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Abstract: 

The recent pandemic has forced the educational sector to unwillingly reform its strategies 

by compelling it to embrace technology as the savior of the educational process. COVID-

19 has adversely affected this sector by forcing a halt to all face-to-face learning in 

educational institutes, which led to dependence solely on online education and adopting 

strategies fit solely to distant learning. Thus, this paper has focused on the English 

language learning strategies adopted during Covid-19. Moreover, this research aims to 

provide the latest information about online teaching strategies adopted during the 

COVID-19 pandemic by English language instructors in Asia, especially in Middle 

Eastern countries. This study is qualitative in nature and utilizes the systematic literature 

review approach. The data for this research was gathered from renowned databases to 

maintain reliability. The results highlighted that among many strategies, three are most 

important in teaching the English language during COVID-19, first is collaborative 

learning (i.e., breakout classes, cloud-based collaboration), the second is flipped 

classroom, and the final is scaffolding. In the end, the study concluded with the 

recommendation as the findings of this research can help policymakers and educationists 

in developing effective or efficient strategies for tackling tough situations or pandemics.  
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Introduction 

The lockdown due to pandemics has forced the closure of businesses and other activities. 

Similarly, it also affected the educational sector (Toquero, 2020; Zhu & Liu, 2020) because 

education presumably seemed impossible without student-teacher face-to-face interaction 

(Pustika, 2020). Rido and Sari (2018) highlighted that the effectiveness of learning, especially 

language learning, depends upon the dual interaction of students and teachers and active physical 

participation. However, the lockdown has imposed online e-learning on all. The learning process 

by adopting the internet and utilizing technology is known as online learning (Fry, 2001), which 

has two types, one is synchronous online learning, and the other is asynchronous online learning. 

The utilization of each of these depends upon the effectiveness, efficiency, and abilities of the 

institute and its instructors (Hrastinski, 2008). The COVID-19 lockdown situation has shifted the 

entire learning system to online learning, distance learning, e-learning, or flexible learning 

(Tanveer, Bhaumik, Hassan & Haq, 2020). Similarly, educational institutes in Asia and 

particularly in Saudi Arabia and many other gulf countries, have also shifted to online teaching 

(Alshehri, Mordhah, Alsibiani, Alsobhi, & Alnazzawi, 2020). The institutes that tried to continue 

the physical education of language were also shut due to sudden spread (Al-Nofaie, 2020). Even 

though it is difficult to teach any language online or virtually, the pandemic has forced the 

institutions in Saudi Arabia to adopt it (Almekhlafy, 2020). Thus, in Saudi Arabia and other parts 

of Asia, the adoption of e-learning has become the new regulation, and technology has emerged 

as the primary need (Hoq, 2020) and a beacon of hope for the continuity of education. This era of 

technology has made children digital natives and created ease for humans, especially there is 

much need for education (Oktaviani & Desiarti, 2017).  

 

Nowadays, technology is helping students in English language learning via online 

learning. Some researchers attest that some students now prefer the online mode over the 

physical one due to ease of learning (Sari & Wahyudin, 2019). Simply described, E-learning is 

actually an education or training that is delivered electronically (Li, Lau & Dharmendran, 2009). 

It enhances students learning through the use of any appropriate information and communication 

technologies (Ellis, Ginns, & Piggott, 2009) and can involve Learning Management Systems 

(LMS) like Blackboard and Moodle. Moreover, it can also include video conferencing tools like 

Skype and Zoom as well as mobile applications (Telegram and WhatsApp, etc.). These 

technologies comprise both synchronous (e.g., chatrooms and Listservs) and asynchronous (e.g., 

e-mails, discussion boards) modes of communication in providing education (Layali & Al-

Shlowiy, 2020). 

 

In the context of Saudi Arabia, the implementation of e-learning is really a unique and 

progressive approach because of technological advancement in the majority of countries. 

However, still being a vast country, many cities or specific areas do not have the basic 

technological need or proper coverage (i.e., internet connection). The students, even the teachers, 

are facing a lack of resources and knowledge of the adoption of teaching applications or methods 

(Almaiah, Al-Khasawneh & Althunibat, 2020). Thus, to ensure the smooth flow of online 

education, English language teachers should be provided with “continuous teacher professional 

development (CTPD)” in using the online pedagogies (Hulon, Tucker & Green, 2020; Williams, 

Schroer, Gull, Miller & Axelson, 2020) and many such other strategies can be adopted by 

teachers to facilitate the teaching process in this pandemic. Spiceland, Spiceland, and Schaeffer 

(2015) explained that the strategy of course redesigning is the most effective way for the course 
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instructor to deliver lectures online and enable him/her to integrate technology into the online 

courses. This strategy helps in teaching and increases the chances of student retention. 

Furthermore, redesigning the course and aligning it with principles of andragogy can assist the 

usage of interactive learning in the online environment with the help of multimedia tools (Twigg, 

2003). 

 

Similarly, Yarrow, Masood, and Afkar (2020) highlighted that the effect of the pandemic 

on education could be mitigated by online learning. Therefore, it is important to analyze the 

major issues which can be a barrier to online learning, as online English learning is a barrier for 

EFL learners in general and Saudis in particular because it is not their first language. Khan 

(2016) explored whether e-learning in English as a foreign language (EFL) teaching in Saudi 

Arabia can be beneficial to students and even teachers if all the resources for online classes are 

available. Zakarneh (2018) also highlighted that Arab students favor online English learning and 

consider it the best way to improve their English language proficiency. In addition, the teachers 

also believe teaching the English language online is more beneficial (Pustika, 2020). Prior 

studies in the context of Saudi Arabia have focused a lot on teaching English online during 

COVID-19 but ignored the strategies adopted for online teaching. Therefore, this research has 

not only revealed the literal aspect of online learning or teaching in the pandemic but also 

highlighted the most commonly used strategies for learning by students (EFL students) and 

teaching by language instructors in the context of Asia. Especially, the focus will be on Middle 

East countries, i.e., Saudi Arabia. The emphasis of the study is on the latest research area of 

learning strategies during COVID-19 and deeply analyzed the literature. 

 

Research problem: 

As the pandemic has shut the educational institutes and worsened everything, it is 

extremely important to analyze the strategies adopted by education institutions and recommend 

the best methods for future implementations. 

 

The rational and significance: 

It is known that student performance, satisfaction, and course outcomes depend on the 

teaching and learning strategies. The Covid-19 situation has greatly influenced the teaching 

modes, forcing the teacher to change their strategies. This study has directed the attention 

towards online or e-learning and provided strategies that can help restore the educational loss due 

to Covid-19/pandemic. Although various empirical (qualitative and quantitative) studies have 

been conducted in the past, no studies have conducted a comprehensive systematic literature 

review, especially regarding online teaching and learning strategies adopted in EFL classes 

during Covid-19. Therefore, this study is the first in this area and expanded the literature on 

COVID-19, learning strategies, teaching strategies, and technology adoption during the era of 

COVID in the context of Asia and Middle East counties. 

Research question(s) 

1) What are the teaching strategies adopted by educational institutions during the 

pandemic/Covid-19? 

2) What are the teaching and learning strategies adopted in the English language 

classes/EFL classes? 

3) What are the learning, teaching strategies, and technology adoption During Covid-19 in 

EFL classes in the context of Asia and Middle East countries? 
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Objectives: 

This study aims to provide the latest information about teaching and learning strategies 

adopted during Covid-19 in EFL classes and point out the best strategies for policymakers and 

educationists so that they can develop an effective or efficient strategy. 

 

Literature Review 

There are various forms of teaching and learning strategies, but the pandemic has 

changed the shift from offline to completely online teaching which includes blended learning, 

collaborative learning, flipped classroom strategy, breakout classes and scaffolding (Hakim, 

2020; Ahmad, 2020). According to Ria (2021), strategy is a way, tactic, or method of 

accomplishing something; in this scenario, it is teaching students to achieve their learning 

objectives. According to Lederman (2020), COVID-19 has inclined both students as well as 

teachers to embrace the digital experience of academics, even though there are many constraints 

in the implementation of online teaching and learning (i.e., internet connection, lack of access to 

learning tools) (Agung & OP, 2020). A study reported that students expressed a positive opinion 

about the effectiveness of online education during the pandemic (Yildiz, Cengel, & Alkan, 

2020). Further research examined the significance of online education and analyzed the flaws, 

qualities, difficulties, and possibilities associated with online education during the global 

epidemic (Mahyoob, 2020). The report also offers some recommendations for addressing online 

learning challenges during natural catastrophes and epidemics. 

 

A study evaluated the stress caused by online learning among Saudi university students 

during the COVID-19 pandemic, examining students at King Saud University. They observed 

that most of the student students were experiencing extreme stress and anxiety as a result of the 

abrupt transition from traditional face-to-face classes to online classes. On the other hand, Bao 

(2020) noted that online courses’ success is highly dependent on detailed course design, 

attractive and interactive teaching materials, including multimedia content. Wolfinger (2016) 

concentrated on achieving fully online virtual schooling through the middle school years. The 

findings indicated that teachers play a critical role in virtual learning and also reported 

that parental involvement could help children achieve academic success. According to Sun and 

Chen (2016), online teaching needs to cultivate a sense of community; however, it is a 

significantly challenging task. They emphasized that student participation, interaction, and 

collaboration could play a critical role in teaching. Therefore, they concluded that both students 

and learners should make a joint effort and construct an interactive and collaborative 

environment for effective online learning.  

 

In addition, according to Alasmari (2021), the challenges faced by EFL students can 

worsen since English is not their first language. Given the challenges encountered by teachers 

and students due to the abrupt transition from traditional to online classes, innovative and 

creative teaching in online classes is more essential now than before due to Covid-19, an 

increasing number of studies tried to evaluate the teaching strategies, either quantitative or 

qualitative, but none have analyzed the results through literature review. Therefore, this study 

aims to provide information about the latest and most effective strategies that can help 

researchers, teachers, and educationists ineffective teaching. 
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Methodology 

Generally, there are two types of research, one is qualitative, and the other is quantitative. 

According to Slevitch (2011), quantitative research is primarily concerned with numbers and 

figures. It is used to quantify attitudes, behaviors, and other defined variables with the goal of 

confirming or refuting hypotheses about a particular phenomenon and possibly contextualizing 

the study sample's findings in a larger population (or specific groups) (Park & Park, 2016). Since 

quantitative research clearly outlines what will be assessed and how it will be measured, it is 

considered much more structured than qualitative data collection and uncovering patterns in 

behavior, motivation, emotion, and cognition. Qualitative research, on the other hand, is mostly 

used in exploratory research. It is generally utilized to obtain a deeper understanding of 

individual experiences, thoughts, attitudes, and trends. A qualitative researcher's data gathering 

toolkit is quite diverse, spanning from entirely unstructured to semi-structured techniques. In this 

study, the exploratory research design was utilized, and the literature analysis method was 

applied.  

 

Every qualitative research is based on different/specific concepts (Duffy & Chenail, 

2009). Hence, this study is based on a special category known as a systematic literature review. 

Many researchers conclude that systematic literature research is entirely different or opposite 

from empirical research. The systematic review of the literature supports the 

subjectivist/interpretivist paradigm primarily on the basis of research paradigms (Campbell, 

2014). In contrast to empirical research, it does not test hypotheses or develop theories. 

Additionally, it distinguishes itself from interpretive strategies such as focus groups, 

ethnography, as well as interviews. The systematic literature review is written based on the 

evidence and concepts provided in the literature.  

 

Data Collection and Search Strategy  

In order to execute this systematic review, a systematic search of current and prevalent 

literature was performed by carrying out a detailed search of electronic databases like; Scopus, 

Ebsco Host, Web of Science. The articles cited in this study were taken from renowned journals 

which were indexed in Scopus (q1, q2, and q3) and web of science (SSCI, SCI, and ESCI). 

These databases are mentioned below in detail (Table one): 

Table 1. Databases for Data Collection 
Databases 

Contextual 

Database 
Scopus 

Literature 

Database 
Web of Science 

Publishers  Emerald  

Taylor 

Cogent 

Elsevier  

IGI Global 

Oxford Publishers  

 

The goal of this search was to find studies that took place between 2019 and 2021. After 

identifying appropriate research/review papers and eliminating any duplicates, the remaining 

papers were thoroughly examined. All the irrelevant articles were also eliminated. Furthermore, 

abstracts from any remaining research papers were thoroughly examined to ensure that all 
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assimilated papers met the objectives of this current study and to identify any additional papers 

that could be excluded from this review. In the end, whatever was left after the filtering of the 

assimilated papers was eventually taken in its full context. 

 

The current review synthesizes the studies collected using the qualitative synthesis 

approach. According to Stenbacka (2001), the validity of qualitative research has several issues 

and is also difficult to predict. As a result, the collected data was taken from reliable sources in 

order to maintain the research's reliability and validity. Furthermore, the data for this study was 

gathered from the literature, which is referred to as secondary data. As a result, the collected data 

was linked to the scope of this systematic literature review. Figure one, given below, reveals the 

process of data collection (Liberati et al., 2009). 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 1. Procedure for Data Collection 

 

Study Selection 

All duplicate studies were removed from the list of studies that had been identified and 

gathered. Afterwards, the titles of the studies and the abstracts were examined to see if the papers 

found were relevant or not. Moreover, reference lists from previously identified studies were 

scanned sparingly to find any additional relevant studies with similar objectives. Finally, the 

peer-reviewed papers that were eventually selected were read carefully by the researcher 

(Macaro, Curle, Pun, An & Dearden, 2018).  

 

Inclusion Criteria 

• Latest studies were considered (From 2019-2021). 

• Studies that have been conducted with a methodology that were either qualitative, 

quantitative, or mixed methodology were included.  

• Studies across developing and developed countries were considered 

• Studies that were relevant with regards to English language teaching, learning in COVID-

19, English teaching strategies in COVID-19, and teaching strategies when teaching 

online were taken into consideration for this review.  

• The majority of studies focusing on Middle East countries and Saudi Arabia were 

considered. 

Selection of relevant 

articles 

Step IV 

 

Sorting articles 

Step III 

 

Sorting Databases  

Step I Searching relevant articles 

Step II 

 

 

Concluding data from 

articles 

Step V 
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• The study focusing on Asian countries were also considered. 

• The studies published in the English language were included for this review. 

 

Exclusion Criteria 

• Old studies were not included. 

• Similar studies were excluded. 

• The studies published in other than the English language were not considered. 

 

Code of Conduct 

In any research project, the code of conduct is the first area of action. This is extensively 

used as a guide in professional communities to verify the criteria for what is good. The scientific 

community has established ethical guidelines that must be followed in any research effort and 

have a social influence (Farisco, Evers & Salles, 2019). The research must contribute to the 

advancement of society by demonstrating a viable solution to an existing problem. The 

communities' code of conduct assists in defining the expectations for research outcomes. This 

research adhered strictly to the code of conduct. All data were compiled from reliable sources of 

literature. 

 

Results/Findings 

Extensive research within electronic databases was carried out, and all the duplicate 

studies were identified and excluded. Moreover, the irrelevant studies were excluded. The 

remaining studies were included in this systematic review. The details of total studies included 

and excluded is given in figure 2.  

 

 
Figure 2. Details of studies (Included and Excluded) 

Total Studies Identified  

n=105 

Studies following removal of duplicates  

n= 52 

Total Studies Screened  

n = 52 

Studies excluded due to irrelevance 

n = 23 

Total Studies Screened for eligibility n= 29 
Studies excluded due to lack of 

relevance to online teaching 

strategy, Covid-19 based strategy 

or EFL teaching/learning strategy 

n = 15 

 Studies not in English language 

excluded  

n = 3 
Total Studies included for the review n= 11 
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Overall, different teaching and learning strategies have been adopted in Asia and more 

specifically Middle Eastren countries for effective English language teaching in the era of 

COVID-19. These strategies are discussed below. 

 

Discussion: 

Amid the rise of COVID-19, educational systems and teaching strategies were shifted 

from face-to-face to online. Collaborative and cooperative learning/teaching strategies are among 

the most important methods. Collaborative learning is a type of learning that is based on social 

activities and simulates students' active participation in their studies (Abulhassan & Hamid, 

2021). Group activities are learning practices that are utilized in both cooperative and 

collaborative learning, in which learners participate as co-learners. Group activities also cover a 

wide range of activities, from collaborative and cooperative group activities to peer tutoring 

(Chen, 2018). In the case of online EFL classes, collaborative tools are applications that are used 

to improve the quality of online teaching and learning. Generally, collaboration is a process in 

which students work in pairs or groups and collaborate to achieve a task by brainstorming, 

listening to peers, and sharing of ideas. Such activities demanded teachers' guidance and 

communication between students in order to accomplish the lesson's objectives (Rashid, Yunus 

& Wahi, 2019).  

 

In the Covid-19 scenario, Ahmad (2020) checked the effect of online cloud-based 

collaborative writing on the EFL student's writings in a Saudi university. The study involved 21 

tertiary EFL students. Prior to treatment, the students were pre-tested in both the quantity and 

quality of their writing. Then, they were subjected to cloud-based collaborative writing practice 

for a whole semester before being post-tested on both criteria. All the participants (students) 

were asked to use Google Docs to write weekly essays. Students were divided into small groups 

and assigned to write their own essays in collaboration. Google Docs was selected because it 

allows synchronous and asynchronous communication and modification on one or more 

documents by several writers regardless of location. The result of this study showed that online 

collaborative writing is effective in improving the quality and quantity of English writing by EFL 

students. In addition, the majority of students were satisfied using this method as an effective 

learning strategy (Ahmad, 2020). However, this study only focused on English writing and 

completely ignored the reading and speaking context for EFL students. Moreover, the focus of 

the study was students from Saudi Arabia. Similarly, Badr (2020) studies the effect of online 

collaborative learning on EFL students (focusing on speaking skills). This study included 25 

university students (From Egypt), and the result was included based on the pre-posttest. The 

result revealed that online collaborative learning significantly enhances the English learning 

skills of the students. Moreover, it also helped to reduce the English-speaking anxiety level of 

the students. Nevertheless, the scope of the study was limited to first-year English department 

Egyptian university students and did not study the anxiety level as the students’ progress in their 

academic years. On the other hand, Kanno (2020) checked the effectiveness of an online 

collaborative teaching strategy in a Japanese university EFL student’s context. The researcher 

used online collaborative platforms (i.e., Slack, Microsoft Team) to evaluate the impact of this 

strategy. To this end, 94 students participated in online collaborative classes, and they were also 

involved in group discussion sessions. Through after-classes discussion, it was revealed that 

collaborative learning enhanced student engagement and improved EFL learning. This study's 
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main drawback was the absence of precise data collection methods such as quantitative analysis 

of categorized online responses, structured questionnaires, and semi-structured interviews. 

 

Similarly, collaborative and synchronized online discussion as a teaching strategy for 

EFL students was employed by researchers in Indonesia (Rinekso & Muslim, 2020). In this 

research 5 university students participated in collaborative-based classes in which synchronized 

online discussions were also included. The data were collected through virtual observations 

(participatory) and virtual semi-structured interviews. The findings indicated that students 

responded positively and believed that this teaching strategy was an effective style of online 

instruction because it facilitated task negotiation, exchange of opinions, and task planning. 

However, the target of this study was only Indonesian students. 

 

Similarly, another interesting collaborative learning strategy, known as online breakout 

room, has been explored by researchers for EFL students. Saltz and Heckman (2020) defined 

breakout room as a type of collaborative peer learning in which students work in small groups 

synchronously. Such activities can be easily held through online applications (i.e., Zoom, Skype, 

and Google Meet). Therefore, EFL teachers can also use breakout rooms in online classes. In 

such strategies, students may utilize language constructively, produce meaningful output, and 

communicate with other students. Within a session, students can be divided into small groups or 

pairs to engage in spoken language practice, debates, role-playing, and group tasks, while also 

inviting the teacher to participate. Since teachers can provide opportunities for children to build 

peer connections without fear of making grammatical errors in their language use, so, this 

method assists in strengthening their second language acquisition skills (Kohnke & Moorhouse, 

2020). In Bahrain, Bamidele (2021) studied the utilization of online breakout rooms in EFL 

classes of a university. In this study, the researcher used primarily quantitative analysis through 

the use of a small number of survey questions (32 participants) and qualitative analysis (three 

participants) through the use of semi-guided interviews conducted during online classes. As a 

result, the study concluded that students were able to perform more efficiently, increased 

students’ engagement in learning, and made EFL classes more interactive. Additionally, students 

also found the use of online breakout classes quite exciting and thought of it as an innovative 

learning strategy. In another study, Lee (2021) also employed the Zoom breakout rooms for EFL 

students in South Korea. A total of 25 university students participated in this study, in which data 

collection was comprised of open-ended survey, a focus group as well as individual interviews. 

According to the findings of this study, the majority of students were satisfied with the use of 

Zoom breakout rooms in EFL classes. The study also highlighted that breakout room provides an 

environment for students to engage in practical communication activities that may be difficult to 

achieve in the main online classes, particularly if the class is large. Yet, this research evaluated 

students enrolled in a single South Korean university, and the number of the sample was small to 

draw generalizable conclusions.  

 

Due to the rising implications of online classes, the concept of flipped classrooms has 

also grabbed attention as an alternative teaching strategy. In a traditional classroom, new 

knowledge is taught in class through lectures, and students practice it at home via homework. On 

the contrary, in the flipped classroom, students receive information before the class via 

technology (Alsmari, 2020; Kurt, 2017). In this approach, the teacher distributes video 

recordings of the classes to EFL students so they can watch them at home and gain a better 
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understanding of the topic. They could watch the video indefinitely until they learned the 

concept. The students then do the assigned work and activities in class (i.e., online) alongside 

their peers and the teacher. Therefore, the teacher serves as a guide, encouraging learners to 

become active participants. Using this technique, practices that are typically conducted in class 

are transformed into home activities delivered with the help of technology (Wu ,Hsieh, & Yang, 

2017). In Saudi Arabia, Chatta and Haque (2020) conducted a study to check the effectiveness of 

flipped classrooms on EFL students of the university. This study divided students into two 

groups. In the first group, 32 students were taught using traditional methods, whereas in the 

second group, 31 students were taught using flipped classrooms. The study used a mixed-method 

research design to collect data. This included a combination of several tools such as pre and post-

tests, a questionnaire, and a group discussion (conducted only for the experimental group). The 

study found that flipped instruction method enhanced the students' writing skills. It also revealed 

that teachers and students had a positive attitude towards using this tool. However, this study was 

limited on improving the students’ paragraph writing skills (Chatta & Haque, 2020). Similarly, 

Alsmari’s (2020) study also highlighted the effectiveness of flipped classrooms for EFL learners 

and mentioned that such teaching strategies could enhance the learning skills of students. This 

study involved a total of 100 students, 50 of whom were assigned to the flipped teaching group, 

and the other 50 were assigned to the traditional teaching group. The researcher concluded that 

flipped instruction could assist the students in becoming active learners in class. Regarding other 

Arab countries, Flipped classrooms have also been implemented in Oman (Al-Naabi, 2020). In 

this study, 25 participants (EFL students) from an Omani university were involved where flipped 

classroom method was adopted. The study utilized many tools including pre-test, post-test, and 

semi-structured interviews (Al-Naabi, 2020). The study found that using flipped learning played 

an important part in improving the students’ English language comprehension and 

implementation of grammar. Students' attitudes toward the flipped approach were positive. 

Nevertheless, this study only explored the flipped classroom through the perspective of one 

element of classroom pedagogy, which is pre-class video-recorded lessons. Moreover, the study 

was limited to students from a single Omani university. This study also proposed that teachers 

should create brief videos that are easy for learners to comprehend and follow (Al-Naabi, 2020). 

Since the main goal is to make online availability of lessons to students and to allow students to 

view them at their own pace and level of understanding, the flipped classroom can serve this role 

excellently. 

 

In addition to the strategies mentioned above, scaffolding is another potential teaching 

strategy for EFL students. Generally, scaffolding is a term that refers to the act of guiding 

students gradually toward greater understanding and, ultimately, higher independence in the 

learning process (Mohammed, 2020). Benefits of this method are numerous. it allows students to 

easily ask questions, offer feedback, and aid their classmates in acquiring new knowledge. 

Furthermore, scaffolding promotes student engagement in their classrooms and learning 

processes. Learners assume control of their teaching and learning through scaffolds that 

encourage them to go beyond their current levels of knowledge and skills. Overall, there are 

three main characteristics of scaffolding. First is the collaborative interaction between students 

and teachers. The second is that learning should take place in the learner's zone of proximal 

development. To accomplish this, the instructor must first determine the student's current level 

and then work on improving it. Scaffolding's final distinguishing feature is that the scaffold, or 

the teacher's assistance and supervision, is gradually lifted as the learner gains proficiency and 
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independence (Hamad & Metwally, 2019). Such teaching methods can be implicated for EFL 

students at the university level. In Saudi Arabia, the study of Mohammed (2020) showed that 

online scaffolding significantly increases the learning and writing skills of EFL students. The 

study's participants were randomly categorized into two main groups (31 for the experimental 

group and 31 for the control group). However, the participants of this study were 2nd year 

secondary school students, and rationale for this selection is not mentioned. It is asserted that 

innovative strategies like e-feedback in scaffolding could play an important role in effective 

teaching in online EFL classes at the university level (Alharbi, 2017). Another study evaluated 

the effect of online scaffolding in enhancing the learning and participation of EFL students 

(Pradita, Prasetya, & Maharsi, 2019). This study was conducted in Indonesia and involved 18 

participants. It evaluated students’ discussions and presented results using thematic analysis. 

Although the student's participation and learning were enhanced, the researchers found that the 

first stage of scaffolding (where the instructor provides total guidance) is the most important step 

as compared to other stages (lowering the guidance and transfer of responsibility to student). 

Troudi and Zayani (2020) indicated that even scaffolding is necessary for EFL teachers to 

increase their knowledge through reading within a theoretical framework in order to provide a 

better service to students in the long run. Moreover, Hamad and Metwally (2019) highlighted 

that EFL teachers in Saudi universities can also utilize the scaffolding strategy using online 

applications and platforms (i.e., Zoom, blackboard). Also, EFL teachers have shown positive 

responses towards the implication of the scaffolding teaching method.  

 

Overall, most of the previous research has focused on the student's perception and 

effectiveness of teaching in online EFL classes during Covid-19. But we have identified various 

learning and teaching strategies that were effective and have been implemented in online classes. 

Among them, cooperative/collaborative learning, breakout rooms, flipped classrooms, and 

scaffolding has been identified as important strategies utilized in the era of COVID-19 

lockdown. These strategies have the potential to be implemented in Saudi Arabia or Middle East 

institutions for effective EFL teaching and rendered to be useful while teaching online.  

 

Conclusion 

This review paper was aimed at providing information and effective strategies 

implemented during Covid-19 in EFL classes. After reviewing various latest papers, we have 

identified a few teaching and learning strategies. Amon them, cooperative/collaborative-based 

strategy seems to play the most effective role in students learning experience. Moreover, 

implementing the cloud-based collaborative breakout classes has brought positive results by 

influencing students' academic performance, enhancing student engagement and participation, 

and overall class performance. Other than these collaborative teaching, the flipped classroom can 

also be implemented for enhancing the student’s experience and effective teaching. Alternative, 

another important strategy, scaffolding, has been identified as an effective method for improving 

students' overall performance and harnessing their skill and full potential. All of these strategies 

can be applied in online teaching and have been found effective in EFL online classes. 

Moreover, these methods can be applied and have the potential to be implemented in Saudi 

Arabia /Middle East institutions and even other Asian countries for effective EFL teaching 

during the pandemic. 
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Implications  

This research has keenly analyzed the literature and gathered many literature-based 

evidences to highlight significant implications. Theoretically, this research has comprehensively 

explained the unique strategies that can be adopted to teach and learn the English language 

during the era of COVID-19 and after. Moreover, it showed the significance of many strategies 

which were implemented in situations where face-to-face teaching were impossible. Thus, this 

research expanded the literature on English language teaching, English language learning, and 

strategies adopted by teachers during the COVID-19 era. In pandemics, when institutions are 

closed, it is difficult not only for teachers but also for students to continue the learning process. 

Therefore, this research has directed the attention towards different strategies which can help the 

teachers and students in developing excellence in English teaching and learning. In comparison 

to other studies, this research is unique and innovative as prior studies merely focused on English 

language teaching and neglected its significance in the era of COVID-19. In terms of 

methodological contributions, this research adopted an entirely unique way of gathering the data 

and analyzing it. Instead of case analysis, this research has adopted the literature review 

approach. The data were gathered from renowned databases to maintain reliability. Therefore, 

the results highlighted in this research could be used by further researchers to be supported with 

empirical investigations. Moreover, the findings of this research can help institutional managers, 

education officers, and educationists to develop effective strategies during pandemics or 

epidemics.  

 

Limitations and Recommendations 

This study emphasized on the important problem of English language teaching in the 

Asian continent with special focus on Middle Eastern learners whose native language is not 

English. The results highlighted several implications, but still, it has many limitations which can 

be addressed in future studies. First, this research is based on the literature review and qualitative 

in nature, and future studies can conduct the empirical investigation based on the strategies 

highlighted in the results. Secondly, the focus of this research is majorly on the Arab students 

from the Middle Eastern countries. The covid-19 affected equally every region; thus, it is 

important to focus on other regions, especially Europe and Africa. Therefore, future studies can 

conduct similar research from the perspective of any other region or country.  

About the author: 

 

About the Author: 

Mohammad N. Khreisat is an Assistant Professor of Applied Linguistics in the English 

Department at Jouf University, Saudi Arabia. He teaches courses such as applied linguistics, 

research methodology, morphology, sociolinguistics and semantics. His research interests 

include reading attitudes, reading strategies, language development, language anxiety, language 

acquisition and CALL. ORCID Number: 0000-0002-8611-0328 

 

 
References  

Abulhassan, A. B. A., & Hamid, F. I. E. (2021). Perception and Interest of English Language Learners 

(ELL) toward Collaborative Teaching; Evaluation towards Group Activities. English Language 

Teaching, 14(5), 1-12. Doi: 10.5539/elt.v14n5p1 

Agung, A. S. N., Surtikanti, M. W., & Quinones, C. A. (2020). Students’ perception of online learning 

during COVID-19 pandemic: A case study on the English students of STKIP 



Arab World English Journal (AWEJ) Volume 13. Number 1. March 2022                                 

English Language Learning Strategies during COVID-19                                                             Khreisat 

 

  

  

Arab World English Journal                                                                       www.awej.org 

ISSN: 2229-9327                                                                                                                  

68 
 

 

PamaneTalino. SOSHUM: Jurnal Sosial Dan Humaniora, 10(2), 225-235. Doi: 

10.31940/soshum.v10i2.1316. 

Ahmad, S. Z. (2020). Cloud-Based Collaborative Writing to Develop EFL Students' Writing Quantity and 

Quality. International Education Studies, 13(3), 51-64. 10.5539/ies.v13n3p51 

Alasmari, N. (2021). Is Internet Reciprocal Teaching the Remedy for Saudi EFL Learners' Reading 

Difficulties during the COVID-19 Pandemic?. Journal of Education and e-Learning 

Research, 8(3), 324-332. 10.20448/journal.509.2021.83.324.332 

Alharbi, W. (2017). E-feedback as a scaffolding teaching strategy in the online language 

classroom. Journal of Educational Technology Systems, 46(2), 239-251. Doi: 

10.1177%2F0047239517697966 

Almaiah, M. A., Al-Khasawneh, A., & Althunibat, A. (2020). Exploring the critical challenges and 

factors influencing the E-learning system usage during COVID-19 pandemic. Education and 

Information Technologies, 25(6), 5261-5280. Doi: 10.1007/s10639-020-10219-y. 

Almekhlafy, S. S. A. (2020). Online learning of English language courses via Blackboard at Saudi 

universities in the era of COVID-19: perception and use. PSU Research Review, 5(1), 16-32. 

https://doi.org/10.1108/PRR-08-2020-0026.  

Al-Naabi, I. S. (2020). Is It Worth Flipping? The Impact of Flipped Classroom on EFL Students' 

Grammar. English Language Teaching, 13(6), 64-75. Doi: 10.5539/elt.v13n6p64 

Al-Nofaie, H. (2020). Saudi University Students' Perceptions towards Virtual Education during COVID-

19 Pandemic: A Case Study of Language Learning via Blackboard. Arab World English 

Journal, 11(3), 4-20. Doi: 10.24093/awej/vol11no3.1. 

Alshehri, Y. A., Mordhah, N., Alsibiani, S., Alsobhi, S., &Alnazzawi, N. (2020). How the regular 

teaching converted to fully online teaching in Saudi Arabia during the coronavirus covid-

19. Creative Education, 11(7), 985-996. Doi: 10.4236/ce.2020.117071 

Alsmari, N. (2020). The effect of flipped classroom instruction on developing Saudi EFL learners’ 

comprehension of conversational implicatures. International Journal of English 

Linguistics, 10(2), 107-127. Doi: 10.5539/ijel.v10n2p107 

Badr, B. A. A. B. (2020). The Effect of Online Collaborative Learning on Developing English Majors’ 

Speaking Skills and Social Presence. Available 

at https://journals.ekb.eg/article_152406_deb12e9b47967c1ef455f5ca522a658a.pdf. 

Bamidele, A. (2021). Student-Centered Interactions within an ESL Classroom using Online Breakout 

Room. In: Proceedings of the AUBH E-Learning Conference 2021: Innovative Learning & 

Teaching - Lessons from COVID-19. Available at 

https://papers.ssrn.com/sol3/papers.cfm?abstract_id=3878774. 

Kohnke, L., & Moorhouse, B. L. (2020). Facilitating synchronous online language learning through 

Zoom. RELC Journal. Doi: 10.1177/0033688220937235. 

Bao, W. (2020). COVID‐19 and online teaching in higher education: A case study of Peking 

University. Human Behavior and Emerging Technologies, 2(2), 113-115. Doi: 10.1002/hbe2.191. 

Campbell, S. (2014). What is qualitative research? Clinical Laboratory Science, 27(1), 3. Retrieved from 

https://www.proquest.com/scholarly-journals/what-is-qualitative-

research/docview/1530677717/se-2?accountid=34495 

Chatta, B. S., & Haque, M. I. (2020). Improving Paragraph Writing Skills of Saudi EFL University 

Students Using Flipped Classroom Instruction. Arab World English Journal (AWEJ) Special 

Issue on CALL (6).  228- 247. 

DOI: https://dx.doi.org/10.24093/awej/call6.15  

Chen, Y. (2018). Perceptions of EFL College Students toward Collaborative Learning. English Language 

Teaching, 11(2), 1-4. Doi: 10.5539/elt.v11n2p1 

Daniel, J. (2020). Education and the COVID-19 pandemic. Prospects, 49(1), 91-96. Doi: 

10.1007/s11125-020-09464-3. 

https://papers.ssrn.com/sol3/papers.cfm?abstract_id=3878774
https://dx.doi.org/10.24093/awej/call6.15


Arab World English Journal (AWEJ) Volume 13. Number 1. March 2022                                 

English Language Learning Strategies during COVID-19                                                             Khreisat 

 

  

  

Arab World English Journal                                                                       www.awej.org 

ISSN: 2229-9327                                                                                                                  

69 
 

 

De Brouwer, E., Raimondi, D., & Moreau, Y. (2020). Modeling the COVID-19 outbreaks and the 

effectiveness of the containment measures adopted across countries. medRxiv, 1–8. Doi: 

10.1101/2020.04.02.20046375. 

Duffy, M., &Chenail, R. J. (2009). Values in qualitative and quantitative research. Counseling and 

values, 53(1), 22-38. Doi: 10.1002/j.2161-007X.2009.tb00111.x 

Ellis, R. A., Ginns, P., & Piggott, L. (2009). E-learning in higher education: Some key aspects and their 

relationship to approaches to study. Higher Education Research & Development, 28(3), 303. Doi: 

10.1080/07294360902839909. 

Farisco, M., Evers, K., & Salles, A. (2020). Towards establishing criteria for the ethical analysis. Science 

and Engineering Ethics, 26(5), 2413-2425. Doi: 10.1007/s11948-020-00238-w. 

Fry, K. (2001). E-learning markets and providers: Some issues and prospects. Education+ Training, 

43(4/5), 233–239. Doi: 10.1108/EUM0000000005484. 

Hakim, B. (2020). Technology integrated online classrooms and the challenges faced by the EFL     

teachers in Saudi Arabia during the COVID-19 pandemic. International Journal of Applied 

Linguistics and English Literature, 9(5), 33-39.Doi 10.7575/aiac.ijalel.v.9n.5p.33 

Hamad, M., & Abdelsattar Metwally, A. (2019). Using technology towards promoting online 

instructional scaffolding: Literature review. Arab World English Journal (AWEJ) Special Issue: 

The Dynamics of EFL in Saudi Arabia. Doi: 10.2139/ssrn.3512508 

Hoq, M. Z. (2020). E-Learning during the period of pandemic (COVID-19) in the kingdom of Saudi 

Arabia: an empirical study. American Journal of Educational Research, 8(7), 457-464. Doi: 

10.12691/education-8-7-2.  

Hrastinski, S. (2008). Asynchronous and synchronous e-learning. Educause quarterly, 31(4), 51-55. 

Retrieved from https://www.learntechlib.org/p/101357/.  

Hulon, S. I., Tucker, M. H., & Green, A. M. (2020). Virtual professional learning for in-service teachers 

to support teaching and learning in online environments. In R. E. Ferdig,  et al. (Eds.), Teaching, 

technology and teacher education during the COVID-19 pandemic; stories from the field (pp. 43–

46). Association for the Advancement of Computing in Education (AACE). 

Kanno, M. (2020). Maintaining and Enhancing Students' Collaborative Learning in a Japanese EFL 

Higher Education Context. Journal of Education, Innovation, and Communication Special Issue, 

June 2020, 91- 106: Doi:10.34097/jeicom_SP_june2020_4 

Khan, I. A. (2016). Effectiveness of E-learning for the Teaching of English: A Study of Comparative 

Strategies. Advances in Language and Literary Studies, 7(3), 125-135. Doi: 

10.7575/aiac.alls.v.7n.3p.125. 

Kurt, G. (2017). Implementing the flipped classroom in teacher education: Evidence from 

Turkey. Journal of Educational Technology & Society, 20(1), 211-221. Retrieved from 

http://www.jstor.org/stable/jeductechsoci.20.1.211 

Layali, K., & Al-Shlowiy, A. (2020). Students’ perceptions of e-learning for esl/efl in saudi universities at 

time of coronavirus: a literature review. Indonesian EFL Journal, 6(2), 97-108. Doi: 

10.25134/ieflj.v6i2.3378. 

Lederman, D. (2020). Will Shift to Remote Teaching be Boon or Bane for Online Learning? Available at : 

https://www.insidehighered.com/digital-learning/article/2020/03/18/most-teaching-going-remote-

will-help-or-hurt-online-learning. 

Lee, A. R. (2021). Breaking through digital barriers: Exploring EFL students’ views of zoom breakout 

room experiences. Korean Journal of English Language and Linguistics, 21, 510-524. Doi: 

10.15738/kjell.21..202106.510 

Li, F.W.B., Lau, R.W.H., & Dharmendran P. (2009) A Three-Tier Profiling Framework for Adaptive e-

Learning. In: Spaniol M., Li Q., Klamma R., Lau R.W.H. (eds) Advances in Web Based Learning 

– ICWL 2009. ICWL 2009. Lecture Notes in Computer Science, vol 5686. Springer, Berlin, 

Heidelberg. https://doi.org/10.1007/978-3-642-03426-8_30  



Arab World English Journal (AWEJ) Volume 13. Number 1. March 2022                                 

English Language Learning Strategies during COVID-19                                                             Khreisat 

 

  

  

Arab World English Journal                                                                       www.awej.org 

ISSN: 2229-9327                                                                                                                  

70 
 

 

Liberati, A., Altman, D. G., Tetzlaff, J., Mulrow, C., Gøtzsche, P. C., Ioannidis, J. P., ... & Moher, D. 

(2009). The PRISMA statement for reporting systematic reviews and meta-analyses of studies 

that evaluate health care interventions: explanation and elaboration. Journal of clinical 

epidemiology, 62(10), 1-34. Doi:10.1016/j.jclinepi.2009.06.006. 

Macaro, E., Curle, S., Pun, J., An, J., & Dearden, J. (2018). A systematic review of English medium 

instruction in higher education. Language Teaching, 51(1), 36-76. Doi: 

10.1017/S0261444817000350. 

Mahyoob, M. (2020). Challenges of e-Learning during the COVID-19 Pandemic Experienced by EFL 

Learners. Arab World English Journal, 11(4), 351-362.  

Mishra, L., Gupta, T., & Shree, A. (2020). Online teaching-learning in higher education during lockdown 

period of COVID-19 pandemic. International Journal of Educational Research Open, 1, 1-25. 

Doi: 10.1016/j.ijedro.2020.100012. 

Moawad, R. A. (2020). Online learning during the COVID-19 pandemic and academic stress in university 

students. Revista Românească pentru Educaţie Multidimensională, 12(1), 100-107. 

Mohammed, M. F. (2020). Scaffolding with Online Tasks for Developing Critical Writing Skills of 2nd 

Year Secondary School Students. Journal of Education, 76(76). Doi: 

10.12816/EDUSOHAG.2020.103726 

Oktaviani, L., & Desiarti, E. M. (2019). A lecturer’s and students’ perspective toward ethnic snake game 

in speaking class at Universitas Muhammadiyah Malang. Teknosastik, 15(2), 53-59. Doi: 

10.33365/ts.v15i2.98. 

Park, J., & Park, M. (2016). Qualitative versus quantitative research methods: Discovery or 

justification?. Journal of Marketing Thought, 3(1), 1-8. Doi: 10.15577/jmt.2016.03.01.1 

Pradita, I., Prasetya, W., &Maharsi, I. (2019, May). Effect of Instructional Scaffolding in Enhancing 

Students' Participating in Synchronous Online Learning. In Proceedings of the 2019 5th 

International Conference on Education and Training Technologies (pp. 106-110). 

https://doi.org/10.1145/3337682.333770.  

Pustika, R. (2020). Future English teachers’ perspective towards the implementation of e-learning in 

covid-19 pandemic era. Journal of English Language Teaching and Linguistics, 5(3), 383-391. 

Doi: 10.21462/jeltl.v5i3.448 

Rashid, A. A., Yunus, M. M., &Wahi, W. (2019). Using Padlet for collaborative writing among ESL 

learners. Creative Education, 10(3), 610-620. doi: 10.4236/ce.2019.103044. 

Ria, N. S. (2021). Teaching During Covid-19 Pandemic: What Should Educators Do To Save 

Nations'educationalCrisis?. Lectio: Journal of Language and Language Teaching, 1(1), 29-40. 

Rido, A., & Sari, F. M. (2018). Characteristics of classroom interaction of English language teachers in 

Indonesia and Malaysia. International Journal of Language Education, 2(1), 40-50. Doi: 

10.26858/ijole.v2i1.5246 

Rinekso, A. B., & Muslim, A. B. (2020). Synchronous online discussion: Teaching English in higher 

education amidst the covid-19 pandemic. JEES (Journal of English Educators Society), 5(2), 155-

162. Doi: 10.21070/jees.v5i2.646 

Saltz, J., & Heckman, R. (2020). Using Structured Pair Activities in a Distributed Online Breakout 

Room. Online Learning, 24(1), 227-244. https://doi.org/10.24059/olj.v24i1.1632. 

Sari, F. M., &Wahyudin, A. Y. (2019). Blended-Learning: The responses from non-English students in 

the Indonesian tertiary context. Teknosastik, 17(1), 23-28. Doi: 10.33365/ts.v17i1.204 

Schleicher, A. (2020). The impact of COVID-19 on education insights from education at a glance 

2020. Retrieved from oecd.org website: https://www. oecd. org/education/the-impact-of-covid-

19-on-education-insights-education-at-a-glance-2020.pdf. 

Schulten, K. (2020) Coronavirus Resources: Teaching, Learning and Thinking Critically. New York 

Times. Available at https://www.nytimes.com/2020/03/11/learning/coronavirus-resources-

teaching-learning-and-thinking-critically.html. 



Arab World English Journal (AWEJ) Volume 13. Number 1. March 2022                                 

English Language Learning Strategies during COVID-19                                                             Khreisat 

 

  

  

Arab World English Journal                                                                       www.awej.org 

ISSN: 2229-9327                                                                                                                  

71 
 

 

Slevitch, L. (2011). Qualitative and quantitative methodologies compared: Ontological and 

epistemological perspectives. Journal of quality assurance in hospitality & tourism, 12(1), 73-81. 

Doi: 10.1080/1528008X.2011.541810. 

Spiceland, C. P., Spiceland, J. D., & Schaeffer III, S. J. (2015). Using a course redesign to address 

retention and performance issues in introductory accounting. Journal of Accounting 

Education, 33(1), 50-68. Doi: 10.1016/j.jaccedu.2014.12.001. 

Stenbacka, C. (2001). Qualitative research requires quality concepts of its own. Management 

Decision, 39(7), 551-556. Doi: 10.1108/EUM0000000005801. 

Sun, A., & Chen, X. (2016). Online education and its effective practice: A research review. Journal of 

Information Technology Education: Research, 15, 157–190. Doi: 10.28945/3502. 

Tanveer, M., Bhaumik, A., Hassan, S., &Haq, I. U. (2020). Covid-19 pandemic, outbreak educational 

sector and students online learning in Saudi Arabia. Journal of Entrepreneurship Education, 

23(3), 1-14. 

Toquero, C. M. (2020). Challenges and opportunities for higher education amid the COVID-19 pandemic: 

The Philippine context. Pedagogical Research, 5(4), em0063, 1-5. Doi:10.29333/pr/7947 

Troudi, S., & Maazoun Zayani, E. (2020). Scaffolding EFL teachers' black box: towards a theoretical 

framework of EFL teachers’ reading knowledge. Retrieved from 

https://ore.exeter.ac.uk/repository/handle/10871/122133 

Twigg, C. A. (2003). Improving learning and reducing costs: New models for online learning. Educause 

Review, 38, 29–38. Retrieved from https://www.thencat.com/Articles/erm0352.pdf 

Williams, M. K., J. E. Schroer, C. Gull, J. C. Miller, and S. Axelson. 2020. “Creating a Support Network 

to Sustain Student-centered, Active Pedagogy in Emergency Online Education.” In Teaching, 

Technology, and Teacher Education during the COVID-19 Pandemic: Stories from the Field, 

edited by R. E. Ferdig, E. Baumgartner, R. Hartshorne, R. Kaplan-Rakowski,and C. Mouza, 27–

32.Waynesville:  Association for the Advancement of Computing in Education. 

Wolfinger, S. (2016). An exploratory case study of middle school student academic achievement in a 

fully online virtual school (Doctoral dissertation, Drexel University). Drexel University 

Wu, W. C. V., Hsieh, J. S. C., & Yang, J. C. (2017). Creating an online learning community in a flipped 

classroom to enhance EFL learners’ oral proficiency. Journal of Educational Technology & 

Society, 20(2), 142-157. Retrieved from https://www.jstor.org/stable/90002170, 

Yarrow, N., Masood, E., &Afkar, R. (2020). Estimates of COVID-19 Impacts on Learning and Earning in 

Indonesia: How to Turn the Tide. Jakarta: World Bank. Available at 

https://openknowledge.worldbank.org/handle/10986/34378 

Yildiz, E. P., Cengel, M., &Alkan, A. (2020). Current trends in education technologies research 

worldwide: Meta-analysis of studies between 2015-2020. World Journal on Educational 

Technology: Current Issues, 12(3), 192-206. Doi.org/10.18844/wjet.v12i3.5000a. 

Zakarneh, B. M. (2018). Effectiveness of E-learning Mode for Teaching English Language in Arab 

Universities. International Journal of Applied Linguistics and English Literature, 7(7), 171-181. 

Doi: 10.7575/aiac.ijalel.v.7n.7p.171. 

Zhu, X., & Liu, J. (2020). Education in and after Covid-19: Immediate responses and long-term 

visions. Postdigital Science and Education, 2(3), 695-699. Doi: 10.1007/s42438-020-00126-3. 

 

 

 

 

 

 

 

 


