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Abstract 

This study aims to determine whether the Sunrise coursebooks for Grades seven, eight, and nine 

fulfil the Kurdistan Ministry of Education requirements and examine teachers’ perceptions about 

different aspects of the coursebook. The research also attempts to reveal potential weaknesses of 

these textbook levels to help the instructor, superiors, and ministry of education to improve the 

weaknesses.  A questionnaire designed by Litz (2005) was used in the study. The questionnaire 

examines several elements, such as the practical considerations of layout and design, activities, 

skills and language type, in addition to subject matter and content. The data of this study was 

collected from teachers from the Sulaymaniyah Governorate in the Kurdistan Region of Iraq(KRI) 

who have used or are using the Sunrise coursebook at Grades seven, eight, and nine. The findings 

of this study revealed that the Sunrise coursebooks are suitable for these three levels and that the 

teachers were satisfied with the textbooks. The outcome of this study provides useful feedback to 

teachers who use Sunrise and helps them to know more about the strengths and weaknesses of 

Sunrise. It helps them to see which element of Sunrise is better than others and which requires 

their improvement. The outcome of this study also helps Ministry of Education in KRI to improve 

Sunrise coursebook. 
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Introduction 

  English is debatably the lingua franca of global communications in the modern world. 

Therefore, it is no surprise that English is perhaps the most commonly taught foreign language 

globally, especially in private schools. In addition, instructors worldwide try to use English 

language as a medium to help students keep up to date with scientific and technological progress. 

Due to the importance of English, the Kurdistan Region of Iraq (KRI) has prioritized English as a 

subject at both public and private schools.  

 

The importance of course books in English language teaching (ELT) is an issue many 

specialists have addressed. Tomlinson (1998) asserted that some people are opposed to the use of 

textbooks in teaching English because the content and applications may not fully meet students' 

needs, but others are more positive because they believe textbooks provide more structure and 

sequence in the learning process. Many teachers and students see textbooks as an essential 

component of the learning process, often serving as the basis of the lessons being taught. As a 

result, coursebooks have become a common component of ELT (Tomlinson, 1998; Torres & 

Hutchinson, 1994).  

 

As with teaching aids in general, ELT textbooks should meet certain standards (Tomlinson, 

1998) to ensure that they positively impact English teaching for Speakers of Other Languages 

(ESOL). Coursebook materials should maintain the attention, interest and curiosity of students. 

One way to attain this may be through the attractiveness of its presentation, primarily through the 

use of bright colors and the inclusion of pictures and interesting topics. Tomlinson (1998) 

suggested that students typically feel more comfortable with a carefully designed coursebook that 

considers most of these factors and prefers materials offering various activities with a less cluttered 

approach, often with more blank space on the page than text.  

 

Cunningsworth (1995) drew attention to the difficulty involved in selecting appropriate 

language textbooks and teaching aids, noting that the sheer number of publications on the market 

makes it difficult for teachers to choose the most appropriate option. Additionally, students’ 

requirements may be more sophisticated nowadays because of the influence of technology, with 

many expecting textbooks to make the process of learning and teaching easier and more fun. 

 

Researchers have developed a number of checklists and guidelines that may be used to 

evaluate materials, especially textbooks, in order to ensure that they meet their users’ specific 

requirements. Cunningsworth (1995) had proposed a quick reference checklist for evaluating and 

choosing ELT coursebooks which lists key points for consideration such as design, approach, 

content, language skill level and subject matter. Skierso (1991) recommended a checklist that 

evaluates targets and goals, themes, vocabulary, grammar exercises, the provision of a teacher’s 

book and other elements. Graves (1996) argued that, for many teachers, materials are the backbone 

of a language course. Teachers select course materials by different means and it may be the case 

that they are unable to find material that suits their requirements. In such a case, teachers may 

choose to improvise their own materials, but this is a less common approach (Cunningsworth, 

1984). An alternative method of choosing materials may be to collate material from different 

publications, while other teachers may prefer to adapt existing materials to suit their purposes. 

Again, criteria apply when choosing, developing or adapting materials, with the effectiveness of 
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the materials in achieving the course’s goal and the suitability of the materials for both students 

and teachers being the two most significant (Graves, 1996). 

 

In language teaching, teachers’ beliefs and perceptions of teaching can significantly impact 

their professional progress. Harste and Burke (1997) explained that teachers have options to 

choose their teaching style based on their knowledge, teaching, and learning theories. They believe 

such a choice can affect their role as a teacher, their students, the school in which they teach, the 

materials they select, and the results of their students. In the same vein, according to Richards and 

Rodgers (2001), the ideas and beliefs about language and language learning that teachers hold can 

influence their approach to language teaching. Therefore, a familiarity with the methodological 

aspect of teaching may determine a teacher’s behaviour and class instruction, which is always a 

"reflection of current and pertinent research in the field" (Cummins, Cheek, & Lindsey, 2004, p. 

183). As a result, teaching methodologies and practices are among the most frequent subjects in 

ELT studies (Burns, 1992: Pennington, et al. 1996; Lockhart, 1996; Yim, 1993).  

 

Textbooks play a vital role in the teaching process, but each textbook has weaknesses 

which can be identified and remedied through research. Many studies on textbook evaluation have 

been published, but there is a constant need for additional studies of this nature due to the large 

number of new coursebooks entering the marketplace. The Sunrise series of textbooks, specially 

produced by Macmillan for use in the Kurdistan Region and in use since 2007, has already been 

subject to partial evaluation. Ebadi and Hasan (2016) examined Sunrise’s teaching tasks, while 

another study by Sultan and Sharif (2013) focused on listening activities. Hassan and Ghafor 

(2014) conducted a study on the suitability of the Sunrise textbook in the Kurdish context; they 

chose grade seven for their study. They found that the coursebook was well designed and suitable 

for teaching foreign languages and training programs for this level.  

 

However, the Sunrise coursebooks are not particularly well suited for use in English 

teaching in the KRI. In his more general study of English language teaching in Kurdistan, Sofi-

Karim (2015) mentioned that the coursebooks have been redeveloped based on communicative 

approaches but that this did not in fact develop students’ communicative skills. Also relevant in 

this regard are Iraq's wider economic and political problems, making it challenging to develop an 

effective language learning plan.  

 

The overall purpose of this study is to investigate the problems and deficiencies of the 

Sunrise coursebooks and determine whether the coursebook can meet the Kurdistan Ministry of 

Education requirements. Previous studies (Hassan & Ghafor 2014; Sofi-Karim, 2015) identified 

the problems of English language teaching in the Kurdistan Region. Specifically, a research by 

Vernez, Culbertson and Constant (2014) showed that students’ results in English are lower than 

expected, with one-third of Grade nine students failing the state test in English in 2008, and less 

than five percent of the students achieving scores higher than 85 percent in English. As Omer and 

Jukil (2019) mentioned in their study, there is gap between the theory of learning and actual 

learning outcomes in the school contexts. Also, According to Murad (2017), “primary, secondary, 

and high school English teachers in Zakho city are aware of the English teaching methods but they 

do not know which method should be used in teaching the Sunrise curriculum”. This study tries to 

clarify whether the problem is the coursebook or not. 
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This study will attempt to determine the potential weaknesses of the Sunrise coursebooks for 

Grades seven, eight and nine by examining the following questions: 

 

1- To what extent did the participants consider the Sunrise textbooks to be appropriate for 

Grades seven, eight and nine? 

2- What are teachers’ perceptions about the different components of the Sunrise coursebooks? 

 

 Literature Review 

The Role of Materials in Language Teaching 

Teaching a foreign language is not only a question of teaching the spoken and written 

aspects of the language. It is crucial for students to master other elements of language such as 

grammar, vocabulary and pronunciation, and this knowledge is typically obtained through the use 

of teaching materials. Relevant materials should include exercises for students to help them 

practice both during and outside of classes. A syllabus typically arranges the use of materials in 

language programs with individual sections having an aim and goal for each lesson or each subject, 

often offering alternative options for teachers (Cunningsworth, 1995).  

 

According to the important of material Li and Li (2021) stated “the teachers would 

transform, adapt, and improvise when using materials in classrooms to cater to students’ needs, to 

maintain the fluidity of the classroom discourse, and to execute pedagogical agendas”.(p. 6) The 

most important and most common forms of English language teaching materials are textbooks and 

their complimentary resources such as workbooks, cassettes, CDs and teacher’s manuals. Crossley 

and Murby (1994) defined a textbook as “a standard work on a particular subject designed for 

classroom use with appropriate vocabulary, illustrations, student exercises and teacher aids” (p. 

100). Richards (2001) suggested that one of the primary advantages of using textbooks is that they 

provide structure and can serve as a syllabus for a language program. Most textbooks are carefully 

planned and balanced language content that enables both teachers and learners to follow the 

syllabus systematically. One advantage of this is that teachers will find it easy to keep track of 

what they have done in the classroom, and share their students’ progress with colleagues such as 

a substitute teacher or the head of the department. 

 

Cunningsworth (1995) stated that textbooks are not only the most desirable format of 

teaching material but are also considered to be the primary source in achieving results in relation 

to learner requirements. The interaction between the three components of the teaching process, 

namely the teacher, the students and the teaching materials, contributes to facilitating the learning 

process (Allwright, 1981). 

 

Approaches to Textbook Evaluation  

Evaluating textbooks is a complex and time consuming process involving the analysis of 

many variables. There are several approaches to textbook evaluation, but the most useful may be 

the two major stages proposed by Ellis (1997): predictive evaluation and introspective evaluation.    

  

Predictive evaluation assists teachers in selecting textbooks and examines the evaluators' first 

impression, which means that it may be highly subjective and not truly accurate. It is typically 

applied in two main ways. In the first way, teachers depend on other the evaluations of experts 
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who are more specialized in textbook evaluation. The criteria used to evaluate coursebooks are not 

very precise and therefore teachers should exercise caution when they use the results of this kind 

of evaluation. 

 

The second way teachers involve using different kinds of guidelines and checklists is 

available in textbook evaluation sources (Cakir, 2004). Ellis (1997) stated that this form of 

evaluation has its limitation on how it should be performed, arguing that textbook users are often 

not given a voice in this type of evaluation. Therefore, retrospective evaluation is needed to 

determine the effectiveness of this approach. 

 

Introspective evaluation is used to examine the effect of the textbook on both teachers and students 

and can also be carried out in two ways: in-use evaluation and post-use evaluation. In contrast to 

predictive evaluation, retrospective evaluation is more objective and accurate. It is based on user 

feedback, allowing both instructors and users to decide if the material is worth using. McGrath 

(2002) supported this type of evaluation, arguing that feedback from learners who have used a 

textbook is the most secure basis for choosing the textbook to be used. 

 

Another evaluative approach is a three-stage process proposed by Tomlinson (2003). The 

first stage is a pre-use evaluation which is based on teachers’ first impressions of the physical 

appearance and content of the text, preferably performed by at least two evaluators. Tomlinson 

also suggests that each evaluator should examine a textbook individually in order to ensure a more 

accurate, systematic and dependable evaluation. 

 

The second stage of the process is a more detailed in-use evaluation that examines the 

materials' content, classroom observations, and users’ feedback. While it can be considered more 

reliable than pre-use evaluation, Tomlinson notes that this stage can face issues over the specific 

criteria that are measured, recommending that open-ended questions and close observation of the 

materials in use.  

 

Post-use evaluation is the third stage of Tomlinson’s evaluation process in which the impact of 

the textbook on learners, teachers, and administrators is examined. Tomlinson (2003) believed 

post-use evaluation as perhaps the most critical stage because it also observes the impact of the 

material on users after use. The language skills gained from a textbook must be evaluated through 

interviews, examinations, or questionnaires. Tomlinson's (2003) approach also considers how 

satisfied teachers are with using the textbook in practice. Scheerens et al. (2003, p.29) proposed 

two other approaches of formative and summative evaluations based on terminology introduced 

by Scriven (1967).  

 

Formative evaluation is an ongoing assessment which is performed during the development of a 

new textbook is being developed. Firstly, the overall design or outline and the text's subject matter 

are presented to pedagogical experts. In the next stage, selected sections of the book are tried out 

in practice on a small scale. Finally, the completed first edition is assessed through observations 

of teachers using the new textbook in lessons. The results obtained through formative evaluation 

are then used to modify or elaborate the text in order to finetune the method for a second edition. 
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Summative evaluation serves as an overall evaluation which is used for final decision-making 

concerning the continuation of a textbook and can guide the development processes examined 

during formative evaluation. 

 

Reasons for Textbook Evaluations 

It is only after or during studying the textbook that the success or failure of a textbook can 

only be determined through practical teaching experience with the material (Sheldon, 1988). In 

this regard, there is no perfect textbook, “but there are books that are superior to others, given 

individual requirements” (Inözü, 1996, p. 4). Efforts to improve existing textbooks can increase 

their effectiveness by evaluations based on identifying users and their characteristics, a process 

which has been widely studied by researchers (Ayman, 1997; Chambers, 1997; Çakır, 1996; 

Demirkan-Jones, 1999; Ellis, 1998; Hutchinson & Torres, 1994; Inözü, 1996). Hutchinson (1987) 

claimed that “materials evaluation is essentially a matching process in which the needs and 

assumptions of a particular teaching-learning context are matched to available solutions” (p. 41). 

Textbooks are generally not written to meet every specific individuals' language needs; 

instead written for general language learners. There is a common belief that “no textbook is likely 

to be perfect, of course, and practical considerations, such as cost, may have to take precedence 

over pedagogic merit” (Robinson, 1991, as cited in Jordan, 1997, p. 127). Sheldon (1988) also 

echoed this opinion, agreeing that “it is clear that coursebook assessment is fundamentally a 

subjective, rule-of-thumb activity, and that no neat formula, grid, or system will ever provide a 

definite yardstick” (p. 245). She states that those textbooks which have been evaluated carefully 

can do well in the classroom with some conditions, for example, if it is reviewed in terms of its 

combination with and involvement to specific educational goals, but it is hard reasonably 

determine its success or failure if the coursebook is not evaluated during and after its classroom 

use. Therefore, while a perfect book which suits everyone does not exist, “there are books that are 

superior to others, given individual requirements” (Inözü, 1996, p. 4).   Accordingly, in order to 

select a suitable textbook, evaluation is a vital process. 

 

Methods  

Participants 

This study examined the Sunrise series of coursebooks specially designed by Macmillan 

for KRI students and have been in use in Kurdistan since 2007. This coursebook consists of 12 

different levels; with each level, there is a students’ book, an activity book, a teachers’ book, and 

an audio CD. Elementary school students use three levels of them; those intended for students in 

Grades seven, eight and nine, were chosen for this study.  

 

The data were collected from teachers in Sulaymaniyah Governorate in KRI, and those 

teachers are chosen who have taught or are currently teaching Sunrise coursebooks at Grades 

seven, eight and nine. During the data collection, the region was facing economical and political 

problems, and almost all the schools were closed, which is why students could not participate in 

the study. 

 

The number of participants was 70 English teachers. Based on gender, males and females 

were equal 35 males and 35 females, and their ages ranged from 21 to 48, with an average age of 

29. They had graduated from different universities in Iraq or abroad, mostly from English 
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language teaching or English language and literature departments. However, only five of them 

had a diploma in English language teaching and nine of them had a master's degree in English 

language teaching. Their teaching experience ranged from one to sixteen years of teaching with 

an average of five years of experience. Participation in the survey was voluntary, and participants 

were asked to sign a consent form prior to filling in the questionnaire. 

 

Research Instruments 

The questionnaire used in this study was that designed by Litz (2005), one of the commonly 

used questionnaires in evaluating textbooks which has been used by many researchers such as 

Alemi and Sadehvandi (2012), Rezaeian and Zamanian (2014), Ahour, Towhidiyan, and Saeidi 

(2014), and Rahimi (2015). The questionnaire has 40 items and each item has (5) Likert scale, 

which arranged from strongly disagree to strongly agree. In addition, the questions were 

categorized according to specific textbook elements such as practical considerations, layout and 

design, activities, skills, language type, and subject and content.  

 

Piloting  

To check the validity and reliability of the questionnaire, a pilot test was carried out with 

35 English teachers. The participants’ feedback showed that the questionnaire was considered 

valid, all of the questions were clear and related to the content of the Sunrise textbooks. A 

reliability result of 0.3 by SPSS was obtained for the pilot test indicating an appropriate range for 

a reliable questionnaire. 

 

Data Collection Procedures  Data Analysis   

Prior to the commencement of the research, permission to use the questionnaire was 

obtained from David Litz, the designer of the survey, and permission to perform the study was 

also obtained from the General Directorate of Education in Sulaymaniyah Governorate.  

 

Quantitative data was collected through closed-items in the questionnaires. The data 

obtained from the questionnaire was analyzed using SPSS Program software (version 23). 

Frequencies, means and standard deviations were calculated using descriptive statistics. 

 

 Results 

The questionnaire consisted of 40 (5) Likert Scale items, but for ease of interpretation, the 

responses of strongly disagree and disagree are collated together in the results, as are the responses 

of strongly agree and agree. The results are shown in percentage form, and values are rounded to 

the nearest whole number. The questions were divided into seven categories.  

 

 Practical Consideration 

The first category concerns the practical consideration of the Sunrise coursebook, focusing on its 

price, accessibility and contemporaneity. 

Table 1: Practical consideration  

Item D N A T M St 

1-The price of the textbook is reasonable. 16 27 57 100 3.41 .75 

2-The textbook is easily accessible. 14   11 74 100 3.60 .73 

3-The textbook is a recent publication. 14 29 57 100 3.42 .73 
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4-A teacher's guide, workbook, and audio-tapes accompany 

the textbook. 

13 13 74 100 3.61 .70 

5-The author's views on language and methodology are 

comparable to mine 

19 31 50 100 3.31 .77 

D: Strongly disagree or disagree,   N: Not sure,      A: Agree or strongly agree,          T: Total,   

M: Means,   St: Standard deviation. 

 

As it can be seen, for the four first questions, the majority of the answers are for the agree 

or strongly agrees. It shows that their impression about the book and its accessibility is positive. 

However, when it comes to the viewpoint and methodology the rate is not high and it shows that 

almost half of them satisfied with it.  

 

Layout and Design 

The second category in the questionnaire inquired about the layout and design of the Sunrise 

coursebook. 

 

Table 2. Layout and design 

Item D N A T M St 

6-The textbook includes a detailed overview of the functions, 

structures and vocabulary that will be taught in each unit. 

16 17 67 100 3.51 .75 

7-The layout and design is appropriate and clear. 14 13 73 100 3.58 .73 

8-The textbook is organized effectively. 23 11 66 100 3.42 .84 

9-An adequate vocabulary list or glossary is included. 13 17 70 100 3.57 .71 

10-Adequate review sections and exercises are included. 20 4 76 100 3.55 .81 

11-An adequate set of evaluation quizzes or testing 

suggestions is included. 

26 30 44 100 3.18 .82 

12-The teacher's book contains guidance about how the 

textbook can be used to the utmost advantage. 

13 7 80 100 3.67 .69 

13-The materials objectives are apparent to both the teacher 

and student. 

24 24 51 100 3.27 .83 

 

D: Strongly disagree or disagree,   N: Not sure,      A: Agree or strongly agree,         T: Total,   M: 

Means,         St: Standard deviation. 

 

The shows agreement more than disagreement for almost all the answers, for some of the 

questions even the agree or strongly agree is 80% with is enough to say they have a positive 

perspective about the points. Even though, for items number 11 and  13 agree or strongly agree is 

not high compared to the other items but still it shows positivity compare to disagreement rates. 

 

Activities 

The next category examined teacher’s thoughts about the activities in the coursebook.  

Table 3. Activities 

Item D N A T M St 
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14-The textbook provides a balance of activities (Ex. There is 

an even distribution of free vs. controlled exercises and tasks 

That focus on both fluent and accurate production). 

24 36 40 100 3.15 .79 

15-The activities encourage sufficient communicative and 

meaningful practice. 

27 16 57 100 3.30 .87 

16-The activities incorporate individual, pair and group work. 23 20 57 100 3.34 .83 

17-The grammar points and vocabulary items are introduced 

in motivating and realistic contexts. 

19 9 72 100 3.54 .79 

18-The activities promote creative, original and independent 

responses. 

19 27 54 100 3.35 .78 

19-The tasks are conducive to the internalization of newly 

introduced language. 

10 34 56 100 3.45 .67 

20-The textbook's activities can be modified or supplemented 

easily. 

16 33 51 100 3.35 .74 

D: Strongly disagree or disagree,   N: Not sure,      A: Agree or strongly agree,         T: Total,   M: 

Means,   St: Standard deviation. 

The number of agree or strongly agree is higher than the number of disagreements in this 

table like the other tables. The answers in this table proves that the teachers have positive 

impression about the items. However, for item number 14 the number of agreement is not high 

compare to the other items, still higher than the number of disagreement for the same item. The 

result shows positivity for the mentioned items in the table. 

 

 Skills 

A further category in the questionnaire examined the skills presented in the coursebook.  

Table 4. Skills 

Item D N A T M St 

21-The materials include and focus on the skills that I/my 

students need to practice. 

20 17 63 100 3.42 .80 

22-The materials provide an appropriate balance of the four 

language skills. 

24 19 57 100 3.32 .84 

23-The textbook pays attention to sub-skills - in. listening for 

gist, note-taking, skimming for information, etc. 

23 29 49 100 3.25 .81 

24-The textbook highlights and practices natural 

Pronunciation (i.e.- stress and intonation). 

19 27 54 100 3.35 .78 

25-The practice of individual skills is integrated into the 

practice of other skills. 

19 33 49 100 3.30 .76 

D: Strongly disagree or disagree,   N: Not sure,      A: Agree or strongly agree,         T: Total,   M: 

Means,          St: Standard deviation. 

  

This above table is about the skills in the coursebook. The table includes 5 questions, the result 

shows that number of agree or strongly agree is higher than the number of disagreement or not 

sure for all the items. For almost all the items, about half of the answers goes to agree part and 

less than half goes to not sure and disagreement except item number 21 which the number of 

agree or strongly agree is 67%, it means it is higher than all the other ite 

ms. 
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Language Types 

The next category in the questionnaire discussed the language types used in the textbook. 

 

Table 5. Language types 

Item D N A T M St 

26-The language used in the textbook is authentic - i.e. like 

real-life English. 

20 10 70 100 3.50 .81 

27-The language used is at the right level for my (students') 

current English ability. 

27 19 54 100 3.27 .86 

28-The progression of grammar points and vocabulary items 

is appropriate. 

19 24 57 100 3.38 .78 

29-The grammar points are presented with brief and easy 

examples and explanations. 

13 17 70 100 3.57 .71 

30-The language functions exemplify English that I/my 

students will be likely to use. 

23 20 57 100 3.34 .83 

31-The language represents a diverse range of registers and 

accents. 

30 37 33 100 3.02 .79 

D: Strongly disagree or disagree,   N: Not sure,      A: Agree or strongly agree,         T: Total,   M: 

Means,          St: Standard deviation. 

 

Item number twenty-six is about the authenticity of the used language in the coursebook. High 

number of teachers (70%) of them agree or strongly agree with this statement. It shows that their 

agreement for the language’s authenticity is really high and they are positive about it. The 

positivity can be observed for other items based on the answers.  On the other hand, for item 

number 31 the percentage is different, just 33% of the teachers show agreement and 30% shows 

disagreement, it shows that the teachers do not think the coursebook could fulfil their 

expectations based on this item. 

 

Subject and Content 

The next category investigated teachers’ perceptions of the subject matter and content of the 

Sunrise coursebook. 

Table 6. Subject matter and content  

Item D N A T M St 

32-The subject and content of the textbook is relevant to my 

(students') needs as an English language learner(s). 

23 26 51 100 3.28 .81 

33-The subject and content of the textbook is generally 

realistic. 

17 26 57 100 3.40 .76 

34-The subject and content of the textbook is interesting, 

challenging and motivating 

21 11 67 100 3.45 .82 

35-There is sufficient variety in the subject and content of the 

textbook. 

14 23 63 100 3.48 .73 

36-The materials are not culturally biased and they do not 

portray any negative stereotypes. 

25 29 46 100 3.20 .82 
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D: Strongly disagree or disagree,   N: Not sure,      A: Agree or strongly agree,          T: Total,   

M: Means,   St: Standard deviation. 

The number of agree or strongly agree is higher than the number of disagreements in this 

table like the other tables. The answers in this table proves that the teachers have positive 

impression about the items. However, for item number 36 the number of agreement is not high 

compare to the other items, still higher than the number of disagreement for the same item. The 

result shows positivity for the mentioned items in the table. 

 

Overall Consensus 

The final category of the questionnaire is the concluding part of the questionnaire aimed to 

determine the participants’ overall opinions on the coursebook. 

 

Table 7.Overall Consensus 

Item D N A T M St 

37-The textbook is appropriate for the language-learning aims 

of my institution. 

20 24 56 100 3.35 .79 

38-The textbook is suitable for small-medium, homogeneous, 

co-ed. 

32 29 39 100 3.05 .84 

39-The textbook raises my (students') interest in further 

English language study. 

26 21 53 100 3.27 .84 

40-I would choose to study/teach this textbook again. 22 19 59 100 3.35 .83 

 

D: Strongly disagree or disagree,   N: Not sure,      A: Agree or strongly agree,          T: Total,   

M: Means,         St: Standard deviation. 

 

Item number thirty-seven is about the coursebooks aim for the teachers’ institution. 20% 

of them strongly disagree or disagree with this statement. 24% of them chose not sure. The rest of 

them (56%) agree or strongly agree with this statement. Another item is about the suitability of the 

coursebook for different kind of groups. 33% of them strongly disagree or disagree with this 

statement. 29% of them chose not sure. The rest of them (39%) agree or strongly agree with this 

statement. 

 

There are two more items for this category, the first one is about students’ interest for 

English in their future. 26% of them strongly disagree or disagree with this statement. 21% of them 

chose not sure. The rest of them (53%) agree or strongly agree with this statement. The last item 

for the questionnaire and for this category as well is about the perception of the teachers regarding 

choice. If they have a chance to choose between coursebooks, would they choose this coursebook 

again? (59%) of the teachers answered positively with this statement.  

 

Discussion and Conclusion  

Overall Categories  

The following table presents the overall findings of the questionnaire survey.  

Table 8. Categories overall 

No. Categories D N A T M St 

1 Practical Considerations 7 31 61 100 3.543 .6298 
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2 Layout and Design 7 23 70 100 3.629 .6179 

3 Activities 7 46 47 100 3.400 .6232 

4 Skills 5 49 46 100 3.400 .5995 

5 Language Type 5 49 46 100 3.400 .5995 

6 Subject and Content 4 51 45 100 3.400 .5748 

7 Overall Consensus 14 33 53 100 3.386 .7282 

D: Strongly disagree or disagree,   N: Not sure,      A: Agree or strongly agree,          T: Total,   

M: Means,         St: Standard deviation. 

The results suggest that this coursebooks are suitable for these three levels and that the 

teachers were satisfied with using the material, although there appear to be some issues in this 

respect. For example, the positive feedback of 70% concerning the layout and design differed 

sharply from the 44% recorded for satisfaction with the subject matter and content. Despite this 

considerable difference, only 4% expressed disagreement with the subject matter and content of 

the textbook.  

 

A similar finding was recorded in Alamri’s (2008) evaluation of the Sixth Grade English 

Language Textbook for Saudi Boys' Schools. The result of the study showed that the coursebook 

satisfied teachers’ and supervisors’ overall expectations, albeit with some shortcomings. In 

addition, a further study performed by Azizifar and Baghelani (2014) in Iraq concerning Top-

Notch textbooks found that the teachers believed the textbooks met students' needs and interests 

in improving their English language skills. Although the Top-Notch series had satisfied teachers’ 

expectations regarding its general appearance, design and illustrations, objectives, methodology 

and testing, they also criticized the lack of topics that could stimulate students' critical thinking 

skills and complained that the writing materials were unsatisfactory. 

 

Furthermore, The results show that the teachers’ responses to the textbook were positive 

across all categories. 7% of the teachers disagreed or strongly disagreed with the practical 

considerations of the Sunrise textbook. 31% of participants chose not sure, but 61% agreed or 

strongly agreed with the practical considerations. The majority of participants had received the 

books and associated materials free of charge from the Ministry of Education, but some teachers 

reported problems obtaining the teachers’ guide. The textbook was published in 2007, which 

makes it a relatively up-to-date publication for most participants. The arrangement of the 

coursebook was also praised by many teachers, an aspect of textbooks which, as Breen and Candlin 

(1987) have noted, should allow the content to be arranged to ensure accessibility for students and 

offer a clear progression from simple to more complex subject matter.  

In terms of layout and design. 7% of participants disagreed or strongly disagreed with this 

category, with 23% choosing not sure. However, an overwhelming majority of participants (70%) 

agreed or strongly agreed with the layout and design of the Sunrise coursebook. These perceptions 

are similar to those reported in a study conducted by Ayman (1997). In both cases, the findings 

reveal that teachers were very conscious about the sequence and order of the textbook's contents. 

Clarity of task instructions is one of the ‘universal criteria’ used to measure teaching materials 

(Tomlinson, 1999). In terms of activities in the coursebook, 7% of participants disagreed or 

strongly disagreed with the activities in the coursebook, with 46% choosing not sure. However, 

almost half of the teachers (47%) agreed or strongly agreed with the coursebook activities. 

Teachers also noted that the exercises and activities in the coursebook are varied and interesting, 
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observing the activities and exercises actively stimulated the students’ desire to learn English and 

students’ participation in the lesson.  

 

The teachers also found the activities and exercises sections of the coursebook effective 

and enjoyable. This is an important point to consider because the fun component is a crucial factor 

in teaching English to young learners. Most of the teachers stated that English was their students’ 

favorite subject because of the activities and exercises provided in the coursebook. 

Teachers also noted that the variety of activities and tasks in the coursebook had improved the 

essential language skills of reading, writing, listening and speaking. McDonough and Shaw (1993) 

stress that textbooks should provide students with the opportunity to develop those skills by 

providing sufficient practice in their materials.  

 

The need for variety in activities and exercises are among the main aspects of the 

coursebooks that should be assessed, and researchers such as Hutchinson and Waters (1987) , 

Zenger (1982), Grant (1987), Skierso (1991), and Sheldon (1987) all include criteria and checklists 

items related to this factor. The results of our study show that only 6% of participants disagreed or 

strongly disagreed with the variety or the integration of skills offered by the coursebook, with 49% 

stating that they were unsure on the issue. The remaining 46% either agreed or strongly agreed 

with the variety and integration of skills provided in the coursebook. The teachers’ responses in 

the qualitative data show that the majority of teachers believed that the Sunrise textbook’s level 

was appropriate for the students at Grades seven, eight, and nine.  Only 6% of participants 

disagreed or strongly disagreed with the language types used in the coursebook, with 49% 

choosing not sure. The remaining 46% agreed or strongly agreed with the language types used in 

the coursebook. The results found that the Sunrise coursebook was effective in terms of teaching 

English grammar, providing both learners and teachers with a sufficient number of grammar 

exercises of different types. Teachers mentioned that the grammar parts in the coursebook were 

clear and understandable, but some noted that they needed to use extra materials when they teach 

grammar.  

 

Studies show that grammar is one of the most significant parts of any language course , 

with Cunningsworth (1995) arguing that the first consideration of a textbook writer should be the 

selection of grammar topics which can meet learner’s needs and allow them to construct their own 

sentences and use the target language actively. As Skierso (1991) explains, textbook designers 

should guarantee that language teaching materials incorporate clarity, effectiveness and 

appropriate grammar to ensure that students use and review them. In the evaluation of materials, 

many authors note the importance of vocabulary practice, with Skierso (1991) stressing the need 

for suitability of content, level, context, sufficient control of performance, a balanced word 

distribution across units and recycling. 

 

Similarly, an evaluation of the Time for English 4 textbook by Özdemir (2007) showed that 

teachers were satisfied with the variety of contexts, the methods of teaching grammar and 

vocabulary, and the suitability of vocabulary and language regarding the grade and age, but also 

recorded some confusion over the presentation of the grammar items. In terms of subject matter 

and content, 4% of participants disagreed or strongly disagreed, with almost half (51%) choosing 
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not sure. In contrast, 44% of participants agreed or strongly agreed with the subject matter and 

content.  

 

The results of our study also indicated the positive perception towards the supporting 

materials of the Sunrise textbook, with many participants stating that the materials provided useful 

practice to their students. Teachers also mentioned that the wide range of exercises in the textbook 

aided them when doing revision work with students. While various authors, such as Zenger (1982), 

Dougill (1987), Sheldon (1988), Skierso (1991), also note the importance of supporting material, 

the results of our study indicate that neither students nor teachers are using the primary 

supplementary source workbook in an efficient manner. 

 

Teachers stated that the content provided practical activities and ideas and useful tips on 

how to present the material to the class. Some respondents recommended that each unit of the 

teacher’s book should some additional fun ‘contingency’ activities, which instructors can use if 

needed, pointing out that such activities can re-energize the class when students start to lose focus. 

They also suggested that the teacher’s book should show different methods for planning, preparing 

and teaching lessons, and also offer examples of cultural background where necessary. Some of 

the participants also complained that the teacher’s manual only provides answer key to exercises 

in the coursebook. 

 

Conclusions 

This research by utilizing some specific attempts to discover possible weak points of 

Sunrise (levels of seven, eight, and nine). Based on the analysis of the data collected through the 

questionnaire, the following findings are drawn. 

 

The results of the study show that the Sunrise coursebooks can be considered appropriate 

for Grades seven, eight, and nine and that teachers are satisfied with the textbooks. The findings 

of the questionnaire revealed that teachers’ perceptions for each essential element of the 

coursebooks are positive.  

 

Based on the obtained results, sunrise coursebook is suitable to be used with the mentioned 

levels, however, it needs improvement in some elements. 
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