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Abstract 

Teaching writing in English is a particularly daunting task for EFL teachers. Much of it concerns 

teaching accuracy in text production, development and thought expression which is usually not 

the teachers’ stated aim. Thus, teachers’ perceptions to the teaching of writing and the actual 

classroom practices need examination, which is the aim of this study, a prerequisite to 

recommending pedagogical changes to bridge the gap that exists between educational aims and 

outcomes so far as the teaching of writing to EFL learners in Saudi tertiary level educational 

institutions is concerned. The study applies a quantitative approach via a survey conducted with 

one hundred EFL teachers at Imam Mohammed Ibn Saud Islamic University (IMBSIU, 

henceforth), Qassim University and King Khaled University, Saudi Arabia. Results suggest that 

inadequate English resources and inefficient teaching methods are, in general, the main causes of 

poor writing skills. Further, the teachers perceive limited lexis, irregular sentences, and 

orthographical differences with the mother tongue as impediments in the learners’ ability to write 

well in English. The study concludes with some pertinent recommendations to remedy the 

situation. 
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Introduction 

Writing, due to various intrinsic attributes and extrinsic factors, seems to be the most 

challenging skill for language learners, both as the first and/or as the second or foreign language, 

relative to other main skills of listening, reading and speaking (Keller, Fleckenstein, Krüger, 

Köller, & Rupp. 2020; Thomas, 2020). It is often a solitary, burdensome undertaking, usually 

given as homework and therefore unsupported, leaving one to their own devices. There is a lot of 

research specifically on the problems of writing in EFL, but in practice, students still ‘dread’ 

writing and compositional tasks. Writing, however, is a fundamental and practical skill that, 

among others, enables one to be more than the passive recipient of linguistic input, more 

importantly, fosters critical thinking abilities. While writing, students have the opportunity to 

express and evaluate their thoughts and feelings, whether consciously or unconsciously. With 

young EFL learners, it becomes doubly challenging since they are both learning a language and, 

at the same time, their opinions and worldviews are largely unformed, and the process of 

creating well-thought units and structures in a foreign language efficiently appears an arduous 

task in the eyes of young learners. Writing is essentially a visual and imaginative enterprise 

represented by, and atomized in, words. It uses symbols to reflect speech patterns, including 

signs as punctuation and numerals, and defines the language units in action.  

 

In their article on writing for learners of the first and/or second language, Raimes (1983) 

sees writing as the skill that comes with the most baggage, among other things, of fright, 

disinterest, anguish, and nail-biting. Though it may come as a surprise to teachers of different 

subjects that writing should be such a big challenge for the learner of English, the fact of the 

matter is that it is no less challenging even for native speakers of languages. Reasons are many, 

and complex too, but what makes writing a particularly difficult and uninteresting task is the 

hackney-ism that might be seeped into the process, low innovation, and the difference in space 

and time of the communication that the written word is intended to achieve (Al-Ahdal, 2020a; 

2020b).  

 

Compared to speaking, writing discounts the message that is partly conveyed by 

expressions, tone, intonation and pitch, body language, eye contact, and above all, the instant 

feedback offered by spontaneous dialog. The writer is removed from his/her readers, unable to 

predict who the readers will be and what kind of preconceived notions and knowledge they will 

encounter when reading the text created by them. Therefore, writing requires an effort to think 

and organise ideas in a more logical sequence and better proficiency in the language and 

grammatical rules. It also requires adequate vocabulary bank, knowledge and awareness of 

syntax and morphology and all the wherewithal of linguistic ability that aids communication, 

including the very powerful and ever-present challenge of L1 (first language) interference.  

 

The question of teaching writing and EFL teachers’ perceptions of it has long been a 

matter of debate and controversy in the EFL community. Too often, teachers would rather put 

off, if not entirely do away with, the activity under the pretence that it is ‘too difficult to teach’ 

and that it is enough if learners pick up whatever they can in writing along the way as they move 

on (Al-Ahdal & Al-Mashaqba, 2016). They are generally unsympathetic to, and condescendingly 

dismissive of, learners’ poor textual output, deeming it good enough as it is, and are outright 

averse to finding why learners find it difficult to write in English. During informal interviews to 

test the hypothesis, it was informative to find that in EFL teachers' perceptions, the smallest unit 
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of writing was considered to be the sentence. In other words, when they undertake teaching 

writing, they ask learners to focus on the grammatical correctness of the sentence. Though 

‘correct’ production of text is indeed one of the aims of teaching writing, emphasizing only that 

aspect of the task results in the accuracy rather than the expression of the desired outcome. 

Writing as a process involves certain stages not precisely understood by these teachers, including 

but not limited to, the accuracy of expression with the text being organised as a coherent 

discourse based on logical sequencing of ideas for the writing of disjointed and unconnected 

sentences in the hope of improving the learners’ writing skills. This paper examines the existing 

gap between the objectives of teaching writing, teachers’ perceptions of teaching writing, and the 

actual pedagogical practices undertaken to accomplish the task.  

 

Teaching English involves four core skills, speaking, listening, reading and writing. 

Writing, for various reasons, has come to be the most challenging skill for both, students to learn, 

and teachers to impart (Abedi, Namaziandost, & Akbari, 2019; Kardena, Syarif, & Zaim, 2020; 

Sukmawati & Nasution, 2020). It is an integrated communicative competency that requires 

intelligent and purposive allocation of time and resources. Compared to speaking, writing 

requires more rigorous planning and organization because it is by nature deprived of the 

advantages of the intuitive and spontaneous nature of speech production offers, such as the use of 

fillers, pauses and gestures. Unlike the interlocutor, the writer is expected to be more logical and 

to-the-point since the reader enters the writer’s world expecting equally organized and to-the-

point content. In terms of motivation, it is interesting to know that many students ‘dread’ writing 

to the point that they even refuse to physically participate in composition classes, with writing 

seminars having the highest number of absentees. With English as a foreign language (EFL), the 

issue becomes even more severe, where the language taught is seldom offered outside the 

classroom environment. According to the theory of contemplated conduct, students' 

discernments and perceptions of a subject relate directly to their academic success and/or failure. 

The influence of learner cognition and perceptions of their classroom writing sessions is also a 

determining factor.  

 

Writing proficiency is not only desired but also required because of its importance to 

students’ future academic and professional success (Bracewell, 2020; Seçer & Yücel-Toy, 2020; 

Zahroh, Mujiyanto & Saleh, 2020; Surya, et al., 2020). Communicating efficiently is the 

cornerstone of any occupation regardless of how unrelated writing may seem to a specific field, 

it is important to consider writing as an essential component of one’s skillset. Although most 

modern-day workplaces have become more ‘casual’ in terms of communication, it is still 

important to maintain professionalism in email correspondences or other written exchanges. 

Texts ‘battered’ by incorrect grammar or typos may undermine one’s professionalism and 

attention to detail. According to Darmawangsa, Mutiarsih, Karimah, & Racmadhany (2020), 

academic writing encompasses an interpretation of distinctive concepts and experiences focused 

on the specific or general skills of writing. Writing requires, and at the same time encourages, 

inventiveness, innovation and clear mutual comprehension. It is a cognitive activity requiring a 

brain process that involves visualization and imagination in order to form concepts and ideas. 

Therefore, it is essential to develop students’ writing skills from early levels as they are 

important communication skills in this globalized, interconnected world. Because of its 

importance, most countries, including Saudi Arabia, have made the English language mandatory 
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in education. In the Kingdom of Saudi Arabia, students study English from preschool to varsity 

level.  

This study proposes to fulfil two objectives: To investigate teachers’ perceptions of 

teaching writing at Saudi tertiary level educational institutions, and to propose practical 

pedagogical measures for improving students’ writing skills in these institutions. Based on these 

objectives, this study intends to answer the following questions: 

1. What are the perceptions of the EFL teachers at Saudi tertiary level institutions of 

the teaching of writing? 

2. What are the perceived and actual obstacles to achieving the objectives of 

teaching writing in these institutions? 

3. Is it possible to realize the objectives of teaching writing by introducing 

pedagogical changes to the educational system? 

 

Research Problem 

Writing is an essential linguistic and communicative skill for EFL learners in Saudi 

tertiary level institutions as they need to be able to write adequately in the language for their 

present and future educational and professional success. They come to these institutions in the 

hope of attaining a certain level of communicative competence that would empower them to 

develop and exchange information, ideas, and particular or general arguments. First and 

foremost, it is EFL teachers’ responsibility to help them fulfil their communicative potential in 

writing. However, these learners have been observed not to be adequately competent writers at 

the end of their institution term. This study aims to investigate the reasons for this institutional 

mishap and to suggest ways to address learners' needs. Mastery of structure and complex 

linguistic components such as syntax, terminology, expressions and phrases, and psychological 

and emotional restraints are deterrent factors. This study focuses primarily on addressing these 

issues and attempts to find answers that lead to practical procedures and processes. 

 

Significance of the Study and Research Context  

Writing is a form of exchanging concepts, opinions and feelings. Writing in ESL and 

EFL also has the added advantage of offering students an opportunity to both learn a language 

and to be able to convey thoughts, emotions and viewpoints freshly and differently from one’s 

mother tongue. The present research is significant because it informs a wide range of 

professionals involved in research on writing for academic and/or professional needs. It will also 

help realise the ambitious yet achievable objectives of Saudi Arabia’s Vision 2030, particularly, 

its stated aim of creating a vibrant, informed and forward-looking society with qualified 

graduates. Our younger generation’s ability to be able to communicate with the global 

community using English, as the international lingua franca, is thus a given in this direction, as it 

has permeated every field, whether academic, economic, political or social. We need to empower 

our people to interact with the outside world efficiently and collaboratively.  

 

One reason for students’ inability to write is that they have not been taught to start the 

writing process (Al-Ahdal, Alfallaj, Al-Awaied, & Al-Hattami, 2014; Alfallaj & Al-Ahdal, 2017; 

Magulod, 2018), which is, in turn, due to problems such as the fact that there has historically 

been little demand and ‘push’ from the teachers for creativity and innovation in writing classes. 

This has led to confusion, frustration and inability to write down the very first sentence, 

metaphorically speaking, as they are unaccustomed to forming outlines and well-structured 
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thought processes epitomized in, and essential to the act of writing. The seemingly simple 

question of the starting point of writing is a great challenge before the Saudi Arabian student and 

it is common for teachers to hear them complain in words such as "I do have a lot in my mind, I 

would like to write down, but I don’t know where to start", and "I overthink and constantly 

change my mind about the topic I want to write and feel crippled and alone in this". Writing is, 

therefore, an essential skill for Saudi Arabian students in that they learn to use the proper 

structure for the optimal conveyance of ideas logically and reliably.  

 

Literature Review 

Numerous studies have been done on the role of teacher/learner perceptions and teaching 

English as a second or foreign language. In his analysis of English teachers’ perceptions in East 

Java and Indonesia, Hidayati (2018) concluded that there were two types of factors that posed a 

challenge before the teachers. The first were internal factors, including language competence, 

mother tongue interference and poor learner motivation and their reading habits. The second type 

were the external factors such as infrastructural realities and limitations and pressure from 

institutional authorities. According to Butler, Trosclair, Zhou and Wei (2014), assessing 

teacher/learner perceptions in second language learning is important as conflicting perceptions 

can lead to a failure in achieving learning objectives. Ferede, Melese, and Tefera (2012) 

examined the perceptions of teaching English writing and the actual teaching practices of 

teachers in Ethiopia. Their findings showed that due to teachers’ flawed and misplaced 

perceptions, their teaching practice was equally flawed and did not bear the intended results. In a 

similar study of English teachers’ perceptions of teaching writing, Fu and Matoush (2011) found 

the problem to be too much emphasis on rather ‘linguistically controlled language instruction’ 

than ensuring proficiency as a communication tool. Skills orientation was also almost 

exclusively test-driven and teacher preparation was minimal. Students’ speaking skills can 

further benefit from practicing writing since it offers an opportunity to learn ‘rarer’ vocabulary, 

syntax and structures, punctuation and, in general, language. Also, though writing skills are 

important for interpersonal communication, they are just as important externally, if not more so, 

for online publication which is the aim of most academics. The content that is difficult to 

understand, poorly written, or has spelling or grammatical errors can hardly be published, no 

matter how informative and rich the content may be.  

 

Theories of Teaching Writing  

Theories of teaching writing are essential in that they equip teachers with ideas that result 

in better and more intelligent practice. In his theorization of the process of teaching writing, 

Hodges (2017) outlined four key areas: 

 

The Cognitive Process Theory of Writing  

Writing is a thinking process involving mental mechanisms such as brainstorming, 

preparation and organizing. The cognitive writing theory and the methodology it presents, help 

students learn how to use conceptual thinking and integrate it into their writing process. The 

hypothesis was further developed by Flower and Hayes (1981) by taking into account student 

feedback, leading to the incorporation of the theory of cognitive processes into literary prose 

composition. The theory holds that since writers experience a thought phase before writing, it is 

important to establish macro- and micro-goals and a more inclusive hierarchical framework, and 

to set specific and clear objectives to achieve the goal(s) of writing.  
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The Sociocultural Theory of Writing  

The sociocultural theory of writing was formulated by the Soviet psychologist Lev 

Semyonovich Vygotsky. His theory views a thinking agent’s development as a socially mediated 

process in which they acquire their cultural values, beliefs, and problem-solving strategies 

through collaborative dialogues with more knowledgeable members of society. Vygotsky's 

theory is comprised of concepts such as culture-specific tools, private speech, and the Zone of 

Proximal Development. In short, it emphasizes the role of inspiration, effect and social forces as 

the main components of writing. Another significant aspect of his theory is the recognition of the 

role of socialization and engagement in the production of mental behavior or information 

retention phase. According to the theory of Zone of Proximal Development, students need 

assistance and socialization, in the form of collaboration with their teachers and peers, to 

improve and acquire the language in its fullness as a social concept (Vygotsky, 1978).  

 

Social Cognitive Theory and Self-efficacy in Writing  

The social cognitive theory relates to the interaction between cognitive, physiological, 

personal and environmental variables to assess motivation and actions (Bandura, 1993). It 

focuses on the three major components of observational learning, imitation and simulation. In the 

pedagogical context, its effectiveness and success rely on the teacher’s ability to help students 

carry on with the written task and overcome obstacles as they transpire. It would further aid them 

to select professions where they have strong self-efficacy and avoid tasks with poor performance 

(Bandura, 2001). Self-observation, self-evaluation, self-reaction and self-efficacy are its four 

principal objectives to be met in order for students’ full potential to be realized.  

 

Ecological Theory  

According to the ecological theory of writing, students collaborate in the class to build 

structures within which the learner and the written product both control and are controlled by the 

scripts of other students in the environment. A writing ecology requires more than the individual 

writer and their immediate background. One of the critical aspects of this theory is that the 

attributes of a particular writer or writers are both described and dictated by other writers' 

attributes. Another significant aspect of the ecological process is its inherent versatility, which 

means although frameworks and contents may be described relative to a specific period, they 

constantly change in actual periods. This principle is restricted to shifting over longer times. In a 

study using the Reading to Learn strategy in teaching academic writing to Indonesian tertiary 

level EFL learners, Listyani (2018) gathered some useful results. First, Reading to Learn is 

effective to teach Academic Writing. Secondly, not all tertiary students like working 

cooperatively. Some prefer working individually. The next conclusion is students perceive peer 

review as an important part of their essay writing. 

 

Teaching Writing 

Teaching writing involves the employment, and impartation, of different techniques and 

strategies to learners to make them become, ideally, autonomous writers in their own right (Kim 

& Kang, 2020; Lee, 2020; Timizar-Le Pen, Marchand, Léocadie, & Rothan-Tondeur, 2020). It 

includes a wide array of approaches that attempt to bridge the gap between beliefs about writing 

with methods employed by writers that in turn affect the production of writing outcomes. In this 

way, the written text is embodied by the concepts, rules, and ethics relevant to the writing 

method that were implemented, especially in teaching classrooms. Since writing methods are 
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essential to any lesson planning in writing, the techniques employed should be able to 

realistically arrive at the intended outcomes. In other words, to see a successful impact in 

students’ writing output, it is important to set the right strategies. Otherwise, the tasks will be 

overwhelming and demoralizing for both students and teachers, as they see no return for their 

hard work. An example of setting effective strategies would be to introduce the minimal 

experience to a product-centered method to beginners, as templates or examples are required to 

begin their journey via writing. A writing classroom without a set aim, approach and 

methodology, is doomed to trial and error with great, irreversible loss of valuable time and 

resources to learners and educators. 

 

Methods 

   The current study is quantitative in nature and it employs a detailed questionnaire 

developed by Hedge (1988) to assess teachers’ approach to teaching of writing. It may be added 

that some items were modified merely to accommodate the Saudi context, though without 

changing the factor loading of the questions. This was administered to one hundred EFL teachers 

from three Saudi Arabian tertiary-level educational institutions of Imam Mohammad Ibn Saud 

University, Qassim University and King Khalid University. They were selected randomly to 

ensure the reliability of generalizations of the findings. The responses to the questionnaire were 

stacked into a writing matrix with the format presented below, as a guide to the respondents as to 

what to follow on writing challenges:   

 

1. Types of writing 

 2. Difficulties in writing 

 3. Improving drafts 

 4. Collaboration  

 

These categories were selected since the researcher’s personal teaching experience spanning 

more than a decade had led to the formation of these categories as being significant so far as EFL 

writing was concerned. Relevant recommendations based on inferences from the above 

categories will be presented in the conclusion and implications section of the study. 

 

Results and Discussion 

The study shows that Saudi students, as expressed by the participants/teachers, consider 

writing 'summaries' (4.25) the most important written task and writing ‘topic expressions and 

supporting material' (4.08) as second in importance. Less than one standard deviation suggests 

that participants did not display significant variation in their answers to these two factors.  

Table 1. Tasks perceived as significant by teachers  
Tasks Mean SD Rank  

Topic sentences and supporting details 4.08 0.43 2 

Paragraph writing 3.86 0.10 3 

Summaries 4.25 0.99 1 

Letter writing 3.34 1.66 7 

Narrative essays 3.01 1.73 8 

Descriptive essays 3.38 1.20 6 

Argumentative essays 3.45 1.75 4 

Expository essays 3.42 1.91 5 



Arab World English Journal (AWEJ) Volume 12. Number 2.  June  2021                                  

Strategies of Teaching Writing at Saudi Tertiary-Level Institutions                   Alkodimi, & Al-Ahdal 

 

  

  

Arab World English Journal                                                                       www.awej.org 

ISSN: 2229-9327                                                                                                                  

406 
 

 

 

Figure 1. Tasks perceived as significant by teachers  

 

Numerous studies have shown that Saudi Arabian students have serious problems in their 

essential writing skills (El Tantawi, Sadaf, & AlHumaid, 2018; Imsa-ard, 2020; Zemni & 

Alrefaee, 2020; McMaster, et al, 2019; Go Silk, et al, 2020; Oppenheimer, et al, 2017; Rakedzon 

& Baram-Tsabari, 2017). Participants, in these and other studies, have been observed to 

comparatively assign lesser rates of value to the factors important to writing different types of 

essays. It can be inferred that in general, participants do not consider writing classes helpful in 

their writing since they are not even able to reach paragraph-level competency in writing. 

Table 2. Problems faced in academic writing tasks as perceived by teachers  
Item mean SD Rank 

Appropriate vocabulary 3.80 1.05 1 

Spellings 3.26 1.09 5 

Use of articles 3.18 1.07 6 

Punctuation 3.14 1.11 7 

Use of prepositions 3.30 1.09 4 

Use of irregular verbs 3.45 1.14 3 

Use of question words 3.09 1.04 8 

Grammar 3.60 1.17 2 
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 Table three indicates that the insufficient number of language courses, few opportunities to use 

English outside the university and insufficient audio-visual facilities in the classrooms were 

regarded as three top causes of poor academic writing skills by the participants. However, 

standard deviation among all eight factors was not significant, implying that participants, by and 

large, attributed students’ poor performance to all of the factors equally. Other obstructive 

factors included low English language proficiency, teachers' lack of interest in writing tasks, 

insufficient writing practice, inappropriate teaching methods and insufficient use of dictionaries.  

Table 3. Reasons for poor academic writing skills 
n

o 

Item mean SD  R

an

k 

1 Low English language proficiency 3.8 1.15  7 

2 Insufficient number of language courses  4.69 .56  1 

3 Teachers' lack of interest in writing tasks 3.74 1.07  6 

4 Few opportunities to use English outside the university 4.61 .80  2 

5 Inappropriate teaching methods 4.06 1.09  5 

6 Insufficient writing practice  4.08 1.087  4 

7 Insufficient audio-visual facilities in the classrooms 4.24 1.08  3 

8 Insufficient use of dictionaries 3.72 1.07  8 

 

 

Figure 3. Reasons for poor academic writing skills 

 

Writing has a special role in the academic world globally. Educational institutions try to train 

students to write competently as writing skills will be essential to their success and will help 

them to be able to analyse, exchange ideas and think critically and objectively. In higher 
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require equally complex language. As a thinking tool, writing can be used for language 

development and for testing one’s language skills. The results of the present study suggest that 

inadequate English resources and insufficient teaching methods are, in general, the main causes 

of poor writing skills. The data show the main reasons for this situation among Saudi learners are 

attributed more to external factors, i.e. institutional policies, faculties and the predominant 

culture, than internal causes, students’ own accountability for their learning, with the latter 

having significantly lower average values (Al-Saleh, 2018 Alhujaylan, 2019; Khan & Khan, 

2016; Al-Mudhi, 2019; Tanrıkulu, 2020).   
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Students in Saudi Arabian schools still shun and/or postpone writing. Most find learning 

writing a difficult task that needs a lot of time and work. Writing, in a sense, is a laborious 

activity in that various subcomponents need to be integrated for it to work. There are also 

individual issues such as dyslexia or dysgraphia, among others. Teachers believe students 

grapple with the slower, more detailed form of written correspondence due to the faster and 

predominantly visual input they are exposed and accustomed to on a daily basis on social media 

and in contemporary lifestyle in general. Students also “can’t write” because sometimes the 

teaching methodology is not efficient and motivating. An efficient approach, and its concomitant 

methods and techniques, try to present writing as a positive and fulfilling activity where poor 

performance is addressed and resolved in a friendly but professional manner. Unmotivated 

students can hardly learn anything, especially when that “thing” is an essential and demanding 

skill in the calibre of writing. As students are at present largely comprised of the so-called 

“millennials” and “Generation Z” (or Zoomers), enhanced automation infrastructure can be 

introduced to improve students’ overall digital learning using the tools they are used to and are 

welcomed by them (Al-Ahdal, et al, 2014; Alfallaj and Al-Ahdal, 2017; Pimada, et al, 2020; 

Valizadeh and Soltanpour, 2020).   

 

This study considers writing as an essential capacity that enables students to use and learn 

a new language in a coherent and communicative context and is also a means to clearly and 

effectively communicate emotions, concepts and feelings (Al-Ahdal & Alqasham, 2020; Keller, 

et al., 2020; Landicho, 2020; Uludag, et al, 2019). Teaching it, however, is one of the biggest 

challenges faced by any educational body worldwide. Writing requires three stages: pre-write, 

write and post-write (Alkhudiry, Al-Ahdal, & Alkhudiry, 2020; Magulod, 2018; McDonough & 

De Vleeschauwer, 2019; Payant, et al, 2019).  In the prewriting phase, students gather data and 

outline the content, whether it is writing a story, a survey, a letter or a paragraph. Writing 

paragraphs in particular, is a basic skill needed by educational institutions. A paragraph consists 

of three main parts: a topic, details and a conclusion and can be written for the purposes of 

narration, information, recapitulation, reporting, argumentation and description. In the writing 

phase, they form their drafts into the written text and in the post-writing process, they collaborate 

with their teacher to improve the quality of the written piece.  In the second half of the twentieth 

century, there were improvements in the teaching of English writing: until the seventies, writing 

was treated as a product, then as a process and finally as a means for students to learn while 

writing. Writing now is intended to help students effectively learn, which means they are 

supposed to practice writing until they are qualified at advanced levels.  

 

Conclusion 

The study set out to investigate the perceptions of tertiary level EFL teachers to the 

teaching of writing since it is recognized that though writing is a primary skill for higher 

education, it is also one largely ignored in Saudi tertiary level institutions. Leaners’ motivation 

and teachers’ attitudes to the learning and teaching respectively can be decisive in determining 

the achievement of class objectives, and hence their evaluation needs to be given primacy. The 

results of this study, despite the relatively low number of participants surveyed (which can be 

considered one of its limitations), provide valuable insight into the challenges faced by Saudi 

EFL students in their academic writing. Responses from participants indicate that graduates of 

major English universities usually do not find it necessary to practice composing different types 

of essays, for which the instructor is advised to offer students sufficient time and rigorous 
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attention. This empirical study also found that Saudi students’ inability to compose and commit 

academic errors was mainly due to lexical aspects, irregular sentences, and orthography.  

 

Implications to Teaching  

Given the poor attendance rate of Saudi students in EFL writing classes in universities 

and colleges, it seems inevitable to modify the present institutionalized teaching practices and 

mindsets to address and overcome this unfortunate state. Recent studies point to a rising 

tendency among Saudi teachers to embrace newer, more ‘unconventional’ teaching approaches 

that allow for the incorporation of new and innovative teaching strategies, to inspire students to 

take up an active role in their classroom activities and their learning in general. It is equally 

important to equip classrooms with the requisite infrastructure, e.g. audio-visual devices that 

help with presentation tasks among others. To identify those with more severe writing problems, 

an assessment test must be administered to students entering colleges, to tailor the content to 

their needs. Despite universal access to digital online resources, for both teachers and students, 

faculty members are advised to consult proper dictionaries to ensure that the quality and 

correctness of speech is observed and restored. Teachers should also inform students about the 

aims of teaching the particular course and writing at large.  

 

The current study stresses the importance of introducing a new approach to teaching 

writing skills as current practices do not meet students' needs and do not help them improve and 

elevate their writing competency. As mentioned earlier in passing, a limitation of this research 

was the relatively low number of respondents considering it was intended to address a national 

problem. This was due to a shortage of time and the consequent restraint of meeting deadlines. 

The study focussed on writing; in the future, similar diagnostic research can be carried out 

regarding other language skills of speaking, listening and reading. 
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Appendix 1 

Questionnaire 

1. What is your opinion about writing as a skill in the EFL classroom and the current tasks 

and activities? 

2. Can you list five reasons why you think writing is important in EFL classes? 

3. What is required in the writing for your students to pass their English exam? 

4. In your classes, what is the nature of the ‘text’ that your students are required to produce? 

5. To what extent do you think students’ assumptions of the difficulty of writing in the 

foreign language is responsible for the fact that they find English writing tasks difficult? 

6. What are the difficulties you, as the teacher, typically face while writing in English? 

7. When you assign a writing task, do you work with your student by, for example, helping 

them revise and edit their work? 

8. Is collaboration favoured by your students when they are asked to write? 

9. Do you administer techniques such as peer correction or self-correction of the written 

work? 

10. Do you assign writing tasks separately or are they integrated with other skills and tasks? 

11. Can you list five causes that in your opinion stymie EFL learners’ efforts to improve their 

writing skills? 
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