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Abstract: 

The application of technology in education has become a significant option for a more efficient 

and interactive approach, particularly in language teaching. However, few studies have 

investigated the use of technology in the teaching of writing in English language classrooms, 

especially in the Malaysian context. The present study investigates the teaching of writing 

practices and technology tools employed by English as a second language teachers when teaching 

writing skills. Using Technology Acceptance Model as the underpinning theory, this study also 

examines the effectiveness of the use of technology in the teaching of writing by collecting data 

from forty secondary school English teachers in Malaysia using a set of questionnaires.  The 

findings indicated that technology is an important tool to improve students’ writing skills, assist 

teachers as a teaching aid and promote student engagement in the classroom. However, the lack of 

technical support hinders some teachers from using technology because it takes a lot of time which 

disrupts the teaching and learning process. Nevertheless, there is no doubt that technology plays 

an important role in helping teachers to improve students’ writing skills. Significantly, the findings 

of this study provide evidence to improve the application of technology in language teaching and 

learning.  
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Introduction  

English is an international language used by many people aroud the world as a lingua franca. In 

Malaysia, English is taught as a second language to Malaysians as a compulsory subject in schools 

and tertiary institutions. This shows the importance of English language because it is widely used 

in academic settings and daily life. Proficient English users are highly sought after by employers 

especially if the company is globally-oriented, making them more employable compared to those 

with lower proficiency (Ting, Marzuki, Chuah, Misieng, & Jerome, 2017). Both public and private 

sectors also commented that Malaysian universities are producing graduates with insufficient 

English language skills (Selvaratnam, 2019). Malaysian graduates are expected to be able to use 

English proficiently in different contexts upon graduation. However, despite learning English as a 

compulsory subject for eleven years in primary and secondary school, Malaysian students are still 

unable to master the language even after entering university.  

 

This brings the issue of English language teaching and learning to attention. Students learn 

English as their second language and their mother tongue influences their language acquisition 

process. Teachers play an important role in interacting with the students and scaffolding their 

learning process to help them improve their English proficiency in the classroom. Malaysia is a 

multiracial country in national schools where students from different cultural backgrounds study 

in the same learning environment, classroom interactions contribute to the students’ English 

learning development. According to Firth and Wagner (1997), second language is acquired 

through interaction and used resourcefully, contingently and contextually (as cited in Yamat, 

2012).  

 

In addition, writing is considered one of the most difficult language skills to acquire 

because writing is a non-linear process. It involves processes such as drafting and brainstorming 

during pre-writing, proceeded with during writing and editing and revising in post-writing 

processes. As students write, they may return to previous processes especially during the editing 

process. Writing is also a cognitive activity because teachers play an important role in guiding 

students to improve their writing skills which will be useful for their prospective career (Javadi-

Safa, 2018). Besides that, the product writing approach is one of the most popular approaches used 

by teachers in teaching writing in Malaysian classrooms (Ismail, Salam, & Academy, 2015). This is 

a more traditional approach as compared to the process writing approach which focuses on the 

process of ongoing drafting and editing with the help of a teacher to assist students in their writing 

(Jalaluddin, 2019).  

 

In today’s modern society, technology is widely used among students especially those who 

were born after the year 1995, known as Generation Z. These students are digital natives, which 

means they were born during the digital era and they are accustomed to using technology in their 

daily lives. Social media websites such as Facebook, Instagram, and Twitter are popular and 

commonly used as a mean to give and receive feedback as a way to communicate with others and 

express their opinions (Dolot, 2018). This is also exactly where writing takes place too. More 

teachers are integrating social media into their teaching methods as a way to teach writing to their 

students. Web 2.0 tools such as Facebook and Wikipedia allow students to develop their writing 
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skills and interact with teachers to gain feedback (Yunus, Salehi, & Chenzi, 2012).  Innovative and 

modern teaching and learning processes can be delivered with the use of technology to make 

classroom activities more student-centred so that they can learn independently at their own pace 

and level (Yunus, Nordin, Salehi, Sun, & Embi, 2013a). Although using technology to teach 

English may encourage students to participate in classroom activities actively, not all students have 

access to the internet nor can afford to own a laptop or smartphone. With the growing global 

demand for flexible and innovative learning, Information and Communications Technology 

(known as ICT) can be integrated with traditional instructional methods to teach Malaysian 

students writing. 

 

Thus, this study was conducted to investigate the use of technology in the teaching of 

writing in Malaysian English as a second language (ESL) classrooms. Particularly, the study 

examines writing practices and ICT tools commonly utilised by ESL teachers to teach writing 

skills in ESL classrooms in secondary schools. Advances in technology in education are inevitable 

as technology has become an integral part of our everyday life. The new generation of students is 

becoming more tech-savvy and they have a high level of technology literacy. Hence, it is important 

to investigate the teachers’ perception on the use of technology in the teaching of writing 

classrooms as information regarding the benefits, challenges, implementation, and attitudes of 

teachers will be a further probe. 

 

Literature Review 

Technology in Malaysian ESL Classrooms 

Traditional teaching and learning methods are catching up with 21st-century learning as the use of 

technology is gaining popularity among teachers to create an innovative and motivating learning 

environment for students to learn English. Web 2.0 is known as a way to create Web pages 

whereby digital content can be copied, moved, altered, remixed and linked according to the users’ 

abilities (Alexander, 2008). Web 2.0 collaboration tools such as social media platforms and 

blogging websites allow students to read and create content online with users from all over the 

world. This gives teachers the opportunity to conduct lessons and assign tasks online because 

technology enables them to organise virtual meetings through video calls or forums to interact 

with their students. In 2013, the Ministry of Education Malaysia introduced Frog Virtual Learning 

Environment (VLE) to primary and secondary schools in Malaysia to promote e-learning (Cheok, 

Wong, & Ayub, 2017).   

 

Technology is used to motivate students and create an interesting learning environment to 

attract their attention during lessons (Pazilah, Hashim & Yunus, 2019). However, it is also shown 

in this study that technology can be distracting to students too. Despite the demand for integration 

of ICT tools in teaching and learning, not all Malaysian students have access to internet 

connectivity and devices. Previous studies also showed that there are insufficient technological 

tools such as internet-connected computers and interactive whiteboards and the use of ICT is not 

prioritised in schools too (Ghavifekr, Kunjappan & Ramasamy, 2016).  Malaysian teachers have 

access to devices such as computers, laptops and smartphone as well as internet connection, but 

students only have access to computers when lessons are conducted in the computer lab (Garba, 

Byabazaire, & Busthami, 2015). Besides that, Malaysian public schools are not supported with 
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sufficient technical supports to help teachers when faced with difficulties as they are not provided 

with enough ICT training to deal with such problems (Ghavifekr & Sani, 2015). Students are 

trained to score in national examinations therefore teachers prioritise the completion of syllabus 

and there is insufficient time for them to integrate internet into teaching (Eng Tan, 2016). 

Moreover, little studies have been conducted to explore the integration and effectiveness of 

technology tools in writing, especially in ESL context.  

 

Writing Skills in an ESL Context 

Writing skill is considered the most difficult language skill to acquire especially for ESL 

learners. Although ESL learners may have little difficulties acquiring communication skills and 

are able to achieve native-like pronunciation and syntax, they face the same struggles as English 

as a Foreign Language (EFL) learners when it comes to developing effective writing skills 

(Webb, 2015). Nevertheless, it is important for ESL learners to have good writing skills in order 

to achieve academic success. In a study conducted among ESL students, it was found that 

language inaccuracy such as grammar, coherency, development of writing is a major obstacle in 

ESL academic writing (Akhtar, Hassan, Saidalvi, & Hussain, 2019). Malaysian ESL teachers in 

particular, are known to use traditional approaches and encourage the use of model essays as a 

method to teach students writing skills. This is because teachers do not have the time and 

availability to guide students individually due to large classroom sizes in Malaysian schools 

(Thulasi, Ismail, & Salam, 2015).  

Additionally, writing activities can also take place in social media platforms such as 

Facebook, Twitter, Instagram and WhatsApp and help students to develop students’ writing skills 

because students nowadays are avid users of social media. Students also have access to internet 

and ICT tools such as smartphones, laptops and tablets which enables them to access social media 

websites too. Social media platforms are used to help users to connect through texting and sharing 

of posts and there is no doubt that students write by updating their social media accounts too. This 

is evident in a research conducted by Wil, Yunus and Suliman (2019) as they found that students 

use social media to communicate with their friends and family. It was also stated that a majority 

of students agree that social media helps them to write better. Social media is an interactive 

medium where important information is shared daily which makes the students’ learning processes 

more interesting. A research conducted by Majid and Stapa (2017) showed that students’ ESL 

writing performance improved when their writing processes are scaffolded via Facebook. These 

studies are also supported by Yunus et al. (2012) as Web 2.0 tools such as Facebook are useful in 

developing students’ writing skills and getting feedback from their teachers to improve on their 

writing. 

Furthermore, there is a need for ESL teachers to be equipped with 21st-century learning 

skills (CLS) with the shift from teacher-centred to student-centred learning approach. A vast 

majority of teachers have a substantial amount of knowledge on 21st CLS but the execution of 

these skills is far from satisfactory (Goh & Muhamad, 2019). This is because teachers find it 

difficult to implement 21st CLS due to the amount of preparation and workload needed to use 21st 
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CLS. In addition, Goh and Muhamad also stated that 21st CLS can be associated with connectivism 

learning theory. According to this theory, learning takes place when learners occasionally make 

connections with their environment in this digital age as they obtain and exchange information 

using the Internet (Siemens, 2005). He also claims that new information is acquired frequently, 

and it is essential for learners to be able to differentiate between important and unimportant 

information. 

Teachers’ Perception on the Use of Technology 

The use of technology in teaching and learning in the classroom can be perceived through the 

four anchors in the Technology Acceptance Model (TAM) which are perceived usefulness, 

perceived ease of use, attitude towards use and behavioural intention to use.  Firstly, technology 

is widely used by teachers in public schools to help them improve their teaching with the latest 

teaching materials and it also provides many opportunities for effective teaching which could 

help students to be more active in lessons. Teachers also believe that educational videos can 

easily be accessed by students online, therefore it helps to improve students’ language abilities 

(Ghavifekr & Sani, 2015). Malaysian ESL teachers have positive perception towards the use of 

technology as a teaching aid when teaching writing skills because it could gain students’ 

attention in the classroom and make the lesson more interesting (Yunus, Nordin, Salehi, Embi, & 

Salehi, 2013b). This shows that teachers find technology useful in helping them in creating 

classroom materials and promoting student engagement during lessons.  

Additionally, teachers believe e-learning gives flexibility in learning as students are given 

the freedom to learn wherever and whenever they want, thus increasing student motivation and 

ICT usage (Cheok et al., 2017). In another research conducted among English teachers in rural 

schools in Sarawak, the teachers have a positive attitude towards the use of ICT as they feel 

comfortable using ICT as a tool in teaching and learning and a majority of them find it exciting to 

use too (Berok & Md Yunus, 2019). This is conceded by another study conducted in Malaysian 

secondary schools by Mariappan, Omar and Abu (2018) as they found that a majority of teachers 

believe that their schools are ready to use Facebook in the teaching and learning process. They 

also agree the use of Facebook makes teachers more efficient as it also lessens their workload. 

This shows that the use of technology does not necessarily have to revolve around gadgets but 

social media platforms such as Facebook can be used to facilitate teaching and learning in schools 

and show positive outcomes among teachers too. Students can also improve their vocabulary by 

using online dictionaries which are easily accessible on the internet when they read online 

materials (Yunus et al., 2013a). 

Furthermore, previous studies have shown that teachers have the intention to use ICT to 

search for teaching and learning materials and preparing lesson plans. When it comes to ease of 

use, a majority of teachers have no difficulties in using ICT to manage classrooms and the 

integration of ICT does not hinder their teaching too (Umar & Hassan, 2015). Teachers in 

Malaysian public schools agree that they prefer to use ICT in school because they are aware of the 

positive roles of ICT in education (Ebrahimi & Jiar, 2018). This is because students can take charge 

of their learning process and promote collaborative work between students. Besides that, students 
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can also concentrate better on their work, thus creating a conducive learning environment where 

students are more engaged in their learning (Ghavifekr, Kunjappan, & Ramasamy, 2016). 

However, it was also found that the actual implementation of ICT in Malaysian education is still 

low. Many teachers emphasised that poor internet connectivity in schools discouraged them from 

using ICT (Kit & Ganapathy, 2019).  

 

Methods 

This study employed survey research design where the researcher collected information 

from the subjects in order to assess their perception on the use of technology in teaching of writing 

in ESL classroom.  

 

Participants 

A total of 40 ESL secondary school teachers in Peninsular Malaysia participated in this survey. 

They comprised of thirty-four female and six male English teachers with varying teaching 

experience from less than five years and to more than ten years of teaching experience. The 

participants also reported to have at least a medium to high ability in handling technology in 

teaching.  

Research instrument  

A set of questionnaires adopted from Ghavifekr and Sani (2015) with 4-Likert scale ranged from 

4= Strongly Agree, 3= Agree, 2= Disagree and 1= Strongly Disagree were utilised for this study. 

The first part of the questionnaire consists of 8 items that assess the teachers’ writing practices 

and ICT tools commonly used by teachers to teach writing skills. The second part consists of 15 

items that look into the teachers’ perception of the use of technology in teaching writing in terms 

of perceived usefulness, perceived ease of use, attitude towards using and behavioural intention 

to use.  

Research Procedure 

The research was conducted by distributing the survey questions via Google Forms. The link to 

the survey questionnaire was shared using social media platforms such as Gmail, LinkedIn, 

Facebook, Instagram and WhatsApp. The data was collected from 31st August till 22nd October 

2020. 

Methods of Data Analysis  

The data collected from the respondents were analysed using the IBM SPSS (Statistical Package 

for the Social Sciences) version 25 and the descriptive analysis method.  
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Findings 

The first section of the questionnaire aims to identify the teacher’s writing practices and ICT 

tools commonly used to teach writing skills. Scaffolding, process and product writing approaches 

are among the writing practices used by teachers in the classroom. Some examples of ICT tools 

used by teachers are social media platforms such as Facebook and WhatsApp and Google Docs. 

Table 1 shows the ICT tools commonly used by the teachers to teach writing skills.  Table 1. 

Teachers’ ICT tools commonly used to teach writing skills 

 Statement Frequency Percentage (%) 

1. Do you use ICT tools as a teaching aid to teach students writing skills? 

 Yes 32 80.0 

No 8 20.0 

   

2. What kind of ICT tools do you use to teach writing skills in the classroom? (Please skip 

this if you answered ‘No’ for question 5) 

 Padlet 3 7.5 

Frog VLE 3 7.5 

Google Docs 10 25.0 

Social media platforms (e.g. Facebook, 

WordPress, WhatsApp etc.) 

12 30.0 

Others  5 12.5 

All of the above 1 2.5 

None 6 15.0 

   

3. Do you use gadgets such as computers, interactive whiteboards, projectors to teach in 

the classroom? 

 Yes 32 80.0 

No 8 20.0 

   

4. Do you encourage the use of collaboration tools such as blogs and social media 

platforms to promote writing skills among students? 

 Yes 28 70.0 

No 12 30.0 

Based on the table, it is shown that most of the teachers, with a percentage of 80.0%, use 

ICT tools as a teaching aid to teach students writing skills. The most popular ICT tool use to 

teaching writing is social media platforms such as Facebook, WhatsApp and WordPress, with a 

percentage of (30.0%), followed by Google Docs (25%). Padlet and Frog VLE are the least popular 

ICT tools among teachers with only three users respectively (7.5%). However, it is also shown that 

teachers use other ICT tools such as LCD projector, visualiser, Google Education Suite, 

PowerPoint slides and Microsoft Word. One teacher responded that she uses all of the options 

given in the survey while six teachers do not use ICT tools in the classroom to teach writing. 
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Besides that, 80% of the teachers use gadgets such as computers, interactive whiteboards, 

projectors to teach in the classroom and 70% of the teachers also responded that they encourage 

the use of collaboration tools such as blogs and social media platforms to promote writing skills 

among students. 

Table two (refer Appendix) shows the teacher’s perception of the use of technology in 

teaching writing. There are four parts in this section which are: (i) the perceived ease of use towards 

technology, (ii) perceived usefulness towards technology, (iii) behavioural intention to use 

technology and (iv) attitude towards using technology. There are five items in part one, seven 

items in part two, four items in part three and four items in part four. 

Based on Table two, some of the teachers believed that the ICT facilities in their school 

are functioning well and are easy to use but some do not think the same way. Some teachers also 

received technical support when they are faced with difficulties when using ICT tools. Besides 

that, most teachers, with a total percentage of 75%, have a computer lab in their school in which 

they can bring their students to watch educational videos which are beneficial for teaching writing. 

Some teachers also think that the lack of support from the school top management does not 

discourage them from using technology to teach writing. A majority of the teachers, with a 

percentage of 90%, agree that they are given the freedom to design their own teaching materials 

with the use of technology. This means that most of the teachers find that technology is easy to 

use in the classroom. 

 

 The next factor is the perceived usefulness towards technology among teachers. Most of 

the teachers believed that they have more time to cater to students’ need if technology is used in 

teaching writing, with a total percentage of 65%. However, teachers also believed that they can 

teach effectively without the use of technology, with a percentage of 90.0%. Furthermore, 72.5% 

of the teachers disagree that the use of technology in teaching writing is a waste of time and about 

half of the teachers are confident that their students learn best without the help of technology. A 

majority of the teachers, with a total percentage of 67.5%, disagree that classroom management is 

out of control when using technology to teach writing. On top of that, 62.5% of the teachers also 

disagree that students pay less attention when technology is used to teach them writing. It is found 

that most teachers believed that their students make effort for their lesson if technology is used to 

teach writing in the classroom. The results show that the majority of teachers find technology 

useful in teaching.  

 

The third factor is teachers’ behavioural intention to use technology. 37 out of 40 teachers 

agree that the use of technology helps them to improve teaching writing with more updated 

materials. 90% of them also agree that the use of technology improves the quality of teaching 

writing. Additionally, 95% of teachers believed that the use of technology helps them to prepare 

teaching resources and materials. A majority of the teachers, with a percentage of 82.5%, think 

that the use of technology enables students to be more active and engaging in the lesson. This 

concludes that most teachers have positive behaviour towards the use of technology.  
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The last factor is teachers’ attitude towards using technology. A majority of the teachers 

agree that they feel confident learning computer skills and they also find it easier to teach by using 

technology with a total percentage of 87.5% and 80% respectively. Besides that, 95% of the 

teachers are aware of the great opportunities that ICT offers for effective teaching too. Lastly, 95% 

of teachers agree that technology-supported teaching makes learning writing more effective. In 

conclusion, it is clear that Malaysian ESL teachers have a positive attitude towards using 

technology to teach writing skills in the classroom. 

 

Discussion  

The Writing Practices and ICT Tools Commonly Used by Teachers to Teach Writing Skills   
The results of this study show that a majority of the teachers prefer using modern teaching 

style over traditional style and they have a medium to high ability in handling technology in 

teaching. This shows that technology is widely used among teachers to teach writing in an ESL 

classroom, as compared to the use of traditional learning aids. It is also found that a majority of 

the teachers use modal essays as a method to teach writing skills. The supported the claim that 

high number of teachers have extensive knowledge of 21st CLS (Goh & Muhamad, 2019) which 

may influence their preferred teaching method especially in ESL classroom. However, this 

contradict with a previous study conducted by Thulasi et al. (2015) which shows that Malaysian 

ESL teachers prefer using traditional approaches by encouraging the use of modal essays as a way 

to teach students writing skills. The findings also imply that the teachers prefer to use ICT tools as 

a teaching aid to teach students writing skills. Besides that, it is proven that most teachers guide 

students in their writing process by scaffolding and providing comments and feedback. This is 

further supported by a previous study which shows that scaffolding is useful in improving ESL 

students’ writing performance via Facebook (Majid & Stapa, 2017).  

 

This study also proved that most teachers prefer using social media such as Facebook, 

WordPress and WhatsApp and Google Docs to teach writing. This is in line with a previous study 

which shows that more teachers are integrating social media as a way to teach writing to their 

students (Yunus et al., 2012). Other ICT tools used by teachers include computers, PowerPoint 

slides, Microsoft Word, LCD screen, visualiser, and iPad. In other words, teachers are familiar 

with using technology and prefer using it to teach writing in the classroom. In addition, this also 

indicates that teachers attempt to match with the students’ communication and learning style which 

are predominantly involves the use of social media (Wil, Yunus & Suliman, 2019).  

 

Teachers’ Perceived of the Use of Technology 
The results of this study have identified teachers’ perceptions towards the use of technology in teaching 
English in the classroom. Four factors were determined according to the Technology Acceptance Model 
(TAM), which are (i) perceived usefulness, (ii) perceived ease of use, (iii) attitude towards using and (iv) 
behavioural intention to use. 

Perceived Usefulness 

Based on the results of this study, most teachers have a positive perception towards the use of 

technology in teaching writing. One reason is because a majority of teachers are given the 

freedom to design their teaching materials with the use of technology too. This is proven in a 
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study conducted by Ghavifekr and Sani (2015) as they mentioned that technology is widely used 

by teachers because it provides the latest teaching materials which help them to improve their 

teaching. This gives them the flexibility to develop their lessons too. Besides that, it is clear that 

teachers also encourage the use of collaboration tools such as blogs and social media platforms 

to promote writing skills among students. This is supported by Ebrahimi & Jiar (2018) as they 

found that teachers are aware of the positive roles of ICT tools as students can promote 

collaborative work among students. 

Perceived Ease of Use 

Results also indicate that the use of technology in teaching writing has helped teachers to 

explore new ideas and approaches.  This is supported by Yunus et al. (2013a) as it is found that 

students can improve their vocabulary using online dictionaries because they are easily accessible 

on the internet. Besides that, results also show that technology helps students to focus better and 

promote student participation. Students are more motivated and interested in learning when 

technology is used too. This is in line with a study conducted by Ghavifekr et al. (2016) as it is 

proven that students can concentrate better on their work through collaborating learning, thus 

creating a conducive learning environment where students are more engaged in their learning 

process. 

Attitude towards Using 

The findings of this study also reflect teachers’ progressive attitude towards the use of ICT. 

Teachers are confident in learning new computer skills and find it easier to teach using technology. 

This is in line with previous studies which found that teachers have no difficulties in using ICT to 

manage classrooms and the inculcating ICT in the classroom does not hinder their teaching too 

(Umar & Hassan, 2015). They are also aware of the great opportunities that ICT offers for effective 

teaching. Teachers think that technology-supported teaching makes learning writing more 

effective and interactive too. Past studies asserted that Web 2.0 tools such as Facebook and 

Wikipedia allow students to develop their writing skills and interact and receive feedback from 

their teachers (Yunus et al. 2012). 

Behavioural Intention to Use 

The results of the survey also show teachers have a positive behavioural intention to use 

technology in teaching writing. They believed that technology helps them to improve the teaching 

of writing because the latest materials are available online, thus improving the teaching quality. 

This is supported by a study conducted by Mariappan et al. (2018) which revealed that majority of 

teachers believed that their schools are ready to use Facebook in the teaching and learning process. 

Technology does not have to revolve on gadgets alone, but social media platforms can be used in 

the classrooms too. Teachers also agree that technology helps them to prepare teaching resources 

and materials and enable students to be more active and engaging in lessons. These results are 
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supported by a previous study conducted by Yunus et al. (2013), whereby results show that 

Malaysian ESL teachers find technology useful in helping them creating classroom materials to 

teach writing skills. Thus, teachers have a positive behavioural intention to use technology. 

Conclusion 

The research was conducted among Malaysian ESL teachers teaching in secondary schools in 

Peninsular Malaysia to investigate the use of technology in teaching writing in ESL Malaysian 

classrooms. Overall, most teachers see technology as a beneficial tool that can help students to 

improve their writing skills because teaching and learning materials can be obtained easily. 

Technology is also seen as an effective tool to teach writing in the classroom. Besides that, teachers 

are able to handle technology and use modern teaching approaches to teach writing. They use 

technology to give feedback and interact with students on social media platforms which enhances 

the students’ writing processes. The findings also imply that the use of technology in teaching 

writing has helped teachers to explore new ideas and approaches. Hence, teachers are confident to 

learn new skills and improve their ICT knowledge to be utilised in their teaching and learning 

processes. Modern teaching approaches are also crucial in this era when online learning is slowly 

becoming more mainstream with a global pandemic that has forced schools to close, reducing face-

to-face interactions between students and teachers. 

 In brief, the use of technology in teaching writing in an ESL Malaysian classroom is 

significant to help teachers in improving students’ writing skills. Technology includes gadgets, 

social media, and Web 2.0 which can be used in different ways to create fun and innovative 

teaching and learning materials for an ESL classroom. Hence, schools must provide technical 

support and improve ICT facilities to encourage teachers to integrate into the teaching of writing 

in an ESL classroom. Technology has the potential to help students improve their English writing 

skills and equip students with 21st-century skills which are crucial in this digital age. Therefore, 

the study of the use of technology in teaching writing in an ESL Malaysian classroom should be 

explored further to help students improve their writing skills and encourage more teachers to make 

full use of technology in the classroom. 
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Appendix 

Table 2. Teacher’s perception on the use of technology in teaching writing 
No. Statement 

S
tr
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D
is

a
g

re
e
 

D
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e
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e
 

S
tr
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Mean S.D. 

Frequency and Percentage (%) 

 Part 1: Perceive Ease of 

Use Towards 

Technology  

 

1.  The ICT facilities in my 

school are well 

functioning and are easy 

to use. 

3  

(7.5%) 

13 

(32.5%) 

19 (47.5%) 5 

(12.5%) 

2.65 .802 

2.  The technical supports 

are provided if teachers 

are faced with 

difficulties. 

2 

(5.0%) 

15 

(37.5%) 

18 

(45.0%) 

5 

(12.5%) 

2.65 .770 

3.  There is computer lab in 

my school in which I can 

bring students there to 

watch educational videos 

which are beneficial for 

teaching writing. 

1 

(2.5%) 

9 

(22.5%) 

19 

(47.5%) 

11 

(27.5%) 

3.00 .784 

4.  Lack of supports from 

the school top 

management discourage 

me from using 

technology to teach 

writing. 

7 

(17.5%) 

15 

(37.5%) 

13 

(32.5%) 

5 

(12.5%) 

2.40 .928 

5.  Teachers’ are given the 

freedom to design their 

own teaching materials 

0 

 

4 

(10.0%) 

20 

(50.0%) 

16 

(40.0%) 

3.30 .648 



Arab World English Journal (AWEJ) Special Issue on CALL Number 7. July 2021                                   

The Use of Technology in Teaching of Writing                                               Kee, Hashim & Sulaiman  

  

Arab World English Journal                                                                       

www.awej.org 

ISSN: 2229-9327                                                                                                                  

329 
 

 

with the use of 

technology. 

 Part 2: Perceived 

Usefulness Towards 

Technology 

 

6.  I have more time to cater 

to students’ need if 

technology is used in 

teaching writing. 

1 

(2.5%) 

13 

(32.5%) 

21 

(52.5%) 

5 

(12.5%) 

2.75 .707 

7.  I can still have an 

effective teaching 

without the use of 

technology. 

0 4 

(10.0%) 

21 

(52.5%) 

15 

(37.5%) 

3.28 .640 

8.  I think the use of 

technology in teaching 

writing is a waste of 

time.   

10 

(25.0%) 

19 

(47.5%) 

11 

(27.5%) 

0 2.03 .733 

9.  I am confident that my 

students’ learn best 

without the help of 

technology. 

5 

(12.5%) 

17 

(42.5%) 

16 

(40.0%) 

2 

(5.0%) 

2.38 .774 

10.  The classroom 

management is out of 

control if technology is 

used in teaching 

writing. 

9 

(22.5%) 

18 

(45.0%) 

10 

(25.0%) 

3 

(7.5%) 

2.18 .874 

11.  Students’ pay less 

attention when 

technology is used in 

teaching writing. 

8 

(20.0%) 

17 

(42.5%) 

11 

(27.5%) 

4 

(10.0%) 

2.28 .905 

12.  Students’ makes no 

effort for their lesson if 

technology is used in 

teaching writing. 

8 

(20.0%) 

18 

(45.0%) 

12 

(30.0%) 

2 

(5.0%) 

2.20 .823 

 Part 3: Behavioural 

Intention to Use 

Technology 

 

13.  The use of technology 

helps teachers to improve 

teaching writing with 

more updated materials. 

0 3 

(7.5%) 

18 

(45.0%) 

19 

(47.5%) 

3.40 .623 

14.  I think the use of 

technology improves the 

quality of teaching 

writing. 

0 4 

(10.0%) 

24 

(60.0%) 

12 

(30.0%) 

3.20 .608 

15.  I think the use of 

technology helps to 

prepare teaching 

resources and materials. 

0 2 

(5.0%) 

18 

(45.0%) 

20 

(50.0%) 

3.45 .597 

16.  The use of technology 

enables the students’ to 

0 7 

(17.5%) 

20 

(50.0%) 

13 

(32.5%) 

3.15 .700 
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be more active and 

engaging in the lesson. 

 Part 4: Attitude 

Towards Using 

Technology 

 

17.  I feel confident learning 

new computer skills.   

0 5 

(12.5%) 

19 

(47.5%) 

16 

(40.0%) 

3.28 .679 

18.  I find it easier to teach by 

using technology. 

0 8 

(20.0%) 

19 

(47.5%) 

13 

(32.5%) 

3.13 .723 

19.  I am aware of the great 

opportunities that ICT 

offers for effective 

teaching. 

0 2 

(5.0%) 

21 

(52.5%) 

17 

(42.5%) 

3.38 .586 

20.  I think that technology 

supported teaching 

makes learning writing 

more effective. 

0 2 

(5.0%) 

21 

(52.5%) 

17 

(42.5%) 

3.38 .586 

 

 

  


