habit of self-

correction that will benefit their L2 proficiency in the long run. Also, the findings are congruent 

with a significant number of studies (Grami, 2005; Sampson, 2012; Asassfeh, 2013; Al Wossabi, 

2019). Furthermore, if each instructor develops a strategy for providing feedback that meets their 

needs, this study could have pedagogical value for teachers and students (Straub, 1997). CF has 

been the subject of various contradictory theories, yet there is still plenty of proof that students 

prefer explicit CF to improve the accuracy of their compositions. In an academic context, when 

writing skills are graded and included in the results, teachers and students want to avoid erroneous 

structures to attain success as a short-term goal. In a similar vein, the current study concentrates 

on the practical concerns related to the current educational policies in the Saudi context. Teachers 

and students must be serious about minor and major errors to succeed academically where a graded 

syllabus is essential. This study was, therefore, conducted to help students in such an academic 

setting, and as a result, it achieves its goals. 

As to mention a limitation, the study’s results cannot be generalized to the population as 

the sample size is very small. Also, only eleven female students participated from an entire class 

group of fifteen students that was allotted to the researcher. 

 

 

 



Arab World English Journal (AWEJ) Volume 13. Number 4.  December 2022                                 

The Efficacy of Continuous Corrective Feedback on Writings of Saudi EFL                                            Chaudhary 

 

  

  

Arab World English Journal                                                                       

www.awej.org 

ISSN: 2229-9327                                                                                                                  

395 
 

 

Conclusion 

In conclusion, the results of the present study manifest that explicit CF was preferred by 

all students. Additionally, a comparison of the number of errors made before and following explicit 

CF reveals an improvement in students’ performance. Additional elements like assessing learners' 

requirements before implementing CF, learners' willingness to follow the CF, and comprehensive 

and consistent implications of CF have a key role to play in the favorable outcomes of this study. 

If teachers adapt the manner of delivering CF in accordance with the learners' requirements and 

preferences, then this study has pedagogical implications for both teachers and students. Hence, 

despite various inconclusive arguments on CF, the notion of researching this issue should not be 

forsaken as every new study highlights some paradigms for L2 teachers and learners alike. Also, 

students’ errors should be considered as a necessary component of the L2 learning process rather 

than a sign of failure, and its realization may enhance motivation among the learners. It is 

recommended that to get the maximum out of CF, the process should be a continuous, cyclic 

process rather than a one-time action plan. 
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