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Translation is an indispensable language activity and communication method. Translation from Chinese to 

foreign languages, especially English, is significant to tell Chinese stories well, growing into an urgent issue 

in China. While cultivating translation talents is crucial, translation competence is a complicated system 

consisting of various sub competences. To improve English majors’ Chinese-English (C-E) translation 

competence, it is necessary to first investigate their perceptions of C-E translation learning and competence. 

Based on the preliminary mastery of English majors’ status quo in C-E translation learning and competence, 

this research sheds insight into the C-E translation pedagogy. This paper presented: How do English majors 

perceive C-E translation learning and C-E translation competence? To answer the question, this study 

adopted a survey research design that was quantitative and applied the instrument of two questionnaires. 

The multiple-choice questionnaire was to investigate their perceptions of C-E translation learning, and the 

five-Likert scale questionnaire was to seek their self-perceived C-E translation competence. The study was 

carried out in 2022 among 125 English majors at Zaozhuang University, China. The results showed that 

most participants recognized the importance of C-E translation and their primary purpose was to enhance 

bilingual proficiency, and the texts that they were most interested in translating were practical styles and on 

diverse topics of China. Furthermore, more than half held the active involvement of teachers and learners 

and over 85% affirmed the effect of group learning and individual learning. It was found that their mean 

score of self-perceived C-E translation competence was 2.87.  

Keywords: Chinese context, Chinese-English translation, English majors, perception, translation 

competence, translation learning 
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Introduction 

Translation is an indispensable language activity and communication method. Cohen 

(2004), former president of the International Federation of Translators (FIT), stressed the crucial 

role of professional translation for effective communication and efficient trade between countries. 

From such a statement, it can be seen the importance of translation, especially in China nowadays. 

Translation is integral to facilitating Chinese culture’s embrace of overseas readers. Translation 

from Chinese to foreign languages, especially English, is necessary for telling Chinese stories well, 

which has grown into an urgent issue in China since 2012. As Chinese-English translation is an 

essential means to realize China’s interaction with the world (Jiang, 2018), translators in this 

historic era shoulder the mission of promoting Sino-foreign exchange (Chen, 2022).  

 

However, talented people in translation are in urgent need in China. Against this 

background, it is significant to effectively cultivate qualified translators and foster them to become 

high-end translation professionals. Therefore, it is necessary to explore feasible and efficient 

translation instruction and learning methods. Understanding English majors’ perceptions of C-E 

translation learning and competence is a prerequisite. Despite its urgent need, most recent studies 

mainly focus on the macro scope, such as constructing a translation program guided by moral 

education (Zha, 2021), and applying international organizations to translation talents cultivation 

(Zhan and Zhao, 2022). Very few micro-level studies have been systematically conducted to 

investigate how English majors perceive C-E translation learning and competence. This research 

aims to understand their perceptions of this issue in the Chinese context.  

 

Accordingly, this study focuses on two research questions about English majors’ 

perceptions of C-E translation:  

1) How do English majors perceive C-E translation learning, including its importance, 

purposes, interests, challenges, and methods?  

2) How do English majors perceive C-E translation competence consisting of bilingual, 

extra-linguistic, translation knowledge, strategic and instrumental sub-competences?  

This paper will first review research on Chinese-English translation learning, translation 

competence, and perception, followed by an introduction to the methodology relating to 

participants, instruments, and research procedure. Subsequently, the results, discussion, 

conclusion, and implications of the research will be presented. 

Literature Review 

Chinese-English Translation Learning 

As Nida (1969) pointed out, translating is “rather a more complex procedure involving 

analysis, transfer, and restructuring” (p. 483). Translation is a comprehensive activity integrating 

theory and practice. Translation learning falls into the category of translator training as classified 

by Holmes, illustrated in Figure one: 
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Figure 1. Holmes’ “map” of translation studies (Adopted from Toury, 2012, p. 10) 

 

Figure one shows that translation studies (TS) are further divided into two general 

branches: Pure TS and Applied TS. Concerning the translation learning, it belongs to Translator 

training, which is the first branch of Applied TS.  

 

Furthermore, there exists direction in translation. “‘Directionality’ or ‘Direction of 

translation’ is usually used in research on translating and interpreting into a translator’s or 

interpreter’s non-native language, which is often at least implicitly contrasted with translating and 

interpreting into the native language” (Baker and Saldanha, 2021, p. 152). As far as the source and 

target languages are concerned, translation can be classified into two directions: from native to 

foreign and from foreign to native, with the former more challenging. For English majors in China, 

translating Chinese into English is translating from their native language into a foreign language, 

which is more complicated. 

 

The specific difficulties of Chinese-English translation learning lie in the following two 

aspects. Firstly, Chinese and English are poles-apart languages that belong to two language 

families: Sino-Tibetan and Indo-European, respectively. They bear huge differences on lexical, 

syntactic, and textual levels, with “Chinese being parataxis while English hypotaxis in constructing 

sentences” (Nida, 1982, p. 16). In addition to language, Chinese and Westerners vary in modes of 

thinking, tradition, society, and culture, reflected in “ethical vs. cognitive” (Lian, 2010, p. 288), 

“holistic vs. analytic” (Lian, 2010, p. 296), “subjective vs. objective” (Lian, 2010, p. 307), 

“intuitive vs. logical” (Lian, 2010, p. 310). Secondly, translation consists of understanding, 

expressing, and editing, a complex process. Understanding is the prerequisite of expressing where 

translators re-express what they understand from the original text in the target language. 

Expressing, which requires many specific methods and skills, results from understanding (Zhang, 
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2009). All these factors impose a significant burden on Chinese-English translation learning.  

 

In the Chinese context, five new research trends in translation learning have emerged in 

the 21st century. Firstly, translation learning is transformed to be student-centered from teacher-

centered with the introduction of Constructivism. For example, Gong (2022) proposed a task-based 

translation learning model based on a review of constructivist learning models. In addition, market 

demand is taken into consideration in developing the translation curriculum. Translation courses 

are designed to improve students’ translation competence, thus preparing them for employment 

after graduation if they take it as a profession. Jiang and Zeng (2017) drew enlightening 

experiences from a Practical Translation Course at Hawaii University that was tailored to the 

market demand for professional translators. Thirdly, the process teaching method is implemented: 

Cheng and Wu (2016) analyzed the development of translation competence in learning logs. 

Fourthly, disciplines such as corpus linguistics and English for Specific Purposes offer new 

inspirations for translation learning. Pan (2021) applied corpus linguistics to analyze trainee 

translators’ patterned use of the target language in medical translation. Finally, new methods and 

technologies in the digital age (Nitzke, Tardel, and Hansen-Schirra, 2019) play a vibrant role in 

translation learning around China. Gu (2013) constructed a new translation teaching model by 

combining computer technology and network on the basis of multimode; Qin and Xiang (2020) 

concentrated on Massive Online Open Course (MOOC) concerning translation in China during the 

COVID-19 epidemic. 

 

These new trends are practicing and responding to A Guide to the Teaching of Foreign 

Language and Literature for Undergraduates in Colleges and Universities issued by the Ministry 

of Education of the People’s Republic of China in 2020, a macro perspective from the national 

level which sheds light on foreign languages and literature education. According to it, as is required 

by the Teaching Guide for English Majors, the overall teaching objective of the Translation Course 

is to cultivate student’s ability to use translation theories and methods to translate English/Chinese 

into Chinese/English; and the specific ones are as follows: 

To master the main theories, methods, and criteria of translation; to understand the textual 

characteristics and cultural differences between English and Chinese; be able to translate 

articles in English and Chinese newspapers, magazines and books, as well as original 

literary works such as novels, essays, plays, etc., with a speed of 300-350 words per hour; 

be competent to complete English and Chinese translation tasks assigned by employers. 

(Foreign Languages and Literature Teaching Guidance Committee, 2020, p. 19) 

Subsequently, the above course objectives entailed instruction content and methods to cultivate 

qualified translation talents. Unveiling English majors’ perceptions of Chinese-English translation 

learning will help teachers highlight key points and difficulties in teaching the Chinese-English 

translation course, thus facilitating learners’ success in overcoming the challenges in translation 

learning. 
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Translation Competence 

Translation competence is a highly complicated system comprising of a series of sub 

competences. As defined by Neubert (2012), translation competence is “a complex whole 

comprising of five parameters: language competence, textual competence, subject competence, 

cultural competence, and transfer competence” (p. 6). Scholars both abroad and in China also have 

studied the constituents of translation competence, thus putting forward various frames (Kelly, 

2005; Miao, 2006). Among those, the Process in the Acquisition of Translation Competence and 

Evaluation (PACTE) study is the most influential and systematic one.  

 

PACTE, fully known as the “special research group on the process and evaluation of 

translation competence acquisition”, was established in October 1997 at the Universitat Autònoma 

de Barcelona, Spain (Tong, 2010). PACTE (2000) defines translation competence as the underlying 

system of knowledge and skills needed to translate. Furthermore, they proposed a detailed model 

in Figure two: 

 

 

Figure 2. Translation Competence (PACTE, 2005, p. 610) 

 

In Figure two, the six sub-competences in PACTE’s translation competence model can be 

illustrated from three dimensions: language, knowledge, and skill. Language covers bilingual sub-

competence; knowledge includes extra-linguistic sub-competence and knowledge about translator 

sub-competence; skill encompasses instrumental sub-competence, strategic sub-competence, and 

psycho-physiological components.  

 

Based on PACTE’s model and by investigating the difficulties of Chinese-English 

translation among third-year undergraduates at Beijing Foreign Studies University, Ma (2013) 

constructs a Chinese-English translation competence model shown in Figure three. 
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Figure 3. Chinese-English Translation Competence (Adopted from Ma, 2013, p. 70) 

 

In Ma’s model, five dimensions of C-E translation competence are interrelated. The 

significance of bilingual communicative competence is emphasized in Chinese-English 

translation, thus placed at the core and extending its mutual relations with the other four sub-

competences: knowledge about translation sub-competence, strategic sub-competence, extra-

linguistic sub-competence, and instrumental sub-competence. Ma (2013) believes in the essential 

role of bilingual (English in particular) communicative sub-competence in Chinese-English 

translation competence. This study adopted Ma’s (2013) model to investigate English majors’ 

perceptions of C-E translation competence. 

 

Perception 

An individual’s perception of an object determines their attitude toward it, which governs 

their intentions to act accordingly, and ultimately determines their behavior (Agudo-Peregrina, 

Hernández- García, & Pascual-Miguel, 2014). Studies in recent years have witnessed a growing 

concern with different perceptions of learning among university students. In literature education, 

Abdullah, Yee, and Abdul Samat (2021) probed into learners’ perceptions of using online literature 

circles in learning Shakespeare play. In online learning during the COVID-19 Pandemic, 

Altuwairesh (2021) investigated Saudi female undergraduates’ perceptions of online education, 

and Mizher, Amoush, and Alwreikat (2022) studied EFL undergraduates’ attitudes toward using 

online learning at Al-Balqa Applied University of Jordan.  

 

Besides learners, English language teachers’ perceptions were explored by Yee and 

Periasamy (2019) toward Malaysian University English Test (Muet) as an approach to measure 

their language proficiency. In addition, Kang and Shunmugam (2014) extended the research scope 

by investigating the translator’s self-perception concerning the translation profession in Malaysia. 
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In the Chinese context concerning learners’ perceptions of translation, Peng (2015) 

surveyed English majors’ motivation and learning effect in translation. More specific than Peng’s 

study, Ma (2013) analyzed third-year undergraduates’ perceptions of Chinese-English translation 

difficulties at Beijing Foreign Studies University in China. However, very few studies have 

integrated specific issues in the C-E translation learning and sub-competences of C-E translation 

competence. Therefore, to fill this research gap, this study investigated English learners’ 

perceptions of C-E translation learning and translation competence. 

 

Method 

To answer the research questions, this research adopted a survey research design which 

was mainly quantitative. Two types of questionnaire were utilized to gain English majors’ 

perceptions of Chinese-English translation learning and translation competence. 
 

Participants 

In this study, the participants were English majors at Zaozhuang University (ZZU), a multi-

disciplinary comprehensive university in Shandong Province of China. This study applied 

purposive sampling, referred as “selecting units (individuals, groups of individuals, institutions) 

based on specific purposes associated with answering a research study’s questions” by Teddlie and 

Yu (2007, p. 77). All the 407 English majors from first-year students to seniors at ZZU were the 

population. Based on the research question, this study selected third-year English majors as the 

samples. There were three parallel classes with 43 students in each, totaling 129. Four students 

were absent for voluntary teaching and sick leave, so the total number was 125 participants. When 

carrying out this research in March, 2022, these English majors were in their 2021-2022-02 

academic year and would take the Chinese-English translation course as beginners. During the 

first two and a half years, they have taken such courses as Comprehensive English, English 

Grammar, English Reading, Comparison and Contrast between English and Chinese, and English-

Chinese Translation; furthermore, they have passed the College English Test (CET, a national 

English proficiency examination organized by the Ministry of Education in China) Band-4. All of 

these prepared them for Chinese-English Translation learning. 
 

Research Instruments 

As Williamson and Johanson (2017) observed, self-administered questionnaires are the 

most prevalent data collection instrument in the social sciences. In this study, the questionnaire 

included two types: one was multiple-choice, and the other was a Likert scale. The former, adapted 

from Peng (2015), was designed to understand students’ perceptions of Chinese-English 

translation learning. The latter was a five-Likert scale questionnaire adapted from Yang (2016) for 

participants to perceive their current Chinese-English translation competence. The twelve items in 

this scale questionnaire were based on Ma’s (2013) model of Chinese-English translation 

competence, including bilingual communicative sub-competence (items 1, 2, 3, 4, 5), extra-

linguistic sub-competence (items 6, 7, 8), translation knowledge sub-competence (item 9), 
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strategic sub-competence (item 10) and instrumental sub-competence (items 11,1Research 

Procedures 

This study used the online questionnaire platform https://www.wjx.cn/ to collect data 

efficiently and conveniently. This online website generated the adapted multiple-choice 

questionnaire into a QR code. Before taking the Chinese-English translation course, one hundred 

twenty-five participants were requested to scan the QR code to answer the online questionnaire. 

They cooperated and offered effective responses to the multiple-choice questionnaire after three 

days. After the researcher received the online responses, the questionnaire results were collected 

and downloaded as doc. spreadsheet. The data were analyzed based on the frequency and 

percentage of the items. The software used for data calculation is Excel. 

 

Subsequently, the Likert-scale questionnaire was printed and handed out to the participants. 

They were allocated thirty minutes to carefully answer it. After receiving the written responses, 

the researcher input the results of the questionnaire as an Excel spreadsheet and analyzed the mean 

score of each item and each sub-competence by Excel. 

 

Results 

The results of this study were divided into two parts: (1) English majors’ perceptions of 

Chinese-English translation learning; (2) English majors’ perceived Chinese-English translation 

competence.  

 

English Majors’ Perceptions of Chinese-English Translation Learning 

This study explored English majors’ perceptions of Chinese-English translation learning 

from five categories, including Importance, Purposes, Interests, Challenges, and Methods. The 

results were described in Tables one, two, three, four, and five respectively, as follows: 

 

Importance 

Table one presents the results of three questions relating to English majors’ perceptions of 

the importance of Chinese-English translation learning. 

Table 1. Importance of Chinese-English translation learning 

Subset Option Frequency Percentage 

Whether taking a Chinese-

English translation course is 

important or not 

A. Very important 95 76% 

B. Important 29 23.2% 

C. Not important 0 0% 

D. It doesn't matter 1 0.8% 

Total 125 100% 

Which language is 

more important for 

C-E translation 

A. English 18 14.4% 

B. Chinese 10 8% 

C. Equally important 97 77.6% 

Total 125 100% 

https://www.wjx.cn/
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Which translation direction is 

easier 

 

A. To translate from English to Chinese 63 50.4% 

B. To translate from Chinese to English 25 20% 

C. Neither is easy 37 29.6% 

D. Both are easy 0 0% 

Total 125 100% 

 

As indicated in Table one, it is recognized by 99.2% of the participants that the Chinese-English 

Translation Course is important for English majors; 77.6% believe that both languages are equally 

important for translating, with English outweighing Chinese almost twice as much in the left 

22.4%. Chinese-English translation is perceived difficult by 80% (50.4% plus 29.6%) of the 

respondents, whereas 20% see it as being easier. 

 

Purposes 

Table two presents English majors’ purposes in Chinese-English translation learn 

Table 2. Purposes of Chinese-English translation learning 

 Option Frequency Percentage 

Purposes 

A. To pass CET-4 and CET-6 and TEM-4 and TEM-8 109 87.2% 

B. To get an MTI translation master's degree 58 46.4% 

C. To be a professional translator after graduation 43 34.4% 

D. To improve proficiency in Chinese and English 89 71.2% 

Total 125 100% 

 

Table two presents that for 87.2% and 71.2% of students, their purposes of learning translation are 

to pass CET (Band four and six) and TEM (Test for English Majors, Band four and eight) as well 

as to improve Chinese and English proficiency. Almost half of them intend to get an MTI (Master 

of Translation and Interpretation), and a third want to be professional translators after graduation. 

This result demonstrates that their primary goal of learning Chinese-English at this stage is to 

enhance bilingual proficiency; growing into a professional translator is about one-third of English 

majors’ future intention. 

 

Interests 

Table three presents English majors’ interests in Chinese-English translation learning. 

Table 3. Interests in Chinese-English translation learning 

 
Option Frequency Percentage 

 

Interests 

A. Translation of various styles 86 68.8% 

B. Translation of practical styles (e.g., political affairs, tourism, science, 

and technology, etc.) 
92 73.6% 

C. Literary translation (e.g. fiction, prose) 62 49.6% 

D. Translation of Chinese traditional culture, political, economic, 

diplomatic, and other hot issues 
80 64% 

Total 125 100% 
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According to Table three, 73.6% and 64% of the participants state that they are interested in 

translating practical styles and Chinese traditional culture, as well as political, economic, 

diplomatic, and other hot topics, respectively. Literary translation takes up the minor portion of the 

percentage, 49.6%.  

 

Challenges 

Table four presented English majors’ challenges in Chinese-English translation learning. 

Table 4. Challenges in Chinese-English translation learning 

 
Option Frequency Percentage 

Challenges 

A. Chinese sentence relations and structures are obscure, so I cannot 

understand them. 
95 76% 

B. There are many culture-loaded words in Chinese, so I cannot deal 

with cultural elements precisely in Chinese-English translation. 
103 82.4% 

C. My English vocabulary is insufficient, so I cannot find proper 

English words to translate Chinese. 
99 79.2% 

D. My English grammar is not good, so there are often grammatical 

errors in Chinese--- English translation. 
83 66.4% 

Total 125 100% 

 

Challenges in C-E translation learning include Chinese (obscure Chinese sentence relations and 

structures, many Chinese culture-loaded words) and English (insufficient English vocabulary and 

poor English grammar). The participants perceive that all these four are their challenges in learning 

C-E translation, each taking the proportion over 66%.   

 

Learning Methods 

To seek English majors’ perceptions of Chinese-English translation learning methods, nine 

multiple-choice questions were raised. The results are summarized in Appendix A: Table 5. 

Chinese-English translation learning methods.   

A positive result shown in Table five unveils that more than half of the respondents hold 

the active involvement of both teachers and learners, and 77% of them perceive the effectiveness 

of translation strategies imparted by teachers. Interestingly, perceptions on the effect of the practice 

method and exercises correcting method vary sharply without arriving at a consensus, with self- 

practice (31.2%) and self-correction (40%) taking a narrow lead. Over 85% of participants affirm 

that group learning and social Apps play an effective role in C-E translation. More than 90% agree 

that individual learning in C-E translation has a positive impact, such as reflectively reading high-

quality translation work and keeping a translation process diary. 

 

English Majors’ Perceived Chinese-English Translation Competence 

This section presents the English majors’ current perceived C-E translation competence 

consisting of bilingual sub-competence, extra-linguistic sub-competence, translation knowledge 
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sub-competence, strategic sub-competence and instrumental sub-competence. The survey scale 

ranged from ‘strongly agree’ (5), ‘agree’ (4), ‘not sure’ (3), ‘disagree’ (2) and ‘totally disagree’ (1). 

Table six shows the mean scores for the eleven items, five sub-competences, and overall Chinese-

English translation competence for English majors. More details are listed in Appendix B. 

 

Table 6. English Majors’ current perceived C-E translation competence 

Item 1 2 3 4 5 6 7 8 9 10 11 12 

Item MS  4.15 2.40 2.36 2.52 2.60 2.07 2.35 2.37 3.08 2.58 4.30 3.62 

Sub-

competence 

MS 

Bilingual: 2.81 Extra-linguistic: 

2.26 

Translation 

knowledge: 

3.08 

Strategic: 

2.58 

Instrumental: 

3.96 

Overall 

Mean Score 

2.87 

 

Table six indicates that from the highest to the lowest mean score of each sub-competence are 

instrumental (3.96), translation knowledge (3.08), bilingual (2.81), strategic (2.58), and extra-

linguistic (2.26). A closer analysis of bilingual sub-competence shows that the first item (4.15) of 

understanding the mother tongue of Chinese in C-E translation seldom burdens the participants. 

However, the mean score of the four items from the second to the fifth (focusing on expressing 

Chinese words, sentences, and texts in English) only achieved 2.47. The mean score of English 

majors’ self-evaluation of current Chinese-English translation competence is 2.87 (a five-Likert 

scale questionnaire).  

 

Discussion 

The previous section revealed multiple results related to the two research questions in this 

study through statistic analysis. The discussion revolved around the two research questions. 

 

RQ One: How do English majors perceive C-E translation learning, including its importance, 

purposes, interests, challenges, and methods?  

The results illustrated that almost all third-year English majors knew the importance of C-

E translation but had various challenges in vocabulary, syntax and text. Challenges in C-E 

translation learning were also following Nida’s (1982) and Lian’s (2010) illustrations of the 

differences between Chinese and English. Zhang’s (2009) views on the translation process further 

demonstrated English majors’ challenges in understanding Chinese and expressing in English. 

Their top two interesting translation texts were practical styles and texts related to Chinese 

culture, politics, economy, diplomacy, and other fields. Their translating interests reflected the 

market need (Jiang and Zeng, 2017) and the country’s needs (Jiang, 2018). As Cohen (2004) stated, 

translation professionals were important in efficient trade and exchanges between countries. The 

market needs many qualified translators to translate contracts, and enterprise publicity materials 

in trade. For another, telling Chinese stories well to the world is the translators’ mission in China 
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(Chen, 2022), which obtains English majors’ consensus in this study.  

The English majors’ primary purpose in learning the C-E translation coincided with their 

beginning level. This result was also proved by their self-perceived overall score in translation 

competence in RQ Two. As for learning methods, the results demonstrated that active involvement 

of both teachers and learners, individual learning, and group learning were supported by English 

majors. This can draw enlightenment from the new trends in C-E translation learning discussed 

earlier, which are the adoption of Constructivism (Gong, 2022), the introduction of technology 

(Nitzke, Tardel, and Hansen-Schirra, 2019), and the process involvement (Cheng and Wu, 2016).  

 

RQ Two: How do English majors perceive C-E translation competence consisting of bilingual, 

extra-linguistic, translation knowledge, strategic and instrumental sub-competences?  

 The results explicitly uncover English majors’ advantages and weaknesses in acquiring 

translation competence (PACTE, 2005). The mean score of their current C-E translation 

competence is below three points (a five-Likert scale questionnaire), demonstrating the beginners’ 

translation competence. The scoring variation in Chinese-English translation sub-competences is 

illustrated as follows.  

The instrumental sub-competence gained the highest score. How to utilize searching tools 

and translating tools can be mastered within a short period. Following is translation knowledge 

sub-competence, for fundamental translation knowledge can be acquired by English majors’ 

repeated memorization. These two sub-competences are within reach of their ability. Different 

from these, bilingual (English in particular) sub-competence, relies on English majors’ long-time 

accumulation since English is a foreign language in China. This echoes Ma’s (2013) C-E 

translation competence model with bilingual sub-competence at its core; in addition, this result 

also coincides with Baker and Saldanha’s (2021) illustrations of the “Direction of Translation” 

(p.152). Translating from Chinese into English is more challenging for English majors in China 

due to the target language of English is their foreign language rather than their mother tongue. 

Like bilingual sub-competence, strategic sub-competence requires English majors’ great 

involvement and flexible application of various translation strategies. Extra-linguistic sub-

competence calls for extensive knowledge of culture, multiple disciplines, and areas.   

As for the limitations and future research, since this study is quantitative and only applies 

the questionnaire, further investigation can select more participants and integrate qualitative data 

from interviews to draw a comprehensive and deep picture of this issue.   

 

Conclusion 

This study aimed to extract English majors’ perceptions of C-E translation learning and 

translation competence. The results indicated that while English majors in China believed in the 

importance of Chinese-English translation learning, they were confronted with various challenges 

in understanding and expressing to learn it well. Their primary purpose was to enhance bilingual 

proficiency for passing English national tests, and the texts that they were most interested in 
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translating were practical texts and Chinese stories in various areas. Concerning the learning 

method, English majors supported the joint efforts of both teachers and learners, as well as 

individual and collaborative learning. Furthermore, the current study revealed that English majors’ 

self-perceived C-E translation competence coincided with their beginning level and with the 

requirement of each translation sub-competence.   

 

Implications 

This study offers specific implications for the Chinese-English translation pedagogy to 

enhance the learning outcome. Effective and targeted learning methods can only be implemented 

on the condition that learners’ perceptions of one course are accurately grasped by teachers. 

Therefore, the results shed light on further C-E translation learning relating to three stakeholders. 

Teachers should tailor teaching materials to learners’ learning interests and focus on their 

challenges and current C-E translation competence. Furthermore, teachers should facilitate and 

guide students in actively participating in C-E translation learning instead of passively instilling 

translation knowledge and strategies. Learners are aware of their own merits and demerits in C-E 

translation learning and their current level of C-E translation competence, so they can improve 

their weak sub-competences and sharpen their translation strategies from vocabulary, syntax, and 

text accordingly. For the Chinese-English translation course, learning reforms may be 

implemented from the involvement of teachers, learners, and peers, by integrating collaborative 

and individual learning methods, and through targeted activities aimed at enhancing translation 

sub-competences. 
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Appendices 

Appendix A: Table 5. Chinese-English translation learning methods    

Subset Option Frequency Percentage 

Involvement of 

teachers and students 

A. With teachers’ instruction and students’ 

practice making equal contribution 
56 44.8% 

B. With teachers’ instruction as the leading part 17 13.6% 

C. With students’ self-discovery and practice as 

the leading part 
16 12.8% 

D. Under teachers’ guidance, students discuss 

and practice 
36 28.8% 

Total 125 100% 

Learning effect 

of teachers’ and 

students’ 

involvement 

A. Teachers directly teach. 30 24% 

B. Students explore by themselves. 20 16% 

C. A combination of teachers’ teaching and 

students’ self-exploring. 
60 48% 

D. The three have the same effect. 15 12% 

Total 125 100% 

Use of strategies 

taught by the teacher 

in class in translation 

learning 

A. They are extremely useful. 63 50.4% 

B. They are useful. 34 27.2% 

C. They are useful but can hardly be used. 28 22.4% 

D. They are useless. 0 0% 

Total 125 100% 

Effect of translation 

practice method on 

translation quality 

A. The quality of the self practice is high; 39 31.2% 

B. The quality of group discussion is high; 26 20.8% 

C. The quality of combing both is high; 37 29.6% 

D. The quality of the three types is the same. 23 18.4% 

Total 125 100% 

Effect of C-E 

translation exercises 

correcting method 

A. Students correct by themselves against the 

reference answer. 
50 40% 

B. Peer and group members correct. 36 28.8% 

C. Teacher corrects. 18 14.4% 

D. They are the same. 21 16.8% 

Total 125 100% 

Effect of group 

learning 

A. It is extremely useful. 50 40% 

B. It is useful. 57 45.6% 

C. It can hardly be used. 11 8.8% 

D. There is no effect. 7 5.6% 

Total 125 100% 

Effect of social apps 

on group learning 

A. They are extremely useful. 50 40% 

B. They are useful. 58 46.4% 

C. They can hardly be used. 13 10.4% 

D. There is no effect. 4 3.2% 

Total 125 100% 

Effect of reading 

high-quality 

translation work 

reflectively 

A. It helps a lot. 61 48.8% 

B. It helps. 56 44.8% 

C. It helps a little. 8 6.4% 

D. It doesn't help 0 0% 

Total 125 100% 
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Effect of recording 

your translation 

process diary 

A. It is extremely useful. 59 47.2% 

B. It is useful. 59 47.2% 

C. It can hardly be used. 6 4.8% 

D. It is useless. 1 0.8% 

Total 125 100% 

 

Appendix B: English Majors’ current personal perceived C-E translation competence 

Item 
Item Mean 

Score  

Sub-competence 

Mean Score 

1. The understanding of original Chinese text is not an obstacle for me. 4.15 

Bilingual:  

2.81 

2. Translating Chinese words into English is not a big problem for me. 2.40 

3. I have a good command of English grammar rules, so I seldom make 

grammatical mistakes in translating Chinese sentences into English. 
2.36 

4. I can integrate Chinese information according to the differences between 

Chinese and English sentence patterns, and then transform Chinese 

sentence structures in a way that meets the norms of English expression. 

2.52 

5. According to the differences between Chinese and English discourse 

structures, I can analyze and integrate the logical relationship among 

sentences in a Chinese text, then adopt cohesive and coherent means to 

meet the discourse norms of English. 

2.60 

6. According to the different stylistic characteristics of Chinese and 

English, I can be flexible in translation (such as government texts, tourism 

texts, advertisements, etc.) to make the style meet the English norms. 

2.07 

Extra-linguistic: 

2.26 

7. I have a better understanding of historical figures, poems, idioms, 

allusions, and other cultural elements in Chinese. Cultural aspects in 

Chinese-English translation do not pose an obstacle to me. 

2.35 

8. When translating cultural elements in the original Chinese texts into 

English, I can flexibly and accurately use relevant translation skills. 
2.37 

9. I know fundamental translation knowledge, such as the nature, types, 

standards, and principles of translation. 
3.08 

Translation 

knowledge: 3.08 

10. When translating, I can adopt corresponding translation strategies 

according to the purpose of the translation and the specific situation of the 

target readers. 

2.58 
Strategic: 

2.58 

11. I can use search tools (such as a dictionary, Google, Wikipedia, etc.) 4.30 
Instrumental: 

3.96 
12. I can use translation tools such as translation memory, corpus, Trados, 

etc. 
3.62 

Overall Mean Score  2.87 

 

 

 

 

 

 

 

 

 

 

 


